Contemporary
approaches to Reading

Reading as a Psychological/Cognitive Practice

.
involves language abilities + skills

Reading as a Social. Practice

•
as something that is done
.
takes place in contexts

•
involves purposes

•
involves knowing about the world, about others, about language, about text, about reading

•
fundamental to being able to get on

academically, economically, in society

Reading as a Critical Practice

*
involves knowing that texts do something -
play a role in society + embody particular

ways of seeing the world and others + 

particular values + particular positions

•
involves being able to identify, describe and

discuss the positions, values, etc. constructed

in texts

Concern with:

Literacy Events, Literacy Pradice

Multiliteracies (print, visual, computers„ academic, specific subject/disciplinary, home, school, etc.)

Reader Roles, Reading Practices, Views of Reading

Readers as Text Participants
The Reader as a:

	
	focus on:


	Type of competence
	Knowledge/skills

	Code

Breaker
	decoding
	linguistic/decoding
competence
	Codes, conventions,

phonological,

alphabetic,

orthographic,

word recognition

	Meaning

Maker
	Making

meaning
	semantic competence
	retrieving meanings, drawing inferences,

interpreting text,

linking to prior
knowledge +

experience

	Text

User
	using +
knowing

about texts
	pragmatic competence
	knowing about

construction of

different genres, types

of text, social purposes

of texts + participating
in reading situation

	Text

Analyst


„
	 Reflecting

upon.,

evaluating,

criticising

texts
	analytical/critical

competence


	knowing that texts are  not neutral, knowing

that readers interpret

texts differently,

reflecting on and

responding to teat'

meanings/waiter's

opinions/point of

view/bias, agreeing of

disagreeing with

position of writer,

constructing

alternative positions, rewriting texts


Constructing critical lireracies teaching and learning textual practice. St. Leonards, N. S.W.: Alien & Unwin
· All depend on reader's history, experience, capabilities, possibilities...

· All = individual + social (involve interaction)

· based in shared meanings, shared resources, shared practices of group/community/society (= linguistic + semantic + generic) = individual + social + cultural (= sociocognitive ± sociocultural)

Pre-Reading

1. Schemata

a)
By the time we are adults, we have 'lived' and 'read' and we 'know' a lot.

b)
This knowledge is stored in our heats. The technical term is schemata_

2. Types of Schemata

•
prior knowledge. For example, we all have schemata in our heads about the

procedure for eating out. An American may not have a schemata for hawker centres, and never having been to India, you may not have a schemata for a dhaba.

•
domain or content knowledge. Would you be able to understand a text on

American Football?

.       formal schemata. This refers to the way the text is structured. Different cultures

tell stories in different ways. It is difficult to understand myths and fairy stories from another culture. Expository texts too have specific structures, which make comprehension easier if we know them.

3. Row do schemata work? When we read, we match these schemata in our heads with what is on the page. If any of the components is missing,  we are likely to encounter a comprehension failure. Also, reading is more efficient if we have a schemata ready BEFORE we read. so that there is a structure ready for the text information to slot into.

4. Activating and Building Schemata

As readers, we rarely approach a text 'cold.' We have a general idea what the text is about and why we are reading it. in other words, we activate relevant schemata BEFORE reading. As teachers, how do you do the same for your students?

a)
Give a ten to fifteen minute talk on the topic:

b)
Ask pupils to go to the library to read up •

c)
Bring resource materials to use as input

d)
Show a video tape

Which of the above is a language related activity? Are there strategies the teacher can use to train pupils to recall prior knowledge? Are there ways in which we can get them

to use 1-anguag/e, without the teacher giving answers? It is up to you to arrange a pre-reading activity that:

-activates relevant prior knowledge that the students have

- provides prior knowledge that students do not have

This is known as scaffolding, and is more effective than the teacher giving a long and detailed explanation of the text content and less frustrating than sending students of toread on their own
-

5. Some Methods used to Activate Schemata

•
Write the topic on the-blackboard and get students to provide words associated with the topic. This activates prior .knowledge and helps teacher identify what knowledge students lack.

· Use titles, illustrations, first sentence
predict what the text is about.,

•
Write up a short introductory paragraph of 3-4 sentences which leads the students into the text (sometimes called an advance organizer).

Reading: A Psycholinguistic Guessing game

Good readers do the following:

I. Hypothesize or predict:

Read titles, check illustrations, etc.

Make a guess about the content of the text.

2.
Sample the text:

They do not read every word.

They ignore function words such as the, of

They pick out words from the text which fit their predictions.

They ignore words which do not fit their predictions.

3.
Continue the cycle till comprehension breaks down.

They continue the cycle of predicting and sampling as long as the text poses no difficultly

When there is a problem (for example, an unknown word), the reader will ignore the problem.

This continues until the problems accumulate to the point where the reader realizes that the prediction was wrong and comprehension breaks down.

4.
When comprehension breaks down:

The reader recognizes that there is a comprehension failure.

She then frames a new hypothesis and restarts the cycle of predicting and sampling.

Choose a text that is NOT familiar to the students. if you do, we predict that your lesson will not succeed.

Do a neat cut-&-paste of the text. Try not to re-type the entire text as you will lose the authencity of the print.

For variations on prediction activities, look at the exercises in Grellet, F. (1981). Developing reading skills.

Metacognition

Metacognition refers to one's understanding of any cognitive process, such - as reading. In an activity such as reading, it is not enough to know the strategies:

one also has to know when to apply them, and have control over them. Effective

-
readers, thus:

know about strategies for reading and learning from text

•
know when to apply these strategies, and

•
have practised using these strategies.

Good readers

•
set purposes for reading, know where to find infolination in texts, etc.

•
They also know when they do not understand, when the text contains incorrect information, etc. This is called comprehension monitoring.

If they experience a comprehension failure they switch to a different strategy. For example; most readers do not sound out words but rely on a visual image to recognize words. However, when good readers encounter a new word, they may switch to a new strategy such as sounding it out, or breaking it down into its morphemes.

What are these strategies? What we have is a grab-bag of ideas, some of which are given below. Try teaching some of these and identify others during your Pupil Experience. The idea is to move students away from an 'automatic pilot', strategy

toward a more active meaning-seeking strategy. 
1. On-Line comprehension

•
identifying main ideas

•
making inferences

•
text-inspection, including looking-ahead and back-tracking instead of linear

reading

•
evaluating internal and external consistency of. the material

2. Post-Reading

•
summarizing information

•
developing questioning 'strategies which evaluate the material
