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Unit Plan: Media Literacy

I. Long-term objectives

a. Students will be able to evaluate media impressions that they receive

b. Students will be able to consider implications of the presentation and reception of information

c. Students will be able to consider sources of information

d. Students will have the opportunity to enhance writing skills

e. Students will develop teamwork skills in the evaluation of information

f. Students will be able to consider differences between governmental, non-profit and commercial enterprises

II. Objectives for this unit plan

a. Students will learn the parts of a newspaper article

b. Students will be able to consider the unique qualities of writing a newspaper article

c. Students will be able to consider how the biases of editors and producers affect news information

d. Students will be able to articulate their awareness of media impressions via writing and performing

e. Students will enhance teamwork skills

f. Students will improve their understanding of the impact of the Internet

g. Students will have the opportunity to practice their presentation skills

h. Students will write in brevity about a complex issue (broadcast activity)

i. Students will enhance vocabulary by considering how and why words are used in various contexts
j. Students will develop pre-writing skills

k. Students will expand their exposure to multiple mediums

III. Time unit

a. 15 class periods

b. 40 minute classes

IV. Context

a. Class size: 25

b. Grade level: 10

c. Generally diverse population of Regents class; relatively equal mix between gender and African-American and Caucasian populations
V. Materials/Activities/Methods

a. Group work

b. “Advance notice” writing assignments

c. “On-the-spot” writing assignments

d. Performing in front of a group/presentations

e. Internet surfing

f. Develop vocabulary list independently

g. Teacher-developed website list

h. Teacher-developed newspaper identification handout

i. Writing assignment rubrics

VI. Assessment

a. Identifying parts of newspaper article

b. Performance of newspaper article

c. Writing the newspaper article

d. Development of vocabulary list

e. Ability to analyze verbal and visual communication via Internet

f. Journal on impact of Internet

g. Broadcast individual writing assignment

h. Broadcast group writing and performance assignment

During this unit, students will be assessed based on a variety of considerations.  For the identification of the parts of the newspaper article, assessment will be of accuracy and attention to detail, meaning that they have clearly reviewed and considered the various elements of the article, as well as correct identification.  The performance of the article will be assessed strictly on participation, however groups will receive a “half participation” credit if not all members perform a distinct source or voice of the article.  The newspaper article assessment will be based on a rubric (attached) that clearly outlines my expectations for this assignment.  Assessment of the vocabulary list will be based on three possible “completion” elements of the assignment: students must select five words from each site, must define the words, and must describe why they selected those words as notable to the type of site (government, commercial, non-profit) reviewed.  The Internet and broadcast analysis writing assignment will, like the newspaper article, be assessed based on a rubric given to students at the introduction of the assignment; however, the journal on the impact of the Internet will be assessed based solely on completion and I will return this assignment to students with written comments (this will not be done for all journal entries).  The broadcast group writing and performance assignment will be assessed based on the content of the “news report,” i.e. that the major elements of the news story have been included, and the length of the report, meaning that it does not exceed the length of a traditional broadcast segment/report.
VII. Teacher Candidate Proficiencies

a. NYS: 1, 2, 3, 4

i. NYS Standard 1 states that “Students will read, write, listen, and speak for information and understanding.”  I have attempted to incorporate this standard in all sections of this unit, from analyzing and recreating newspaper articles to reviewing and analyzing visual and verbal content on the Internet to watching and listening to broadcast news reports and developing their own versions to demonstrate this understanding, as well as the two performance elements of the unit, one in the print section and the other in broadcast.
ii. NYS Standard 2 states that “Students will read, write, listen, and speak for literary response and expression.”  This standard is most notably met with the “performance” of the newspaper article, in which I hope that students understand by performing that the voices of attributable sources in articles are not simply words between quotation marks, but true expressions of those involved with a real event.  By having them write an article on an event from their own lives, I hope to further engage this literary (non-fiction) response and expression.  The journal article also provides an opportunity to write for response and expression.
iii. NYS Standard 3 states that “Students will read, write, listen, and speak for critical analysis and evaluation.”  This occurs primarily via the Internet and broadcast sections of the unit, in which I ask students, via assignments, to critically analyze the information that is being presented, and then write about it.  This plan also provides an opportunity for discussion on the students’ analyses.

iv. NYS Standard 4 states that “Students will read, write, listen, and speak for social interaction.”  On a macro sense, this entire unit asks students to perform for social interaction, specifically how they interact with the media, which is a prevalent force in our society.  How they process this information – and that they even start to consider that they need to process the information as opposed to blindly accepting in – I feel will serve them well with future interpersonal social interactions.  Furthermore, class discussions provide an opportunity for social interaction between students on multiple topics.

b. NCTE: 1, 3, 6, 7, 8

i. NCTE Standard 1 states that “Students read a wide range of print and nonprint texts to build an understanding of texts, of themselves, and of cultures of the United States and the world; to acquire new information; to respond to the needs and demands of society and the workplace; and for personal fulfillment.  Among these texts are fiction and non-fiction, classic and contemporary works.”  While I don’t think that any three-week unit can fully address this standard, I do believe that this unit addresses it in spirit and is directed toward its ultimate goal.  In particular, this unit asks students to consider non-fiction print text, broadcast texts, Internet texts, and it asks them to consider how these texts affect their lives, the world around them and their perception of that world.  It is socially relevant in its aim and will hopefully provide students with some of the tools that they need to be perceptive, aware, participating members of society.
ii. NCTE Standard 3 states that “Students apply a wide range of strategies to comprehend, interpret, evaluate, and appreciate texts.  They draw on their prior experience, their interactions with other readers and writers, their knowledge of the word meaning and of other texts, their word identification strategies, and their understanding of the textual features (e.g., sound-letter correspondence, sentence structure, context, graphics).”  This unit requires students to write in a variety of formats, to speak and present to the class, to discuss and evaluate multiple types of texts, to consider words in context, to provide written analyses of their perceptions, to incorporate actual events from their lives and even to consider the visual (graphic) interpretations of a text.  For these reasons, I feel this unit meets NCTE Standard 3.

iii. NCTE Standard 6 states that “Students apply knowledge of language structure, language conventions (e.g., spelling and punctuation), media techniques, figurative language, and genre to create, critique, and discuss print and nonprint texts.”  I don’t specify language structure and conventions specifically in the rubric because I hope that my students will understand that these are necessary requirements of this type of formal writing assignment and choose, instead, to focus on the features of the specific writing assignment.  However, as whole, this unit is heavily driven by writing – and by writing for various audiences, albeit fictional, and with distinct purposes.  Furthermore, it utilizes both print and nonprint texts.

iv. NCTE Standard 7 states that “Students conduct research on issues and interests by generating ideas and questions, and by posing problems.  They gather, evaluate, and synthesize data from a variety of sources (e.g., print and nonprint texts, artifacts, people) to communicate their discoveries in ways that suit their purpose and audience.”  This standard is demonstrated most heavily in the Internet section of the unit, as students consider multiple sources and, by writing the assigned memorandum, must generate ideas and questions regarding how information is presented to the public via this medium.  While this may not fit into a typical research assignment, I feel it provides students with an opportunity to consider and synthesize information from varying sources.  
v. NCTE Standard 8 states that “Students use a variety of technological and informational resources (e.g. libraries, databases, computer networks, video) to gather and synthesize information and to create and communicate knowledge.”  I feel this unit meets this standard by function, as students are required to consider print media, the Internet and broadcast media, and furthermore, they will be given the opportunity to discuss in class how these informational resources are both distinct and similar.

VIII. Reflection

I have some concerns about this lesson, all of them likely natural.  One is timing; I’ve never taught, so I’m simply not sure how long various activities will take.  One of the assumptions I’ve made is that my students are attentive and quick to get class started, i.e. that there is not a lot of “quiet down” time.  

Another uncertainty I have with the efficacy of this unit is my own assessment.  I attempted to create a rubric that is included specific enough to provide direction and comprehension of expectations, yet general enough to give the students the opportunity to make their own decisions about the assignment.  However, I don’t know if this would be an effective assessment tool, either for me or for the students.  Furthermore, when creating assessment strategies outside of context, i.e. grading scales and weights for varying assignments, it is difficult to ascertain how appropriate the general assessment standards that I’ve developed will be in practice.
In combining these two concerns, I’m unclear about whether I’ve provided enough time for the students to complete writing assignments or enough opportunity for feedback.  I purposefully did not incorporate structured drafts or prescribed methods for pre-writing, as I did not like these writing-related teacher impositions when I was a high school student.  But I did try to balance my own preferences with the understanding that some students do prefer to pre-write, draft and receive feedback.
In general, I feel that the format and content of the lesson will be meaningful and will provide the balance between structured work, group activities and somewhat non-traditional approaches necessary to keep students motivated and interested.  This speaks to one of the principles I described in my original teaching philosophy, which is to engage the students.  However, none of these concerns can be fully addressed or adequately modified until plan meets practice, and my own style develops to discover how and when this plan and practice combine to succeed or require improvement.

Section One: Print

Day One

Class introduction/lecture: I will review the essential elements of a newspaper article, including headline, subhead, dateline, byline, lead and body, inverted pyramid writing style, as well as provide a distinction between the writer’s and the editor’s roles; I will then instruct the students on the concept of “5 W’s and an H”: who, what, when, where, why and how. 

This lecture will occupy approximately 20 minutes of class time.
Group work:  Students will then be split into 5 groups of 5 that have been pre-determined by me based on my knowledge of the varying strengths of the students; each group will be provided with a “Newsday” from different date and scissors, and assigned to select and clip an article that they will ultimately have to “perform;” there should be at least one attributable source (the “newspaper” voice and minimum 4 sources, not necessarily quotes) for each student for the recitation of the article; during that class period, students will determine who “plays” each role/source and identify the who, what, when, where, why and how of the article, which is to be turned in as part of a hand-out (attached) at the conclusion of the class, along with the selected article.
Homework: Due the next day will be to turn in a topic/event from their own lives that they will use to write a newspaper article.  At this time, I will hand out the writing assignment rubric and let them know that they will have an opportunity to brainstorm with the class on writing newspaper articles and class time to pre-write before they write their articles as an in-class writing assignment.  I will also then explain the rubric, particularly that the readers of the newspaper in which their article will theoretically be included will be their peers, and I will then provide them with the opportunity to ask any questions about the rubric.
Day Two

Class introduction: I will collect the homework from the previous night and then ask the students to get back into their groups and provide each with their assignment from the previous day.  Approximately 5 minutes.
Group work: Each group have 5 minutes to review the article and their roles, and will then be asked to provide to the class an overview of the article and its content, explain the “5 W’s and H” of the article, describe any challenges the group had with identifying them, then perform the article.  Approximately 5 minutes per group.
Class conclusion: Students will be provided with the opportunity to ask any additional questions about writing a newspaper article in preparation for the next class.

Day Three

Class introduction: I will begin the class by opening a discussion on the performances and the articles selected.  I will hope to elicit comments on the articles themselves, as well as the implications of the various elements of an article, including how attributed sources affect their perception of the news being reported.  Approximately 20 minutes.
In-class writing assignment: I will then return the self-selected topic/event that was submitted for homework on the previous day.  I will ask for volunteers to share their topics so that the class can brainstorm together on the different elements of the prospective articles and how the information could be organized, including clever headlines, the 5 Ws/H and the inverted pyramid writing style.  I will attempt to provide 5-minute discussions on four students’ events.
Day Four

Class introduction: I will begin the class by answering any lingering questions the students may have about the writing assignment.  I will also let the students know that I have newspapers and extra copies of the rubric on-hand as reference for them while they work in class today.  Approximately 10 minutes.
In-class assignment: Students will be provided the remainder of the class period to pre-write and organize the information about their self-selected event from the homework assignment.  I will walk around the class and make myself available to students who have questions or concerns as they go through this process.  If students wish, and classmates are amenable, they can work in pairs so that they can use each other as sounding boards.
Day Five

Entire class period: Students will work independently to complete their newspaper articles, due by the end of the period.  If students finish early, they will be asked to read one of the newspapers I have in class.
Class conclusion: Remind students that class is to meet at the computer labs the next day.

Section Two: Online

Day One

Class introduction: Class will begin with a discussion on the use of words in context.  I will hope to elicit from students examples of words that have a unique meaning when applied to a specific situation.  Among examples I will use to draw discussion from students are “walk” to baseball, “bull” and “bear” to the stock market versus the zoo and “foundation” to a charity versus an architect.  After the discussion, students will then be provided with a list of 5 non-profit websites, 5 commercial websites, and 5 government websites.  These websites were selected for their varying content, format and purpose.  Approximately 10 minutes.
Class work: Students are then instructed to navigate those sites and select 5 words from each category that are important in their context to the site.  They are to consider, essentially, the verbal features of the site and how language impacts the sites’ meanings.  Approximately 30 minutes.
Homework: A typed list of their selected words, along with definitions and the reason why they felt each word was distinct to the site/purpose/context, to be turned in tomorrow.

Class conclusion: Remind students that class is to meet at the computer labs the next day.

Day Two

Class introduction: I will begin class by collecting last night’s homework assignment.  Students will be presented with a rubric for the writing assignment for this section of the unit.  The assignment will ask them to analyze three sites, one from each of the provided categories, for verbal and visual efficacy.  They are to imagine that each of their selected websites is part of the same umbrella organization, that they are the Website Director for the company, and write a memorandum to the company President describing the ways in which each is effective and ineffective verbally and visually.  They will be encouraged to compare and contrast, consider the distinct purpose and audience for each site, use specific details from the sites for the support of their positions, and make recommendations for changes, if they feel comfortable.  I will provide samples from the Microsoft Word program of various “appropriate” formats for a memorandum, but will tell the students to talk to me if they have different ideas for presenting this kind of document.  Approximately 20 minutes.
In-class assignment: For the remainder of the class period, students are to begin their selection and review of the websites and the assembly of the information necessary for their memorandum.

Class conclusion: Remind students that class is to meet at the computer labs the next day.

Day Three

Entire class period: I will ask students to continue their reviews of the websites and begin pre-writing and writing their memorandums as they develop their ideas.  I will make myself available to answer questions and brainstorm with students, and review their writing processes as necessary.  If I determine it to be constructive, I will interrupt the students after about 15 minutes for a 5-10 minute group brainstorm/idea sharing.
Class conclusion: Remind students that class is to meet at the computer labs the next day.

Day Four

Entire class period: Students are to complete their typed memorandums and turn them in by the end of class.  If students finish the assignment early, I will permit them to surf the Internet/check email for the remainder of class with the hope that when students now visit familiar websites, they will view those sites with a more critical eye.
Class conclusion: Remind students that class is to meet in the regular classroom the next day.

Day Five

Entire class period: When the students arrive in class, the following will be posted on the board:


“What would life without the Internet be like?”

Students will be asked to write a journal entry responding to that question, considering the benefits and drawbacks to the Internet.

Class conclusion: I will provide a vocabulary book comprised of the homework assignment they turned in earlier in the week with the hopes that the students will review the book and consider how their classmates looked at language in context to determine an importance of meaning.
Section Three: Broadcast (television)

Day One

Class introduction: I will describe the lesson; students will be shown in class three broadcasts of the same news event from three sources (i.e., NBC, ABC & CNN) that I have taped and made into a single “reel.”  They will be assigned to write a paper on the similarities and differences of the broadcast, noting any biases they observe.  I will hand out the rubric for the paper at this time and provide time for the students to review it.  The intended focus of the paper will be a social analysis of broadcast news and the implications of differing news reports on the same event.  Approximately 10 minutes.
Class activities: The first time I show I show the reel, students will be instructed to simply watch and absorb; during the second viewing, I will suggest that students begin to note “big” ideas that they develop from the reel; with the third viewing, I will ask them to note specific details from the broadcasts that will use to support their “big” ideas in the paper.  Approximately 20 minutes.

In-class writing: For the remainder of the class, students are to brainstorm/pre-write concepts for their paper.

Day Two

Class introduction: I will re-show the reel once to help students refresh their memories and jot down any notes they missed in the previous class.  Approximately 7-10 minutes.
In-class writing assignment: Students will continue to brainstorm, pre-write and draft the paper described in the previous class.  I will be available to work with students and provide verbal feedback and assistance during this process.
Day Three

Class introduction: I will re-show the reel once to help students refresh their memories and jot down any notes they missed in the previous class.  Approximately 7-10 minutes.

In-class writing assignment: Students will continue work on their papers, which is due by class’s end.  I will be available to work with students and provide verbal feedback and assistance during this process.

Day Four

Class introduction: Students will be split into 5 groups of 5 that have been pre-determined by me based on my knowledge of the varying strengths of the students.  I will describe the day’s assignment, which will be for the groups to develop and ultimately “perform” their own version of the broadcast that we have been working with during the week.  Performances, given by one group-selected member from each team, will take place tomorrow.  I will also provide each group with a newspaper article on the event both for reference and as a supplement, if the groups determine that they want to include additional information in their broadcasts.  Approximately 10 minutes.
Class activities: Each group will be given the remainder of class to work on this group project.  

Day Five

Class activities:  The majority of the class will be dedicated to one person from each group presenting the broadcast writing assignment as a news broadcast.  Any additional class time will be dedicated to a discussion on the unit, with particular attention being paid to considering the difference in information presented as news by newspaper and broadcast sources.
Online Source Options

Commercial

www.ibm.com
www.goya.com
www.ford.com
www.barnesandnoble.com
www.gs.com
Non-Profit

www.cmn.org
www.mdausa.org
www.amfar.org
www.nlchp.org
www.musefilm.org
Government

www.house.gov
www.usda.gov
www.defenselink.mil
www.ed.gov
www.doi.gov
PARTS OF A NEWSPAPER ARTICLE
Names:
______________________________



______________________________



______________________________



______________________________



______________________________

Article Headline:___________________________________________________________________

Dateline:____________________________________________________________________

Who:_______________________________________________________________________

What:______________________________________________________________________

When:______________________________________________________________________

Where:_____________________________________________________________________

Why:_______________________________________________________________________

How:_______________________________________________________________________

PLEASE DON’T FORGET TO ATTACH YOUR GROUP’S ARTICLE TO THIS WORKSHEET BEFORE TURNING IT IN AT THE END OF CLASS…
NEWSPAPER ARTICLE RUBRIC

	
	5
	4
	3
	2
	1

	Knowledge of newspaper article format
	Student demonstrates profound understanding of the parts of the newspaper article and incorporates them effectively into the assignment
	Student demonstrates reasonable understanding of the parts of a newspaper article and incorporates them effectively into the assignment
	Student demonstrates some understanding of the parts of a newspaper article and incorporates that understanding into the assignment
	Student demonstrates a lack of understanding of the parts of a newspaper article and cannot incorporate an understanding into the assignment
	Student does not demonstrate and understanding of the parts of a newspaper article

	Organization/writing style
	Student demonstrate a profound understanding of the inverted pyramid style and uses it effectively in the assignment
	Student demonstrates a reasonable understanding of the inverted pyramid style and uses it effectively in the assignment
	Student demonstrates some understanding of the inverted pyramid style and incorporates that understanding into the assignment
	Student demonstrates a lack of understanding of the inverted pyramid style and cannot incorporate an understanding into the assignment 
	Student does not demonstrate an understanding of the inverted pyramid style

	Inclusion of outside sources *
	Student includes adequate and appropriate sources in the assignment with definite purpose
	Student includes adequate and/or appropriate sources in the assignment with purpose
	Student includes adequate or appropriate sources in the assignment with questionable purpose
	Student incorporates adequate or appropriate sources in the assignment with no clear purpose
	Student does not include adequate or appropriate sources in the assignment

	Topic selection
	Student selects a topic that has rich news value
	Student selects a topic that has interesting news value
	Student selects a topic that has some news value
	Student selects a topic that has little news value
	Student selects a topic that has no news value


* You are not required to interview or research sources, however you will be asked to consider appropriate sources and include information as realistic-but-fabricated quotes or paraphrases from actual people involved in the event.

