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Assessment Task Two: 

Sose Optional History Syllabus Assessment 

Student: Joshua Roberts (33614768)
Social Education – Studies of Society and Environment

Sose History Optional Subject Syllabus – Year 10 (Level 5 & 6 Outcomes), p. 89 of Syllabus
Assessment for Unit: “Rule by the few” or “Rule by the many” – Oligarchy versus Democracy in ancient Sparta and Athens.

Rationale and Synopsis of the unit (4 week unit)
Ancient Greece tended to be a geographical area split into many and various city-states, often at war and rarely united. Conversely the Greek city-states held many things in common in terms of culture, trade, and government – and when necessary they could unite to face a common foe. Greek history is thus the study of unique power forms and contrasts. In Ancient Greece was played out a myriad of governmental types - monarchy, tyranny, oligarchy, aristocracy and democracy - the flaws, weaknesses and strengths found in each governmental type provide an excellent opportunity for students to compare and contrast the nature of power and the way that it is upheld in a society. This is particularly relevant and useful for students when considering modern forms of government and how the governmental types played out in Greece have influenced forms of democracy found in the Western World – particularly through the writings of Plato and Aristotle. Therefore the study of the diverse range of political systems in ancient Greece provides an excellent contrast point for students to consider and analyze what the nature of power can be not only in ancient times, but also in modern and contemporary times.
The focal point of this unit is the comparing and contrasting of the nature of power in two of the greatest cities of Ancient Greece - Athens and Sparta. Athens and Sparta represent the pinnacle of achievement in the Greek world; these were the states that dominated the affairs of the Greek city-states in the late Archaic and Classical periods of Greek history and have left lasting legacies into the modern world. Yet there were perhaps no more antithetical states in the Greek world, the ideas that these respective states fostered provide great insight into contrasting forms of power and ask students to consider what forms of government (oligarchy in Sparta and democracy in Athens), were the most effective at upholding power and fostering achievement - in the context of ancient Greek politics. By studying these two ancient systems of government students can also gain an appreciation for modern forms of government and how the ideas expounded by authors such as Plato and Aristotle about Athens and Sparta have influenced the development of modern forms of government such as American Democracy. 

Assessment for Topic

The assessment is designed to facilitate and analyze the meeting of the Core learning outcomes for this unit. In analyzing and critiquing primary or secondary sources on Sparta and Athens students will use sources ranging from work booklets to videos throughout the unit that draw out critical thinking and analytical skills. 
                          CORE LEARNING OUTCOMES FOR UNIT

                                (Strands: Time, Continuity and Change

                                                  Place and Space)
	Outcomes
	What Students should Know
	What Students should Do

	TCC 5.1 
Students use primary and secondary evidence to identify the development of ideas from ancient to modern times.
	Evidence over time 
7th century BC to middle 4th century BC. Students learn about the development of governmental ideas – particularly democracy and oligarchy, but also monarchy, aristocracy, and tyranny. Through studying these ancient governments students will also learn about concepts of trade, technology, leisure, roles of cities and urban development, communities, agriculture, art, religion, and philosophy.

Students compare Athenian direct democracy to American or Australian representational democracy. 
	Investigating and Reflecting


Students use primary and secondary sources to synthesize information about the development of governmental ideas.
Students compare interpretations derived from primary and secondary sources e.g. How does my interpretation from these pictures differ from the interpretation of the author of this text?
Students critique sources for reliability, representativeness and relevance and develop explanations from evidence


	TCC 5.5 
Students identify values inherent in historical sources to reveal who benefits or is disadvantaged by particular heritages.
	
Students know who benefits or is disadvantaged by the particular system of government – oligarchy or democracy. This means identifying groups with or without political and economic power and with or without social status. 
	Reflecting 
Students can identify values inherent in historical sources. Evaluate an historical source for its intended audience and message· identify what heritage is valued and explain how these values benefit or disadvantage groups.

	 TCC 6.1 
Students evaluate evidence from the past to demonstrate how such accounts reflect the culture in which they were constructed.
	 Evidence over time 
Students know about the cultural construction of evidence from the past. 
Examine relationships between evidence of a particular event or individual and the culture from which it is constructed. Students should particularly focus on Plato, Aristotle, Xenophon and Thucydides. 
	 Investigating and Reflecting
Students can evaluate evidence from the past to demonstrate cultural constructions. Interpret and analyse evidence. Make decisions about evidence based on a combination of judgements about reliability, representativeness and relevance 
Apply different perspective to evidence· corroborate evidence.  Make judgments about cultural constructions

	PS 6.1 

Students use criteria and geographical skills to develop conclusions about the management of a place.
	Geography and history

Using Maps students identify geographical features of Greece and interpret geographical features to explain the types of settlements diverse politics that developed.
	Investigating

Students can investigate evidence from the past to identify how different Greek city-states managed the surrounding land and how this management affected the development of Sparta and Athens. For example Sparta attacked neighboring Messinia because it was running out of food, while Athens developed a trade network to cope with food shortages. 


Explanation of Assessment

Suggested links between content / resources and assessment are presented below. 

Outcomes Criteria for assessment:

H= demonstrating the learning outcome beyond level 5 or 6 – Senior History skills being demonstrated. 

0= demonstrating the level 5 or 6 learning outcome.
S= Outcome still needs to be fully demonstrated.

Types of Assessment:

KNOW: Tests Knowledge and Understanding of subject.

DO: Tests Process of Information
TELL: Tests communication skills – as per essay, oral or multi-modal testing formats.
Assessment Item 1

This assessment should be undertaken near the beginning of the unit, so as to provide useful and critical geographical information about the development of Greek city states – particularly Athens and Sparta – this is designed to fulfill the core learning outcome PS 6.1 - Students use criteria and geographical skills to develop conclusions about the management of a place. The assessment is based on the KNOW and DO criteria in a short response test format.

Minimum requirement for this test: What Students should know and be able to do.
Greece, Egypt, Persia, Asia Minor, Athens and Sparta, the Mediterranean and Aegean seas - mark on a map.  

Definitions and explanations of key terms on maps

Interpretation of geographical features in relation to Greek politics, the establishments of city-states and trading networks

Assessment Item 2

In the 4th week of the unit students write an essay in response to historical stimulus. The extended piece of writing is based solely on stimulus material (found in the assessment) previously examined in the unit – particularly through document or gobbet studies (See p. 4). Students should also be given two lessons to read through the stimulus material before the assessment is undertaken and take concise notes (it may also be necessary to undertake a practice essay in the week before the final assessment). These notes should be well organized and reflect skills taught on note taking and use of headings reference location of information e.g. (S1) for source 1. Samples of standards of essays are to be shown and discussed with students to reinforce the development of essay writing skills. Notes can be taken into the test.

Important Note: There are many sources provided in the Assessment, probably too many, teachers are advised to pick and choose which sources they feel are appropriate to their classroom context.

Minimum requirement: What Students should know and be able to do and tell. 
Develop an extended written response to stimuli based on well-organized notes 

Use paragraph structure with topic sentences if appropriate to the genre used 

Show extensive knowledge and understanding of the people who lived in Athenian and Spartan societies. 

Methods for Interpreting Sources prior to undertaking Assessment 2

Two approaches are suggested here, students can either use Document Extracts or Gobbets (See description below). At least two Gobbet or Document Studies a week would be ideal preparation for the assessment. Pick and choose Sources from Assessment 2 on p.9 for either approach:

Method 1: Document Extracts:
A. Approximately when was the document composed?

B. What can you ascertain about its authorship?

C. What purpose, or purposes, do you think it was intended to serve?

D. What is the historical context in which it was composed?

E. What contribution does it make to a study of power in Greece, particularly when comparing the upkeep of power in Sparta and Athens?

F. Are there any other features of the document worth noting?

Method 2: Gobbets: (See p. 5 for student handout on Gobbets)

Gobbets provide an excellent method for training students to interpret sources in a sound and logical manner. The skills they gain in this regard can be used to more fully understand the significance and meaning of sources they find in their assessment.

What is a gobbet? 

A Gobbet is a commentary on a short documentary extract, cartoon, photograph, map, table, data graphic, or other historical source that has been carefully selected to illustrate a particular theme. It is concise, precise, and focused. It is not a mere paraphrase of the document or translation into the student's own words, which adds nothing to the reader's understanding of the document. Nor is it a starting point for a short essay on the topic that the Gobbet illustrates. The ideal Gobbet demonstrates familiarity with the document or image AND illuminates wider issues.

A successful Gobbet:

· Identifies the main theme(s) that the Gobbet illustrates.

· Demonstrates familiarity with the subject area(s) of the Gobbet.

· Brings out aspects of the authorship, conventions, dating, genre, language, context, etc., that are relevant.

· Shows understanding of the wider significance of the Gobbet, such as its typicality, representativeness, uniqueness, reliability, bias.

· Contextualizes the Gobbet, making connections with, and reference to, other relevant documents.

· Comments briefly on other relevant aspects of the Gobbet.

· Substantiates the points that are made.

· Is free from irrelevance and errors.

· Is well structured and expressed.
Year 10 SOSE: Gobbets                  [Student Handout]

What is a Gobbet?

A Gobbet is your commentary on a short documentary extract, photograph, map, table, data graphic, or other historical source that illustrates a particular theme. A Gobbet is concise, precise, and focused. It is not just a rewording of a source into your own words; this adds very little to your understanding of the source (or your teacher’s). Instead you have to indicate to your teacher that you understand the significance and meaning of the source, in this current unit you will need to show how the source you are examining relates to the upkeep of power in either Athens or Sparta. 

Describing and interpreting your Gobbet?

Summarise, briefly, what the gobbet says, and state where the document comes from, (if possible or relevant). Identify the author (if any) and provide a few lines of biography, again, if relevant to the topic.

The main core of the answer is to identify why the gobbet has significance for the subject under discussion. Does it illustrate a particular feature of the subject, shed light on a known historical problem or refer to something historically unusual?

· If presented with a picture or an image of an artifact, you should similarly, begin by identifying the maker or artist and provide a brief description of what the object is, a tomb, an inscription on a tomb, a detail from a painting etc.
You should then go on to identify the main significance of the artifact or picture. What is it representing? What do you know about the historical context or about specific details about its production?

Example:

	Description: This statue of a Spartan Hoplite dates to the beginning of the 5th century BCE, near the end of the Archaic period (ca. 600-480 BCE). The soldier is shown with an Attic-type helmet, and was found in the acropolis in Sparta. The statue's rigidity and strange smile reflect the conventions of the Archaic period, but its attention to physical form and accuracy anticipates the conventions of the dawning Classical period (ca. 480-330 BCE).

Fill in the rest: Significance? (In terms of Spartan power)
	[image: image14.jpg]



Title / Description: Bust of Spartan Warrior
Location / Provenance: Sparta, Greece
Date: 490-480 B.C.E.
Object Type: image - sculpture


Year 10 Sose – Preparation for Assessment 2

SKILLS OF CRITICAL ANALYSIS 

You will need to use the skills of critical analyze in your assessment. Although your assessment is a written response to stimuli, it will not be enough to simply present and summarize the information you will be examining. You will need to ask deeper questions of the sources you are examining. Ask why, how, and to what extent? This means that critical analysis is about problem solving and also some creative thinking.

Steps in critical analysis

1. Think about your information. What are your hunches and questions about the source material?

2. How do your ideas relate to theory or facts? Question. Evaluate. Make judgments. Find connections. 

3. Argue clearly. Make sense. Consider:

· ‘Shades of grey’

· Similarities and differences

· Strengths and weaknesses

· What you agree and disagree with

· Assumptions (are they fair to make?)

· Evidence

· The quality and reliability of the evidence

· Other interpretations that might be drawn from the evidence

· Bias from the sources

4. Make sure:

· Your introduction clearly expresses the intention / problem / hypothesis / guiding question / 

· The argument is based on a sound premise

· The points made lead logically to the conclusion (they show how you reached it)

· Every point is relevant

· The conclusion does not introduce new points. 

Year 10 Sose – Preparation for Assessment 2
GIVING AN OPINION 

We often know what we think about a topic, but how useful is an opinion if we can’t back it up with evidence or reasoned argument? As soon as you give an opinion, the question ‘Why?’ is likely to come right back at you. 

If you are asked to provide an opinion in a piece of work for assessment, or even if you are having a discussion with friends or classmates you will find you get along a lot better if you can support your opinion with facts or reasoned argument. 

When asked to give an opinion, you will need to:

1. Challenge your own thinking by considering different views, arguments, and facts. Views that have been tested are likely to provide more powerful support for your opinion.

2. Express your opinion in one or more ways that are appropriate to your audience.

3. Justify or defend your opinion in an informed way (this means using the sources provided for you critically.

Key terms

	Argument
	An exchange of opposite or different views. There are many ways of looking at a topic.

Facts or information offered as a evidence to support a belief, opinion, hypothesis, or theory.

	Conjecture
	An unsubstantiated opinion or hypothesis 

	Evidence
	Information that leads one to believe that something is true or not true.

	Fact
	A claim that something is accepted as true, but is open to challenge and verification

	Hypothesis
	A carefully worded statement that is offered as a starting point for investigation.

	Idea
	A thought, cognition, personal view.

	Information
	Evidence/data or knowledge acquired through study, research, experience, or observation. 

	Issue
	A topic that generates debate from different perspectives, and about which people have differing opinions. 

	Knowledge
	Information acquired from learning, experience, and reasoning.

	Opinion
	A point of view, or attitude. An opinion is not necessarily based on fact or knowledge, but when given in the context of an extended response assessment, interpretation of evidence should support it. Avoid emotive language when stating an opinion.

	Reason
	A logical explanation of the cause of something

To argue logically, so that one point derives from, or can be inferred from, another.


Assessment 1 – PS 6.1                                             Year 10 Sose

Background information to Sparta and Athens:

Time Allowed: 30 minutes

	Student’s Name:      


	Teacher’s Name:


	Section A: Know: Activity 1: Ancient Greece: time and place

1a On the following map identify the locations of Greece, Egypt and the Mediterranean and Aegean seas. Identify Asia Minor (where Athens established many colonies) and the approximate location of the Persian Empire (the great enemy of Greece in the 5th century BC). [image: image2.png]



Section B: Do:
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Study the above map and answer the following questions:




Approximately what portion of Greece is mountainous?

What do you notice about the length of the coastline of Greece?

Using the map, see if you can explain why the cities of ancient Greece grew up as separate states?

Do you think the geographical features of Greece would have encouraged the Greeks to become seafarers and traders? Why or why not?

Section C: Do:

1c: Political map of Greece in the fifth century BC.

Use the previous map to identify which states Athens and Sparta ruled – mark Athens and Sparta on the map below.

What is the approximate distance between the state that Athens ruled over and the state that Sparta ruled over? 

Sparta is located in the Peloponnesian peninsula; identify this peninsula on the map. Do you think it is more likely that states on the Peloponnesian peninsula would ally with Sparta or Athens? Explain your answer.
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	Assessment Outcomes

O=demonstrating the learning outcome.

S=Outcome still needs to be fully demonstrated.

Section A: Know

(Knowledge and Understanding)

PS 6.1

· O

· S

Section B:

DO

(Processing Information)

PS 6.1

· O

· S

Section C:

DO

(Processing Information)

PS 6.1

· O

· S




Year 10 Sose               Assessment 2 – TCC 5.1; TCC 5.5; TCC 6.1                                             

Test Format: Essay response to stimuli.
Time Allowed: Perusal time: 10 minutes Working time: 60 minutes 

Length: 400-500 words

	Student’s Name:      


	Teacher’s Name:


Teacher Comments: _______________________________________________________ ________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
Instructions: You are to write an essay of 400-500 words in response to one of the Questions below, by using the historical evidence provided, through your own knowledge, and through consulting the notes you took as preparation for this test and have brought into the test with you. In your essay you need to show your understanding of the sources provided, by demonstrating that you understand the views being expressed in these sources and interpreting them accordingly. This means that you do not just reword the sources into your own words. Instead you should evaluate, interpret and argue from the sources to prove the points you want to make. Remember you do not have to confine yourself to the sources provided; the knowledge you have gained through doing this unit should be used in this essay as well. At the very least you need to exhibit an awareness of the context of the sources provided, for example, when the sources were produced and when the authors lived.

When you are referring to sources in your essay, refer to the author and the number of the source, eg. “Xenophon, in Source 7, suggests that…”

Questions

Choose one of the following questions and defend your viewpoint using the sources provided. Clearly indicate on your response paper which question you have chosen.

1) Argue for whether Spartan Oligarchy or Athenian Democracy was the most effective system for maintaining power and protecting the interests of the city-state? 

2) Consider the criticisms of Athenian Democracy put forward by authors like Plato and Aristotle – how justified do you think these criticisms are?

3) Consider the criticisms of Spartan Oligarchy put forward by Pericles – how justified do you think these criticisms are?

4) Using your notes and your previous knowledge of American Democracy, compare and contrast Athenian Direct Democracy to American Representational Democracy – which do you think is the better system?

Sources on Athens:

Source 1: “The masses have not a thought in their heads; all they can do is to rush blindly into politics like a river in flood. As for the people, then, let them govern Persia’s enemies; but let us ourselves choose a certain number of the best men in the country, and give them political power. We personally shall be amongst them, and it is only natural to suppose the best men will produce the best policy.”

(The Persian leader Megabyzus’, in Herodotus. The Histories. III, “Debate on Government.”)

Source 2: “In a democracy malpractices are bound to occur; in this case, however, corrupt dealings in government services lead not to private feuds, but to close personal associations, the men responsible for them putting their heads together and mutually supporting one another. And so it goes on, until somebody or other comes forward as the people’s champion and breaks up the cliques, which are out for their own interests. This wins them the admiration of the mob, and as a result he soon finds himself entrusted with absolute power.”

(The Persian leader Darius, in Herodotus. The Histories. III. 82. “Debate on Government”)

Source 3: “Throughout the whole world the aristocracy in a state is opposed to democracy; for the natural characteristics of the common people are an extreme ignorance, ill discipline, and immorality. For their poverty, lack of education, and ignorance – itself in some cases resulting from lack of money – all tend rather to lead to a form of behavior that is far from respectable.”
(Pseudo Xenophon, The Old Oligarch)

Source 4: “Not long afterwards, however, as is the way with crowds, they re-elected him to the generalship and put all their affairs into his hands… so, in what was nominally a democracy, power was really in the hands of the first citizen.”

(Thucydides 11. 65)

Source 5: “From this point political opposition was at an end, the parties had merged themselves into one, and the city presented a single and unbroken front. Pericles now proceeded to bring under his own control not only home affairs, but all issues in which the authority of Athens was involved: these included matters of tribute, the army, the navy, the islands, maritime affairs, the great resources which Athens derived both from the Greek states and from the barbarians, and the leadership she exercised which was buttressed by subject states, friendships with kings and alliances with dynasties. But at the same time Pericles’ own conduct took on quite a different character…

… The secret of Pericles’ power depended, so Thurcydides tells us, not merely upon his oratory, but upon the reputation, which his whole course of life had earned him, and upon the confidence he enjoyed as a man who had proved himself completely indifferent to bribes…

And all this was by no means a sudden harvest, the climax of popularity of an administration that flourished only for a brief season. The fact is that for forty years Pericles held the first place among men such as Ephialtes, Myronides, Cimon, Tolmides, and Thucydides, and after the fall of Thucydides and his ostracism, he exercised for no less than fifteen years a continuous, unbroken authority through his annual tenure of the office of general.”

(Plutarch. Lives. Pericles. 15-16)

Source 6: “ [In Athens] power is in the hands of the whole people, not just a small group … Everyone is equal before the law … Our city is open to the world … When we go to war we depend on our own courage and love of our city, not on secrecy and life-long military training like the Spartans … Yet we are just as ready to face the dangers of battle as they are…

Our love of what is beautiful does not lead to extravagance; our love of the things of the mind does not make us soft. We regard wealth as something to be properly used, not as something to boast about…

Here each individual is interested not only in his own affairs but in the affairs of the state as well … this is an unusual thing about us: we do not say that a man who takes no interest in politics is a man who minds his own business; we say that he has no business being here in Athens at all…

Future ages will wonder at us, as the present age wonders at us now.

(Pericles’ ‘Funeral Oration’ in Thucydides, The Peloponnesian War)

Source 7: “Then in democracy,’ I went on, “there’s no compulsion either to exercise authority if you are capable of it, or to submit to authority if you don’t want to; you needn’t fight if there’s a war, or you can wage a private war in peacetime if you don’t like peace; and if there’s any law that debars you from political or judicial office, you will none the less take either if they come your way. It’s a wonderful pleasant way of carrying on in the short run, isn’t it?”
(Plato. Republic. VIII.) 

Source 8: “My opinion about the Athenian constitution is this: I object to their choice of this form of consitution, because this first choice entails a second – to prefer the interests of the mob to those to those of respectable people; this is why I object to it.”

(Old Oligarch, Chapter 1) 

	Source 9: The Pnyx Hill
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Source 10: Ancient Agora with Acropolis on top.
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Source 11: Pericles
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Source 12: Parthenon
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Source 13: Statue of Athenian youth,
615- 590 BC.
	Source 14: Hermes, [image: image1.png]


by the Athenian artist Praxitele (330 BC)



Sources on Sparta:

Source 15: “They made a proclamation to the effect that the helots should choose out of their own number those who had done the best service to Sparta on the battlefield, implying that they would be given their freedom. This was however a test conducted in the belief that the ones who showed the most spirit and came forward first to claim their freedom would be the most likely to turn against Sparta. So about 2000 were selected, who put garlands on their heads and went around the temples under the impression that they were being made free men. Soon afterwards, however, the Spartans did away with them, and no one ever knew exactly how each one of them was killed.”

(Spartan treatment of those helots who had fought for Sparta against Athens in 424 BC. Thucydides. The Peloponnesian War) 

Source 16: “…From childhood the boy was under discipline; he had but one garment, he went barefoot, his food was scanty – but he was allowed (almost encouraged) to steal food, if he were too hungry. They thought that careful thefts would train the boy for … war, and to make sure that he stole craftily, he was well whipped if he was caught …  There was endless drill for them, in the gymnasium and in the open, and … killing helots at the order of the magistrates.”
(Plutarch. Lives. )

Source 17: “One woman sent forth her sons, five in number, to war, and standing on the outskirts of the city, she awaited anxiously the outcome of the battle. And when someone arrived and, in answer to her inquiry, reported that all hers sons had met death, she said, “I did not inquire about that … but how fares our country?” and when he declared that it was victorious, “Then”, she said, “I gladly accept also the death of my sons.”
(Plutarch. Lives.)

Source 18: “All rise from their seats for the king, but ephors do not rise from their seats of office. Monthly they exchange oaths, the ephors in behalf of the state, the king himself in his own behalf. This is the oath on the king’s part: “I will exercise my kingship in accordance with the established laws of the state.” And on the part of the state the oath runs: “So long as he shall abide by his oath we will not suffer the kingdom to be shaken.”

(Xenophon, Constitution of the Spartans. 15.)

Source 19: “…the Spartan constitution goes back to a very early date, and the country has never been ruled by tyrants. For rather more than 400 years, dating from the end of the late war, they have had the same system of government, and this has been not only a source of internal strength, but has anabled them to intervene in the affairs of other states.”

(Thucydides. The Peloponnesian War. 1. 18)

Source 20: “Suppose, for example, that the city of Sparta were to become deserted and that only the temples and foundations of buildings remained, I think that future generations would, as time passed, find it very hard to believe that the place had really been as powerful as it was represented to be. Yet the Spartans occupy two-fifths of the Peloponnese and stand at the head not only of the whole Peloponnese itself but also of numerous allies beyond its frontiers. Since, however, the city is not regularly planned and contains no temples or monuments of great magnificence, but is simply a collection of villages, in the ancient Hellenic way, its appearance would not come up to expectation. If, on the other hand, the same thing were to happen to Athens, one would conjecture from what met the eye that the city had been twice as powerful as in fact it is.”

(Thucydides. The Peloponnesian War. 1. 10)

Source 21: “That too was a happy enactment, in my opinion, by which Lycurgus provided for the continual cultivation of virtue, even to old age. By fixing election to the council of elders at the end of life, he made it impossible for a high standard of virtuous living to be disregarded even in old age … Thus, by making the elders sole arbiters in the trial for life, he contrived to charge old age with a greater weight of honor.” 

(The Gerousia. Xenophon, Constitution of the Spartans. 10. 1-3.)

 Source 22: “We come now to a criticism of the Spartan ephoralty, a board of magistrates which enjoys supreme authority in matters of the highest importance. Its members are chosen from the whole people, with the result that very poor men often find themselves elected to an office where their indigence lays them open to bribery. The annals of Sparta contain many such instances … Their power indeed is so great, amounting almost to tyranny, that even the kings have been obliged to seek their favor. And in this way, too, not only the royal office, but the constitution as a whole has deteriated; a form of democracy has superseded aristocracy.” 
(Aristotle. Politics. 2.3.4)

Source 23: “Some, indeed, say that the best constitution is a combination of all existing forms, and they praise the Spartan because it is made up of oligarchy, monarchy, and democracy, the king forming the monarchy, and the council of elders the oligarchy while the democratic element is represented by the Ephors; for the Ephors are selected from the people. Others, however, declare the Ephoralty to be a tyranny, and find the element of democracy in the common meals and in the habits of daily life. At Sparta, for instance, the Ephors determine suits about contracts, which they distribute among themselves, while the elders are judges of homicide, and other magistrates decide other causes.”

(Aristotle. Politics.)
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Source 24: (Artemis was often seen as a                                                   Patron goddess and warrior in Sparta.)
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Source 25: Bust of Spartan Warrior (490-480 B.C.)
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Source 26: A bronze statuette of a Spartan running girl. 
The maiden is running the foot race of Heraea, leaving the hairs hanging down, while her tunic reaches a little above the knee and her right shoulder is bare, as far as the breast.
Spartan work, around 520 BC. 
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Source 27: A bronze statuette of a Spartan
wearing a cloak, around 500 BC


Year 10 Sose Outcomes Sheet: 

Optional History Syllabus Assessment - response to historical evidence.

 Unit: Spartan Oligarchy and Athenian Democracy
	Assessment Outcomes
	H*
	O*
	S*

	KNOW

KNOWLEDGE AND UNDERSTANDING 
(TCC 5.1, TCC 5.5)

- Recalls facts; key concepts; significant events

- Understands and explains the nature of Spartan or Athenian government

Question Undertaken

· 1. 

· 2.

· 3.

· 4. (TCC 5.1 specific)


	· 
	· 
	· 

	
	
	
	

	Do

Processing Information - CRITICAL USE OF SOURCES 

(TCC 5.1, TCC 5.5, TCC 6.1)

- Identifies key issues, themes, patterns

- Relates sources to each other

- Identifies the implicit meaning of sources

- Reaches decisions based on evidence

- Interprets the intentions of the author 

- Distinguishes fact from opinion


- Draws and justifies conclusions.
	
	
	

	TELL

Essay Writing
(Communication)

(TCC 5.1)

- Identifies the difference between primary and secondary sources 

- Uses clear, concise, accurate language

- Expression is fluent and coherent

- Quotes from sources in an accurate and understandable way – as per test instructions.


	
	
	


*H= demonstrating the learning outcome beyond level 5 or 6 – Senior History skills being demonstrated. 

*0= demonstrating the level 5 or 6 learning outcome.
*S= Outcome still needs to be fully demonstrated. 

Productive Assessment

The Sose Optional History Syllabus is designed to enhance the learning experiences of year 9 and 10 students – enabling students to study a range of diverse sources that identify types of evidence and bias in the textual sources that are used to write history. The Sose Optional History Syllabus is thus perfectly placed to prepare students for some of the demands that Senior History will expect of them, and certainly this is what this unit expects of them. That is not to say that this unit just focuses on essay writing or note taking skills. The 1st Assessment for this unit is designed to place historical studies in a Place and Space setting, that is, students need to conceptualize the impact that geography and environment can have on the development and growth of a civilization (in Productive Assessment terms this is about developing Deep Understanding of concepts or ideas and providing Connectedness to real-life contexts). (Education Queensland) This is particularly important if students are studying Greece, where none of the environmental characteristics intrinsic to strong centralized government existed – there was little flat country, mountains and peninsulas divided cities and there were no great central river systems. In otherwords without this background understanding it is hard for students to understand why so many governmental forms came into existence from one city-state to the next. 

With this conceptual background established students can move on to examining the types of government that Greece produced, how sophisticated theories of government were produced by figures such as Pericles and Polybius, and how these systems of government influenced the formation of modern Western democratic systems of government. The summation of such work is Assessment 2, students have examined and analyzed and criticized various ancient sources through document or gobbet studies and should now be ready to fulfill the Outcomes started. Assessment 2 is designed to fulfill the Outcomes undertaken by students through essay writing, that is, demonstrating their understanding of governmental types, particularly oligarchy and democracy in an ancient and modern context in an extended response format. This fulfills the Productive Pedagogical aims of achieving Higher Order Thinking (critical analysis), Deep Understanding (understanding of governmental concepts and ideas) and Knowledge Problematic (students critique ancient texts and forms of government). (Education Queensland) Students are not left in the dark on how to do this, there is plenty of preparation, and, in the lead up to the test students can influence the fulfillment of their desired Outcomes via their own note-taking enterprises, which can be taken into the test environment (this enables the Productive Pedagogical strategy of Student Control). (Education Queensland) Through developing these techniques students are also preparing for the sometimes-demanding inquiry based tasks expected of them in Senior Ancient or Modern History. 

The Two assessments presented here fulfill the topic selection advised by the Sose Syllabus (p.103), temporal diversity and geographical diversity. In the first instance the topic of the unit covers the time period, “up to AD 500” and in the second instance the topic covers the geography of a part of Europe – namely Greece.

Education Queensland, New Basics, Productive Pedagogies: http://education.qld.gov.au/corporate/newbasics/html/pedagogies/intellect/int.html    
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