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VARK:  A guide to learning

Devleopmental Material






Lesson design & development
	Lesson Element
	Your Lesson

	1. Select the Information to Attend To

Attention. Explain that you are teaching the “how” and the “why” of the model or concept structure.
	Addressed in the cover page with desired outcomes, goals, and evaluation criteria.


	WIIFM. Explain how understanding the system will help later with procedural skills.
	To better prepare yourself for learning by identifying preferences to intake and output of information and ideas.



	YCDI. Tell the learners that they will be able to absorb and apply the training content.
	Have done this through your academic careers, now you will be able to assess yourself by using this learning instrument and be better adapted to learning strategies.



	2. Link New Information with Existing Knowledge

Recall concepts upon which the principles operate, if the learner already has learned them.
	Information process theory, Cognitivism-

     -  Each person learns different

          -  Information storage

          -  Metacognition



	Relate new information by showing similarities and differences between it and old knowledge.
	Kolbs. LSI instrument done in class earlier.

See the preferences in how you like to process information, supporting the basic structures of the learning theory:

     -  Declarative Knowledge

     -  Procedural Knowledge



	3. Organize the Information

Structure of Content. Show how the parts are related.
	Learning activity- creates authentic environment. (DO)

Questionnaire- procedural facilitation by leader (SHOW), (DO).
Study Strategies- how to better performance IAW teaching and Learning styles (TELL)

Collaborative & Metacognitive Summary 

     *stimulate high-order thinking

     *social learning-Vgotsky

     *Metacognitive Kirkpatrick level 3 (goal)


	Objective. Usually has the learner predict or explain behavior of the system.
	SEE PRODUCTS and DEVELOPED MATERIALS


	4. Assimilate the New Knowledge into Existing Knowledge

Present New Knowledge.

Present Examples.

• Show all the concepts and components upon which the principles act

• Use examples and analogies

• If you are teaching operation or troubleshooting of a physical system, represent the system at the abstract (general) level, OR give an example of an actual (real) system, highlight the attributes that are generally true of all such systems, and note where system-specific differences occur.


	Done after learning activity 1 and 2 are complete.
Given on the STATION CHARTS in BLUE script-

            *uses

            *characteristics

            *tips


	• If the terminal objective calls for solving a class of abstract problems (for example, mathematical reasoning, communication), 
then develop an abstract diagram or other representation of how the components in the problem space interact OR show example(s) of typical problems, emphasize the attributes that are generally true of all problems in the class, and note where problem-specific differences occur.

• If experts use a standard symbol system to represent the knowledge/system structure, then you should probably use it, too.
	N/A  Developed within lesson and subject to Facilitator/Leader


	State principles as if . . . then causal statements because reasons


	Developed by Facilitator/Leader in questions to reinforce knowledge.



	5. Strengthen the New Knowledge in Memory

Practice. Have learners do something with the new knowledge. Ask questions that require application of the principles to new situations. For example, you can ask the learner to predict, explain by stating the reason why, or generate or select another example of the system’s behavior


	Use of Collaborative Summary Exercise.
Facilitator/Leader developed questions


	(Optional) Present Additional New Knowledge. State all the ways a component can fail, the probability of each type of failure (if needed), and the principle(s) of system operation with that failure mode.


	

	(Optional) Additional Practice. Ask questions about system operation with the failure modes which ask the learner to predict, explain by stating the reason why, and generate or select another example of the system’s behavior.


	

	Feedback. Let learners know how well they’ve done in using the new knowledge, what problems they’re having, and why.


	Given by learners, peers, and Facilitator/Learder.


	Summary. Give them the structure of content presented earlier in the lesson with a brief summary of the main points.
	Developed by learners within last learning activity-
            * Collaborative Reflective Summary


	Test. Give learners the opportunity to use the new knowledge again to prove to themselves, to you, and to their employer that they can perform the training objectives.


	Kirkpatrick level 1:  Reaction Sheet
                  Level 2:  questions developed

                  Level 3:  goal of lesson model


	On-the–Job Application. Have learners use new knowledge in a structured way on the job to ensure they “use it, not lose it.”


	Training aids- handout.
Follow-up surveys

Follow-up test scores



FIGURE 7.6. Principle and Mental Model Teaching Template
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