Educ 4081 Social Education:

Lecturer: Barb Garrick
Assignment 2 – Integrated Curriculum Unit
Unit Topic: Terrorism
Group Assignment format:

Members of group:

· Steve Chatelier (aschatelier@optusnet.com.au)
· Mark Doggett (mark_dogget@hotmail.com)
· Joshua Roberts (elvenearth@yahoo.com.au)
· Thanis Lim Wee Ter (thanislim@adsl.on.net)
Group Reflection:

Orientating phase

As a group we threw some ideas around. Everyone seemed to be interested in issues involving values\ideology. Terrorism seemed to be a fairly relevant topic. Josh, in particular, seemed quite keen and the rest of us were more than willing to just get started on something.

We really just talked about ideas and how we might structure the unit in the first few weeks. We drew up a basic matrix and came up with some themes for each week.

Enhancing phase

During the “nuts and bolts” phase of the unit planning, our collaboration did not extend far beyond allocating certain lessons for each person to work on. We talked about how each lesson may flow to the next, but each person was really left alone to tackle a couple of lessons.

Synthesising phase

As the due date came near, there were many emails sent back and forth. We did not really bother with formal face-to-face meetings. Components such as the rationale, assessment criteria, were allocated via email. Most members of the group picked up some of these extra tasks to do before emailing the finished product around for scrutiny. If things appeared to be in order, then no further discussion took place.

The final result occurred by each group member sending all their work through to one person to collate and hand-in.

Assessment
Email made a lot of the correspondence easy. If we were in a school situation, the face-to-face collaboration probably would have been slightly more frequent, and certainly more productive.

Each person contributed to various stages of the process and there was certainly debate entered into as to exactly what should be included in the unit and how to approach it.
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Rationale:
The tragic events of the Twin Towers attack on September 11 2001 thrust the issue of global terrorism directly into the spotlight on the world stage. As might be expected with such an unexpected, tragic and public event, the general public has struggled with how to respond. Moreover, a sense of urgency and fear has come over the Western world. Of course it may be argued that this has been exacerbated by the oppositional rhetoric of leaders such as US President George Bush.

The result of a globalised world is such that events and their political, social, cultural, economic, environmental and psychosocial consequences are not confined to particular cultural or geographical contexts.  It is these realities that make it important that students have an opportunity to critically explore people, ideas, events, government policies and responses related to terrorism.

This topic should not only give students an opportunity to deconstruct events from the past, but also provide a chance for students to identify values to assist them in constructing individual and corporate responses to the inevitable challenges they will face as participants in this globalised community.

The current focus on terrorism highlights the need for students to be exposed to, and encouraged to think through, foundational nature that values, ideology, rights, faith and religion have in both individual and societal decision-making.

Class Context:

This Sose unit on Terrorism is designed for a year 10 Class – in either a state or private high school. 

The example used in the lesson plans of this Unit Outline is that of a co-educational class that contains 28 students comprising of 16 girls and 12 boys. The assumption of this unit is that the class is not streamed and that overall, the learning ability and motivation of the class is above average. However, the unit also assumes that typically, there are a few students who generally perform at a year 9 level and a few students who ordinarily perform at a senior level. Teachers thinking of using this Unit Outline for their own class situation should be able to modify this scenario to fit into their own year 10 Sose class situations. 
Background Knowledge:
The assumption of this unit is that this will be the first time that students will be exposed to the concept of globalization in an explicit manner.

As an example of a previous unit that may have been undertaken by students, this unit assumes that students have just finished a unit on Australian Citizenship and democracy and that from this, students have an idea of the ideological underpinnings of government and its decisions. Moreover, students’ knowledge of national citizenship will be of benefit as they consider what it means to be part of a global community.

There should be links drawn in the terrorism unit with the ideas of democracy, representation, government, nationalism, ideologies and values.

Objectives:

General Objectives:

· Students develop skills in planning and using a research process

· Students’ gain or show abilities in listing, describing, stating, defining, recording and naming.

·  Students’ use a variety of sources in class (using videos, booklets, notes, lectures and tables) to achieve or show abilities in recognizing, recalling, explaining, understanding, discerning and applying information.

· Students form knowledge through critical inquiry

· Students achieve or show abilities in breaking down information from many different sources.

· Students develop skills in recognizing explicit and implicit meanings in sources.

· Students use the aforementioned skills to synthesize ideas, that is, they should be able to develop or show skills in recombining information to form a coherent whole.

· Students develop communication skills, communicating knowledge in new and more sophisticated ways.
· Students should be able to demonstrate skills in presenting arguments and reformulated information, as per the assessment task. (See Short Answer test)

· Students should demonstrate ability to use correct language conventions (spelling, punctuation, grammar, sentence and paragraph construction).  
These skills require that students plan, organize and analyse materials so as to communicate ideas and information that they have collected.

Specific Objectives:

By the end of this unit, students will be able to articulate in written form:

· Who (individuals and organizations) is involved in terrorism

· What terrorism is in this global, technological milieu

· Where the terrorism “hot spots” are in the world

· When ancient forms, and the beginnings of global, terrorism can be traced to

· Why terrorism occurs

By the end of this unit, students will be able to:

· Articulate their stance on terrorism and what they think is an appropriate response to terrorism

· Identify the values and ideologies underlying terrorism

Outcomes:

For this unit, a number of “Learning outcomes” should be focused on from the Sose Syllabus:

* TCC 4.2 Students illustrate the influence of

global trends on the beliefs and values of

different groups.

* TCC 4.5 Students review and interpret

heritages from diverse perspectives to create a

preferred future scenario about a global issue.

* TCC 6.5 – Students develop criteria-based judgments

about the behaviour of people in the past.
* TCC D6.7 Students explain various groups’

perspectives on the values of peace and social

justice.

* PS 5.3 Students participate in geographical

inquiries to evaluate impacts on ecosystems in

different global locations.

* PS 5.4 Students use maps, diagrams and

statistics to justify placing value on environments

in Australia and the Asia-Pacific region.

* CI 6.1 Students analyse the ways in which

various societies inhibit or promote cultural

diversity.

* CI 6.2 Students develop a proposal to promote

a socially just response to perceptions of cultures

associated with a current issue.

* SRP 4.5 Students classify values that underpin

campaigns and organisations associated with

human or environmental rights.
Suggested web resources for students and teachers:             

General Links:

· Terrorism Research Center: http://www.terrorism.com/ 

· Central Intelligence Agency (CIA): http://www.cia.gov/terrorism/ 

· The UN’s Terrorism Webpage: http://www.un.org/terrorism/ 

· Federal Bureau of Investigation (FBI): http://www.fbi.gov/terrorinfo/terrorism.htm 

· US Department of State: http://www.state.gov/ 

· Australian Security Intelligence Organisation (ASIO): http://www.asio.gov.au/  

Terrorism in the Middle East
· Washington Report on Middle Eastern Affairs: http://www.wrmea.com/ 

· Middle East Information Center:  http://middleeastinfo.net/ 

·  ALJAZERRA New Services (Arabic News Service): http://english.aljazeera.net/NR/exeres/E4D19123-9DD3-11D1-B44E-006097071264.htm  

Palestinian Perspectives on the causes of terrorism in Israel/Palestine:
· The Electronic Intifada: http://electronicintifada.net/new.shtml 

Jewish/Israeli Perspectives on Palestinian Terrorism:

Pro-Israeli:
· Jewish Virtual Library (A division of the American-Israeli Cooperative Enterprise: http://www.jewishvirtuallibrary.org/index.html 

Jewish Opposition to Policies in the Occupied Territories:
· Jews for Justice in the Middle East:  http://www.cactus48.com/ 

· Yesh Gvul: IDF men refusing to serve in the Occupied Territories
http://www.diak.org/Haayesh-gvul.htm 

· Rabbis for Human Rights: http://www.rhr.israel.net
· Alliance of Middle East Scientists and Physicians
                        http://www.keck.ucsf.edu/~yoram/amesp.html  
 

Terrorism in South America and Asia
· US Department of State’s description of contemporary terrorism in South America: http://www.state.gov/s/ct/rls/pgtrpt/2000/2437.htm 
· FrontPageMagazine.com: http://www.frontpagemag.com/Articles/Printable.asp?ID=12643  
· Worldwatch Institute: http://www.worldwatch.org/features/security/briefs/2/ 
                                         Assessment for Unit: Terrorism

         

                                         Social Science Department

Year 10 SOSE

SHORT RESPONSE TEST

Unit: Terrorism

Instructions:

Complete ALL questions on the exam paper.

Conditions of Implementation:

Supervised Exam



      Class time used 70 minutes

Unseen Questions



     No Notes allowed

Section A – Multiple Choice

Knowledge & Understanding

(7 marks)

Answer ALL questions by selecting the most accurate answer and writing the letter in the space provided.

Question 1: Is Terrorism a recent phenomenon?

(a) True

(b) False

___________
Question 2: Terrorism is most likely a result of:
(a)  Boredom
(b)  Ideology
(c)  TV
(d)  Racism










___________
Question 3: 89 Australians were killed in a terrorist attack on the Indonesian Island of:

(a) Sumatra

(b) Bali

(c) Timor

(d) Tasmania

___________
Question 4: The Sicari were a 1st Century CE Jewish terrorist group, the term Sicari literally means:  

(a) Sword males

(b)  Dagger men

(c)  Roman haters

(d)  Gentile killers’





                      _____________                  

Question 5: The Assassins (an 11th century Muslim Sect), a term literally meaning ‘hashish-eaters’, were given to stabbing their victims, their victims tended to be:

(a) Innocent Women and children

(b) Rich and powerful merchants who had been corrupted by greed and avarice

(c) Politicians or clerics who refused to adopt their version of Islam

(d) All of the above








___________
Question 6: The Thugees were a religiously inspired terrorist cult active from the 7th to the mid-19th centuries in the Indian subcontinent; they ritually strangled victims as an offering to:

(a) The Hindu goddess Kali

(b) Allah

(c) The Hindu god Brahma


(d)       The Christian God                                  










          _____________
Question 7: The English word ‘terrorism’ first began to be used during the period of:

(a) The regime de la terreur that prevailed in France from 1793-1794 under Maximilien Robespierre. 

(b) The Gunpowder plot of 1605, in which Guy Fawkes attempted to assassinate King James I of England.

(c) The Spanish Inquisition, which began in 1485 under the Spanish king Ferdinand, and was aimed at converting or pushing Muslims and Jews out of Spain and confiscating their property.

(d) The assassination of Archduke Franz Ferdinand on June 28, 1914, by an activist from the ‘Young Bosnians’.

___________
Section B – Definitions

Knowledge & Understanding

(5 marks)

Answer All Questions in the space provided.

Question 11:

Define the following terms:

a) Terrorism
_________________________________________________________________________________________________________________________________________________________________________________________________________________________________

b) Extremism

_________________________________________________________________________________________________________________________________________________________________________________________________________________________________
c) Coalition

_________________________________________________________________________________________________________________________________________________________________________________________________________________________________
d) Fundamentalism

_________________________________________________________________________________________________________________________________________________________________________________________________________________________________
e) Pre-emption _________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
Section C – Short Answer

Knowledge & Understanding

(26 marks)

Question 12: Briefly explain why terrorism is not a new phenomenon? (2 marks)

__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Question 13: Briefly explain how and why religion has been used to justify terrorism throughout ancient and modern history? (2 marks)

____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Question 14: Using specific examples explain the differences between religious and secular terrorism? (2 marks)

____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Question 15: Is contemporary terrorism more of a threat to states than it has been in ancient or modern times? (2 marks)

____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Question 16: Explain, in your view, what the differences are between a terrorist, a rebel, a guerrilla, and a freedom fighter? (2 marks)

____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Question 17: What kinds of acts are considered terrorist acts? (2 marks)

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Question 18: List three places where terrorist attacks have occurred in the last 50 years (1956-2005) (3 marks)

1.________________________________________________________________2.________________________________________________________________3.________________________________________________________________

Question 19: Many Christian and Muslim leaders have condemned terrorism since September 11 2001. In light of this, explain why terrorism can still exist and in some cases continue to gain support in some parts of the world? (3 marks)

__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Question 20: What can be done (by countries or entities) to prevent terrorism? (3 marks)

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Question 21: Choose one of the three categories a country can use to right terrorism and explain some of the strategies from the chosen category. You should include opinions and reasons on the advantages and disadvantages of focusing on this chosen category for fighting terrorism. (5 marks)

1) Act pre-emptively to head off potential threats
2) Raise our defences by tightening security
3) Use persuasion and collaboration to defeat terrorism
________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

                             Section D – Response to Stimulus

Critical Use of Sources

(12 marks)

Answer All questions in the space provided.

Source 1: Responses to the 2005 London Terrorist Attack 

The Australian Newspaper, Friday July 8th 2005

“We condemn utterly this barbaric attack. We send our profound condolences to the victims and their families. All of our countries have suffered from the impact of terrorism. Those responsible have no respect for human life. We are united in our resolve to confront and defeat this terrorism. It is not an attack on one nation but on all nations and on civilized people everywhere. We will not allow violence to change our societies or our values”. British Prime Minister Tony Blair
I express my horror and disgust at this cowardly attack on innocent people. These sorts of attacks will not alter the determination of free countries to do the right thing. It’s important that we stand shoulder to shoulder with our British allies at a time such as this”. Australian Prime Minister John Howard
“Heroic mujahedeens carried out a sacred attack in London, and here is Britain burning in fear, terror, and fright in the north, south, east, and west… We have repeatedly warned the Government and people of Britain, and we have now fulfilled our promise and have carried out a sacred military attack in Britain. We continue to warn the governments of Denmark, Italy and all the Crusaders that they will meet the same punishment if they do not withdraw their troops from Iraq and Afghanistan” Organization of al-Qa’ida Jihad in Europe.
Question 22: Both Prime Minster’s of Britain and Australia make reference to unity. Can terrorism best be fought by individual countries or coalitions united to defeat terrorism? (2 marks)

______________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Question 23: What is Australian Prime Minister’s John Howard’s response to the terrorist attack? (1 mark)

_______________________________________________________________________________________________________________________________________________________________________________________________________________

Question 24: What reason does the Organization of al-Qa’ida Jihad in Europe give for the terrorist attack on Britain? (1 mark)

_______________________________________________________________________________________________________________________________________________________________________________________________________________

Question 25: What other two countries does the Organization of al-Qa’ida Jihid in Europe warn will be attacked? (1 mark)

_______________________________________________________________________________________________________________________________________________________________________________________________________________

Question 26: The terrorist attack on London was devastating killing over 50 people however the Organization of al-Qa’ida Jihad in Europe tried to justify the attack. Do you believe that terrorism is ever justifiable? (3 marks)

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Question 27: You are the Prime Minister of a country that has just been attacked by terrorists killing 23 people and wounding over 100. Write you response to the events. (4 marks)

_____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Criteria Matrix for Short Response Test

Year 10 SOSE                                                                

Unit: Terrorism
	Assessment Criteria
	A
	B
	C
	D
	E

	1.KNOWLEDGE AND UNDERSTANDING 

(38 marks)

(TCC 4.5, SRP 4.5, CI 6.2)

- Recalls facts; key concepts; significant events

- Understands and explains the nature of terrorism
	
	
	
	
	

	1. 
	31 – 38 marks
	23 – 30 marks 
	15 – 22 marks
	8 – 14 marks
	0 – 7 marks

	2.CRITICAL USE OF SOURCES 

(12 marks)

(TCC D6.7)

· Identifies key issues, themes, patterns

· Relates sources to each other

· Identifies the implicit meaning of sources

· Reaches decisions based on evidence

· Interprets the intentions of the author 

· Distinguishes fact form opinion


· Draws and justifies conclusions.
	
	
	
	
	

	2. 
	11 – 12 marks 
	9 - 10 marks
	6 – 8 marks
	3 – 5 marks 
	0 – 2 marks

	3. COMMUNICATION

- Uses clear, concise, accurate language

- Expression is fluent and coherent


	
	
	
	
	


Mark __________/________

Comments: ……………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………

Teachers Signature: ______________________________________

Matrix Overview of Unit (3 week unit – 3x70 min lessons per week)

	Week:
	Lesson Time (70 mins)


	Lesson Time (70 mins)
	Lesson Time (70 mins)

	Week 1 - Introductory Week.

* Students clarify and contrast their initial perspectives on terrorism in ancient, modern and contemporary societies. In Lesson 1 this should be based initially on prior knowledge and the opinions students have already formed.

* In the 2nd lesson of the week, students should be introduced to a more thorough background knowledge of terrorism in the ancient world and in the modern world, that is, a history of terrorism.

* The 3rd lesson of the week is aimed at challenging students to consider what terrorism can be and who terrorists are. Students should be challenged to reconsider their own biases and views about what comprises terrorism and how students are classifying those who commit acts of terrorism.
Desired Outcomes for Week 1:

- TCC 4.2 Students illustrate the influence of global trends on the beliefs and values of different groups.

- TCC 6.5 – Students develop criteria-based judgments about the behaviour of people in the past.

- TCC D6.7 Students explain various groups’ perspectives on the values of peace and social justice.

- SRP 4.5 Students classify values that underpin campaigns and organisations associated with human or environmental rights.
	Lesson 1 (p. 19)
Introductory lesson:

TCC D6.7 - The aim of this lesson is to introduce the subject of terrorism in such a way that students challenge their conceptions of what terrorism is and what the causes of terrorism can be (or have been).

Introduction:

The subject of terrorism is introduced through a video showing footage from the Bali bombing of 2002. Subsequently the teacher should retrieve prior knowledge of terrorism from students and explore what students define as terrorism or not.
Main Tasks:

- Once students have decided on their ideas of what constitutes terrorism, the students should move on to the main activity. This is a task-based activity that asks students to examine various definitions of terrorism from political and religious leaders around the world and debate which definitions they agree on or not. At this point accuracy is not as important as the need for student ideas to emerge, which they can later challenge through the inquiry process inherent to the Sose Syllabus.

Conclusion

- Homework: students consider which definition of terrorism from the lesson that they consider to most represent their view – they can vote on this in the next lesson. 

[In subsequent lessons this will allow the teacher to continue to challenge the way that students understand the world around them, either through the evolution of students’ definitions or through the realisation of how definitions can vary so greatly from individual to individual, from sub-culture to sub-culture and from one society to another.]   

Resources:

* 28 Source & Question Sheets (See Lesson 1 Plan, p.21, for bibliographic details)  


	Lesson 2 (p. 25)
History of Terrorism: 

TCC 6.5 – the central aim of this lesson is to help students realise that terrorism is not a recent phenomenon, but has a long and varied history, no matter how one defines terrorism.

 Introduction

* Brief 5 min retrieval of Homework
- Briefly ask students about the definitions of terrorism they have researched for homework and get students to vote on their preferred definition of terrorism.
Video: “A History of Terrorism” (See Resource list at end of lesson plan)

(23 minutes long)
Main Task

Group Learning activity – students analyse an aspect or group vital to understanding a history of terrorism and share this with the class as a whole.

Conclusion

* The last 10 mins of the double lesson should be spent discussing the questions & answers (and issues raised by these) that students have come up with; this should mean that sure by the end of the lesson the issues raised previously on terrorism (lesson 1) are linked (in cause or influence) to the examples of terrorism in the ancient and modern world.
Resources: * Video: 

A History of Terrorism
1 videocassette (27 min.) 2003

* 5 Short Overview Articles for group activity: Excerpted from: A Brief History of Terrorism. Centre for Defence Information, July 2 2003. (See p. 26)
	Lesson 3 (p.29)
Who are Terrorists?

SRP 4.5 & TCC 4.2 - Students critically evaluate the important question of who qualifies as a terrorist.
Introduction:

Video on KKK, students consider in a group activity whether the KKK organization is a terrorist organization or not.

Main Tasks: 

Students consider whether the USA (or George W. Bush) could be considered a terrorist entity due to some of the actions undertaken by the USA and George W. Bush.

- A variety of activities are recommended, so as to explore this issue more fully, including group and individual tasks. (See Lesson Plan 3, p.28ff)

Conclusion
Students are challenged about their definitions of terrorism and of whom they think terrorists are. Students should be asked if their opinions have changed in any way due to the discussions and activities undertaken in class. 

Homework: 

Students can analyse a speech by President Bush to see how words are used to make the American cause seem right.

Resources: 

* See attached resource list to lesson Plan 3, p.31ff, – a number of sources are listed.  

 

	Week 2 – Knowledge through critical inquiry
Week 2 should be focused on the development of analytical and critical skills amongst students. Such skills enable students to better understand the causes and ramifications of terrorist acts in the future.

Outcomes for week 2:

TCC 4.2 Students illustrate the influence of global trends on the beliefs and values of different groups.

TCC 6.5 – Students develop criteria-based judgments about the behaviour of people in the past.

TCC D6.7 Students explain various groups’ perspectives on the values of peace and social justice.

CI 6.1 Students analyse the ways in which various societies inhibit or promote cultural diversity.
SRP 4.5 Students classify values that underpin campaigns and organisations associated with human or environmental rights.
TCC 4.5 Students review and interpret heritages from diverse perspectives to create a preferred future scenario about a global issue.

	Lesson 4 (p.42)
A comparison of contemporary terrorism to ancient and modern terrorism.

TCC 6.5 & TCC 4.2
Introduction:

Retrieve Homework responses – discussion regarding students’ analyse of George W. Bush’s 2002 State of the Union Speech.

- Teacher should subsequently remind students of the information they learned in lesson 2, a history of terrorism. Teacher should seek student response.

Main Task:

* Comparative activity: students compare, using case studies, an ancient or modern terrorist group or state to a contemporary group or state in a group discussion. Students present their findings to the rest of the class. 

Conclusion
Discussion about the ways that terrorism has changed due to increases in technology and the increasing inter-connectedness of a globalised world.

* Homework:
To be devised by teacher…

Resources:

* 4x8 Activity sheet outlines - 

for 28 students divided into 

4 groups (See attached)

* 2x4 Articles for 

Group Activity: 

(All articles are taken 

from www.wikipedia.org, 

a free online Encyclopedia). 

See p.44ff for more details.


	Lesson 5 (p.62)
Why does terrorism occur?

TCC D6.7 - This lesson will focus on the notion of values being the motivating force behind terrorism. 

Introduction:

Gain student feedback on previous lesson. Integrate desired learning outcome into introduction, that is, that students will be expected to think through various values that may be held by possible terrorist organizations in this lesson. 

- Emphasize that each student will have the opportunity to research one values system in this lesson.
Main Task: 
Computer room activity, students go to guided websites (as per activity sheet on p.64 of this unit), with the opportunity for their own research as well. Students are subsequently put into groups so as to discuss their findings with each other and with the class as a whole.

Conclusion:

Teacher sums up lesson and draws out student response and get students to consider questions such as: - “Why does Al-Qaeda continue to gain support in parts of the Islamic world?” – “How could such support be prevented by powers like the USA?”

Resources: * 28 Internet task sheets. (See p. 64 of unit outline for details)
	Lesson 6 (p.65)
How can Australia deal with terrorism?

TCC 4.5

This lesson is focused on practical activities students can use so as to devise possible ways for decision makers to deal with the threat and/or problems of terrorism in Australia.

Introduction:

- Teacher draws out students’ knowledge of terrorism issues based on previous lessons.

Main Tasks: 
Divide the class into pairs and distribute Pairs Work and Glossary. Ask the students to read the article “Do we kill the mosquitoes or try to drain the swamp?” consulting the glossary when necessary. In pairs, students discuss and list the actions required to kill the mosquitoes, and the issues, which have created the swamp.

- This activity essentially asks students to consider 3 options for dealing with terrorists from an Australian government perspective:

1. Act pre-emptively to head off potential threats
2. Raise our defences by tightening security
3. Use persuasion and collaboration to defeat terrorism
Conclusion

Homework: Students start work on library/internet worksheet
Resources: 

* 3x28 activity worksheets (See pp.67-69 of unit outline for details)

	Week 3 – The Student Response.

The last week of the unit is very much focused on student response activities, culminating in the examination. The last week achieves the objective, as set out in this unit (p.5), of students articulating their stances on terrorism and how they think governments and citizens should respond to terrorist activities.

Outcomes for week 3:

TCC 4.5 Students review and interpret heritages from diverse perspectives to create a preferred future scenario about a global issue.

CI 6.1 Students analyse the ways in which various societies inhibit or promote cultural diversity.

CI 6.1 Students analyse the ways in which

various societies inhibit or promote cultural

diversity.

CI 6.2 Students develop a proposal to promote

a socially just response to perceptions of cultures

associated with a current issue.

SRP 4.5 Students classify values that underpin

campaigns and organisations associated with

human or environmental rights.
	Lesson 7 (p.74)
The student response to International Terrorism

TCC 4.5, CI 6.1, SRP 4.5 – One of the central aims of this lesson is to bring out genuine student responses to the tragedy of terrorism, the way that innocent people can be caught in the middle of political games between opposing powers, and the way that students feel about this. 

- For this reason if the teacher feels that any students may be particularly sensitive to the subject matter or have been affected in some personal way by terrorism, it is advised to have preparations made for dealing with this – this might even mean potential access to school counsellors.

Introduction:

Library Session – introduce the serious nature of the topic and let students know that some of the things that they will be studying will be of a serious and sad nature. Human suffering is one of the consequences of terrorism, and indeed sometimes one of the causes.
Main Tasks:

Activity 1 - Students initially research terrorist acts and groups on the internet and answer questions asking for their reactions to what they are reading about – this is something that they can share with other students as well and eventually the class.

Activity 2 – Not allowed, Not Cool - Students articulate their stance on terrorism and what they think is an appropriate response to terrorism. Students also deal with the problems that terrorism can cause in a society – for example, hatred of Muslims or of those cultures perceived to be terrorist sympathizers or supporters.
Conclusion

Homework – students can finish any unfinished activities for homework

Resources:

* Teacher’s notes.

* 2x28 Activity sheets - Racism, No Way, 

International Terrorism, 

Retrieved 14th July 2005.  


.com.au" 

http://www.racismnoway 

.com.au

/classroom/lesson_ideas/

20020213_43.html (p.72)
 
	Lesson 8 (p.82)

Student Reflection

CI 6.2 - This lesson is designed to obtain student feedback on the unit, how students have felt about the subject covered, the groups, individuals and governments examined and the way that students’ own understandings and views of the issues involved have changed from when they began the unit.

Introduction:

To start of the lesson students should first re-examine the definition of terrorism they came up with in the 1st lesson of the unit. What has changed? What things do they think might be still true about the definition? What do they think is wrong about it?

Main Task:

Activity 1 – Brainstorm ideas and reflections on board.

Activity 2 – Students fill in a response sheet rating their experience of the unit and recommending any improvements for future implementation of the unit.
Conclusion

Students should be reminded of examination and be allowed time to ask questions about the exam. The teacher should also devise a revision sheet so that students have a rough guide for what to study for the exam.

Resources:

1x28 Unit Reflection handouts


	Lessons 9 (p.86)

Assessment – Short Response Examination.
- The Assessment Exam is found on p.14 of this unit.

- Exam should be done in class, under appropriate supervision.

 - Exam is designed so that students not only demonstrate factual knowledge, but also provide reflection about their own personal views on various aspects of terrorism - for example students are asked to explain how they think acts of terrorism should be responded to… 

Resources:

* 28 Examination papers.

.



Lesson Plans 1-9 (3 week unit, 3x70 min lessons per week)

Lesson Plan 1:

	Unit: Terrorism - 3 week course

	Class: Year 10 Sose – 28 Students
	Week 1 of 3
	Lesson 1 of 9:
	Lesson Time: 70 minutes

	Rationale:

In the last decade terrorism has become the major issue of this generation. Terrorist activities in the new millennium have led to the death of thousands of innocent civilians. Australia is not immune from such attacks. In October 2002 eighty-nine Australians were killed in a terrorist bombing in Bali. As a consequence of this and other terrorist attacks the Australian Government has joined a coalition of countries in a War on Terror. Clearly terrorism is an important issue, being such, it is critical that we educate our students about it, so that they have an understanding of the moral, ethical, and emotional issues involved in terrorism as well as an understanding of why terrorism occurs. 



	Outcomes

TCC D6.7 Students explain various groups’ perspectives on the values of peace and social justice. 

After completing this lesson, the students will be able to:

· Identify the major themes of terrorism

· Identify the various types of activities which constitute terrorism

· Assess the importance of terrorism in modern day settings



	Materials:

  Teacher:






Student:

  Bali Bombing Video




            Pen

  Chalk and Whiteboard Marker


                        Ruler

  Terrorism Definition Handout Sheet                                       Exercise Book



	Introduction: (0 – 15 minutes)

Once students enter the room and are settled down, the teacher should show the students a video of news reports from the 2002 Bali Bombing. Once this finishes the teacher can then introduce to the students the idea that they are going to start a new unit where they will will be examining terrorism.



	Phases

Phase One:

The teacher should start this phase by asking the students what they already know about terrorism. From this the teacher should use students’ current knowledge, understandings, and thoughts on terrorism to draw a mind map on the board.

· The teacher may also wish to examine the concept of state terrorism in this segment of the lesson, as well as looking at individual and organizational terrorism. Students could discuss examples of states or former states such as Nazi Germany (“Night of Long Knives” in the 1930’s), Soviet Russia (“Gulag” camps), Communist Hungary (The Hungarian Revolution of 1956), Britain (gas attacks on civilians in the Middle East during the 1920’s), France (1st Indochina War), and the United States (Overview of mass suburbia bombings in Europe and Japan during the 2nd World War). The students could then be asked to explain whether such examples were cases of terrorism or not, based on the definitions of terrorism already explored.

Phase Two:

This part of the lesson has been designed to answer the question, What is Terrorism? Students will be handed out a worksheet with a number of definitions of terrorism on it. Once they have read through them they are to answer the questions at the bottom of the worksheet. The aim is for students to develop their own ideas of what constitutes terrorism and using those ideas to develop a personal definition of what terrorism is.


	15 – 30 minutes

30– 55 minutes



	Conclusion (55 – 70 minutes)

During the last part of the lesson students will present their definitions of terrorism to the class. Once this is complete the teacher should ask students to consider for homework, the definition of terrorism that they agree with the most. The definition chosen by most of the students can be used as a starting point in subsequent lessons.



	Evaluation




Resources: 

· Cooper, M. (1995) Definitions of Terrorism Often Vary [Online] Available at: http://www.cqpress.com/context/articles/cqr_terror_def.html, Sited on 14th April 2005

· Council on Foreign Relations (2004) Terrorism: Questions and Answers [Online] Available at: http://cfrterrorism.org/terrorism/introduction.html, Sited on 14th April 2005

· Lexico Publishing Group (2005) Dictionary.Com [Online] Available at: http://dictionary.reference.com/search?q=terrorism, Sited on 14th April 2005.

· Levy, T. (2001) Terrorism--What Every Teacher Should Know. A Resource Guide for the Classroom, [Online] Available at: http://www.eric.ed.gov/ERICDocs/data/ericdocs2/content_storage_01/0000000b/80/27/95/e9.pdf
· Nabou.com Inc (2000-2002) Terrorism Files.Org: Definitions of Terrorism [Online] Available at: http://www.terrorismfiles.org/encyclopaedia/terrorism.html, Sited on 14th April 2005.

· Wikipedia (2005) Terrorism [Online] Available at: http://en.wikipedia.org/wiki/Terrorism, Sited on 14th April 2005
Glossary

Coalition

- an alliance of people or governments holding common views. 

Coalition of the willing

-  a term currently used by the US government  to describe the group of countries who have supported the war in Iraq 

Democracy

- government by the people, either by them directly, or through elected representatives

- a form of society which favours equal rights, freedom of speech, a fair trial and tolerates the views of minorities

Displaced person

- a person forced to flee from home or country
Economic sanctions

- restrictions on international trade and finance that one country imposes on another for political reasons.

Extremism
- any political or religious theory favouring immoderate uncompromising ideology, policies and beliefs 

Extremist

- along with “radical”, a common term to describe those who tend to choose extreme methods, particularly violence to express their views, in an attempt to cause political or social change

Forum

- public meeting place or organisation for open discussion. 
Fundamentalism 

- a usually religious movement or point of view characterized by a return to fundamental principles, rigid adherence to those principles, and often intolerance of other views and opposition to secularism. 
Globalisation

- growth to a global or worldwide scale often with disregard to local issues and the environment

Islam

- monotheistic religion characterized by the acceptance of the doctrine of submission to God and to Muhammad as the chief and last prophet of God 
- people or nations that practice Islam; the Muslim world
- civilization developed by the Muslim world 
Moderate

- a person or government in the political or religious centre, usually willing to compromise
Pre-empt

- to act in advance or expectation of an event

Profiling

- usually racial profiling, the officially improper but widely practiced technique of identifying potential suspects by their race

Refugee

- any person who, owing to a well-founded fear of being persecuted for reasons of 

race, religion, nationality, membership of a particular social group or political opinion, 

is outside the country of his/her nationality and is unable, or owing to such fear, 

is unwilling to avail himself/herself of the protection of that country

(UN Convention Relating to the Status of Refugees, 1951)

Terrorism 

- the use of terrorising methods, especially the use of violence to achieve political ends

- the state of fear and submission so produced

- a method of resisting a government or of governing by deliberate acts of armed violence.

(The Macquarie Dictionary, Third edition, 1997)

Terrorist

- a person who employs terrorism especially as a political weapon

Weapons of mass destruction

- weapons that have the capacity to kill or injure large numbers of civilians as well as military personnel, including nuclear, chemical and biological weapons

Terrorism Handout Lesson 1



Name …………………..

Read through the eight extracts to get a general understanding of some of the definitions of Terrorism. Once completed answer the questions at the bottom.

Extract 1

Terrorism is the “premeditated, politically motivated violence perpetrated against non-combatant targets by subnational groups or clandestine agents, usually intended to influence an audience.” US State Department 

(Council on Foreign Relations (2004) Terrorism: Questions and Answers [Online] Available at: http://cfrterrorism.org/terrorism/introduction.html, ¶2)
Extract 2

Paul Piller formally of the CIA identifies that terrorism has four key elements: 

“It is premeditated—planned in advance, rather than an impulsive act of rage. 

It is political—not criminal, like the violence that groups such as the mafia use to get money, but designed to change the existing political order. 

It is aimed at civilians—not at military targets or combat-ready troops. 

It is carried out by subnational groups—not by the army of a country.” Paul Piller (Council on Foreign Relations (2004) Terrorism: Questions and Answers [Online] Available at: http://cfrterrorism.org/terrorism/introduction.html, ¶2)
Extract 3

“Terrorism is a controversial term with multiple definitions. It can refer to the use of violence against a civilian population for the purpose of achieving a political, religious, or ideological goal through intimidation or by instilling fear rather than for specific military reasons; blackmail. It can also more specifically mean the calculated or threatened use of violence against civilian targets exclusively. The targets of terrorist acts can be government officials, military personnel, people serving the interests of governments, or civilians. Acts of terror against military targets tend to blend into a strategy of guerrilla warfare. Acts of violence which target civilians are perhaps the most obvious way to arouse fear in the general populace. Intentional violence against civilians (noncombatants) is the type of action most widely condemned as "terrorism." Civilians are usually held to be "innocent" victims of terrorist violence if they are unarmed and not in uniform when it occurs.” Wikopedia (Wikipedia (2005) Terrorism [Online] Available at: http://en.wikipedia.org/wiki/Terrorism, ¶1)
Extract 4

"Any action intended to cause death or serious bodily harm to civilians, non-combatants when the purpose of such act, by its nature or context, is to intimidate a population or compel a government or an international organization to do or to abstain from doing any act." UN Panel 2004 

(Wikipedia (2005) Terrorism [Online] Available at: http://en.wikipedia.org/wiki/Terrorism, ¶10)
Extract 5

Terrorism is “the systematic use of terror or unpredictable violence against governments, publics, or individuals to attain a political objective. Terrorism has been used by political organizations with both rightist and leftist objectives, by nationalistic and ethnic groups, by revolutionaries, and by the armies and secret police of governments themselves.” Terrorism Files Org 

(Nabou.com Inc (2000-2002) Terrorism Files.Org: Definitions of Terrorism [Online] Available at: http://www.terrorismfiles.org/encyclopaedia/terrorism.html, ¶2)

Extract 6

Terrorism is “the unlawful use of force and violence against persons or property to intimidate or coerce a government, the civilian population, or any segment thereof, in furtherance of political or social objectives.” Code of Federal Regulations 

(Nabou.com Inc (2000-2002) Terrorism Files.Org: Definitions of Terrorism [Online] Available at: http://www.terrorismfiles.org/encyclopaedia/terrorism.html, ¶3)
Extract 7

Terrorism is “the unlawful use or threatened use of force or violence by a person or an organized group against people or property with the intention of intimidating or coercing societies or governments, often for ideological or political reasons.”  Dictionary.com 

(Lexico Publishing Group (2005) Dictionary.Com [Online] Available at: http://dictionary.reference.com/search?q=terrorism,¶1)
Extract 8

A terrorist incident is “a violent act or an act dangerous to human life, in violation of the criminal laws of the United States or of any state, to intimidate or coerce a government, the civilian population, or any segment thereof, in furtherance of political or social goals.”  FBI 

(Cooper, M. (1995) Definitions of Terrorism Often Vary [Online] Available at: http://www.cqpress.com/context/articles/cqr_terror_def.html, ¶1)
Complete the following questions in your exercise book.

Question 1: What do you think so many definitions of terrorism exist?

Question 2: Are there any similarities or differences between some of the 

definitions presented?

Question 3: Using the definitions presented and your own thoughts on terrorism, develop your own definition of terrorism.

	Unit: Terrorism - 3 week course

	Class: Year 10 Sose – 28 students
	Week 1 of 3
	Lesson 2 of 9: History of Terrorism
	Lesson Time: 70 minutes

	Outcomes:

Week 1: Understanding the Background and History of Terrorism] Outcome for lesson: TCC 6.5 – Students develop criteria-based judgments about the behaviour of people in the past.
- Students will understand that terrorism is not something new, but something that has been with humans for many thousands of years. Through understanding this students will be better able to develop their criteria of what terrorism is, based not just on recent events but on the activities of people in the distant past
Introduction

Background to the lesson:

In the 1st lesson of this Terrorism Unit, students should have been introduced to the subject of terrorism through a short video containing News footage of the terrorist attacks in Bali. Immediately after showing this video to the class the students should have been asked to discuss terrorism - what they thought of terrorists, what they thought terrorism was, why it was committed and how governments have responded to the use of terror as a political weapon in the past. To further stimulate discussion, and to move beyond hearsay as it were, the class should have looked at various definitions of terrorism - from various governments and politicians, from organizations such as the UN or the CIA, and from religious and political leaders around the world. What should probably emerge from these definitions and the resulting discussions is the idea that terrorism can be seen in different ways by various governments, peoples and religious leaders. In other words some justification can be given to the adage that, “One person’s terrorist is another person’s freedom fighter”. Students should not only have looked at individual and organizational terrorism, but also have examined the concept of state terrorism, using examples of states or former states such as Nazi Germany (“Night of Long Knives” in the 1930’s), Soviet Russia (“Gulag” camps), Communist Hungary (The Hungarian Revolution of 1956), Britain (gas attacks on civilians in the Middle East during the 1920’s), France (1st Indochina War), and the United States (Overview of mass suburbia bombings in Europe and Japan during the 2nd World War). Students should then have been asked to explain whether they thought the case they had been given was a case of terrorism or not, based on the definitions earlier explored. For homework the students should have been asked to choose their own definition of terrorism and bring this definition to lesson 2 of 9.

Activity 1: [25 mins (length of video + time for students to settle down at beginning of lesson]
Video: “A History of Terrorism” (See Resource list at end of lesson plan)

(23 minutes long)

The activity introduces students to a history of terrorism in a stimulating visual and audio environment. The video is also recommended by the Department of Education of Tasmania as an excellent tool for covering a basic history of terrorism for grade 7 & upward.



	Phases

Activity 2 - Main Task:

Prior to the Groups work activity students should be asked in a quick 5 minute session to talk about what definition of terrorism they chose for homework. The definitions voted on by most of the students will be used as a reminder to students of what they consider to be terrorism in future lessons of this unit.

Group work Activity:

· It is recommended that the video be used primarily as an introduction to the idea that terrorism is a force that has been used throughout much of known human history (after all it would be hard for some students to cover all the aspects brought up in the video adequately, by getting students to instead cover the points raised through a group activity they will reinforce what they have already learnt from the video).

· With this idea in mind, to reinforce this inquiry topic students should be put into 5 groups, each group aimed at examining a crucial aspect, group or particular government integral to a history of terrorism. Students should be given 20 mins to analyse and summarise the crucial aspect, group or government that each group is analysing. Subsequently 15 to 20 mins should be used for a group to fill in a section of a timeline on the whiteboard and a brief synopsis of the topic covered. The class as a whole will then be able to copy down the information that they have collectively managed to obtain and summarize. 

Timeline Example:

|_____________|________________|______________ |_________________|_______________

Group 1                  Group 2                      Group 3                Group 4                     Group 5                

· Group Articles - 5 short overview articles from the Centre of Defence Information (See attached articles with instructions for each group) regarding a ‘History of Terrorism’ (Possible group structure: 28 students in class = 4 groups of 6 students & 1 group of 4 students).

1. Religious Terrorism: Sicari & Zealots (1st century AD), The Assassins (11th – 13th century AD) and the Thugees (7th-19th centuries).

2. Nationalists and Anarchists, origin of the term terrorism, the French Revolution and the Italian revolutionary Carlo Pisacane.

3. Terrorism and the State

4. Terrorism since World War II

5. Contemporary Terrorism (this group will also summarize for the class the main credentials and details of the Centre for Defence Information on the board) 


	[35 - 40 mins] 

- 20 mins for analysis, 15-20 mins for students to write up summaries on the whiteboard and fill in timeline in exercise book



	Conclusion  [5- 10 mins]

Students should finish copying down notes, upon which the teacher should lead students on to some discussion about how the lesson’s activity may have changed the students’ views about their definitions of terrorism; this in turn can lead to homework. 

The main resource for the concluding part of the lesson would primarily be the whiteboard. Not only what the students have written on it, but what the teacher can add to that from the concluding discussion.

Homework:

* Teacher to students: “Examine the definition of terrorism you chose for homework and critique it in light of what you have learnt about the ‘History of Terrorism’. Come up with a new definition if you feel that your old definition of terrorism needs improvement.” (This will show progression of inquiry into the topic by the student.)

· Students should also be reminded that they can study what they have written down today for the exam at the end of the unit.

· Students should be told that in Lesson 4 they will be returning to a study of the history of terrorism, through comparing the terrorism of the past with contemporary terrorism in the world today.


	Evaluation




Resources
· Video: “A History of Terrorism” (recommended by the Education Department of Tasmania):

“A History of Terrorism”
1 videocassette (27 min.): sd., col. + video support notes. 2003
Terrorism as a form of violence is as old as recorded history and has been used to intimidate governments and strike fear into societies all over the world. Throughout the 20th century and into the 21st, from Northern Ireland to the Middle East, terrorist organisations have used acts of violence to focus demands while governments themselves have used terrorism to maintain their power. This video examines the terrorist organisations and incidents that have shaped our world, covering the anarchist movement of the early 20th century through the infamous events of September 11, 2001.
http://www.education.tas.gov.au/delic/publications/disasters.htm
· 5 Short Overview Articles for group activity: Excerpted from: A Brief History of Terrorism. Centre for Defence Information, July 2 2003, http://www.cdi.org/friendlyversion/printversion.cfm?documentID=1502 (One article for each group)

Group 1: The Religious Roots of Terrorism
Instructions: In your group discuss the information you have been given, your objective is too summarise the main attributes of each group (who they were, who they targeted, what motivations they had and when they existed) in this article – the Zealots, the Assassins and the Thugees. You have 20 mins to achieve these objectives, once you have done so you will need to put your information up on the first section of the timeline on the board.

Excerpt: (http://www.cdi.org/friendlyversion/printversion.cfm?documentID=1502)

“Among the earliest such examples were the Sicari and the Zealots, Jewish groups active during the Roman occupation of the first century Middle East.  The favoured weapon of the Sicari was the sica (the short dagger which gave them their name, which literally means ‘dagger men’), which they used these to murder those (mainly Jews) they deemed apostate and thus selected for execution.  The Zealots, who generally targeted Romans and Greeks, give us the modern term Zealot, one translation of which is “a fanatical partisan.” Such killings usually took place in daylight and in front of witnesses, with the perpetrators using such acts to send a message to the Roman authorities and those Jews who collaborated with them – a tactic that would also be used by subsequent generations of what would become known as terrorists.  

 

Adherents of other religions also resorted to methods which might today be termed terrorism, such as the Assassins – an 11th century offshoot of a Shia Muslim sect known as the Ismailis.  Like the Zealots-Sicari, the Assassins were also given to stabbing their victims (generally politicians or clerics who refused to adopt the purified version of Islam they were forcibly spreading) in broad daylight. The Assassins ‑ whose name gave us the modern term but literally meant ‘hashish-eater’ ‑ a reference to the ritualistic drug-taking they were (perhaps falsely) rumoured to indulge in prior to undertaking missions – also used their actions to send a message. Often, the Assassins’ deeds were carried out at religious sites on holy days – a tactic intended to publicize their cause and incite others to it.  Like many religiously inspired terrorists today, they also viewed their deaths on such operations as sacrificial and a guarantor that they would enter paradise.

 

Sacrifice was also a central element of the killings carried out by the Thugees (who bequeathed us the word ‘thug’) – an Indian religious cult who ritually strangled their victims (usually travellers chosen at random) as an offering to the Hindu goddess of terror and destruction, Kali.  In this case, the intent was to terrify the victim (a vital consideration in the Thugee ritual) rather than influence any external audience.  

 

Active from the seventh until the mid-19th centuries, the Thugees are reputed to be responsible for as many as 1 million murders.  They were perhaps the last example of religiously inspired terrorism until the phenomenon re-emerged a little over 20 years ago.  As David Rapport puts it: “Before the 19th century, religion provided the only acceptable justifications for terror.” More secularised motivations for such actions did not emerge until the French Revolution, as did the first usage of the term now used to describe them.”

 

Group 2: Nationalists and Anarchists

Instructions: In your group discuss the information you have been given, your objective is too summarise the main attributes of Terrorism during the French Revolution (who instigated it, who was targeted, what motivations the instigators had and when they existed), you also need to discuss the philosophy of Carlo Pisacane and its implications. You have 20 mins to achieve these objectives; once you have done so you will need to put your information up on the second section of the timeline on the board.
Excerpt: (http://www.cdi.org/friendlyversion/printversion.cfm?documentID=1502)

“The English word ‘terrorism’ comes from the regime de la terreur that prevailed in France from 1793-1794.  Originally an instrument of the state, the regime was designed to consolidate the power of the newly installed revolutionary government, protecting it from elements considered ‘subversive.’  Always value-laden, terrorism was, initially, a positive term.  The French revolutionary leader, Maximilien Robespierre, viewed it as vital if the new French Republic was to survive its infancy, proclaiming in 1794 that: “Terror is nothing other than justice, prompt, severe, inflexible; it is therefore an emanation of virtue; it is not so much a special principle as it is a consequence of the general principle of democracy applied to our country's most urgent needs.”

 

Under such justification, some 40,000 people were executed by guillotine ‑ a fate Robespierre and his top lieutenants would themselves suffer when later that same year, his announcement of a new list of subversives led to a counter-inquisition by some in the Revolutionary government who feared their names might be on the latest roll of ‘traitors.’  Before long, the Revolution devoured itself in an orgy of paranoiac bloodletting.  Meanwhile, terrorism itself began taking on the negative connotations it carries today (terrorists do not generally tend to describe themselves thus), helped initially by the writings of those like the British political philosopher Edmund Burke, who popularised the term ‘terrorism’ in English while demonising its French revolutionary practitioners.

 

The newly defined notions of nationalism and citizenship, which both caused and were a result of the French Revolution, also saw the emergence of a new predominantly secular terrorism.  The appearance of political ideologies such as Marxism also created a fertile sense of unrest at the existing order, with terrorism offering a means for change.  The Italian revolutionary Carlo Pisacane’s theory of the ‘propaganda of the deed’ – which recognized the utility of terrorism to deliver a message to an audience other than the target and draw attention and support to a cause – typified this new form of terrorism.”
 

Group 3: Terrorism and the State 

Instructions: In your group discuss the information you have been given, your objective is too summarise the main attributes of State Terrorism (who instigated it, who was targeted, what motivations the instigators had and when they existed), you also need to briefly discuss whether state acts of terror are separate from individual acts of terror. You have 20 mins to achieve these objectives; once you have done so you will need to put your information up on the third section of the timeline on the board.

Excerpt: (http://www.cdi.org/friendlyversion/printversion.cfm?documentID=1502)

“Long before the outbreak of Word War I in Europe in 1914, what would later be termed state-sponsored terrorism had already started to manifest itself.  For instance, many officials in the Serbian government and military were involved (albeit unofficially) in supporting, training and arming the various Balkan groups which were active prior to the assassination of the Archduke Franz Ferdinand on June 28, 1914 in Sarajevo – an act carried out by an activist from one such group, the ‘Young Bosnians’ and credited with setting in progress the chain of events which led to the war itself. Similarly, the IMRO (Macedonian Revolutionary Organization) survived largely “because [as Walter Laqueur reminds us] it became for all intents and purposes a tool of the Bulgarian government, and was used mainly against Yugoslavia and well as against domestic enemies.”  As such examples illustrate, state-sponsored terrorism is not a new phenomenon.

 

The 1930s saw a fresh wave of political assassinations deserving of the word terrorism. This led to proposals at the League of Nations for conventions to prevent and punish terrorism as well as the establishment of an international criminal court (neither of which came to aught as they were overshadowed by the events which eventually led to World War II). Despite this, during the interwar years, terrorism increasingly referred to the oppressive measures imposed by various totalitarian regimes, most notably those in Nazi Germany, Fascist Italy and Stalinist Russia.  More recently, other governments, such as those military dictatorships which ruled some South American countries in recent years, or the current regime in Zimbabwe, have also been open to charges of using such methods as a tool of state.  Such considerations notwithstanding, some commentators, such as Bruce Hoffman, argue that “such usages are generally termed ‘terror’ in order to distinguish that phenomenon from ‘terrorism,’ which is understood to be violence committed by non-state entities.” However not everyone agrees that terrorism should be considered a non-governmental undertaking.

 

For instance, Jessica Stern insists that in deliberately bombarding civilians as a means of attacking enemy morale, states have indeed resorted to terrorism.  Per Stern, such instances include not only the Allied strategic bombing campaigns of World War II, but also the American dropping of atomic bombs on Hiroshima and Nagasaki that ended the Pacific phase of that conflict. This issue remains a contentious one, with individuals such as the World War II British Air Chief, ‘Bomber’ Harris alternatively defended and reviled for their belief in the utility and morality of strategic bombing.”  

 

Group 4: Terrorism Since World War II
Instructions: In your group discuss the information you have been given, your objective is too summarise the main attributes of Terrorism since World War II (who instigated attacks, who was targeted, what motivations the instigators had and when they existed). You have 20 mins to achieve these objectives; once you have done so you will need to put your information up on the third section of the timeline on the board.
Excerpt: (http://www.cdi.org/friendlyversion/printversion.cfm?documentID=1502) 

“The preponderance of non-state groups in the terrorism that emerged in the wake of World War II is less debatable.  The immediate focus for such activity mainly shifted from Europe itself to that continent’s various colonies.  Across the Middle East Asia and Africa, nascent nationalist movements resisted European attempts to resume colonial business as usual after the defeat of the Axis powers.  That the colonialists had been so recently expelled from or subjugated in their overseas empires by the Japanese provided psychological succour to such indigenous uprisings by dispelling the myth of European invincibility.  

 

Often, these nationalist and anti-colonial groups conducted guerrilla warfare, which differed from terrorism mainly in that it tended towards larger bodies of ‘irregulars’ operating along more military lines than their terrorist cousins, and often in the open from a defined geographical area over which they held sway.  Such was the case in China and Indochina, where such forces conducted insurgencies against the Kuomintang regime and the French colonial government respectively.  Elsewhere, such as with the fight against French rule in Algeria, these campaigns were fought in both rural and urban areas and by terrorist and guerrilla means.  

 

Through the 1960s and 1970s, the numbers of those groups that might be described as terrorist swelled to include not only nationalists, but those motivated by ethnic and ideological considerations.  The former included groups such as the Palestinian Liberation Organization (and its many affiliates), the Basque ETA, and the Provisional Irish Republican Army, while the latter comprised organizations such as the Red Army Faction (in what was then West Germany) and the Italian Red Brigades.  As with the emergence of modern terrorism almost a century earlier, the United States was not immune from this latest wave, although there the identity-crisis-driven motivations of the white middle-class Weathermen starkly contrasted with the ghetto-bred malcontent of the Black Panther movement.

 

 Many of these organizations have today declined or ceased to exist altogether, while others, such as the Palestinian, Northern Irish and Spanish Basque groups, motivated by more enduring causes, remain active today – although some now have made moves towards political rather than terrorist methods….

From the Sarin attack on the Tokyo subway by the Aum Shinrikyo in 1995 to the Oklahoma bombing the same year, religion was again added to the complex mix of motivations that led to acts of terrorism.  The al Qaeda attacks of Sept. 11, 2001, brought home to the world, and most particularly the United States, just how dangerous this latest mutation of terrorism is.” 

 

Group 5: Contemporary Terrorism
Instructions: In your group discuss the information you have been given, your objective is too summarise the main attributes of Contemporary Terrorism (who instigated it, who was targeted, what motivations the instigators had and when they existed). You also need to briefly summarise who the Centre for Defence Information is for your classmates. You have 20 mins to achieve these objectives; once you have done so you will need to put your information up on the third section of the timeline on the board.
Excerpt: (http://www.cdi.org/friendlyversion/printversion.cfm?documentID=1502)

“Today, terrorism influences events on the international stage to a degree hitherto unachieved.  Largely, this is due to the attacks of September 2001.  Since then, in the United States at least, terrorism has largely been equated to the threat posed by al Qaeda ‑ a threat inflamed not only by the spectacular and deadly nature of the Sept. 11 attacks themselves, but by the fear that future strikes might be even more deadly and employ weapons of mass destruction.  

 Whatever global threat may be posed by al Qaeda and its franchisees, the U.S. view of terrorism nonetheless remains, to a degree, largely ego-centric – despite the current administration’s rhetoric concerning a so-called “Global War Against Terrorism.”  This is far from unique.  Despite the implications that al Qaeda actually intends to wage a global insurgency, the citizens of countries such as Colombia or Northern Ireland (to name but two of those long faced with terrorism) are likely more preoccupied with when and where the next FARC or Real Irish Republican Army attack will occur rather than where the next al Qaeda strike will fall.  

 

As such considerations indicate, terrorism goes beyond al Qaeda, which it not only predates but will also outlive.  Given this, if terrorism is to be countered most effectively, any understanding of it must go beyond the threat currently posed by that particular organization.  Without such a broad-based approach, not only be will terrorism be unsolvable (to paraphrase Pillar) but it also risks becoming unmanageable.”
About CDI  (http://www.cdi.org/about/index.cfm)  

Mission Statement
The Centre for Defence Information is dedicated to strengthening security through: international cooperation; reduced reliance on unilateral military power to resolve conflict; reduced reliance on nuclear weapons; a transformed and reformed military establishment; and, prudent oversight of, and spending on, defence programs. CDI seeks to contribute alternative views on security to promote wide-ranging discourse and debate.  CDI educates the public and informs policy-makers about issues of security policy, strategy, operations, weapon systems and defence budgeting, and pursues creative solutions to the problems of today and tomorrow.
How We Do Our Job
To ensure the ability to provide objective analysis, CDI accepts no government or defence industry funding. 
 
To encourage the intellectual freedom of the staff, CDI does not hold organizational positions.  Instead, staff members are dedicated to the concept that the public and political leaders can, and will, make wise choices on complex security matters when provided with facts, and practical alternatives.
            LESSON PLAN 3

Curriculum area: SOSE                                                  Year level: 10      

Unit Topic: Terrorism
                                                     Time: 70 mins 

Date:  
	Heading
	Who are terrorists?

	Rationale
	It is important that students critically evaluate the important question of who qualifies as a terrorist. The Western media is certainly slanted towards a view that terrorism is, essentially, a Muslim, Middle-Eastern phenomenon. This type of “reading” has massive implications and possible consequences. It will inform our attitudes towards race, religion, war and politics. In a globalised world, it is imperative that future generations obtain a critical perspective on issues such as terrorism and its impact on business, religion, politics and society. As the world is “opened up”, there will be natural tendencies towards Protectionism; however, social, political and religious understanding will create a viable global community. It is because of this that we need to move beyond polarizing and sectarian politics. This is particularly relevant in the current context with the rise of fundamentalist politics and religion in the USA and some parts of the Muslim-Arab community. 

	Learning Objectives
	SRP 4.5

TCC 4.4

TCC 6.5

TCC D4.8

CI 4.3

CI 5.5

	Students’ Prior 

Knowledge
	Students have covered: what are the characteristics of terrorism; a brief history of terrorism; the geographical significance of terrorism; and have compared the nuances of contemporary terrorism with terrorism in the past. This lesson helps to inform the WHY of terrorism that will be covered in the next lesson.

	Preparation
	Have the video set up.

Handouts photocopied (some in bigger print)

OHTs photocopied

Key questions teacher wants to ask should be written out

	Procedure
	Time

5min

10min

5min

10min

10min

10min

15min
	Teacher Activity:

Welcome - roll

Play a short clip from a video showing the KKK “in action” (at this stage a video stills needs to be tracked down)

Question: who are the terrorists in the contemporary “war on terror”?

Hand out source 1

Place Source 2 on OHP or on board: ask the class, according to this definition, is the KKK a terrorist organization? Why? Why not?

Place Sources 3 and 4 on OHP. 


	Student Activity:
Watch the video

Students move to the right side of the classroom if they believe Muslims, left side for Americans, middle if unsure or not willing to say one or the other

In groups of two or three, discuss your reactions to this excerpt

Discuss whether or not KKK is a terrorist organization as a class

In groups, discuss whether you think that 1. the USA is a terrorist organization and 2. George Bush is a terrorist

Now, individually, write a paragraph stating why you think that the USA and\or George Bush is a terrorist or why you think this is not the case (evidence must be shown to support your case)

	Conclusion
	Time

5 min
	Teacher:

Debrief: what are your views on terrorism?

               Is it easy to define who a terrorist is?

               Has your opinion changed? Why? Why not?

It is not that easy to define just who is a terrorist. At this point, we may be starting to construct an opinion, however, we probably need more information to be able to give a critical, informed opinion. What we are told by the mass media is not always correct.

Homework: read the excerpt from President Bush’s speech (source 5) and highlight any words you think are purposely used to make the public think that President Bush and the “American cause” is right.

(Students who want the whole speech can collect a copy of it at the end of the class and may go through it if they wish).

	Evaluation
	Students:

Teacher:




Source 1 (http://www.teachersdomain.org/6-8/soc/ush/civil/klanfly/index.html - accessed 12/04/05)

The Ku Klux Klan used a variety of tactics to intimidate their victims. They hid their identities under long white robes and pointed hoods, designed to represent the ghosts of vengeful Confederate soldiers. Klan members, who were exclusively white Anglo-Saxon Protestants, adopted Christian symbolism in their rituals. They are probably best known for the burning crosses they planted near the homes of the individuals they wished to intimidate. Other scare tactics included rallies on the periphery of black communities, night rides by gangs of Klansmen, and arson. When those strategies did not work, Klan members resorted to physical assault, including beatings, rape, and lynchings.

Source 2 (http://www.tvnewslies.org/html/george_w__bush_-_world_s_leadi.html – accessed 12/04/05)

Terrorism is the unlawful use of force or violence against persons or property to intimidate or coerce a government, the civilian population, or any segment thereof, in furtherance of political or social objectives. - US Federal Bureau of Investigation

Source 3 (http://uplink.space.com/showthreaded.php?Board=freespace&Number=33630 – accessed 11/04/05)

"From 1945 to 2003, the United States attempted to overthrow more than 40 foreign governments, and to crush more than 30 populist-nationalist movements fighting against intolerable regimes. In the process, the US bombed some 25 countries, caused the end of life for several million people, and condemned many millions more to a life of agony and despair." 
William Blum

Source 4 (http://www.tvnewslies.org/html/george_w__bush_-_world_s_leadi.html - accessed 12/04/05)

“The invasion launched by George W. Bush was heralded by the most frightening and powerful use of force and military violence in recent history. His Shock and Awe bombardment of Baghdad was designed to intimidate and coerce the government as well as the civilian population of that nation to change its existing leadership.  That, in itself, was a political objective.”

Source 5

Excerpt from: 

President Delivers State of the Union Address 
The President's State of the Union Address 
The United States Capitol 

Jan 29 2002

“Iraq continues to flaunt its hostility toward America and to support terror.  The Iraqi regime has plotted to develop anthrax, and nerve gas, and nuclear weapons for over a decade.  This is a regime that has already used poison gas to murder thousands of its own citizens -- leaving the bodies of mothers huddled over their dead children.  This is a regime that agreed to international inspections -- then kicked out the inspectors. This is a regime that has something to hide from the civilized world. 

States like these, and their terrorist allies, constitute an axis of evil, arming to threaten the peace of the world.  By seeking weapons of mass destruction, these regimes pose a grave and growing danger.  They could provide these arms to terrorists, giving them the means to match their hatred.  They could attack our allies or attempt to blackmail the United States.  In any of these cases, the price of indifference would be catastrophic. 

We will work closely with our coalition to deny terrorists and their state sponsors the materials, technology, and expertise to make and deliver weapons of mass destruction.  We will develop and deploy effective missile defenses to protect America and our allies from sudden attack.  (Applause.) And all nations should know:  America will do what is necessary to ensure our nation's security. “

Source 6

[image: image1.jpg]



(http://www.niftythings.org/usattack/wtc_smoking/h_twin_towers_02.jpg - accessed on 15/04/05)

Source 7

[image: image2.jpg]



(http://www.globalchange.com/images/ground_zero.jpg - accessed on 15/04/05) 

Source 8

 (http://66.102.7.104/search?q=cache:axIBdvhTztAJ:www.whitehouse.gov/news/releases/2002/01/20020129-11.html+axis+of+evil&hl=en – accessed on 15/04/05) 

President Delivers State of the Union Address 
The President's State of the Union Address 
The United States Capitol 

Jan 29 2002

9:15 P.M. EST 


THE PRESIDENT:  Thank you very much.  Mr. Speaker, Vice President Cheney, members of Congress, distinguished guests, fellow citizens:  As we gather tonight, our nation is at war, our economy is in recession, and the civilized world faces unprecedented dangers.  Yet the state of our Union has never been stronger.  (Applause.) 

We last met in an hour of shock and suffering.  In four short months, our nation has comforted the victims, begun to rebuild New York and the Pentagon, rallied a great coalition, captured, arrested, and rid the world of thousands of terrorists, destroyed Afghanistan's terrorist training camps, saved a people from starvation, and freed a country from brutal oppression.  (Applause.) 

The American flag flies again over our embassy in Kabul.  Terrorists who once occupied Afghanistan now occupy cells at Guantanamo Bay.  (Applause.)  And terrorist leaders who urged followers to sacrifice their lives are running for their own.  (Applause.) 

America and Afghanistan are now allies against terror.  We'll be partners in rebuilding that country.  And this evening we welcome the distinguished interim leader of a liberated Afghanistan:  Chairman Hamid Karzai.  (Applause.) 

The last time we met in this chamber, the mothers and daughters of Afghanistan were captives in their own homes, forbidden from working or going to school.  Today women are free, and are part of Afghanistan's new government.  And we welcome the new Minister of Women's Affairs, Doctor Sima Samar.  (Applause.) 

Our progress is a tribute to the spirit of the Afghan people, to the resolve of our coalition, and to the might of the United States military.  (Applause.)  When I called our troops into action, I did so with complete confidence in their courage and skill.  And tonight, thanks to them, we are winning the war on terror.  (Applause.)  The man and women of our Armed Forces have delivered a message now clear to every enemy of the United States:  Even 7,000 miles away, across oceans and continents, on mountaintops and in caves -- you will not escape the justice of this nation.  (Applause.) 

For many Americans, these four months have brought sorrow, and pain that will never completely go away.  Every day a retired firefighter returns to Ground Zero, to feel closer to his two sons who died there.  At a memorial in New York, a little boy left his football with a note for his lost father:  Dear Daddy, please take this to heaven.  I don't want to play football until I can play with you again some day. 

Last month, at the grave of her husband, Michael, a CIA officer and Marine who died in Mazur-e-Sharif, Shannon Spann said these words of farewell:  "Semper Fi, my love."  Shannon is with us tonight.  (Applause.) 

Shannon, I assure you and all who have lost a loved one that our cause is just, and our country will never forget the debt we owe Michael and all who gave their lives for freedom. 

Our cause is just, and it continues.  Our discoveries in Afghanistan confirmed our worst fears, and showed us the true scope of the task ahead.  We have seen the depth of our enemies' hatred in videos, where they laugh about the loss of innocent life.  And the depth of their hatred is equaled by the madness of the destruction they design.  We have found diagrams of American nuclear power plants and public water facilities, detailed instructions for making chemical weapons, surveillance maps of American cities, and thorough descriptions of landmarks in America and throughout the world. 

What we have found in Afghanistan confirms that, far from ending there, our war against terror is only beginning.  Most of the 19 men who hijacked planes on September the 11th were trained in Afghanistan's camps, and so were tens of thousands of others.   Thousands of dangerous killers, schooled in the methods of murder, often supported by outlaw regimes, are now spread throughout the world like ticking time bombs, set to go off without warning. 

Thanks to the work of our law enforcement officials and coalition partners, hundreds of terrorists have been arrested.  Yet, tens of thousands of trained terrorists are still at large.  These enemies view the entire world as a battlefield, and we must pursue them wherever they are.  (Applause.)  So long as training camps operate, so long as nations harbor terrorists, freedom is at risk.  And America and our allies must not, and will not, allow it.  (Applause.) 

Our nation will continue to be steadfast and patient and persistent in the pursuit of two great objectives.  First, we will shut down terrorist camps, disrupt terrorist plans, and bring terrorists to justice.  And, second, we must prevent the terrorists and regimes who seek chemical, biological or nuclear weapons from threatening the United States and the world.  (Applause.) 

Our military has put the terror training camps of Afghanistan out of business, yet camps still exist in at least a dozen countries.  A terrorist underworld -- including groups like Hamas, Hezbollah, Islamic Jihad, Jaish-i-Mohammed -- operates in remote jungles and deserts, and hides in the centers of large cities. 

While the most visible military action is in Afghanistan, America is acting elsewhere.  We now have troops in the Philippines, helping to train that country's armed forces to go after terrorist cells that have executed an American, and still hold hostages.  Our soldiers, working with the Bosnian government, seized terrorists who were plotting to bomb our embassy.  Our Navy is patrolling the coast of Africa to block the shipment of weapons and the establishment of terrorist camps in Somalia. 

My hope is that all nations will heed our call, and eliminate the terrorist parasites who threaten their countries and our own.  Many nations are acting forcefully.  Pakistan is now cracking down on terror, and I admire the strong leadership of President Musharraf.  (Applause.) 

But some governments will be timid in the face of terror.  And make no mistake about it:  If they do not act, America will.  (Applause.) 

Our second goal is to prevent regimes that sponsor terror from threatening America or our friends and allies with weapons of mass destruction.  Some of these regimes have been pretty quiet since September the 11th.  But we know their true nature.  North Korea is a regime arming with missiles and weapons of mass destruction, while starving its citizens. 

Iran aggressively pursues these weapons and exports terror, while an unelected few repress the Iranian people's hope for freedom. 

Iraq continues to flaunt its hostility toward America and to support terror.  The Iraqi regime has plotted to develop anthrax, and nerve gas, and nuclear weapons for over a decade.  This is a regime that has already used poison gas to murder thousands of its own citizens -- leaving the bodies of mothers huddled over their dead children.  This is a regime that agreed to international inspections -- then kicked out the inspectors. This is a regime that has something to hide from the civilized world. 

States like these, and their terrorist allies, constitute an axis of evil, arming to threaten the peace of the world.  By seeking weapons of mass destruction, these regimes pose a grave and growing danger.  They could provide these arms to terrorists, giving them the means to match their hatred.  They could attack our allies or attempt to blackmail the United States.  In any of these cases, the price of indifference would be catastrophic. 

We will work closely with our coalition to deny terrorists and their state sponsors the materials, technology, and expertise to make and deliver weapons of mass destruction.  We will develop and deploy effective missile defenses to protect America and our allies from sudden attack.  (Applause.) And all nations should know:  America will do what is necessary to ensure our nation's security. 

We'll be deliberate, yet time is not on our side.  I will not wait on events, while dangers gather.  I will not stand by, as peril draws closer and closer.  The United States of America will not permit the world's most dangerous regimes to threaten us with the world's most destructive weapons.  (Applause.) 

Our war on terror is well begun, but it is only begun.  This campaign may not be finished on our watch -- yet it must be and it will be waged on our watch. 

We can't stop short.  If we stop now -- leaving terror camps intact and terror states unchecked -- our sense of security would be false and temporary.  History has called America and our allies to action, and it is both our responsibility and our privilege to fight freedom's fight.  (Applause.) 

Our first priority must always be the security of our nation, and that will be reflected in the budget I send to Congress.  My budget supports three great goals for America:  We will win this war; we'll protect our homeland; and we will revive our economy. 

September the 11th brought out the best in America, and the best in this Congress.  And I join the American people in applauding your unity and resolve.  (Applause.)  Now Americans deserve to have this same spirit directed toward addressing problems here at home.  I'm a proud member of my party -- yet as we act to win the war, protect our people, and create jobs in America, we must act, first and foremost, not as Republicans, not as Democrats, but as Americans.  (Applause.) 

It costs a lot to fight this war.  We have spent more than a billion dollars a month -- over $30 million a day -- and we must be prepared for future operations.  Afghanistan proved that expensive precision weapons defeat the enemy and spare innocent lives, and we need more of them.  We need to replace aging aircraft and make our military more agile, to put our troops anywhere in the world quickly and safely.  Our men and women in uniform deserve the best weapons, the best equipment, the best training -- and they also deserve another pay raise.  (Applause.) 

My budget includes the largest increase in defense spending in two decades -- because while the price of freedom and security is high, it is never too high.  Whatever it costs to defend our country, we will pay.  (Applause.) 

The next priority of my budget is to do everything possible to protect our citizens and strengthen our nation against the ongoing threat of another attack.  Time and distance from the events of September the 11th will not make us safer unless we act on its lessons.  America is no longer protected by vast oceans.  We are protected from attack only by vigorous action abroad, and increased vigilance at home. 

My budget nearly doubles funding for a sustained strategy of homeland security, focused on four key areas:  bioterrorism, emergency response, airport and border security, and improved intelligence.  We will develop vaccines to fight anthrax and other deadly diseases.  We'll increase funding to help states and communities train and equip our heroic police and firefighters.  (Applause.)  We will improve intelligence collection and sharing, expand patrols at our borders, strengthen the security of air travel, and use technology to track the arrivals and departures of visitors to the United States.  (Applause.) 

Homeland security will make America not only stronger, but, in many ways, better.  Knowledge gained from bioterrorism research will improve public health.  Stronger police and fire departments will mean safer neighborhoods.  Stricter border enforcement will help combat illegal drugs.  (Applause.)  And as government works to better secure our homeland, America will continue to depend on the eyes and ears of alert citizens. 

A few days before Christmas, an airline flight attendant spotted a passenger lighting a match.  The crew and passengers quickly subdued the man, who had been trained by al Qaeda and was armed with explosives.  The people on that plane were alert and, as a result, likely saved nearly 200 lives.  And tonight we welcome and thank flight attendants Hermis Moutardier and Christina Jones.  (Applause.) 

Once we have funded our national security and our homeland security, the final great priority of my budget is economic security for the American people.  (Applause.)  To achieve these great national objectives -- to win the war, protect the homeland, and revitalize our economy -- our budget will run a deficit that will be small and short-term, so long as Congress restrains spending and acts in a fiscally responsible manner.  (Applause.) We have clear priorities and we must act at home with the same purpose and resolve we have shown overseas:  We'll prevail in the war, and we will defeat this recession.  (Applause.) 

Americans who have lost their jobs need our help and I support extending unemployment benefits and direct assistance for health care coverage.  (Applause.)  Yet, American workers want more than unemployment checks -- they want a steady paycheck.  (Applause.)  When America works, America prospers, so my economic security plan can be summed up in one word:  jobs.  (Applause.) 

Good jobs begin with good schools, and here we've made a fine start.  (Applause.)  Republicans and Democrats worked together to achieve historic education reform so that no child is left behind.  I was proud to work with members of both parties:  Chairman John Boehner and Congressman George Miller.  (Applause.)  Senator Judd Gregg.  (Applause.)  And I was so proud of our work, I even had nice things to say about my friend, Ted Kennedy. (Laughter and applause.)  I know the folks at the Crawford coffee shop couldn't believe I'd say such a thing -- (laughter) -- but our work on this bill shows what is possible if we set aside posturing and focus on results.  (Applause.) 

There is more to do.  We need to prepare our children to read and succeed in school with improved Head Start and early childhood development programs.  (Applause.)  We must upgrade our teacher colleges and teacher training and launch a major recruiting drive with a great goal for America:  a quality teacher in every classroom.  (Applause.) 

Good jobs also depend on reliable and affordable energy.  This Congress must act to encourage conservation, promote technology, build infrastructure, and it must act to increase energy production at home so America is less dependent on foreign oil.  (Applause.) 

Good jobs depend on expanded trade.  Selling into new markets creates new jobs, so I ask Congress to finally approve trade promotion authority.  (Applause.)  On these two key issues, trade and energy, the House of Representatives has acted to create jobs, and I urge the Senate to pass this legislation.  (Applause.) 

Good jobs depend on sound tax policy.  (Applause.)  Last year, some in this hall thought my tax relief plan was too small; some thought it was too big.  (Applause.)  But when the checks arrived in the mail, most Americans thought tax relief was just about right.  (Applause.)  Congress listened to the people and responded by reducing tax rates, doubling the child credit, and ending the death tax.  For the sake of long-term growth and to help Americans plan for the future, let's make these tax cuts permanent.  (Applause.) 

The way out of this recession, the way to create jobs, is to grow the economy by encouraging investment in factories and equipment, and by speeding up tax relief so people have more money to spend.  For the sake of American workers, let's pass a stimulus package.  (Applause.) 

Good jobs must be the aim of welfare reform.  As we reauthorize these important reforms, we must always remember the goal is to reduce dependency on government and offer every American the dignity of a job.  (Applause.) 

Americans know economic security can vanish in an instant without health security.  I ask Congress to join me this year to enact a patients' bill of rights -- (applause) -- to give uninsured workers credits to help buy health coverage -- (applause) -- to approve an historic increase in the spending for veterans' health -- (applause) -- and to give seniors a sound and modern Medicare system that includes coverage for prescription drugs.  (Applause.) 

A good job should lead to security in retirement.  I ask Congress to enact new safeguards for 401K and pension plans.  (Applause.)  Employees who have worked hard and saved all their lives should not have to risk losing everything if their company fails.  (Applause.)  Through stricter accounting standards and tougher disclosure requirements, corporate America must be made more accountable to employees and shareholders and held to the highest standards of conduct.  (Applause.) 

Retirement security also depends upon keeping the commitments of Social Security, and we will.  We must make Social Security financially stable and allow personal retirement accounts for younger workers who choose them.  (Applause.) 

Members, you and I will work together in the months ahead on other issues:  productive farm policy -- (applause) -- a cleaner environment -- (applause) -- broader home ownership, especially among minorities -- (applause) -- and ways to encourage the good work of charities and faith-based groups.  (Applause.)  I ask you to join me on these important domestic issues in the same spirit of cooperation we've applied to our war against terrorism.  (Applause.) 

During these last few months, I've been humbled and privileged to see the true character of this country in a time of testing.  Our enemies believed America was weak and materialistic, that we would splinter in fear and selfishness.  They were as wrong as they are evil.  (Applause.) 

The American people have responded magnificently, with courage and compassion, strength and resolve.  As I have met the heroes, hugged the families, and looked into the tired faces of rescuers, I have stood in awe of the American people. 

And I hope you will join me -- I hope you will join me in expressing thanks to one American for the strength and calm and comfort she brings to our nation in crisis, our First Lady, Laura Bush.  (Applause.) 

None of us would ever wish the evil that was done on September the 11th.  Yet after America was attacked, it was as if our entire country looked into a mirror and saw our better selves.  We were reminded that we are citizens, with obligations to each other, to our country, and to history.  We began to think less of the goods we can accumulate, and more about the good we can do. 

For too long our culture has said, "If it feels good, do it."  Now America is embracing a new ethic and a new creed: "Let's roll." (Applause.) In the sacrifice of soldiers, the fierce brotherhood of firefighters, and the bravery and generosity of ordinary citizens, we have glimpsed what a new culture of responsibility could look like.  We want to be a nation that serves goals larger than self.  We've been offered a unique opportunity, and we must not let this moment pass.  (Applause.) 

My call tonight is for every American to commit at least two years -- 4,000 hours over the rest of your lifetime -- to the service of your neighbors and your nation.  (Applause.)  Many are already serving, and I thank you.  If you aren't sure how to help, I've got a good place to start.  To sustain and extend the best that has emerged in America, I invite you to join the new USA Freedom Corps.  The Freedom Corps will focus on three areas of need:  responding in case of crisis at home; rebuilding our communities; and extending American compassion throughout the world. 

One purpose of the USA Freedom Corps will be homeland security. America needs retired doctors and nurses who can be mobilized in major emergencies; volunteers to help police and fire departments; transportation and utility workers well-trained in spotting danger. 

Our country also needs citizens working to rebuild our communities.  We need mentors to love children, especially children whose parents are in prison.  And we need more talented teachers in troubled schools.  USA Freedom Corps will expand and improve the good efforts of AmeriCorps and Senior Corps to recruit more than 200,000 new volunteers. 

And America needs citizens to extend the compassion of our country to every part of the world.  So we will renew the promise of the Peace Corps, double its volunteers over the next five years -- (applause) -- and ask it to join a new effort to encourage development and education and opportunity in the Islamic world.  (Applause.) 

This time of adversity offers a unique moment of opportunity -- a moment we must seize to change our culture.  Through the gathering momentum of millions of acts of service and decency and kindness, I know we can overcome evil with greater good.  (Applause.)  And we have a great opportunity during this time of war to lead the world toward the values that will bring lasting peace. 

All fathers and mothers, in all societies, want their children to be educated, and live free from poverty and violence.  No people on Earth yearn to be oppressed, or aspire to servitude, or eagerly await the midnight knock of the secret police. 

If anyone doubts this, let them look to Afghanistan, where the Islamic "street" greeted the fall of tyranny with song and celebration.  Let the skeptics look to Islam's own rich history, with its centuries of learning, and tolerance and progress. America will lead by defending liberty and justice because they are right and true and unchanging for all people everywhere.  (Applause.) 

No nation owns these aspirations, and no nation is exempt from them.  We have no intention of imposing our culture.  But America will always stand firm for the non-negotiable demands of human dignity:  the rule of law; limits on the power of the state; respect for women; private property; free speech; equal justice; and religious tolerance.  (Applause.) 

America will take the side of brave men and women who advocate these values around the world, including the Islamic world, because we have a greater objective than eliminating threats and containing resentment.  We seek a just and peaceful world beyond the war on terror. 

In this moment of opportunity, a common danger is erasing old rivalries.  America is working with Russia and China and India, in ways we have never before, to achieve peace and prosperity.  In every region, free markets and free trade and free societies are proving their power to lift lives.  Together with friends and allies from Europe to Asia, and Africa to Latin America, we will demonstrate that the forces of terror cannot stop the momentum of freedom.  (Applause.) 

The last time I spoke here, I expressed the hope that life would return to normal.  In some ways, it has.  In others, it never will.  Those of us who have lived through these challenging times have been changed by them.  We've come to know truths that we will never question:  evil is real, and it must be opposed.  (Applause.)  Beyond all differences of race or creed, we are one country, mourning together and facing danger together.  Deep in the American character, there is honor, and it is stronger than cynicism.  And many have discovered again that even in tragedy -- especially in tragedy -- God is near.  (Applause.) 

In a single instant, we realized that this will be a decisive decade in the history of liberty, that we've been called to a unique role in human events.  Rarely has the world faced a choice more clear or consequential. 

Our enemies send other people's children on missions of suicide and murder.  They embrace tyranny and death as a cause and a creed.  We stand for a different choice, made long ago, on the day of our founding.  We affirm it again today.  We choose freedom and the dignity of every life. (Applause.) 

Steadfast in our purpose, we now press on.  We have known freedom's price.  We have shown freedom's power.  And in this great conflict, my fellow Americans, we will see freedom's victory. 

Thank you all.  May God bless.  (Applause.) 

END          10:03 P.M. EST 

Evaluation of Lesson Plan 3:

Again, it is likely that there is too much in this lesson – particularly if there are people who are quite passionate about the issue, discussion may be quite intense and drawn out.

As with the whole unit, this topic needs to be dealt with a great deal of sensitivity. It is NOT the goal for students to leave thinking that Americans are terrorists and Al Qaeda are just the poor scapegoat. The de-brief\conclusion needs to make it quite clear that we are merely deconstructing what the Western view is and we will seek in future lessons to re-construct a view of terrorism – thus, the “jury is still out”.

It may be difficult for some students.

By having a significant amount of discussion in groups and as a class, it is hoped that their peers who do have a better understanding may help students who struggle to grasp the concepts. Even if it is the same half-dozen who contribute the most, my philosophy is that those who are listening to the conversation will learn better from their peers’ explanations rather than mine!

The task asking students to write their opinion will help the teacher in discerning where the students are at and force them to truly grapple with the issue. Some students may struggle with the task. That is okay…they won’t be forced to do a “better” job.

Teacher and students should be able to go over the homework task in the first five minutes of the next lesson, so those who may not have quite understood exactly what sort of things they were supposed to highlight will be able to highlight the words and understand why.

Amendments have not been made despite these issues (there will always be some issues). Instead, it is advised that the teacher’s approach be flexible. If the teacher does not cover everything in this lesson, that is quite. Instead the idea of this lesson is to try and help students to engage with the overall dilemma of how they may be able to label a person or organisation a terrorist, and indeed, if they can, with how much assurance that they are correct.

Lesson Plan 4:

	Unit: Terrorism (3 week course) A Comparison of Ancient and Modern Terrorism with Contemporary Terrorism

	Class: Year 10 Sose – 28 Students
	Week 2 of 3
	Lesson 4 of 9 
	Lesson Time: 70 minutes

	Outcome for Lesson:

· TCC 4.2 Students illustrate the influence of global trends on the beliefs and values of different groups.

· Contemporary terrorism has become much more global in scale, particularly compared to instances of terrorism found in ancient times, but also even in comparison to much of the terrorism of the early 20th century. This reflects in part the changing world that students live in, an increasingly interconnected and globalised world where ideas, news and markets come together to form a homogenization of cultures. Many of those termed as terrorists, many of those who seek to send political messages via fear, terror and violence have adapted to this world, even as they hate and abhor aspects of it. Contemporary Islamist groups such as Al Qaeda are an excellent example of this seeming quandary, often sophisticated in their use of technology, at the same time they deride the achievements of the Western World and particularly the United States and seek to limit the influence and expansion of Western culture into the Islamic world. Students need to understand how the world they currently live in has affected and changed the tactics of some groups who use terrorism, how global terrorism has evolved as it were. At the same time students need to recognize that some characteristics remains very much the same, that in some cases terrorism remains very much a localized affair (the Basque ETA separatist group in Spain is an excellent example). By comparing the characteristics of terrorist groups (or states) and of terrorism, from the ancient or modern periods of history to contemporary history, students will gain an understanding about the nature of terrorism as an ideological or political force that adapts to the situations in which those who practice it find themselves in. Through doing so students should be able to better understand the reasons why terrorism has changed (or in some cases has not changed) significantly in contemporary times.    



	Introduction [5 - 10 mins]
Homework retrieval: After roll call the teacher should ask students to give some responses from the homework activity, ask students about particular words, terms and sentences they identified from the speech of George W. Bush (See lesson 3 resources).

- After homework retrieval the teacher should go through a brief overview of the history of terrorism covered in lesson 2. The Teacher should also ask questions of students and gain interesting and adequate responses so that a basic understanding of the activities of groups, states or individuals is being understood as terrorism or as types of terrorism. The teacher should then lead students to briefly consider how what they discovered about terrorism throughout history may or may not apply to the characteristics of contemporary terrorism. 



	Phases

Group Activity:

To help students discover differences and similarities between the ancient and modern terrorism they studied in lesson 2 and the contemporary terrorism they will be studying for the rest of the unit, a group activity has been designed covering major groups, individuals, states or situations that the students know of or have studied in the first week of the unit – particularly from lesson 2. In this activity students will separate into 4 groups; each group will examine and cover 1 ancient or modern example of terrorism and contrast this with a contemporary example of terrorism. (See attached resource sheets to this lesson plan)

· Teacher should explain activity to students and put up an OHT as an example of what to do in the activity (see attached OHT resource).

· Students have 30 - 40 minutes to consider the evidence from their source booklets so as to complete the activity sheet.

A student from each group should then come up to the front of the classroom and talk about the evidence they have found, and the subsequent differences and similarities the group has noted or theorized. The teacher should write up on the board what each group has discovered or are arguing. This should take about 20 minutes in total for the 4 groups.


	[30 - 40 mins] 

[20mins]

	Conclusion [10 mins]

A Discussion should be held about what the class has studied during the lesson, questions such as, “Do students think that the presentations given show that the nature of terrorism has changed or is changing due to the increasing global nature of their contemporary world?” could be considered.  

· Homework can be given as needed or as teacher wishes to devise.



	Evaluation




Resources

· 4x8 Activity sheet outlines - for 28 students divided into 4 groups (See attached)

· 2x4 Articles for Group Activity: (All articles are taken from www.wikipedia.org, a free online Encyclopedia)  

· Group 1 articles: * Zealots: http://en.wikipedia.org/wiki/Zealots
                                   * Al-Qaeda: http://en.wikipedia.org/wiki/Al_qaeda 

· Group 2 articles: * Thugees: http://en.wikipedia.org/wiki/Thugee
                                                         * Hamas: http://en.wikipedia.org/wiki/Hamas
· Group 3 articles: * Reign of Terror: http://en.wikipedia.org/wiki/The_Reign_Of_Terror
                                   * USA: http://en.wikipedia.org/wiki/State_terrorism#United_States
· Group 4 articles: * Assassins: http://en.wikipedia.org/wiki/Hashshashin
                                                            * Shining Path: http://en.wikipedia.org/wiki/Shining_Path
Year 10 SOSE: Activity Sheet Outline: Lesson 4 – A comparison of ancient and modern terrorism to contemporary terrorism.

As a group look through the resources on terrorism you have been given, write down the main points about the two terrorist groups you have been given to look at, which you think show either differences or similarities between one and the other. You have 30 to 40 minutes to do this. At the end of 30 or 40 minutes you will need to get someone from your group to present your findings to the rest of the class. The teacher will write up your main conclusions on the board.

Use the below table or make up your own:___________________________________

Differences:

Similarities:

OHT Example for class: Group 1 – The 1st century Zealots compared to the 21st century Al-Qaeda organization.

Year 10 SOSE: Activity Sheet Outline: Lesson 4 – A comparison of ancient and modern terrorism to contemporary terrorism.

As a group look through the resources on terrorism you have been given, write down the main points about the two terrorist groups you have been given to look at, which you think show either differences or similarities between one and the other. You have 30 to 40 minutes to do this. At the end of 30 or 40 minutes you will need to get someone from your group to present your findings to the rest of the class. The teacher will write up your main conclusions on the board.

Use the below table or make up your own:___________________________________

Differences:

- The Zealots activities were limited to Judaea and the surrounding environs; Al-Qaeda by contrast has managed to stage terrorist attacks on a global scale.

Similarities:

- The Zealots had Rome (a superpower in its day) as their enemy; Al-Qaeda in a contemporary setting has the United States as its enemy (the USA is a current day superpower).

- The Zealots regarded Jews who collaborated with Rome as their enemies and attempted to kill them; Al-Qaeda regards Muslims who ‘collaborate’ with America as enemies and worthy of death.

Group 1: A comparison of the Zealots of Judea (1st century CE) to the contemporary Al-Qaeda terrorist organization. Compare as per instructions on Activity Sheet outline. 

Article 1: The Zealots - Excerpt taken from Encyclopaedia www.wikipedia.org  

“The Zealots were a Jewish political movement in the 1st century AD which sought to incite the people of Judea to rebel against the Roman Empire and expel it from the country by force of arms during the Great Jewish Revolt (AD 66-70). When the Romans introduced the Imperial cult to Judaea, the Jews had rebelled and been put down. The Zealots continued to oppose the Romans, on the grounds that Israel belonged only to a Jewish king derived from David.

Other important Jewish factions during the wars against Rome, were the Pharisees, the Sadducees, and the Essenes.

The Zealots had the leading role in the Jewish Revolt of 66. They succeeded in taking Jerusalem, and held it until 70, when the son of Roman emperor Vespasian, Titus Flavius, recaptured the city and destroyed the Second Temple during the destruction of Jerusalem.

The Zealots were opposed to Roman rule and sought to eliminate it by violent means. Their activities included raids on Jewish settlements and eliminating Jewish collaborators, as well as inciting the Jews to fight Rome and each other if necessary. Josephus paints a very bleak picture of their murderous activities as they instituted a "reign of terror" in the build-up to the Temple's destruction.

According to Josephus, the Zealots followed John of Gischala, who had fought the Romans in Galilee, escaped, come to Jerusalem, and then inspired the locals to a fanatical position that led to the destruction of the Temple. This figure has been identified by modern scholars as either Judas of Gamala, who led a revolt in AD 6, or the Sicarii. According to Josephus, the followers of Judas of Gamala agreed in all doctrinal points with the Pharisees, except in the matter of rule. The Sicarii, on the other hand, sought to gain their power by killing their opponents and ended up in the siege of Masada. Both of these identifications are troubled, however.

In the Talmud [the writings of the Rabbis], the Zealots are also called the baryonim meaning "boorish" or "wild", and are condemned for their aggression, unwillingness to compromise to save the living survivors of Jerusalem besieged by the Romans, and blind-militarism and are blamed for having contributed to the demise of Jerusalem, the second Jewish Temple and of ensuring Rome's retributions and stranglehold on Judea.

Sicarii (Latin plural of Sicarius, 'dagger-' or later contract- killer) is a term applied, in the decades immediately preceding the destruction of Jerusalem in 70 CE, to the Jewish Zealots, (or insurgents) who attempted to expel the Romans and their partisans from Judea:

"When Albinus reached the city of Jerusalem, he bent every effort and made every provision to ensure peace in the land by exterminating most of the Sicarii." —Josephus, Jewish Antiquities (xx.208)

The sicarii even resorted to murder to obtain their objective. Under their cloaks they concealed sicae, or small daggers, from which they received their name. At popular assemblies, particularly during the pilgrimage to the Temple Mount, they stabbed their enemies (Romans or Roman sympathizers), lamenting ostentatiously after the deed to escape detection. Literally, Sicarii meant "dagger-men".

The victims of the Sicarii included Jonathan the High Priest, though it is possible that his murder was orchestrated by the Roman governor Felix. Some of their murders were met with severe retaliation by the Romans on the entire Jewish population of the country. On some occasions, they could be bribed to spare their intended victims. Even convicted Sicarii were occasionally released on promising to spare their opponents. Once, after kidnapping the secretary of Eleazar, governor of the Temple precincts, they agreed to release him in exchange for ten of their captured comrades.

At the beginning of the Jewish Revolt (66), the Sicarii, with the help of other Zealots, gained access to Jerusalem and committed a series of atrocities, in order to force the population to war. In one account, given in the Talmud, they destroyed the city's food supply, so that the people would be forced to fight against the Roman siege instead of negotiating peace. Their leaders, including Menahem ben Jair, Eleazar ben Jair, and Bar Giora, were important figures in the war, and Eleazar ben Jair eventually succeeded in escaping the Roman onslaught. Together with a small group of followers, he made his way to the abandoned fortress of Masada, where he continued his resistance to the Romans until 73, when the Romans took the fortress and found that all of its defenders had committed suicide rather than surrender. The Jewish Revolt was quickly suppressed and the Zealots lost all their influence and finally vanished.”
Source: http://en.wikipedia.org/wiki/Zealots
Group 1 – Article 2: (Excerpt taken from http://en.wikipedia.org/wiki/Al_qaeda)  
Al-Qaeda ("the foundation" or "the base") is the name given to an international alliance of militant Islamist organizations. Originally built from the cadre of Saudi-funded Arab fighters who flocked to join the mujahideen resistance movement against the Soviet occupation of Afghanistan, it seeks to establish, via military and terrorist tactics, a radical form of Islamist ideology to supplant both current regimes in the Middle East and eventually Western society as a whole. The group places itself in confrontation with the United States, because the U.S. and other liberal democracies stand between Al-Qaeda and the achievement of its extremist objectives. Another reason for their conflict with the United States is their perception that certain aspects of Western culture and values are incompatible with Islam. Al-Qaeda has masterminded and inspired terrorist attacks against both civilian and military targets around the world.

Overview

According to statements broadcast by Al-Qaeda on the internet and on satellite TV channels such as Al-Jazeera, the ultimate goal of al-Qaeda is to re-establish the Caliphate [Islamic rule, under Islamic Law] across the Islamic world, by working with allied Islamic extremist groups to overthrow secular or Western-supported regimes. 

Al-Qaeda believes that western governments, and particularly the American government, interfere in the affairs of Islamic nations against the interests of Muslims. Their grievances have included: the provision of economic and military support to regimes perceived by Al-Qaeda as oppressive of Muslims (particularly the US and its support for Israel), the vetoing of United Nations condemnations of Israel, attempts to influence the affairs of Islamic governments and communities, direct support by means of arms or loans for anti-Islamist Arab regimes, troop presence in Muslim countries (especially Saudi Arabia), and support for economic sanctions against Iraq.

Besides the September 11, 2001, attacks on the World Trade Center in New York and the Pentagon in Washington, D.C., al-Qaeda has also taken responsibility for the 1998 U.S. embassy bombings in Nairobi, Kenya, and Dar-Es-Salaam, Tanzania, and the attack on the USS Cole, as well as many attacks on people in and of other nations around the world…

History:

…Al-Qaeda training camps trained militant Muslims from around the world, some of whom later applied their training in various conflicts in places such as India, Algeria, Chechnya, the Philippines, Egypt, Indonesia, Uzbekistan, Afghanistan, Tajikistan, Somalia, Yemen, Kosovo, and Bosnia. Other terrorists came from Pakistan, parts of Africa, the People's Republic of China (Uighurs), and, in one case, the United Kingdom. These terrorists intermingled at their camps, causing all of those causes to become one. Despite the perception of some people, al-Qaeda members are ethnically diverse and are connected by their fundamentalist version of Islam. They are also connected by their common pledge of loyalty to Bin Ladin.

September 11 attacks

Following the September 11, 2001 attacks by al-Qaeda, the United States began to build up military forces in preparation for an attack on Afghanistan (whose government harbored bin Laden's organization) in response. In the weeks before the United States invaded, the Taliban twice offered to turn over bin Laden to a neutral country for trial if the United States would provide evidence of bin Laden's complicity in the attacks. The Americans, however, refused, and soon thereafter invaded Afghanistan and, together with the Northern Alliance, deposed the Taliban government. Battles between the United States and the Taliban and al-Qaeda forces continue as of 2005. 


Osama Bin Laden first took interest in Iraq when that country invaded Kuwait in 1990 (giving rise to concerns that the secular, socialist Baathist government of Iraq might next set its sights on Saudi Arabia, homeland of bin Laden and of Islam itself). In a letter he sent to their King, he offered to send a army of mujahideen to defend Saudi [4].

During the Gulf War, the organization's interests became split between outrage with the intervention of the United States of America in the region and hatred of Saddam Hussein's secular government, as well as expression of concern for the suffering that Islamic people in Iraq were undergoing.

Bin Laden referred, in his speeches and recorded/written announcements, to Hussein (and the Baathists) as evil, a demon or devil worshipper, calling for his overthrow by the people of Iraq. Organizations such as Ansar al-Islam that would later come to identify with al-Qaeda were set up in northeastern Iraq, in areas controlled by the anti-Saddam Kurds which were protected by the no-fly zones patrolled by the United States, the U.K. and others.

During the 2003 invasion of Iraq, al-Qaeda took more formal interest in the region and is known to have been responsible for actively organising and aiding local resistance to the occupying coalition forces. During Iraq's historic elections in January 2005 al-Qaeda claimed responsibility for nine suicide blasts in the Iraqi capital Baghdad.

Use of the Internet 

Al-Qaeda has been suspected of running several websites…Alneda.com and Jehad.net were perhaps the most significant of the websites. Alneda was initially taken down by an American, but the operators kept trying to put the website back up.

In December 2004, bin Laden released an audio message to the public by posting it directly to a website rather than sending a copy to al-Jazeera as he usually did. Some speculated that he did this in order to be certain that it would be available unedited, out of fear that his criticism of Saudi Arabia -- which was much more vehement than usual in this speech, which went on for over an hour -- might be edited out by al-Jazeera editors worried about offending the touchy Saudi royal family.”

Group 2: A comparison of the Thugees of India (13th – 19th centuries) to the contemporary Hamas organization. Compare as per instructions on Activity Sheet outline. 

Article 1: The Thugees - Excerpt taken from Encyclopaedia www.wikipedia.org  

“Thuggee… was an Indian cult, operating from the 13th to the 19th centuries, worshipping Kali (the Hindu goddess of destruction) whose members were known as Thugs. It was allegedly a hereditary cult with both Muslim and Hindu members that practiced large-scale robbery and murder of travelers by strangulation. Induction was typically passed from father to son, with the women of the household being kept ignorant of the cult activity.

The Thugs were a well-organized confederacy of professional assassins, who in gangs of 10 to 200 traveled in various guises through India, wormed themselves into the confidence of wayfarers of the wealthier class. When a favorable opportunity arose, the Thug strangled his victim by throwing a handkerchief or noose around the neck, and then plundered and buried him. All this was done according to certain ancient and rigidly prescribed forms and after the performance of special religious rites, in which the consecration of the pickaxe and the sacrifice of sugar formed a prominent part... 

Assassination for gain was a religious duty for them, and was considered a holy and honorable profession, in which moral feelings did not come into play.

The will of the goddess by whose command and in whose honor they followed their calling was revealed to them through a very complicated system of omens. In obedience to these, they often traveled hundreds of miles in company with, or in the wake of, their intended victims before a safe opportunity presented itself for executing their design; and, when the deed was done, rites were performed in the deity's honor, and a significant portion of the spoils was set apart for her.

They believed each murder prevented Kali's arrival for a 1000 years.

The fraternity also possessed a jargon of their own (Ramasi), as well as certain signs by which its members recognized each other in the remotest parts of India. Even those who from age or infirmities could no longer take an active part in the ritual murder continued to aid the cause as watchers, spies, or dressers of food. Because of their thorough organization, the secrecy and security of their operation, and the religious pretext in which they shrouded their murders, they were recognized as a regular tax-paying profession and continued for centuries to practice their craft, free of inquiry from Hindu or Muslim rulers.

The earliest authenticated mention of the Thugs is found in the following passage of Ziau-d din Barni's History of Firoz Shah (written about 1356):

"In the reign of that sultan (about 1290), some Thugs were taken in Delhi, and a man belonging to that fraternity was the means of about a thousand being captured. But not one of these did the sultan have killed. He gave orders for them to be put into boats and to be conveyed into the lower country, to the neighbourhood of Lakhnauti, where they were to be set free. The Thugs would thus have to dwell about Lakhnauti and would not trouble the neighbourhood of Delhi any more." (Sir HM Elliot's History of India, iii. 141).

Thuggee was suppressed by the British rulers of India in the 1830s, due largely to the efforts of William Sleeman, who started an extensive campaign involving profiling, intelligence, and executions. A police organization known as the Thuggee and Dacoity Department was established within the Government of India and remained in existence until 1904 when it was replaced by the Central Criminal Intelligence Department. The defeat of the Thugs played a part in securing Indian loyalty to the British Raj.

According to the Guinness Book of Records the Thuggee cult was responsible for approximately 2,000,000 deaths. Cult leader Behram (or Burham) is considered to be the world's most prolific serial killer with 931 killings between 1790 and 1830 being attributed to him at his trial.”

Source: http://en.wikipedia.org/wiki/Thugee
Group 2 - Article 2: Hamas (Excerpt from: http://en.wikipedia.org/wiki/Hamas) 

“Hamas, literally "Islamic Resistance Movement", is a Palestinian Islamist militant organization. Their stated goal is to conquer all of the State of Israel, the West Bank and Gaza, including any secular Palestinian state that may come into formal existence, and replace it with an Islamic theocracy…

Hamas is listed as a terrorist group by the European Union, Canada, the United States, and Israel, as well as numerous human rights organizations, and its activities have been condemned by the United Nations Commission on Human Rights and by Human Rights Watch in the past.

Suicide attacks are an element of Hamas' asymmetric warfare against Israel. Because Hamas considers all Israelis to be active participants in an illegal occupation of Palestinian land and because Israel's policy of universal conscription implies that a majority of adults serve in either the Israeli military or the reserves for some portion of their lives, Hamas does not distinguish between Israeli civilian and military targets. The failure to distinguish between combatants and non-combatants has helped to earn Hamas the label of "terrorist organization."

Background

Hamas regards the land that it calls Palestine, including all of present-day Israel, as an Islamic homeland that can never be surrendered to non-Muslims, and asserts that individual and community struggle (jihad) to wrest control of the land from Israel is a religious duty for all Muslims. This position is more radical than that of the secular PLO, which in 1988 recognized Israel's sovereignty. Hamas does not recognize Israel as a sovereign state and refers to Israel as the "Zionist entity".

Beliefs

The Hamas Covenant, written in 1988, states that the organization's goal is to "raise the banner of God over every inch of Palestine," i.e. to eliminate the State of Israel (and any secular Palestinian state which may be established), and to replace it with an Islamic republic.

The thirty-six articles of the Covenant detail the movement's Islamist beliefs regarding the primacy of Islam in all aspects of life. The Covenant identifies Hamas as the Muslim Brotherhood in Palestine and considers its members to be Muslims who "fear God and raise the banner of Jihad in the face of the oppressors." Hamas describes resisting and quelling the enemy as the individual duty of every Muslim and prescribes revolutionary roles for all members of society; including men and women, professionals, scientists and students.

The slogan of Hamas is "God is its target, the Prophet is its model, the Koran its constitution: Jihad is its path and death for the sake of God is the loftiest of its wishes." Hamas states that its objective is to support the oppressed and wronged and "to bring about justice and defeat injustice, in word and deed." Hamas believes that "the land of Palestine is an Islamic Waqf (trust) consecrated for future Muslim generations until Judgement Day," and as such, the land cannot be negotiated away by any political leader. Hamas rejects "so-called peaceful solutions and international conferences" as incapable of realizing justice or restoring rights to the oppressed, believing "there is no solution for the Palestinian question except through Jihad."

…On January 26, 2004, senior Hamas official Abdel Aziz al-Rantissi offered a 10-year truce, or hudna, in return for a complete withdrawal by Israel from the territories captured in the Six Day War, and the establishment of a Palestinian state. Hamas leader Sheikh Ahmed Yassin stated that the group could accept a Palestinian state in the West Bank and Gaza Strip. Rantissi confirmed that Hamas had come to the conclusion that it was "difficult to liberate all our land at this stage, so we accept a phased liberation." He said the truce could last 10 years, though "not more than 10 years." [4] (See Hudna)

On March 22, 2004, Yassin was assassinated in an Israeli missile strike. Rantissi replaced him as the leader of Hamas. On March 28, Rantissi stated in a speech given at the Islamic University of Gaza City that "America declared war against God. Sharon declared war against God, and God declared war against America, Bush and Sharon."
On April 17, 2004, Rantissi was also assassinated in an airstrike by the Israel Defense Forces, five hours after a fatal suicide bombing by Hamas. Khaled Mashaal, the leader of Hamas in Syria, said Hamas should not disclose the name of its next leader in Gaza. [5]
On April 18, 2004, Hamas secretly selected a new leader in the Gaza Strip, fearing he will be killed if his identity is made public. (NYT). However, Israel believes that the new leader is Mahmoud al-Zahar; the second-in-command, Ismail Haniya; and third-in-command, Sa'id A-Siyam. [6]
…In September 2004, Israeli army chief Moshe Yaalon said that Israel would "deal with ... those who support terrorism," including those in "terror command posts in Damascus." On September 26, 2004, Hamas guerrilla leader Izz El-Deen Sheikh Khalil was assassinated by a car bomb in Damascus, Syria. Khalil was described variously as "mid-level," "senior," a "distinguished member," and "believed to be in charge of the group's military wing outside the Palestinian territories." [7]
Although the Israeli government offered no official confirmation, anonymous Israeli officials acknowledged responsibility for the attack. In a statement released in Gaza, Hamas threatened to target Israelis abroad in retaliation.”

Group 3: State Terrorism? A comparison of The Reign of Terror during the French Revolution and possible ‘terrorist’ activities undertaken by the United States - Compare as per instructions on the Activity Sheet Outline.

Article 1: The Reign of Terror (http://en.wikipedia.org/wiki/The_Reign_Of_Terror) 

“(June 1793 - July 1794) was a period in the French Revolution characterized by brutal repression. The Terror state terrorism originated with a highly centralized political regime that suspended most of the democratic achievements of the Revolution, and intended to pursue the Revolution on social matters. Its stated aim was to destroy internal enemies and conspirators and to oust the external enemies from French territory.

The Terror as such started on 5 September, 1793 and, as the Reign of Terror, lasted until the summer of 1794, taking the lives of anywhere between 18,000 to 40,000 people (estimates vary wildly). In the single month before it ended, 1,300 executions took place.

…Facing local revolts and a foreign invasion in both the East and West of the country, the most urgent government business was the war. On 17 August, the Convention voted general conscription, the levée en masse, which mobilized all citizens to serve as soldiers or suppliers in the war effort. On 5 September, the Convention, pressured by the people of Paris, institutionalized The Terror: systematic and lethal repression of perceived enemies within the country.

La terreur n'est autre chose que la justice prompte, sévère, inflexible. ("Terror is nothing other than prompt, severe, inflexible justice.") -Robespierre

The result was a policy through which the state used violent repression to crush resistance to the central government. Under control of the effectively dictatorial Committee, the Convention quickly enacted more legislation. On 9 September, the Convention established sans-culotte paramilitary forces, the revolutionary armies, to force farmers to surrender grain demanded by the government. On 17 September, the Law of Suspects was passed, which authorized the charging of counter-revolutionaries with vaguely defined crimes against liberty. On 29 September, Convention extended price-fixing from grain and bread to other essential goods and fixed wages.

The heads began to fall under the guillotine: Queen Marie-Antoinette, the Girondins, Philippe Égalité despite his vote for the death of the King, Madame Roland and many others. The Revolutionary Tribunal summarily condemned thousands of suspects to death by the guillotine. Mobs beat some victims to death. Sometimes people died for their political opinions or actions, but often for little reason whatsoever beyond mere suspicion, or because some others had a stake in getting rid of them. Most of the victims received an unceremonious trip to the guillotine in an open wooden cart (the tumbrel). Loaded on these carts, the victims would proceed through throngs of jeering men and women.

The Reign of Terror was able to save the revolutionary government from military defeat. The Jacobins expanded the size of the army, and Carnot replaced many aristocratic officers with younger soldiers who had demonstrated their ability and patriotism. The republican army threw back the Austrians, Prussians, English, and Spanish during the autumn. At the end of 1793, the republican army began to prevail and the provincial revolts were defeated one by one. The Terror became identified with ruthless but centralized revolutionary government. The economical dirigiste program didn't solve the problems. Suspects' goods were confiscated by the Decrets of Ventôse (February-March 1794), in order to prepare the redistribution of wealth.

Because dissidence was now classified as counterrevolutionary, extremists such as Hébert and moderate Montagnards such as Danton were guillotined in the spring of 1794. On 7 June Robespierre, who had previously condemned the Cult of Reason, advocated the new state religion and recommended the Convention to acknowledge the existence of God. Next day, the worship of the deistic Supreme Being was inaugurated as an official part of the Revolution. Comparing with Hébert's popular festivals, this austere new religion of Virtue was received with signs of hostility by an amazed Parisian public.

The centralization of repression also brought thousands of victims before the Paris Revolutionary Tribunal, whose work was expedited by the draconian Law of 22 Prairial (10 June 1794) which had led to the Terror. As a result of Robespierre's insistence on associating Terror with Virtue, his efforts to make the republic a morally united patriotic community became equated with the endless bloodshed. Finally, after 26 June's decisive military victory over the Austrians at the Battle of Fleurus, Robespierre was overthrown by a conspiracy of certain members of the Convention on 9 Thermidor (27 July). After trying in vain to raise Paris, the Robespierrist deputies and most members of the Commune were guillotined the next day, 28 July. Thus began the Thermidorian reaction, an era of relaxation after the excesses of the Terror, with the establishment of the Directory form of government.”
Group 3 – Article 2: The United States and State Terrorism.

(Excerpted from: http://en.wikipedia.org/wiki/State_terrorism#United_States) 

“A number of critics have labelled actions of the United States of America as terrorism. For instance, the US has taken sides in various foreign civil wars and conflicts, notably siding with Israel against other Middle East countries. Also the US is often accused of working with and supporting countries, political organizations, and juntas with questionable human rights practices and intentions. The CIA, in particular, has been accused of supporting terrorist organizations in other countries (e.g. Operation PBSUCCESS, Operation Just Cause, Operation Ajax, Operation Urgent Fury).

Other controversial examples include the U.S. intervention in Chile, and many other U.S. foreign interventions. Vietnam [3 to 4 million Vietnamese casualties], and the Korean War are also cited as terrorism by some critics because of the large number of civilian casualties and disproportionate American military power. However, the semantic line between war and state terrorism is a fine one in these cases. The U.S. and many supporters have justified its actions as humanitarian relief and/or self-defense in different contexts: against the spread of communism (during the Cold War), Al-Qaeda (present), and other perceived threats to itself, its strategic interests or its allies.

The United States' military action against Nicaragua in 1984-1985 was criticized by some commentators as terroristic after the International Court of Justice, found the US guilty of "unlawful use of force", and "in breach of its obligation under customary international law not to use force against another state." The United States has rejected this ruling.

The US Army runs the Western Hemisphere Institute for Security Cooperation training camp, the successor to "The School of the Americas", in Georgia, USA where some of its graduates have gone on to commit acts of what others consider to be state terrorism in Latin America.

The US Army and other government officials have argued that the vast majority of graduates have not committed such actions, and therefore the former "School of the Americas" is not directly responsible for them, and they have also pointed out that the institution has, in recent times, added courses that emphasize dealing with respect for human rights and civilians to the curriculum.

The recent War on Terrorism, which was started by the United States, has been accused by many of the U.S.'s critics of actually being a front for state-sponsored terrorism, often parodied as the War OF Terrorism. The invasions of Iraq and Afghanistan have been cited, for the U.S.'s acts of torture, bombing, and killing of mass numbers of civilians. This includes the internment of Arabs and others at Camp X-Ray and Camp Delta where mistreatment and abuse has been alleged to have taken place, and the torture scandal at Abu Ghraib, to the U.S.'s shock and awe bombing campaign of Baghdad.

The U.S. government has tightened its immigration rules since the 9/11 attacks and has deported a number of men living in the U.S. who have or are assumed to have terrorist backgrounds, e.g. former members of the IRA or the INLA. Usually these men have lived peacefully in America for years and resent their deportation strongly, pointing to the troubled history of Northern Ireland. Other people have been refused entry to the U.S. on similar grounds. These restrictions do not apply to certain right-wing terrorists from Latin America.

U.S. in World War II

Certain U.S. actions during the World War II have also been labeled by some as state terrorism. Critics argue that these events do not qualify as the United States and the entire world was in a state of war, and therefore the U.S. was acting within the laws of war as they were framed at that time.

The Atomic bombings of Hiroshima and Nagasaki is considered by some an example of mass killing of civilians which went beyond the laws of war. This has been a highly debated issue over the years. The legal defence for this action can be found in "Laws and Customs of War on Land" (Hague IV); October 18, 1907

 HYPERLINK "http://www.yale.edu/lawweb/avalon/lawofwar/hague04.htm" \o "http://www.yale.edu/lawweb/avalon/lawofwar/hague04.htm" [20]
· 25 The attack or bombardment, by whatever means, of towns, villages, dwellings, or buildings which are undefended is prohibited.

· 26 The officer in command of an attacking force must, before commencing a bombardment, except in cases of assault, do all in his power to warn the authorities.

· 27 In sieges and bombardments all necessary steps must be taken to spare, as far as possible, buildings dedicated to religion, art, science, or charitable purposes, historic monuments, hospitals, and places where the sick and wounded are collected, provided they are not being used at the time for military purposes.

It was a bombardment of defended towns because countries had air defences. It was an aerial assault so no warning need be given. It is disputed whether all necessary steps as far as possible were taken, as not using such a powerful bomb would be a feasible step, but such a view was initially accepted due to political influence from the US. There were a number of legal arguments against this view, but unlike Karl Dönitz, who was tried and found guilty of waging "unrestricted submarine warfare" for which no one in the US Pacific submarine campaign was ever tried, (which is often cited as a case of Victors justice), as no Axis personnel were tried at the post-war Nuremberg Trials for participating in the decisions on, or execution of, "assault by aerial bombardment on defended enemy territory", it is not possible to state categorically that the aerial bombardment on defended enemy territory during World War II was or was not a war crime. However the fact that there were no prosecutions, suggests that legal opinion of the time was that it was not a crime during World War II.

The firebombing of Tokyo, Kobe, Hamburg and Dresden (and some other cities) during WWII, which killed many [hundreds of thousands] of people, especially civilians, is also considered state terrorism by some.” 
Group 4: A comparison of the Assassins and activities undertaken by the contemporary Shining Path terrorist group of Peru. Compare as per instructions on the Activity Sheet Outline.

Article 1: The Assassins (Excerpted from: http://en.wikipedia.org/wiki/Hashshashin) 
“…A religious group (some would say a cult) of Ismaili Muslims from the Nizari sub-sect with a militant basis, thought to be active in the 8th to 14th centuries as a mystic secret society specialising in terrorising the Abbasid elite with fearlessly executed, politically motivated assassinations. Their own name for the sect was…fedayeen, which means one who is ready to sacrifice their life for a cause — that term has the modern connotation of "freedom fighter". The name Hashshashin was given to them by their Muslim enemies.

Their Muslim contemporaries were extremely suspicious of them; in fact they were described in terms (Batini) which suggested they were only nominally Islamic. This constant religious estrangement would eventually see them go so far as allying with the Occidental Christians against Muslims on a number of occasions. It is even suggested that they attempted to negotiate their own conversion to Christianity with Amalric I of Jerusalem, but were foiled by Templar machinations, perhaps on the basis that this would exempt them from onerous taxes on non-Christians in the Holy Lands, which were profitable for the knightly orders. Plainly, their connection to mainstream Islam was tangential at best.

The group transformed the act of murder into a system directed largely against Seljuk Muslim rulers that had been persecuting their sect. They were meticulous in killing the targeted individual, seeking to do so without any additional casualties and innocent loss of life, although they were careful to cultivate their terrifying reputation by slaying their victims in public, often in mosques. Typically they approached using a disguise; their weapon of choice a dagger, rejecting poison, bows and other weapons that allowed the attacker to escape. However, under no circumstances did they commit suicide, preferring to be killed by their captors.

The group inspired terror out of all proportion to their scant numbers and territory. The members were organized into rigid classes, based upon their initiation into the secrets of the order. The devotees constituted a class that sought martyrdom and followed orders with unquestioned devotion, orders which included assassination. Because of the secretive nature of the order, it has often been invoked in conspiracy theories.

Most of the victims of the Assassins were Sunni Muslims. There were some extremely highly placed victims including Nizam-ul-Mulk. It is known that Saladin, incensed by several almost successful attempts on his life, besieged their chief Syrian stronghold of Masyaf during his reconquest of Outremer in 1176 but quickly lifted the siege after parley, and thereafter attempted to maintain good relations with the sect. The sect's own extant (and doubtless embellished) accounts tell of the Old Man himself stealing into Saladin's tent in the heart of his camp, and leaving a poisoned cake and a note saying "You are in our power" on Saladin's chest as he slept. Another account tells of a letter sent to Saladin's maternal uncle, vowing death to the entire royal line, perhaps no idle threat; whatever the truth of these accounts (and likely it will remain a mystery) he clearly heeded their warning, and desisted. Alone amongst the Islamic heretics Saladin so despised, the batinis would be granted leeway.

Christians were largely untouched by the depredations of the Assassins; it was not until the middle of the 12th century that they had even really heard of them, although Conrad of Montferrat, King of Jerusalem, was a victim. The Assassins may have even been hired by Richard the Lionheart.

The power of the Hashshashin was destroyed by the Mongol warlord Hulagu Khan, but several Ismaili sects share something of a common lineage, such as the sect led by the Aga Khan. During the Mongol assault of Alamut, the library of the sect was destroyed, along with much of their powerbase, and thus much of the sect's own records were lost; most accounts of them stem from the highly reputable Arab historians of the period.

The word "assassin" in the English language has come to denote a murderer, usually with a political motive.”
Group 4 – Article 2:

The Shining Path (Excerpted from: http://en.wikipedia.org/wiki/Shining_Path) 

“… An insurgent Maoist guerrilla organization in Peru (the group refers to itself as the Communist Party of Peru). 

Its stated goal is to replace Peruvian bourgeois institutions with a communist peasant revolutionary regime. After the capture of its leader Abimael Guzmán in 1992, it has only been sporadically active.

Widely condemned for its brutality, including violence deployed against ordinary peasants, trade union organizers, popularly elected officials and general civilian population, Sendero is on the U.S. Department of State's "Designated Foreign Terrorist Organizations" list. Peru, the United Kingdom and European Union likewise regard Shining Path as a terrorist group and prohibit providing funding or other financial support.

The movement's ideology and tactics have been copied by other Marxist guerrilla groups, notably the Communist Party of Nepal (Maoist) in Nepal. 

Shining Path was founded in the late 1960s by former university professor Abimael Guzmán, whose teachings created the foundation for its militant Maoist doctrine. 

When Peru's military government allowed elections for the first time in a dozen years in 1980, Shining Path was one of the few insurrectionary groups which declined to take part, instead launching a guerrilla war by attacking election booths in the highlands of the province of Ayacucho. On May 17, 1980, it burned ballot boxes in the town of Chuschi, Ayacucho, on the eve of the presidential elections. It was the first act of war by Shining Path. However, the perpetrators were quickly caught, and the incident received very little attention in the Peruvian press.

Throughout the 1980s, Shining Path grew in both the territory it controlled and the number of militants in its organization, and it began mounting attacks against civilians and the infrastructure in Lima, such as in 1983, when it sabotaged several electrical transmission towers producing a citywide blackout and set fire to the Bayer industrial plant, destroying it completely. That year, the group also set off a powerful bomb in the offices of the governing party, Popular Action. Two years later, in June 1985, marking an escalation in its activities in the capital, Shining Path again blew up electricity transmission towers in Lima, producing a blackout, and detonated car bombs near the government palace and the justice palace. In one of its last attacks, on 16 July 1992, the militants detonated a powerful bomb on Tarata Street in Lima [1], killing more than forty people and destroying several buildings.

During this period, Shining Path also targeted specific individuals, notably leaders of other leftist groups, local political parties, labor unions, and peasant organizations, some of whom were anti-Sendero Marxists. On 24 April 1985, in the midst of Presidential elections, it tried to assassinate Domingo García Rada, the President of the Peruvian National Electoral Council, severely injured him and mortally wounding his driver. In August, 1991, the group killed two Polish and one Italian priest in the department of Ancash. They later blew up their bodies with dynamite. The following February, Shining Path assassinated María Elena Moyano, a well-known community organizer in Villa El Salvador, a vast shantytown in Lima.

By 1991, Shining Path had control of much of the countryside of the center and south of Peru and had a large presence in the outskirts of Lima. As the organization grew in power, a cult of personality evolved around Guzmán. The official dogma of Shining Path ceased to be Maoism, and was instead referred to as "Marxism-Leninism-Maoism-Gonzalo thought.

In addition to fighting the Peruvian government, Shining Path also engaged in armed conflicts with Peru's other major Peruvian guerrilla group, the Tupac Amaru Revolutionary Movement (MRTA), with campesino self-defense groups organized by the Peruvian armed forces, and with legally-recognized parties of the Peruvian Left.

Although the extent of Shining Path atrocities and the reliability of reports remains a matter of controversy, the organization has been frequently accused of particularly brutal methods of killing. According to a 1988 report in the Los Angeles Times, "the insurgents hung the women on a wall and hacked them with knives and machetes before slitting their throats.””
            LESSON PLAN 5

Curriculum area: SOSE
                                       Year level: 10

Topic: Terrorism



                  Date:  N/A

	Heading
	Why does terrorism exist\occur?

	Rationale
	Before students are able to begin the task of thinking through constructive responses to terrorism, it is necessary that an exploration of what is behind terrorism takes place. This lesson will focus on the notion of values being the motivating force behind terrorism. Students will be expected to think through various values that may be held by possible terrorist organizations. Each student will have the opportunity to research one values system in this lesson.

	Learning Objectives
	

	Students’ Prior 

Knowledge
	

	Preparation
	Ensure there is a computer room available.

Have a task sheet on an OHT.

Have a (non-exhaustive) categorized list of websites on OHT.

	Procedure

5min

5min

5min

5min

20min

10min

15min


	Teacher Activity:

Ask students to re-cap previous lesson

Ask students to organize themselves into groups of 7 (assuming class of 28)

Explain four corners of room are numbered 1-4. Now, go through and assign a number to each student.

Give task sheets to each group.

Briefly explain task (project on OHP)


	Student Activity:

One or two students to respond

Organise into groups

Students to congregate in relevant corner.

Students to complete task sheet (individual)

Gather in number groups

Gather in original groups

	Conclusion

5min
	Chance for responses. Teacher to briefly sum up the purpose of lesson and desired outcome at this stage.



	Evaluation
	Students:

Teacher:




                                               Year 10 Sose

                                   Terrorism Unit
         “It is easier to fight for one’s principles than to live up to them”. Alfred Adler
Lesson 5 – Task Sheet
Today’s lesson is an Internet research lesson. We are trying to understand why terrorism occurs.

Step1: You need to go to the following website:

http://www.thomas-hardye.dorset.sch.uk/intranet/Humanities/History/yr9_history/terrorism/terrorism%20_why.htm
Rather than copying the URL, you may type the following text – exactly as it appears – into google: "Why Does Terrorism Exist?" Terrorism History Intranet
Step 2:

Once you have made it on to the site, you will need to begin the research project. First, read through the text on the intial page, which provides an introduction to why terrorism occurs. Second, depending on the number you were given at the beginning of class, you will need to research: 1) Palestine, 2) Northern Ireland, 3) Basque or 4) Al Qaida as a case study.

Next, click on the name (eg Al Qaida), which will take you to the relevant page.

Step 3: Recording information

Read through the information on your chosen case study. Write down any information that you think relates to the reasons why terrorism occurs. While information on what terrorists do may be interesting, you do not need to record this information.

Step 4: 

You should have around 6 dot points of relevant information. Now, try and find out some more information about why terrorism occurs using Internet search engines. Again, record any relevant information.

Step 5:

Meet up with the people who researched the same topic as you. As a group, discuss the reasons you think terrorism occurs according to your research. Include any information you didn’t record previously.

Step 6:

Return to your original groups - - the people from each of the four research groups will have an opportunity to share their information with the rest of the group.
Lesson Plan 6:

Background Information

Class duration: 70 minute lesson

School: ___________________

Class: Grade 10 SOSE Students

Size: 28 students

Objectives/Outcomes: 

Students will consider some options open to Australia when confronting terrorism at home and abroad, and develop informed opinions about those options.

Materials

OHT/Whiteboard/Blackboard

Chalk/Marker Pen

Printed Articles and worksheets:

Pairs work
Glossary
Fighting Terrorism
For and against

Library/internet research worksheet
Introduction: 5 minutes

After taking attendance, briefly ask questions about the previous lesson on facts about Terrorism to evaluate the student’s background knowledge on Terrorism. The previous lesson was to discuss facts about terrorism. Alternatively, for teachers who wish to teach this lesson to students without the prior lesson, teachers can download the Terrorism fact sheet from the link below and discuss it with the class. However, this will take a lot of time and it is best to give the students a good understanding about terrorism before doing this lesson plan. 

http://www.racismnoway.com.au/classroom/factsheets/40.html/ 

“Although these activities focus on recent terrorist events involving the Middle East and Western influence, historically terrorism has been linked to many different causes and religions. Teachers may like to read the fact sheet Terrorism with the class as background reading.” (RacismNoWay.com) 

Activity 1: (15 minutes)

Divide the class into pairs and distribute Pairs Work and Glossary. Ask the students to read the article Do we kill the mosquitoes or try to drain the swamp? consulting the glossary when necessary. In pairs, students discuss and list the actions required to kill the mosquitoes, and the issues, which have created the swamp.

Presentation and class discussion: (15 minutes)
As a class discuss the issues raised in the article.
Introduce the following approaches and write on the board


Act pre-emptively to head off potential threats
Raise our defences by tightening security
Use persuasion and collaboration to defeat terrorism


Categorize the actions and issues raised by the students.

Activity 2: (20 minutes)
Give each student copies of the worksheets Fighting Terrorism and For and Against. Ask students, in pairs, to look at the three approaches to fighting terrorism and come up with their own way of addressing the problem. They may use the Glossary as needed. Tick the actions they consider should be taken and then record any additional ideas of their own in the boxes. Record all their chosen actions in the first column of the worksheet For and Against and the supporting arguments in the second column.

Evaluation: (10 minutes)
In pairs, students present their choice of actions and supporting arguments to the class. Class members may suggest arguments against to record in the third column.
Individually, students write expositions of their own conclusions.

Conclusion: (5 minutes)

Distribute Library/internet research worksheet to the students as homework. Encourage them to do the homework, as it is required for next lesson’s discussion and activities on International Terrorism. Answer any questions about the homework. 

Application:

The advantage of this lesson is that students will be more aware of terrorism. Furthermore, they will understand and know the number of options or attitudes to take towards terrorism. 

Contingency plans. 

Depending on the speed of your students, if they finish certain activities faster, move on to the next activity. Teachers can use the extra time to answer questions from the class about the homework or terrorism. If students are too slow and fail to finish activity 2 or have no time to do the evaluation activity, make sure they finish activity 2 at home and finish the evaluation activity in the next lesson. However, teachers MUST save 5 minutes at the end of the class to answer questions about the Library/internet research worksheet homework for next lesson. 

References: 

Racism, No Way! , Fighting terrorism, Retrieved April , 2005, from, http://www.racismnoway.com.au/classroom/lesson_ideas/20041109_75.html 

Public Agenda, First Choice 2004: Terrorism, Retrieved April 1, 2005, from

http://www.publicagenda.org/firstchoice2004/terrorism_choicework.cfm/
Lesson 6 - Fighting Terrorism
Look at the options below and come up with your own way of addressing the problem. Tick the actions you think should be taken and then record any additional ideas of your own in the boxes.

	Act pre-emptively to head off potential threats

[image: image3.wmf]Use economic sanctions, diplomatic pressure and, if need be, military force to isolate countries that support terrorism or are trying to acquire weapons of mass destruction.



[image: image4.wmf]If a group or country is found to be planning an attack, the ”Coalition” should strike first to stop them. 

[image: image5.wmf]Commit as many troops and as much money as possible  to help rebuild Iraq into a stable, democratic nation that can be an  ally in fighting terrorism.

[image: image6.wmf]The “Coalition” needs to draw in every willing ally it can but the “Coalition” should also be willing to act independently if other countries can't or won't help.

[image: image7.wmf]Under extreme and urgent circumstances, when the “Coalition” considers that there is no alternative the “Coalition” should act without the approval of the United Nations.


	Raise our defences by tightening security

[image: image8.wmf]Dramatically tighten security on planes, ships, trains and public buildings, including thorough searches of baggage and cargo containers, even if it means delaying flights and cargo delivery. Improve border surveillance and patrols.

[image: image9.wmf] Increase intelligence capabilities of government departments to prevent infiltration by foreign terrorists. 

[image: image10.wmf]Give law enforcement new powers to conduct electronic surveillance, to monitor potentially dangerous groups in Australia and to use "profiling" to check new arrivals. 

[image: image11.wmf]Create new sophisticated computer databases, drawing together government and corporate data to spot threatening patterns that may  indicate a terrorist attack.

[image: image12.wmf]Tighten immigration rules to keep potential troublemakers out of the country.

[image: image13.wmf]Spend more money on training local police, fire and medical personnel to cope with terrorist attacks.
	Use persuasion and collaboration to defeat terrorism 

[image: image14.wmf]Support the United Nations and other multi-national forums that address world problems. 

[image: image15.wmf]Increase foreign aid substantially for countries that support curbing extremism and promote moderates and democracy.

[image: image16.wmf]Increase people-to-people contacts and cultural exchange to show that “Coalition” values are compatible with the teachings of Islam. 

[image: image17.wmf]Reduce our dependence on foreign oil.

 [image: image18.wmf]Assist in international efforts to resolve the Israeli-Palestinian conflict.

[image: image19.wmf]Increase our "public diplomacy" efforts overseas, increasing aid to refugees and other displaced people. 

[image: image20.wmf]Temper the impact of globalisation with international agreements to protect the environment and the rights of workers.


Are there other actions not listed here that you think should be considered? If so, add them here:
	Additional action:


	Additional action:


Adapted from: Public Agenda  First Choice 2004

http://www.publicagenda.org/firstchoice2004/terrorism_choicework.cfm
Lesson 6 - For and against
	What you think should be done to fight terrorism: 


	Arguments for your approach:
	Arguments against your approach:


Adapted from: Public Agenda  First Choice 2004

http://www.publicagenda.org/firstchoice2004/terrorism_choicework.cfm
Lesson 6 - Pairs work

With your partner read the following passage.

Discuss and list 

1 the actions required to kill the mosquitoes

2 the issues which have created the swamp

Do we kill the mosquitoes or try to drain the swamp?

Lots of people with dramatically different views on terrorism love this metaphor. Essentially the question it poses is whether it’s better to pursue terrorist networks like al Qaeda or whether we should attack the broader causes that allow terrorism to thrive.

The very way the metaphor is phrased implies that draining the swamp is the better solution; but as anyone who’s been attacked by a swarm of mosquitoes knows, sometimes it’s not the most pressing concern. Al Qaeda is a real threat that has to be countered by breaking up its cells and cutting off its money. That’s a difficult task in itself, especially since al Qaeda has become a more loosely organised group of militants, often operating independently.

Advocates of draining the swamp say the real problem is the growth of a violent form of Islamic extremism and a deep dissatisfaction with U.S. policy in the Arab world. If those problems are not addressed, more terrorists will replace those who have been caught or killed.

But what people actually mean by this varies widely. Some supporters of the war in Iraq consider it part of a long-term strategy. If the Iraqis are helped to build a stable democratic society, this argument goes, Arabs will be shown an alternative to the autocratic regimes that dominate the region. Critics of the Iraq war say it has made things worse by increasing anti-Americanism and providing a rallying point for militants. Others say the real need is to find a solution to the Israeli-Palestinian conflict. Still others say the problem is the poverty, lack of education and repression of women in much of the region.

So swatting the mosquitoes is hard and draining the swamp even harder.

Reproduced by kind permission of Public Agenda © 2004 First Choice 2004: Terrorism WWW.PUBLICAGENDA.ORG
Lesson Plan 7: 

International Terrorism

Background Information

Class duration: 70 minute lesson (Library lesson)

School: ___________________

Class: Grade 10 SOSE Students

Size: 28 students

	[image: image21.png]terrorism
1. the use of terroising methods, especially the use of violence to achieve political ends.

2. the state of fear and submission so produced.

3. amethod of resisting a government or of governing by deliberate acts of armed violence.

The Macquarie Dictionary, Third Edition, 1697






Objectives/Outcomes 

Students research various international terrorist attacks and examine the motivation, effects and responses. 

Teacher’s notes:

This is a sensitive issue. Teachers need to consider that some students or their families may be victims directly or indirectly of terrorism or may be sympathetic to causes supported by what is generally considered terrorist activity. Students may also still be distressed by the media coverage of the destruction of the World Trade Center on 11 September 2001 and more recently the London bombings by terrorists. Discussion should be as factual as possible. Teachers may like to involve specialist staff and counsellors.


Materials:

OHT/Whiteboard/Blackboard/Computer projector with screen

Chalk/Marker Pen

Computer with Internet connection

Printed Articles and worksheets
Teachers notes (For the teacher)
Research worksheet
Not Allowed/Cool/Not Cool

Introduction: (5 minutes)

After taking attendance in the library and make sure students have access to computers with Internet access, introduce any specialist staff or counselors that are present. Briefly explain to the class what activities they are going to do and ask questions about how much they know about terrorism. 

Activity 1 (45 minutes)

1. Divide the class into groups of three or four students and distribute ‘Research’ worksheet.
Each group will choose an act of terrorism to research in the library or on the internet and report in terms of:
the terrorist act
information about the terrorists
the reason given for the attack
the effects of the attack on victims
the responses of the government or group that was attacked and the response of the international community.

Terrorist acts to study might include:
1972 attack on Israeli Olympians in Munich1985 bombing of the Greenpeace vessel, Rainbow Warrior, in Auckland harbour
1988 attack on a Pan Am jet over Lockerbie, Scotland
1995 Oklahoma City bombing
1995 sarin attacks on Tokyo subways
1996 hostage taking and occupation of the Japanese Embassy in Lima, Peru
1997 killing of 58 tourists in Luxor, Egypt
1998 car-bomb attack in Omagh, Northern Ireland
2001 destruction of the World Trade Center in New York 
2002 bombing of tourist venues in Bali killing over 200 people
2003 car bomb attacks in Saudi Arabia killing at least 34 people
2004 siege of school in Beslan, Russia, with the killing of at least 350 hostages 2005 Recent bombings of public transport in London, current injury and death toll unknown. 

2. Reporting
Groups report their findings to the class. 

3. Discussion
Class discussion on international terrorism following group research reports
1 Were there any similarities in the reasons given for terrorist attacks from different groups?
2 Did the groups or individuals who committed the attacks try alternative ways of being heard? Had they made demands of a government or the international community before? Were any of their demands reasonable? 
3 How could the international community or individual governments lessen the need for violence by terrorist groups? 
4 How might the international community address the grievances which appear to produce terrorists?

4. Discussion 2
1. What is a terrorist, a rebel, a guerilla, a freedom fighter, a mercenary and a criminal? 

2. What kind of acts are considered terrorist acts? What is the difference between a terrorist act and a crime that is of a similar nature? 

3. Is terrorism always the acts of small groups who feel disempowered against governments? 

4. Is government sponsored aggression against their own people (often ethnic, religious or political minorities) terrorism? 

5. How do you think terrorists should be punished for their actions? Who should punish them? 

6. What can be done to prevent terrorism? 

7. How does the media portray terrorists and terrorism, both on the news and in the movies? Do you think these are accurate depictions? Why or why not? 

8. Can terrorist activities increase the level of racism reported in the community?

Activity 2 (15 minutes)

1. Distribute handout: Not Allowed/ Not Cool/ Cool to the class. 

2. Give students time to read through the lists and relate them to their own experiences or actions. Ask them to answer the questions after each list as they examine which things they have experienced, witnessed or done. 

3. After students have completed their lists, ask for some volunteers to share their reactions. Help them connect their personal experiences with the way potential victims might feel.

Conclusion (5 minutes)

With so much work in this class, majority of the students will not finish activity 2. Ask the class to bring it home as homework, for more time to think about the questions in both activities. 

Contingency plans

If the class is moving too slow on the topic, discussion 2 and activity 2 can be done in the next class. 

References: 

Racism, No Way, International Terrorism, Retrieved 14th July 2005.  

http://www.racismnoway.com.au/classroom/lesson_ideas/20020213_43.html 

Lesson 7 - Teachers notes

Terrorism

1. The use of terrorising methods, especially the use of violence to achieve political ends.

2. The state of fear and submission so produced.

3. A method of resisting a government or of governing by deliberate acts of armed violence.

The Macquarie Dictionary, Third edition, 1997

Class discussion following group research reports

1
Were there any similarities in the reasons given for terrorist attacks from different groups?               

2 Did the groups or individuals who committed the attacks try alternative ways of being heard? Had they made demands of a government or the international community before? Were any of their demands reasonable? 

3
How could the international community or individual governments lessen the need for violence by terrorist groups? 

4    How might the international community address the grievances, which appear to produce                     

      Terrorists?

Additional strategy class discussion

1 What is a terrorist, a rebel, a guerilla, a freedom fighter, a mercenary and a criminal?

2 What kinds of acts are considered terrorist acts? What is the difference between a terrorist act and a crime that is of a similar nature?

3 Is terrorism always the acts of small groups who feel disempowered against governments?

4 Is government-sponsored aggression against its own people (often ethnic, religious or political minorities) terrorism?

5 How do you think terrorists should be punished for their actions? Who should punish them?

6 What can be done to prevent terrorism?

7 How does the media portray terrorists and terrorism, both on the news and in the movies? Do you think these are accurate depictions? Why or why not?

8 Can terrorist activities increase the level of racism reported in the community?
Additional strategy                 Not allowed/ Not cool/ cool

1 Distribute handout Not allowed/ Not cool/ cool to class

2 Explain to students that:


The first list What is NOT ALLOWED identifies behaviours that, despite one’s personal views, are against the law- violence, destruction of property, harassment, etc


The second list What is NOT COOL identifies attitudes and beliefs that are protected under freedom of speech, but which potentially contribute to a climate of hatred, conflict and misplaced blame and

The third list What is COOL suggests some positive action one can take. 

3 Give students time to read through the lists and relate them to their own experiences or actions. Ask them to answer the questions after each list as they examine which things they have experienced, witnessed or done.

4 After students have completed their lists, ask for some volunteers to share their reactions. Help them connect their personal experiences with the way potential victims might feel.
Adapted from:
Beyond Blame: Reacting to the Terrorist Attack


© 2001 Education Development Center, Inc

Lesson 7 - Library/Internet research worksheet

Select a major act of terrorism from the list below (or another major event) and respond to the following questions:

1972 attack on Israeli Olympians in Munich1985 bombing of the Greenpeace vessel, Rainbow Warrior, in Auckland harbour
1988 attack on a Pan Am jet over Lockerbie, Scotland
1995 Oklahoma City bombing
1995 sarin attacks on Tokyo subways
1996 hostage taking and occupation of the Japanese Embassy in Lima, Peru
1997 killing of 58 tourists in Luxor, Egypt
1998 car-bomb attack in Omagh, Northern Ireland
2001 destruction of the World Trade Center in New York 
2002 bombing of tourist venues in Bali killing over 200 people
2003 car bomb attacks in Saudi Arabia killing at least 34 people
2004 siege of school in Beslan, Russia, with the killing of at least 350 hostages     2005 Recent bombings of public transport in London, current injury and death toll unknown.
1.
Describe the incident.

2.
Did the terrorists belong to an organization or group? What was their background?

3.
What, if any, was the reason or rationale given for the attack?

4.
What were the effects of the attack on the victims and others?

5.
What was the response of the government or group that was attacked?

6.
What was the response of the international community?

7.
Do terrorist activities increase the level of racism reported in the community? Explain.

Lesson 7 - Not Allowed/Not Cool/Cool

The following are lists of possible individual responses to terrorism or acts of violence. Some acts are harmful and against the law. Some are legal but potentially harmful. Others are helpful—and hopeful.

Take a few moments to look at these lists. As you read them, think about which actions you have witnessed, experienced, or done yourself.

What is NOT ALLOWED:

Regardless of your personal feelings about a person or a group of people, the following acts are against the law in Australia:

· Threatening, harming or killing someone because of his or her race, religion, skin colour, or nationality

· Harassment: inappropriate, unwanted behavior that disturbs someone and makes that person afraid for his or her safety, including threatening comments, letters, phone calls, or e-mail messages

· Destruction of property: defacing or destroying homes, cars, centres of worship, public or private buildings, books, lockers, etc.

Have any of these things ever happened to you?

	(
yes
	(
no
	(
don’t know


Have you ever witnessed acts like these?

	(
yes
	(
no
	(
don’t know


What is NOT COOL:

Freedom of speech is protected in our country and is a foundation of our Democracy. However, just because something is legal doesn’t necessarily mean it is okay, or that it contributes to the greater good:

(
Judging people on how they look or dress

(
Assuming that someone holds certain beliefs or attitudes based on the way he or she looks

(
Stereotyping people because they belong to a certain racial, ethnic, national, or religious background

(
Blaming innocent people for the actions of others

(
Lashing out verbally at people who are different from you or who you don’t understand

(
Making prejudiced comments or jokes about groups or individuals

(
Verbal violence, including slurs, name calling, and insults

(
Making obscene gestures

(
Celebrating the death or injury of innocent people

· Drawing or writing hateful symbols or words on your personal property

Add your own ideas here:

· ____________________________________________________ 

(
_________________________________________________________

(
_________________________________________________________

Have any of these things ever happened to you?

	(
yes
	(
no
	(
don’t know


Have you ever witnessed acts like these?

	(
yes
	(
no
	(
don’t know


Have you ever done any of these things yourself?

	(
yes
	(
no
	(
don’t know


What is COOL:

Many young people react to violence in constructive ways that promote

understanding and support potential victims:

· Talking about how it feels to be a victim of violence or prejudice

(
Reaching out to victims to show your support

· Thinking before you speak or act, especially when you are angry or when your comments might hurt someone

· Having honest discussions about cultural differences in order to learn about one another

· Making a vow to avoid making racist or prejudiced comments

· Responding to peers when they make prejudiced comments, explaining why it bothers you and how it hurts others

· Teaching your friends and siblings what you have learned about the dangers of blaming or punishing an entire group based on the actions of a few

· Examining how television, music, newspapers, Web sites, chat rooms, and bulletin boards discuss blame or add to stereotypes

· Supporting and protecting victims, or potential victims, of hate-motivated violence, harassment, or discrimination

Add your own ideas here:

· _________________________________________________________

· __________________________________________________________

(
__________________________________________________________

Have you ever witnessed acts like these?

	(
yes
	(
no
	(
don’t know


Have you ever done any of these things yourself?

	(
yes
	(
no
	(
don’t know


Adapted from Beyond Blame: Reacting to the Terrorist Attack
© 2001 Education Development Center, Inc.

Lesson Plan 8: 

	Unit: Terrorism - 3 week course

	Class: Year 10 
	Week 3 of 3
	Lesson 8 of 9:
	Lesson Time: 70 minutes

	Rationale:

During the last three weeks students have been participating in a unit on terrorism. This lesson is the last lesson before students undertake an exam on what has been taught during the unit. The lesson has therefore been designed to allow students to reflect on the last three weeks and to identify what they have learned and if/how their values and attitudes have changed. 



	Outcomes

By the end of this lesson students will be able to: 

· Explain what they liked and dislike about the unit

· Identify how the unit has changed their attitudes towards terrorism.



	Materials:

  Teacher:






Student:

  Unit Reflection Handout




Pen

  Chalk and Whiteboard Marker


                        Ruler

                                                                                                   Exercise Book



	Introduction: (0 – 5 minutes)

Students will line up quietly outside the classroom. Once this is accomplished they will be asked to enter the room quietly and stand behind their seats. When students are standing behind their seats quietly they will be asked to sit down. At this point in time the teacher should give the students a quick overview of the lesson. 

	Phases

Phase One:

Students will be firstly asked to turn to their definitions of terrorism that they completed in the first lesson. Students will then be asked if they still want to keep that definition or if they would like to change it. Students who decide to change their definition will be questioned about why they decided to change.

Phase Two:

Students during this phase of the lesson will be asked about what they learned during the unit. The teacher should write their answers up on the board. The teacher should also continually ask questions to extrapolate on the answers that they have given.

Phase Three:

This part of the lesson is set aside for students to reflect on the unit. Students will receive a handout from the teacher that contains a number of questions reflecting on the unit to be answered. To ensure anonymity the teacher should choose a student to collect the handouts at the end of the class and deliver them to the teacher during the lunch break.


	5 – 20 minutes

20 – 35 minutes

35 – 55 minutes

	Conclusion (55 – 70 minutes)

The last fifteen minutes of the lesson are set aside for students to ask the teacher questions regarding the exam that is taking place the next lesson. If students don’t have any questions that need answering then the teacher should instruct them that they can use these fifteen minutes to study for the exam. Before students are let out of class the teacher should remind students to bring the necessary materials for the exam and to arrive as quickly as possible next lesson.



	Evaluation




Resources


* 1x28 Unit Reflection handouts.

Unit Reflection Handout (Lesson 8)

Did you enjoy this unit? Is so, why? If not, why?

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________________________________________

What did you learn from this unit?

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________________________________________

Is there anything that was not covered that you would have like to have learnt?

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________________________________________

Did you enjoy how the unit was taught? If not how could it be improved?

____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Where would you like to go from here? (Is there anything you want to learn about?)

____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Overall how would you rate this unit? Should if be done again with the Year 10’s next year?

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Lesson Plan 9 – Assessment

	Unit: Terrorism - 3 week course

	Class: Year 10 
	Week 3 of 3
	Lesson 9 of 9:
	Lesson Time: 70 minutes

	Outcomes:

By the end of the lesson all students will have completed the exam paper.

Students will have completed Unit objectives as stated in outline.



	Materials:

  Teacher:






Student:

  Year 10 Terrorism Exam




Pen

  Wrist Watch






Ruler

  Class Roll



	Introduction (0 – 3 minutes)

Students enter the classroom as soon as the bell goes. When all students are seated the exam papers will be handed out. Once all students have received their exam papers the teacher will explain the guidelines for today’s exam.



	Phases

Phase One:

During the first phase of the exam students will be given five minutes as perusal. During this time they may look at the exam paper and highlight sentences or words but are not able to answer any of the questions.

Phase Two:

During this phase students will be attempting to complete the exam paper. The teacher will be monitoring the classroom, scanning for questions as well as ensuring that no student is cheating or being disruptive to fellow students. At certain times during the exam the teacher will explain to the students how much longer they have to complete the exam.


	3 – 8 minutes

10 – 69 minutes

	Conclusion (69 – 70 minutes)

Collection of the exam papers. Teacher checking the role to ensure that all exam papers have been collected.



	Evaluation




Resources:

· Assessment Test – See pp. 9-17 of this Unit Outline 

· Outrage. (2005 July 8th). The Australian, p.11. (These are the sources in the exam)
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