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The referenced training support package has been designed and developed through the identification of theoretical based models and concepts dealing within the Constructivist Learning theory.  Identifying information regarding the desired learning outcomes, I have chosen to analyze the following areas involving the development of a training package within the context of Constructivism.  I have identified the type of training environment and method of teaching, the role of the learners and instructors, the learning activities, resources and constraints, and the assessments used to verify learning has occurred (transfer of knowledge).  It is important to first ask the question concerning a training intervention, that is, “Is there a performance gap and can it be corrected by training?”

The theory based within the style and development of this training package was constructivism.  This learning theory is woven throughout the processes of developing and implementing this training initiative.  The key areas that were chosen to be analyzed and exemplify this learning theory are illustrated in figure 1.1 below.

Areas






Examples

	The Role of the Instructor:
	Facilitator, Demonstrator, Evaluator, and Resource.

	The role of the Student:
	Active participant, autonomous, self directed within realistic experiential learning domains or simulations.

	The learning activities:
	Based upon experiential learning models

SHOW- Demonstrations at mastery level
DO-  allow learner to interact within the learning activities and simulations.

Linking knowledge- chunking
· Assimilation- storing 
· Accomidation- transfer of knowledge
TELL- give new information (declarative) and procedural that pertains to the incorporation of heuristics within the scope of the lesson.

	Assessments:
	Based upon mastery of desired outcomes or goals examples that bring out-
· Mastery level speed performance
· scaffolding- linking old and new knowledge
· assimilate heuristics into new situations 

	Resources and constraints:
	Based upon learning environment,  real world settings, non-static, ill-structured problems, and uncontrolled environments- “ Combat Environment”.


(Figure 1.1)
These key areas were identified to display the concepts and models that support the constructivist learning theory by examining each area and comparing them to Behaviorism and Cognitivism or, by providing supported documentation within the literature that is consistent with constructivist learning theory.

The role of the Instructor:

The instructor is an important part of this lesson within the context of constructivism.  The instructor has to be able to facilitate learning activities to allow the transfer of knowledge to the students while acting as a resource by facilitating and mentoring the students.  The instructor must be able to identify possible misunderstandings and be able to redirect students to the correct process or procedure within the scope of the learning activities, but without limiting their learning capacity or functions.  The instructor, within this role, must realize that the students are trying to link the new information to already known information stored within their long term memory and develop high order cognitive skills and heuristics to the ill-structured environment that they are immersed in.  The instructor must also be aware of individual learning styles and be able to facilitate the learning activities to best fit these diverse information processing strategies.  This is a key aspect to cognitivism by using information processing theory to understand how information is absorbed, processed, linked, and stored within the cognitive structures of the student’s minds.  However, the facilitation does not pose one correct way to process through the learning as does cognitivism.  Constructivism allows each learner to bring to the training everything that they have experienced in life up to that point.  This realistic learning environment creates a robust collaborative or social setting within the students’ peers, thus allowing for discussion and interactions of unique and new experiences of others.
The role of the Students:

The students are examined within two facets of this training package.  The first is how the students learn through information processing and identifying the level of learning that needs to take place within the target audience according to Bloom’s Taxonomy (Driscoll, 2003).  Constructivism incorporates some of the best practices of behaviorism and cognitivism and incorporates the human experience into the adoption of ill-structured problems and situations.
The students are identified and various information processing schemes are incorporated to assist in information transfer by allowing each individual to utilize various inputs using graphics, lecture, reading, hands-on learning activities that allow the student to interact within a realistic or simulated environment where information to be chunked, linked, transferred from working memory to long-term memory and heuristics developed to become domain independent.  Understanding procedural and declarative knowledge set within a realistic environment that invokes the students to use all that they know to work through their paces of the lesson gives more evidence to the constructivist theory used within the development of this training package.

Learning Activities:

The identification and implementation of learning activities is a critical aspect of the constructivist training package.  Unlike behaviorist thinking that students are a blank slate and do not have any prior experience or knowledge that will assist them in the transfer of knowledge, constructivism acknowledges students have prior knowledge and experience that is available to them to use as a scaffolding mechanism or domain independent models that all the linking of heuristic factors drawn from past experiences.  Another key aspect of transferring this new knowledge is portioning it within chunks so that the students can easily process and store the information.  Learning activities within this context and training package promote cognitive enforced chunking, use of repetition, analogies, illustrative examples, demonstrations to assist in assimilation and accommodation of the intended procedural knowledge as described by Foshay, (2003) and Driscoll, (2002).
Assessment:

This training package incorporates Kirkpatrick’s first, second, and third levels of evaluation as examined by Clark, 1997.  The first level of evaluation, reactions (the smile sheet) is incorporated within the Learner Handouts at the end and summary of the training event.  This could be a requirement of the organization that this training package was designed and developed for.  This is a very important thing to understand- that you must incorporate the measurements, assessments, and training criteria that the organization wants or directs you to incorporate.  The second level of evaluation, learning, is established through developed questioning of the Facilitator/Leader as the learning experience is executed.  Again, it is important that the facilitator/leader is a Subject Matter Expert and experienced in presenting constructivist learning models.  If required by the organization, a multiple choice or declarative knowledge test can be developed and issued and proctored by the organization leaders or instructors.  Again, this is a design aspect that is respectfully incorporated for the use of the organization.  The organization wanted an experiential learning exercise that could be used to evaluate levels one through three.  
Level three, behavior, was to be used as an indirect or direct observation of the evaluation elements used within the training package to ensure the transfer of training within the work environment afterwards.  The incorporation of the handouts and Learner Handouts as job-aids, will allow for the leaders of the organization to examine the transfer of knowledge by evaluating the learners work according to the criterion that was developed within the handouts, read-ahead assignment, learning activities, and reflective summary.
Resources and Constraints:

The resources that were examined that pertained to the incorporation of various information formats were the uses of simulations and examples within an authentic learning environment.  The incorporation of Learning Activity One was to establish an authentic learning environment in which each student (group) would experience the various formats of VARK preference learning styles.  This is not like behaviorism or cognitivism, which create a sterile environment for the ‘best’ or ‘only’ learning to take place.  These differ from constructivism, which establishes the learning within the real environment and the ability to exercise ill-structured problem solving techniques that acquire knowledge sets within individual learning schemes, not the best fit solution.  This can be illustrated as a “combat environment”, rather than “school-house”.   The constraints that are focused on is the fact that the instructors do not have the resources that would allow “combat environment” learning, but rather a structured and hierarchically organized ‘simulated’ learning environment that promotes various information acquisitioning, scaffolding, and collaborative learning.  This allows the student to put the new knowledge into context with already learned skills, knowledge, and experiences in the best individual way.  This information processing theory is not a part of Behaviorist theory, and is a unique structure to the cognitive learning and adaptation of the constructivist model.
Conclusion:

This training package was designed and developed in a fashion that would promote a constructivist theory of learning.  Through examination and analysis of the learner, task, facilitator, learning activities, assessments, and resources, the highly illustrated and facilitated lesson draws on constructivist’s experiential learning models.  
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