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In reflecting upon the Teaching Philosophy that I developed in September, I find that my perspectives on this subject were comprehensive considering the given stage in my own education and the relatively short amount of time I had to consider such issues.  While there isn’t an element to the original that I would remove, there are clearly elements that I would add and issues that deserve additional attention.  One such addition is my philosophies regarding the administration, parents and colleagues.  I referenced the lack of attention to the former two in the original document, but failed to consider how my philosophy would incorporate relationships with peers.  To be honest, I don’t feel that I have an appropriate grasp, yet, on how interaction with these groups will evolve, but have considered the following:

Regarding administrators: Ideally, I will have the opportunity to work with an administration that is supportive and constructive, one that is open to new concepts for learning and classroom development.  However, I realize that this will likely not be the case all of the time, and I will have to adopt a stance for interaction with administrators particularly when this ideal is not the case.  Given that hypothesis, I believe my philosophy will be to work with administrators for the best interest of the students.  This will involve push-back when necessary and appropriate, and a willingness to develop strong arguments to support a case for which I believe it is worth fighting.  My philosophy will also be to try to create a relationship in which administrators feel that they can trust my judgment and work; I don’t always want to be the trouble-maker.  I feel that it is of utmost importance to the teacher-administrator relationship to have an open, honest, productive flow of communication, in which tangible, important student-related issues can be addressed in a meaningful manner.
Regarding parents: If my philosophy on the teacher-administrator relationship is as-of-yet undeveloped, my feelings on how, when, why and to what degree a teacher interacts with parents are muddy, at best.  I will likely have opportunities to interact with parents when there is some delinquency (not attending class or failing to complete assignments), during open houses or other school-sponsored events, and possibly as part of my role in some extra-curricular activities.  Yet I wonder whether this is enough.  Should a teacher be proactive in communicating student successes?  How can I invite an open dialogue with parents that is beneficial, non-invasive to the teaching process, and time-efficient?  Is it even necessary?  Furthermore, when I do need to approach parents with negative issues, what is the manner of approach that will yield the best outcome?  I anticipate that I will turn to my colleagues and administrators for guidance on these relationships as I begin teaching, and that a philosophy will develop in a more concrete manner as I begin to feel more comfortable in my role as educator.
Regarding colleagues: Ironically, of the three relationships discussed here, the one that was omitted in the original document is the one with which I feel most comfort now.  I hope to develop relationships with peers in which we can work together to create curriculum that is optimum for the students, realizing that teaching is more and more becoming a profession of teamwork as opposed to autonomy.  This teamwork will hopefully come into play both across content areas and in situations in which students need additional support, when I would work with ESL or Special Education teachers.  I currently enjoy a rich exchange with colleagues and clients, and will make every effort to carry this kind of relationship into my teaching career.
With regard to the student-teacher relationship, there are several elements which require consideration beyond that which I presented in September.  For instance, one philosophy that I noted was to “empower the student.”  This can become particularly important when working with students with special needs and those of varying backgrounds.  My goal will be to provide every opportunity for those students to feel as though they have the confidence in my classroom to meet their potential and achieve successes.  I may have neglected this component in the beginning of the semester because my views were a bit harder; I now realize that a classroom is not necessarily a place for strict rules that limit students, but rather should be one in which each student is provided with all opportunities to learn.
I also referenced engaging the student and expressed an interest in developing challenging, interesting units and presentation styles as part of my philosophy.  Now, my philosophy includes specific concepts such as scaffolding, triangulation and problem-posing to achieve this goal and move students along their individual educational continuums.

In my discussion on communication with the students, I failed to include how my feedback to students would be important, particularly in helping students develop their writing skills.  I now realize that my philosophy includes creating a posture in the feedback model that is not negative, that is constructive, that encourages students to make decisions about the writing process (and other assignments) and that reinforces my philosophy to empower the student.
Finally, I stated in my original document that respect for the student is a tenant of my teaching philosophy, yet I neglected to mention creating an environment in which the students respect me as a teacher.  I hope that the parts of my philosophy add up to a sum total that generates this response from students, as a student’s feelings toward and about a teacher can have a dramatic impact on learning and performance.
