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Introduction

Instead of giving a workshop on how to tutor international deaf students that would be forgotten, a list of guidelines that can be immortalized on the Tutoring and Instructional Programs website is presented here for tutors to reference.

Religious Tolerance


International Deaf students come from a variety of religions, which influence how they see the world.  Respect these worldviews; don’t put them down.  Acknowledge that there are differences in beliefs, even discuss these differences, but don’t criticize them or try to convert them to your own worldviews (Samovar & Porter, 1995, pp. 68-69).  Alex Quaynor from the English Language Institute at Gallaudet University mentioned that African deaf students are mostly from Muslim countries and should be treated accordingly.  He believes that African deaf students are similar to Arabian deaf students (A. Quaynor, personal interview, August 2004).
Time Management

I’m sure you are aware of the joke DST, for Deaf Standard Time, but time management isn’t a laughing matter especially in a college setting.  International Deaf students see time differently as well.  Germans and Swiss (not to mention hearing Americans) do not tolerate tardiness.  But in other cultures, time isn’t the focus, but rather the activity.  Please remember this is a cultural difference, when dealing with tardy international students (Samovar & Porter, 1995, p. 72).

Body Language

International Deaf students greet other people and express affection differently than American Deaf students. Arabian men hug and kiss each other and are more affectionate than Americans.  In Iran, people touch cheek to cheek in a hug, or kiss each cheek.  On the other hand, Asians are more reserved than Americans.  For example, in Thailand, touching the head in any manner in the public view is taboo. Keep this in mind when greeting your Deaf international students and let them guide you as long as your own personal sense of propriety isn’t violated. (Samovar & Porter, 1995, p. 72)

Another issue of propriety is personal space.  For example, Americans require more space around them than Arabians or Latinos.  International Deaf students may not understand this difference unless you explain this to them during a tutoring session when you feel uncomfortable.  Also take into consideration in your booth that Americans prefer to sit face to face or at right angles whereas Chinese people prefer to sit side by side, for example.  In addition, deaf students from India or Arabian countries may have a more intense gaze than American deaf students, and Asian deaf students may not meet your eyes out of a show of respect (Samovar & Porter, 1995, pp. 72-73; Levine & Adelman, 1993, pp. 108-109).

Also keep in mind the range of facial expressiveness differs from very little in Asian cultures to moderate in American culture, to a lot in Middle Eastern cultures.  For example, it is not acceptable to show emotion in China and Japan, but Iranians and Arabians openly express their grief and sorrow (Levine & Adelman, 1993, pp.102-103).

Cross Cultural Communication

American Deaf people are known for their bluntness when compared to American hearing society.  However, bluntness would suit others just fine, for example, Russians, Italians, Greeks, Spaniards, South Americans, Arabians, and Africans.  On the other hand, Asians are even more polite and considerate than Americans.  Highly considerate conversation styles involve Deaf people expressing themselves one at a time, giving feedback like OIC, nodding the head, etc., not interrupting, and responding positively and respectfully (Levine & Adelman, 1993, pp. 66-67).

We may think that the Chef’s A-OK gesture with the F handshape is universal, but it is not.  It has an offensive meaning in Brazil, Malta, and Greece, and in Japan, it has a neutral meaning of money.  With your international Deaf students, be careful.  Even though ASL is known in many parts of the world, don’t make the mistake of assuming signs mean the same the world over, like the ILY sign (Samovar & Porter, 1995, p. 72).

Writing

When writing an opinion paper, American Deaf students are encouraged to speak their minds, but this is not so in most Asian cultures.  If you are tutoring an Asian Deaf student, encourage them to develop their opinions about a particular issue. In addition, both Deaf Asians and Latinos are less direct than Deaf Americans and may need to be taught how to make their points in their writing (Levine & Adelman, 1993, pp. 68-70; Samovar & Porter, 1995, p. 67).

Common words such as “family” do not have the same meanings in every culture. Not every family has a biological mother, father, and direct descendants.   Encourage your international deaf students to be more specific in writing what they mean if it is apparent to you that there is a cultural difference.  In addition, sweeping generalizations aren’t a good idea as it can lead to misunderstandings and stereotyping (Allen, 1992, pp. 251-252).

Even though Deaf American Indians are not international Deaf students, they too, have significant cultural differences.  For example, elderly American Indians are respected for their knowledge of their oral tradition.  This oral tradition should not be ignored as a potential source of information for research papers.  People can be cited just as well as books and other research papers.  In addition, age is considered be highly valued in American Indian culture, which is just the opposite of the highly valued youth in American culture.  Don’t look down on non-traditional Deaf students, whether international or not, just because they are older than the typical Deaf student (Samovar & Porter, 1995, p. 68).

International deaf students may not understand the linear structure of Western literature.  For example, narratives focus on the point of view of the main hero in a conflict throughout the storyline as it climaxes in a crisis and declines at the end with a resolution (Allen, 1992, pp. 241-242).   It is up to you to understand that African storytelling, Native American ritual narratives, Eastern folklore of the Orient, Amazon women legends, Greek tragedies, Roman mythology, Shakespearean dramas, and Deaf ASL traditions have vastly different structures (Allen, 1992, pp. 242-243).


Make sure that you are on the same wavelength with regard to problem-solving and organization.  Your international deaf student may think differently than you do.  For example, you as an American, would most likely be using the top-down approach from generalizations to specifics, but as is common among Korean Deaf students, they would most likely be using the bottom-up approach, where details form a overall pattern they could see. In addition, international Deaf students may not be aware of the introduction, body, and conclusion structure of a paper and you should explain that this structure is the same no matter what kind of essay is being written (Samovar & Porter, 1995, p. 71).

Potential Conflicts


One deaf international person mentioned his frustration when an agreement to meet at the Gallaudet University library with another international deaf student was broken and no apology was given (Anonymous, personal email, August 2004).  Historically from the Native American’s perspective, Americans are just as likely to break their word, whether written down or verbally given with no apologies.  Please keep your word when making agreements with your students so that you would be looked upon favorably.  


There also may be intercultural problems with sharing sign-in sheets or computers.  In general, Americans, English and Germans politely form lines, but not Arabians (Samovar & Porter, 1995, p. 73).


Last but not least, we Deaf Americans are dressed more informally and cover less of our skin than some international deaf students. Please be aware that this might cause problems for them as well (Allen, 1992, p. 217).  

Other Considerations

Tim Anderson from the English Language Institute (ELI) at Gallaudet University mentioned that international deaf students seem to require more intensive homework help from the tutors than the more independent American deaf students (personal interview, August 26, 2004).  Anderson also gave some helpful tips: 

It is worth noting that international students are not used to group discussions or cooperative learning. There should be tips for this kind of learning even if students don't encounter this kind of learning in tutoring situations. Another observation is that international students should be encouraged to make their own guesses, rather than be dependent on the tutor to make all the decisions on how tutoring should be carried out. Many international deaf students may come from countries that do not value original thought in deaf education (personal email, August 2004).

In addition, Anderson found a website that might be useful for tutors to read as well. It is not geared to Deaf students but it is worth a look. The address is: http://www.webguru.com/tutoring-tips-helping-foreign-students-english.htm
Conclusion


Please remember that culture is only one factor, other factors are involved as well, such as individual personalities and group memberships when interacting with international Deaf students. Think of it this way, everyone is human and until the day arrives when we meet intelligent beings from outer space, we can take for granted that everyone has something in common (Samovar & Porter, 1995, p. 63).
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