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Elective Unit: Sacred Texts
Course and Assessment Outline

Rationale and Synopsis of the unit (9 week unit)
As per the Study of Religion Syllabus (p.9) this unit is designed and should be used for at least half a semester (roughly 9 weeks). This unit is principally designed for study by students in the first semester of Year 12 (that is, the 3rd semester of Senior Study of Religion), and is therefore summative in nature, however the unit can of course be modified to fit into a Year 11 Study of Religion context as well. The unit should be integrated with a Core Component unit for the semester; Religion in Australia and the local community would be ideal, as students could examine how sacred texts have impacted and formed communities in Australian society at large.

Rationale:

In many religious traditions particular texts are endowed with especial significance – that is, they are considered sacred. Within a religious tradition sacred texts may offer insights into life, provide guidelines for living, provide mythological stories of grandeur and eloquence that expound on truths such as love and hope, purport to reveal the teachings of a founder to his or her followers and express ideas of a relationship between the divine and humanity. Sacred texts are thus very central to religious traditions, forming the basis for community and societal ethics, central doctrines of belief, ideas of mythical narrative and inspiring various rituals, intellectual and emotional responses, and experiential experiences. The advent of readily available printed translations of texts has made the importance of sacred texts even more relevant to many religious communities around the world today. Texts found within the Christian Bible for example were formed in largely illiterate societies within the ancient world, where usually only community and church leaders (and others of the educated elite) had access to particular texts and interpreted and passed on the teachings and knowledge found within them - to the illiterate or barely literate practitioners of the Christian religion within their communities or congregations. Scrolls and books were also prohibitively expensive, being copied by hand and thus rare. Ancient Christians then, by and large, did not own their own personal Bibles (or texts contained within) with which they could easily interpret and understand their faith. In the contemporary religious landscape this has largely and dramatically changed, not only for Christians, but also for the followers of other major world religions. Across the world Education levels are at their highest point in history in most countries (despite severe disparities in certain underdeveloped countries or for certain sub-cultures within developing and even developed countries). People from various socio-economic levels within a society can now read sacred texts for themselves - interpret them for themselves. The advent of mass production printing presses has served to both inspire such education levels and supply the newly educated masses with texts to read – including sacred texts. The Bible for example is the most printed book in history, translated into more languages then any other book or religious text in the world and thus readily available to the majority of Christians in the world. This has changed the way that sacred texts are looked at within a religious tradition, now texts are available for personal perusal, for personal interpretation and for applying to all manner of daily life activities. In the Study of Religion classroom this means that students have access to a greater variety of interpretation of sacred texts, within varying religious traditions, then at any other time in history. Through studying sacred texts from various religious traditions and the interpretations that people draw from these texts students have the opportunity to gain an insight into the multiplicity of meanings and movements that world religions are classified by – today more than ever.      

Unit Objectives

The general objectives of this unit are as follows:

Assessment Criteria for unit:

· Criterion 1: Students form knowledge of Sacred Texts through critical inquiry

· Students achieve or show abilities in breaking down information from many different sources.

· Students develop skills in recognizing explicit and implicit meanings in Scriptural sources.

· Students use the aforementioned skills to synthesize ideas, that is, they should be able to develop or show skills in recombining information to form a coherent whole.

· Criterion 2: Students develop communication skills, communicating knowledge of Sacred Texts in new and more sophisticated ways.
· Students should be able to demonstrate skills in presenting arguments and reformulated information, as per the assessment task – Essay response to Stimulus (600-800 words).

· Students should demonstrate ability to reference correctly (bibliography and source referencing) and use correct language conventions (spelling, punctuation, grammar, sentence and paragraph construction).

These skills require that students plan, organize and analyse materials so as to communicate ideas and information that they have examined using an inquiry approach.

Non-assessed Criteria for unit:
· Criterion 3: Students develop skills in planning and using research processes.

· Students’ gain or show abilities in listing, describing, stating, defining, recording and naming.

 Students’ use a variety of sources in class (using videos, booklets, notes, lectures and tables) to achieve or show abilities in recognizing, recalling, explaining, understanding, discerning and applying information about Sacred Scriptures.

Assessment for Topic

The assessment is designed to facilitate and analyze the meeting of the Core objectives (See below) for this unit. The assessment for the unit is an essay response to stimuli, designed to gauge how students interpret, analyze and critique actual texts (or views of sacred texts). In analyzing and critiquing primary or secondary sources on sacred texts students should use sources ranging from booklets to videos throughout the unit that draw out critical thinking and analytical skills. These critical thinking and analytical skills should be particularly geared towards analysis of sources from various sacred texts. 
General theme of unit:  Studies of Sacred Scriptures in major world religions 

Statement of Intent: 

The unit will be examining how Sacred Scriptures (such as the Bible) have arisen in ancient and modern societies, what specific forms these texts have taken and how interpretations of sacred writings have established and maintained religious beliefs, doctrines, rituals and other traditions central to religiosity and culture.
Specific assessment topic for the unit: Sacred Texts: Inspiration and Interpretation.

The importance of Interpretation to the unit:

Think of just one major world religion and the diversity of doctrine and belief found within it – Christianity for example. Why is there such diversity, such a multiplicity of movements and faiths within the umbrella of Christianity? The answer lies in the discombobulations of interpretation that are brought to it. Of prime example is the Christian interpretation brought to the Bible. The Bible is a collection of sacred books that comes from the ancient world - a period of history very different from the modern scientific world we live in. For this reason if we attempt to look back into the ancient world, of which these biblical books are a product, and try to understand the worldviews it encompassed we are hampered by our own cultural biases and lack of objectivity. What remains, too, of the ancient past is limited. There are material remains, manuscripts, coins, inscriptions, graffiti, stele, tablets, papyri, pictures and even epigraphs. This may seem extensive, yet they are evidences covered in the dust of centuries of obscurity. They give only a glimpse, a glimpse into an often-alien world. Such evidences are not just limited by their relative scarcity, but more importantly by the fact that we cannot help but interpret what we find – we are all biased by our personal experiences and societal circumstances. No matter how academic or not we are (or our students are) we must all rely on interpretation of the evidence available to try and form questions and answers to question that perhaps collectively can give us some small idea of the world we are dealing with. Yet we are taught how to interpret them through our own traditions and our scientific education. This criterion applies very much to the ancient texts contained within the Bible (and of course other religious texts students will study) – and over time this has become even more so. The Bible is now the single most ‘well-known’ collection of ancient books known to humanity. It has brought into being an immeasurable multiplicity of meanings (since its collations) because of its spread into cultures all over the world. In the sense then of what these texts meant to the people who wrote them and to the people they were written for we must acknowledge an extensive lack of knowledge or understanding. This is not to say that there are not meanings for some biblical passages that may be more probable than not, or at least possible, the books of the New Testament in particular were written during a time period we know much more about. But of course the New Testament is itself a collection of books and their authors’ interpretations of many of the Old Testament passages and Jewish laws, designed to fit around the figure of Jesus.
 With this in mind it is legitimate to argue that the meaning of biblical passages, certainly in an historical sense, remains indeterminate to us, not only because they are part of a worldview unfamiliar to us but also because they have meanings to us beyond the original authors’ intentions. As the centuries have gone by, as cultures, traditions and worldviews have changed, the books of the Bible have been modified by individuals and entities to suit these changes in societies, in government, in dogma, in ideology and in cultures new to the Bible.
 Part of the aim of this unit is to make or ask students to become aware of how important interpretation of sacred texts is to the study of religion and to consider these very points.

What about authorities though?

It is true that the books of the Old Testament (the Hebrew Scriptures) or the New Testament are part of a canon, collected and accepted by those in rabbinical or church authority to be scripture, but this does not necessarily take away from the power of interpretation to form ideas, doctrines and practices the texts canonized.
 In fact the process of canonization is in itself a form of interpretation of sacred texts. There are a variety of biblical canons: the Jewish Tanakh: the Samaritan Torah,
 the various Christian canons - Catholic, Protestant, Orthodox, Syraic, Coptic and Ethiopic canons (for example). These have much in common but also many differences – the Catholic canon for example includes deutro-canonical books whereas the Protestant does not. Such collections tend to be selective; some books of the same periods are not included even though their use was widespread – 1st Enoch for example.
 This suggests that authorities were interested in establishing their authority over what was used by the adherents of their religion.
 Such collation affects the interrelation of biblical passages from various texts. In other words how they are collated effects how we and the students we teach interpret them – we may use one biblical passage to interpret the other where no such connection was originally meant or understood to exist by the authors. So the Rabbis or the Church Fathers or the Reformers have themselves put meaning on to biblical texts by choosing which books were legitimate for people to read – Christian or non-Christian. 

The impact of ‘translation’:

If we were to examine the translation of Jewish scriptures into other languages such as Greek (the Septuagint),
 Aramaic, and Latin
 in the ancient world and many others since we would find that such translations have diversified the meaning of this literature in a very real sense, since such translations are interpretations of the biblical passages in themselves. This is due in no small part to the eclectic nature of Semitic languages, literal meanings are not usual – words, vowels, letters and sounds can have many and various meanings. The diversity of interpretation to be found in ancient commentaries on Hebraic biblical passages, particularly the Mishna or oral tradition and the interpretation of both in the Talmud, in Targums
 and other Midrashic writings attest to this. Since such were brought together by Rabbis (and others) by the 4th century CE,
 this seems to indicate that many of these texts and their passages were not written with a set meaning in place. Perhaps the texts themselves were to be understood to have a multiplicity of meanings.
 This suggests that how we (teachers), as readers (or our students) react to these texts or to a particular biblical passage, what they say to us in that moment is something worthy of study in itself.
  In any case the equation is quadrupled when one takes into account the New Testament canons. These also affect how Old Testament passages are read and vice versa. In Malachi 4:5 for example, the NIV translation reads, “See, I will send you the prophet Elijah before that great and dreadful day of the Lord will come.”
 In Christian interpretations of this verse the mention of the prophet Elijah is seen as predictive of the figure of John the Baptist,
 based on verses like Luke 1:17 where he is said to have ministered, “in the spirit and power of Elijah.”
 Some Christians also tie in this verse with Revelation 11:3 where one of “the two witnesses” is interpreted to be Elijah.
 Of course one can know every word of a given narrative without a clue as to what is being spoken about the referent. The referent being the object, event or process in the world to which a word or whole expression is possibly being directed. The book of Acts 8:34 tells the story of the Ethiopian reader of “The Suffering Servant” from Isaiah 53 asking Philip whether the prophet is talking of himself or someone else? In other words, to whom do the words refer? The Ethiopian is understanding the words but having no idea what or to who their exact referent was. The author of Acts now provides the answer, the meaning this text has in the light of Jesus’ ministry on earth. The passage thus gains new meaning; the meaning refers to the suffering of Christ for humanity.
 Yet historically we have no idea of the intentions of the author of Isaiah, we only know that by the 1st century CE Christians had attributed such a meaning to the words of Isaiah. These are concepts and ways of thinking that Study of Religion students can use to really begin to understand and explain religious diversity – whichever group of sacred texts they are studying.
What about Scholarship?

Scholarship has had to face the problems inherent to seeking to discover the underlying history or the set meanings to biblical texts. 19th and 20th century historical criticism, in particular, had as its premise the idea that the underlying historicity of the accounts of the Old Testament could be discovered through historical research. In recent years such claims have been increasingly challenged. Scholars such as Phillip R. Davies have argued that such endeavours create only a mirror of the pursuivants.
 That is, scholars have interpreted meaning from biblical and non-biblical texts of the ancient world that has been formed by the desire of what they want to find, or have been taught to see. An example is ancient Israel; in the past scholars have constructed a history of Israel by trying to fit historical settings and archaeological findings around the biblical texts, instead of using archaeology to construct who the people of ancient Palestine were, including Israel, and then turning to biblical texts.
 

Other biblical scholars, particularly Paul Ricoeur, have challenged the notion that a biblical text is simply dialogue placed on paper.
 Ricoeur argues that a text is semantically independent of the intention of its author. That is, “the text in fact means whatever it says to me, not necessarily what its author has meant”. This has intrinsic value in itself. Once texts have been written their meanings are no longer determined by the understanding the original audiences had of the same texts. Each subsequent audience may now read its own situation into the text, for a text and its passages, transcends its original circumstances. Ricoeur argued that the new readings of biblical passages were not any less valid, just that the new meaning should not contradict the original audiences understanding, if that understanding could be understood at all.
    
This seems somewhat contradictory, but think in terms of a biblical controversy - say in terms of groups who use biblical passages to interpret that God hates homosexuals for example. These interpretations are usually made by those of a literalist or fundamentalist framework who seek to apply a definite meaning to a passage that is not written in a definite way. The story of Sodom and Gomorrah found in Genesis 19 is often used, as an anti-homosexual passage by more conservative Christian theology.
 The passage is interpreted in ideological way – an ideo-story as it were.  Yet the objective of hermeneutics is to attempt to make clear biblical passages verbal meaning, not its significance. Meaning is meant to be that which is represented by the text and what the author is meant to say by the linguistic signs represented. Significance, by contrast, names a relationship between that meaning and a person, concept, situation or any other possible number of things. Verbal meaning does not determine an historical meaning but instead gives an understanding of how the story is constructed based on some relation to the small amount of understanding we do have about ancient Mediterranean culture. An understanding of Mediterranean culture is thus relevant here - For how can the possible meaning of a text be ascertained unless the possible influences of the cultural context of the world it comes from is also ascertained or taken into account. We know that Jewish Rabbinic understanding of this Genesis 19 passage is that Sodom and Gomorrah were condemned because the laws of hospitality were broken – not because of the practice of homosexuality. This is known to be an important concept in the ancient world – respect given to guests being important to trade and commerce between states, cities and neighbors. In any case the men of Sodom can hardly have been homosexual by orientation. The menace they present suggests more a heterosexual humiliation type procedure. To rape a man in this situation would give power over the alien in their midst. Thus the likelihood of this being a passage dealing with the issue of homosexuality is low. So, while teaching students about diversity of meaning is important, it is also important for teachers of this unit to get students to research and think about the cultural idioms that will inform more accurate interpretation – not all interpretation is necessarily equal. All interpretation is worthy of study however, for it gives insight into how people think and why do they things in their religious tradition.

Conclusion

Interpretation (and the study of various interpretations) is central to this unit. When looking at a biblical passage for example we have determined that it remains historically indeterminate because it is only a reflection of the reader’s wishes. This reflects the ideas of the new historical revisionist method, which has grown up around the contributions of Gadamer and Ricoeur and more recently Davies. Importantly this method acknowledges that the reader and interpreter determine what the text means and that we cannot somehow see through to an objective historical reality behind sacred texts or their passages because we are prejudiced or biased by our own experiences and understandings of reality. Sacred texts usually have no such purpose in mind in any case. They deal with religious and cultural truths – through storytelling and teaching. Facts are touched on not because the author wishes to tell us about scientific methodology or historical method but so as to add to the points being made by the stories. What this means is central to what students of this unit will have to examine - the swing from the Historical Critical Method to the Historical Revisionist or Reader Response method can certainly lead one to the conclusion that there is no correct orthodox meaning or interpretation. More then one meaning, particularly in regards to Old Testament passages, can potentially have equal footing. Perhaps all we as teachers can do, and ask of our students, is to acknowledge that we are prejudiced, that ultimately the meaning of a biblical passage or a Buddhist text, or a Hindu text remains indeterminate to us, but that questions must still be asked of this largely unknown world we are dealing with so that we can better understand the responses we and others have to these texts and why these texts may have been produced.
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Glossary of Terms:

· Apocalypse – a Greek word meaning, “opened,” “revealed,” or “uncovered”, thus literature that is apocalyptic reveals and gives light to secrets.
· Apocrypha - a Greek word meaning to hide away. Thus it connotes the idea of "closed" or "hidden." (In this sense apocrypha is in contrast with apocalypse) Apocryphon is the singular noun (eg. The Apocryphon of John), and apocryphal the adjective. Apocryphal has colloquially come to mean, "of highly questionable or no authenticity", but this does not reflect the ancient meaning.
· Demon - In mythology a demon or demoness is a supernatural being that has generally been described as a malevolent spirit but outside Christian circles was viewed as a sort of elemental spirit
· Canonical - derived from canon, which essentially means "standard", or "generally accepted" – canonical texts are those sacred texts accepted by authorities as legitimate expressions of guidance for faith.
· Contextual Analysis - a methodology for comparative research where contextual interrogation precedes any analysis of similarity and difference. It is a thematic process directed and designed to explore relationships of agency rather than institutional or structural frameworks.
· Community of readers - Reader-response theory recognizes the reader as an active agent who imparts "real existence" to the work by reading it and completes its meaning, "by applying codes and strategies". It is concerned with the reader's contribution to a text. 
· Cosmology - studies the Universe at large, throughout its existence. The earliest form of cosmology appears in the origin beliefs of many religions as they seek to explain the existence and nature of the world.
· Cosmogony - is the coming into existence, the creation and origination of the universe. It is also the study of these aspects. So a cosmogony depicts an origin belief about how the Universe came to be; hence, the creation story in the book of Genesis is one such cosmogony, and there are many others, both scientific and mythological. 
· Eschatology - is a part of theology or religious literature concerned with the final events in the history of the world or the ultimate fate of human kind, commonly phrased as the end of the world.
· Exegesis - (from the Greek 'to lead out') involves an extensive and critical interpretation of a text, especially of a holy scripture, such as the Bible, the Talmud, the Midrash, the Qur'an, etc. An exegete is a practitioner of this science, and the adjectival form is exegetic. Although the most widely known exegeses concern themselves with Christian, Jewish and Islamic books, analyses also exist of books of other religions.
· Fundamentalism - In comparative religion, fundamentalism has come to refer to several different understandings of religious thought and practice, including literal interpretation of sacred texts such as the Bible or the Quran and sometimes also anti-modernist movements in various religions.
· Hermeneutics - may be described as the theory of interpretation and understanding of a text through empirical means. Hermeneutics addresses the ways in which a reader may come to the broadest understanding of the creator of text and his/her relation to his/her audiences, both local and over time, within the constraints of culture and history. Thus it is a branch of philosophy concerned with human understanding and the interpretation of texts.
· Historical Criticism - is an approach to literature that uses history as a means of understanding a literary work more clearly. Such criticism moves beyond both the facts of an author's personal life and the text itself in order to examine the social and intellectual currents in which the author composed the work. Historical criticism is especially prominent in Study of Religion and particularly Biblical Studies.
· Historical Revisionism - is the reexamination of the accepted "facts" and interpretations of “historical criticism”, with an eye towards updating it with newly discovered, more accurate, and less biased information. Broadly, it is a skeptical approach, that history as it has been traditionally told may not be entirely accurate, and that perhaps an accurate history is as unobtainable as a dispassionate autobiography. In Study of Religion (particularly Biblical Studies), this approach is used to challenge excepted interpretations or histories of particular religious texts.
· Literalism - in religion and philosophy is the adherence to literal interpretation of sacred texts and fundamentalism.
· Midrash - a Hebrew word referring to a method of exegesis of a Biblical text. The term "midrash" also can refer to a compilation of Midrashic teachings, in the form of legal, or exegetical commentaries on the Tanakh (Jewish Bible).
· Monism is the metaphysical view that there is only one principle, essence, substance or energy.
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Suggested Learning Areas (Modified from pp.28-29 of Study of Religion Syllabus)

	Key Learning Areas

(Students examine)
	Key Concepts

(Students should know)
	Inquiry Questions that can be considered by students

	Sacred Texts exist within communities

Religious traditions acknowledge sacred texts as being authoritative

Sacred texts may derive from historical events, oral traditions and/or religious experience.

Sacred texts use a variety of genres.

Some sacred texts lay the foundation for belief and doctrine.

Sacred texts can be the source of stories, rituals and practices by which faith is conveyed and identified.

Sacred texts may include moral codes, practices and laws.

Sacred texts are subject to various interpretations.

Individuals or groups such as feminists, liberals, homosexuals or members of other religious groups can challenge traditional interpretations of texts.
	Examples:
· Christian Bibles

· The Jewish Bible (Tanakh)

· The Talmud

· The Qur’an

· Pali Canon

· The Vedas

This may include or imply ideas of:

· Revelation

· Inspiration

· Inerrancy

· Canonical vs. non-canonical

Examples:

· Artifacts

· Manuscripts

· Inscriptions

· Mythologies

· Laws

· Hymns, chants, or prayers

· Rituals

· Dreams and Visions

Examples:

· History

· Biography 

· Prophecy

· Poetry

· Myth

· Law

· Gospel

· Epistle

· Symbolic

· Dreams and Visions

· Eschatological 

· Apocalyptical

· Apocryphal (in the sense of hidden, rather than the modern meaning of false)

· Philosophical

Examples:

· Incarnation

· Resurrection

· Reincarnation

· Salvation

· Truth

· Knowledge

· Cosmology

· Cosmogony 

Examples:

· Festivals, Ceremonies and other rituals

· Religious Literature

· Music,

· Drama

· Art

· Symbols

Examples of Concepts of Justice:

· The 10 Commandments

· The Beatitudes

· The 5 Precepts

· Hammurabi’s Code

By who or whom:

· By Individuals

· By Communities

· By Groups

· By Societies

· By Authorities

· By Laymen

· By Scholars

· By Theologians

· By Philosophers

· By Translators

Interpretative Approaches:

· Hermeneutics

· Contextual Analysis

· Fundamentalism

· Literalism

· Historical Criticism

· Historical Revisionism

· Community of readers

Examples:

· Challenge of perceived gender bias in text and in interpretations of text

· Feminist Interpretation

· Homosexual Interpretation

· Literary Interpretation

· Post-modern interpretation


	* How does a text become sacred?

* How does a community demonstrate that a text is sacred?

* What is the place of the individual in the interpretation of texts?

* What is the origin of the authority?

* What are the criteria for inclusion of texts in a canon?

* What is religious truth? Are there other kinds of truth? 

* How do religious groups transmit or record their significant stories and experiences?

* How does the medium affect the message?

* How would ancient peoples have defined history?

* In what ways can sacred information be recorded?

* What literary styles are common to the period?

* What symbolic imagery and language is found in the text? 

* What are examples of some idioms that are found in the text?

* Which doctrines are derived from sacred texts, canonical or non-canonical? Why?

* Is the notion of a personal God derived from a sacred text?

* What are some of the basic cosmological ideas being expressed – for example ideas of spirits, daemons, dreams and visions?

* How do texts produce and nurture ideas about how to conduct rituals, festivals and ceremonies?

* How do Prayer Books, Lectionaries or Sacramentaries use scripture?

* What do they select/omit? Why?

* How have contemporary secular laws been influenced by the moral codes found within sacred texts?

* Where is the line drawn between secular law and religious law? By whom?

* In what ways are sacred texts used to legitimize the existence and actions of various groups?

* What does the reader bring to the text?

* Is it possible for contemporary readers (scholarly or otherwise) to correctly interpret ancient stories?

* What multiplicity of meanings has developed from the text in various cultural settings?

* Do males and females read the text differently?

* How have creation stories been used against women?

* How are women portrayed in sacred texts?

* How are homosexuals portrayed in sacred texts?


Academic approaches for Implementation of Key Learning Areas 

	Academic Aim
	What Students should Know
	What Students should Do

	
Students use primary and secondary evidence to identify the developments in the interpretation of Sacred Scriptures from ancient to modern times.
	Evidence over time 

Students learn about the development of religious ideas found in the Sacred Texts of major world religions – Christianity, Islam, Judaism, Hinduism and Buddhism. 
	Investigating and Reflecting


Students use primary and secondary sources to synthesize information about the development of ideas from sacred texts within various religious traditions.
Students compare interpretations derived from primary and secondary sources e.g. How does my interpretation of a sacred text differ from the interpretation of the author of this text?
Students critique sources for reliability, representativeness and relevance and develop explanations from evidence


	
Students identify values inherent in sources to reveal who benefits or is disadvantaged by particular heritages of interpretation.
	Interpretation
Students know who benefits or is disadvantaged by particular interpretations of sacred texts. This might mean identifying groups with or without political and economic power and with or without social status. Examples of topics that could be covered include: 

· Slavery

· The Caste System of Hinduism

· Gender roles

· Homosexuality

· Islamist ideology

· Divine Rule?
· Separation of Church and State
	Reflecting 
Students can identify values inherent in sources. Students can evaluate an historical source for its intended audience and message· identify what heritage is valued and explain how these values benefit or disadvantage groups within or connected to a religious tradition.

	Students evaluate sacred texts to demonstrate how such accounts reflect the culture in which they were constructed.
	Evidence over time 
Students learn about the cultural construction of sacred texts.
Examine relationships between evidence of a particular event or individual and the culture from which it is constructed. Students should particularly focus on central religious texts, such as those found within Christian and Jewish Bibles, the Qu’ran, the Pali Canon, the Vedic Scriptures, or the Tao Te Ching. 
	Investigating and Reflecting
Students can evaluate sacred texts to demonstrate cultural constructions. To achieve this students interpret and analyse evidence and make decisions about such evidence based on a combination of judgments about reliability, representativeness and relevance 
Apply different perspective to evidence· corroborate evidence.  Make judgments about cultural constructions


Outline of Unit

	Week 1: Introduction to the Unit:
Students are introduced to basic ideas and conceptions about sacred texts and their importance in various religious traditions. Students should begin to know basic information about the main texts they will be examining and critiquing, what cultures and societies produced these texts, what cultures and societies have been introduced to these texts and how varying interpretations can be made by different groups and individuals to influence or produce varying belief systems.    
The Key Learning Areas (See, p.12-13 of this outline) should be introduced to students in the 1st week:

· Sacred Texts exist within communities

· Religious traditions acknowledge sacred texts as being authoritative

· Sacred texts may derive from historical events, oral traditions and/or religious experience.

· Sacred texts use a variety of genres.

· Some sacred texts lay the foundation for belief and doctrine.

· Sacred texts can be the source of stories, rituals and practices by which faith is conveyed and identified.

· Sacred texts may include moral codes, practices and laws.

· Sacred texts are subject to various interpretations.

· Individuals or groups such as feminists, liberals, homosexuals or members of other religious groups can challenge traditional interpretations of texts.
See lesson plans from p.26 on ideas for implementing the Key Learning Areas and objectives stated above.



	Week 2: From Oral to Written – the development of Sacred Texts in the ancient world:
Students examine the development of sacred writings, looking at how sacred texts often come from an oral storytelling background and reflect an oral style of storytelling. Students should also be made familiar with the concept of cultural idioms found in texts – that is ideas specific to the culture they were produced in and which may not be readily familiar to modern readers (such as the students or teachers of the unit). To do this students could examine and critique the development of ancient sacred texts produced in ancient Mesopotamian, Greek, Roman and Egyptian societies in conjunction with examining texts that that came from or near these cultures – Jewish, Christian and Islamic Scriptures. 

Major Ideas 
· Oral literature transmits culture from one generation to the next, creating a sense of community. (See p.25 for example)

· For example, The Ramayana (the Story of Rama) from India has retained a continuity of plot and character due to its religious significance.

· Often oral literature is the preferred voice of people working for social, political or religious change.

· Cultural Idioms are found in sacred texts – there are many such examples that are known to scholars and theologians (and many that are probably not), but are unknown to practitioners of particular religious traditions (or students of Study of Religion for that matter) – this leads to an increased multiplicity of meanings that are drawn from religious scriptures.
Examples of Ancient Cultural Idioms – ideas and expressions that could be explored in the classroom:

· Significance of Dreams and Visions as a communication device from heaven (Compare the Gospel of Matthew to Suetonius, The Twelve Caesars.) Example: Visions: Acts 22: 6, “About noon as I came near Damascus, suddenly a bright light from heaven flashed around me.” Dreams by contrast are usually associated with the nighttime and the sleep state. An example is Genesis 28: 10-12 where Jacob lies down to sleep and a dream comes upon him. For the sake of this unit both are associated with sacred sites and both have interconnected visionary elements to heavenly beings. (See Appendix 2 for more information)
· Apocalyptic (an opening up or revealing), Apocryphal (literally means hidden or secret revealing) - and Eschatological literature (literature concerned with end times – often apocalyptic, such as the Christian book of Revelation)
· The significance of particular terms and numbers: 
· In Judaism (Philo of Alexandria) and Christianity (Gospel of John) for example the association with God or Jesus with the logos or the word – the Greek philosophical concept of an ultimate order and reason to the Universe,

· Demons or daemons - lower order spirits capable of good or bad vs. the medieval and modern ideas of purely evil spirits. (See, Demons: http://en.wikipedia.org/wiki/Demon) 

· Significance of symbolic numbers such as 3, 7, 12, 40, 77, 140 (See, Symbolic Numbers: http://www.vic.australis.com.au/hazz/Numbers.html)

·  “The 3rd heaven” 2 Corinthians 12:2: “http://www.sacred-texts.com/jud/zdm/zdm101.htmI knew a man in Christ above fourteen years ago, (whether in the body, I cannot tell; or whether out of the body, I cannot tell: God knoweth;) such an one caught up to the third heaven.” (KJV)  Many students may think of heaven as one place or one concept, however depending on the mythology or culture in the ancient world, there were believed to be 3, 7, 12, 70, 144, or 365 heavens. For example, see RABBI JOSE ON THE SEVEN HEAVENS OR FIRMAMENTS: 
· Visions at noon? Acts 22: 6, “About noon as I came near Damascus, suddenly a bright light from heaven flashed around me.” Similarly a Cartouche found at Giza relates the story of an encounter the Pharaoh Tuthmosis IV has while sleeping in the shadow of the Sphinx:                         Tuthmosis went for a walk at midday. He sat down in the shadow of this great god: sleep and dreaming came upon him when the sun was at its height. He discovered the majesty of this venerable god who spoke to him as a father speaks to his son: “Look at me, gaze upon me, Tuthmosis my son. It is I, your father Harmachis-Khepri-Ra-Atum. I will give you my kingdom on earth at the head of all that live…the country will belong to you in its length and breadth, as well as everything that is lit by the eye of the universe.                                                                                                 (1976: Giza au deuxieme millenaire. Cairo. Transcript published by Christiane M. Zivie and used by Nicolas Grimal. A History of Ancient Egypt. Blackwell, Oxford, 1994, p. 220 & 483.)
Explaining Idioms:

The following site uses English idioms to point out how easy it would be for outsiders to misunderstand them: http://esl.about.com/library/glossary/blglossary_a.htm 

Note: Document Studies or Gobbets that will be found in the assessment (see p.41) should be introduced into lessons from the 2nd week, not only to develop evaluative and analytical skills amongst students in preparation for the assessment, but also to familiarize students with the type of sources that they will be examining.

	Week 3: Sacred Texts of Hinduism:

Students consider the following questions, within the framework of the Key Learning Areas:

What are the sacred texts of Hinduism? How did these texts come into being? Have they changed since doing so? Are they considered inspired, infallible? How relevant are these texts to various Hindu sub-cultures in daily practices and life? What doctrines, rituals, ethical and social practices have such texts inspired? What interpretative controversies or differing views are expressed about sacred texts? *
Sacred Texts to consider: 

(Public domain copies: http://www.sacred-texts.com/hin/index.htm)

· The Vedas were collected as oral traditions from about 800 B.C.E.
· The Upanishads - philosophical dialogues illuminating the path to the knowledge of Brahman (the Infinite Spirit) date from around 600 B.C.E. (See Appendix 1)

· The Epics - The Mahabharata and Ramayana are the national epics of India. They are probably the longest poems in any language. The Mahabharata, attributed to the sage Vyasa, was written down from 540 to 300 B.C. The Mahabharata tells the legends of the Bharatas, a Vedic Aryan group. The Ramayana, attributed to the poet Valmiki, was written down during the first century A.D., although it is based on oral traditions that go back six or seven centuries earlier. The Ramayana is a moving love story with moral and spiritual themes that has deep appeal in India to this day.

· In addition, a key Hindu sacred text, the Bhagavad Gita, is embedded in Book Six of the Mahabharata.



	Week 4: Sacred Texts of Buddhism:

Students consider the following questions, within the framework of the Key Learning Areas:

What are the sacred texts of Buddhism? How did these texts come into being? Have they changed since doing so? Are they considered inspired, infallible? How relevant are these texts to various Buddhist traditions and to differing Buddhist cultures in daily practices and life? What doctrines, rituals, ethical and social practices have such texts inspired? What interpretative controversies or differing views are expressed about sacred texts? *
Sacred Texts to consider: 

(Public domain copies: http://www.sacred-texts.com/bud/index.htm) 

The oldest Buddhist canon of scripture is known in Sanskrit as the Tripitaka and in Pāli as the Tipitaka. These terms literally mean "three baskets" and refers to the three main divisions of the canon, which are:
· The Vināya Pitaka, containing disciplinary rules for the Sangha of Buddhist monks and nuns, as well as a range of other texts which explain why and how rules were instituted, supporting material, and doctrinal clarification.
· The Sutta Pitaka (Pāli; Sanskrit: Sutra Pitaka), containing discourses of the Buddha.

· The Abhidhamma or commentary Pitaka, containing a philosophical systematization of the Buddha's teaching, including a detailed analysis of Buddhist psychology. 

· The appearance of the Mahāyāna tradition brought with it a collection of new texts, many of which were also described as actual sermons of the Buddha. These include the Perfection of Wisdom Sutras, the Avata-saka, the Lotus Sutra, the Vimalakīrti Sutra, and the Nirvana Sutra.
· There are also a number of unique Zen Buddhist and Tibetan Buddhist texts available on the website given above.
Other Websites of relevance:

Early Buddhist Manuscripts Project: http://depts.washington.edu/ebmp/index.php
Points to consider:

· Is Buddhism atheistic?

· Can the Absolute (beyond normal comprehension, Nothingness) in Buddhism be equated in any way to the concept of a creator God?

· How would Buddhists interpret texts that claimed that there was a personal God?

 

	Week 5: Sacred Texts of Taoism

Students consider the following questions, within the framework of the Key Learning Areas:

What are the sacred texts of Taoism? How did these texts come into being? Have they changed since doing so? Are they considered inspired, infallible? How relevant are these texts to various Chinese sub-cultures in daily practices and life? What doctrines, rituals, ethical and social practices have such texts inspired? What interpretative controversies or differing views are expressed about sacred texts? *

Sacred Texts to consider: 

(Public domain copies: http://www.clas.ufl.edu/users/gthursby/taoism/)

· Tao Te Ching (The Book of the Way and its Virtue – attributed to Lao Zi, the founder of Taoism)
· Chuang-tzu
· I Ching
Points to Consider:

· Can the concept of the Tao (the Ultimate principle) be related to conceptions of a personal God found in other sacred texts?

· Teachers could possibly also examine the Jesus Sutras, texts produced by early Chinese Christians (Christianity came to China in the 7th century AD/CE), which exhibit the influence of Taoist thought, when considering the above question. 
· (See: Palmer, Martin: The Jesus Sutras: Rediscovering the lost religion of Taoist Christianity. Piatkus, London, 2001.)
· What significant differences are there between Confucian and Taoist thought?



	Week 6: Sacred Texts of Judaism

Students consider the following questions, within the framework of the Key Learning Areas:

What are the sacred texts of Judaism? How did these texts come into being? Have they changed since doing so? Are they considered inspired, infallible? How relevant are these texts to daily practices and life for Jewish communities? What doctrines, rituals, ethical and social practices have such texts inspired? What interpretative controversies or differing views are expressed about sacred texts? *

Sacred Texts to consider: 

(Public domain copies: http://www.sacred-texts.com/jud/index.htm) 

· The Tanakh (Jewish Bible)

· The Talmud (Writings of the Rabbis – Babylonian and Palestinian)

· Pseudepigrapha (various Jewish texts produced from the 2nd century BCE to 2nd century CE and associated with ancient sages and patriarchs found in the Torah or Pentateuch)

· Midrash (Interpretation of the Torah)

· Kabbala (Jewish Mysticism)

· Sefer Raziel HaMalakh ("Book of Raziel the angel") - the first and oldest book of Kabbalah. It explains Mazal ("fortune" or "destiny")
· Sefer Yetzirah, ("Book of Creation"). 

· Bahir ("illumination"), 

· Zohar ("splendor") - the most important work of Jewish mysticism. It is an esoteric mystical commentary on the Torah, written in Aramaic.


	Week 7: Sacred Texts of Christianity

Students consider the following questions, within the framework of the Key Learning Areas:
What are the sacred texts of Christianity? How did these texts come into being? Have they changed since doing so? Are they considered inspired, infallible? How relevant are these texts to differing Christian groupings, sub-cultures or communities in daily practices and life? What doctrines, rituals, ethical and social practices have such texts inspired? What interpretative controversies or differing views are expressed about sacred texts? *

Sacred Texts to consider:
(Public domain copies: http://www.sacred-texts.com/chr/index.htm)

· The Bible (Remember that there are different versions: Catholic, Ethiopian, Protestant and Eastern Orthodox for example)
· Christian Apocrypha (a variety of ancient Christian texts – some fanciful)
· Gnostic Christian texts (early heterodox movements produced texts regarding their cosmology and beliefs about the saviour Jesus – they are often apocryphal in the truest sense - as many were written as hidden, secret or esoteric texts). 
Points to consider:
· Differing Bibles amongst Christian traditions can lead to the formation of varying doctrines.

· Doctrinal differences centered around Sola Scriptura (Scripture alone) vs. Scripture + Apostolic and ecclesiastical authority in Protestant and Catholic/Orthodox churches respectively.  

· Relevance of non-canonical, apocryphal Christian texts for study?

· Western vs. Eastern Christianity?

· Creeds, Prayer Books and Lectionaries – are they worthy of being studied as ‘sacred’?



	Week 8: Sacred Texts of Islam

What are the sacred texts of Islam? How did these texts come into being? Have they changed since doing so? Are they considered inspired, infallible? How relevant are these texts to differing Islamic sub-cultures in daily practices and life? What doctrines, rituals, ethical and social practices have such texts inspired? What interpretative controversies or differing views are expressed about sacred texts?

Sacred Texts to consider: 

(Public domain copies: http://www.sacred-texts.com/isl/index.htm) 

· The Qu’ran

· The Hadith (traditional sayings of Muhammed and later Islamic sages + Islamic traditions and laws)
· Sufi texts (Examples: The Secret Rose Garden; Songs of Kibir; The Mishkât Al-Anwar)

Points to consider:



	Week 9: Summing Up, Revision and Assessment

Students should have an overview lesson regarding some of the central themes they have explored in the unit – particularly focusing on the importance of varying interpretations of sacred texts as the means whereby a multiplicity and diversity of religious traditions are formed or continued.

Another two lessons should be aimed at undertaking either a practice assessment or note taking exercises on sources and on writing essays – depending on the lesson structure for the week. 

Finally, by the end of the week, students should undertake the Response to Stimulus essay as evidence of evaluative and communicative abilities learnt (as well as knowledge gained of sacred texts and interpretative methods and traditions) and developed in the unit and in Year 11 Study of Religion. The exam is roughly 90 minutes long, so teachers will have to negotiate a suitable way for students to have this amount of time available to write their essays, within the structure of the week.


* Example of types of major interpretative issues that could be explored by teachers:

How do Communities interpret and explain their Sacred Texts?

Example: the story of the Flood in Genesis

The Chaldean Flood Tablets from the city of Ur in what is now Southern Iraq; describe how the god Ea (the Babylonian deity of water, intelligence and creation) had decided to eliminate humans and other land animals with a great flood, which was to become "the end of all flesh". He selected Ut-Napishtim, to build an ark to save a few humans, and samples of other animals. 

The Babylonian text "The Epic of Gilgamesh" 1, 8 and the Hebrew story are essentially identical with about 20 major points in common. Their texts are obviously linked in some way. This suggests that either:

· Genesis was copied from an earlier Babylonian story, 

· or The Gilgamesh myth was copied from an earlier Hebrew story, 

· Or both were copied or inspired from a common source that predates them both.

In both the Genesis and Gilgamesh stories: 

	The Genesis story describes how humankind had become obnoxious to God; they were hopelessly sinful and wicked. In the Babylonian story, they were too numerous and noisy.

	The Gods (or God) decided to send a worldwide flood. This would drown men, women, children, babies and infants, as well as eliminate all of the land animals and birds. 

	The Gods (or God) knew of one righteous man, Ut-Napishtim or Noah.

	The Gods (or God) ordered the hero to build a multi-story wooden ark (called a chest or box in the original Hebrew).

	The hero initially complained about the assignment to build the boat

	The ark would be sealed with pitch. 

	The ark would have with many internal compartments

	It would have a single door 

	It would have at least one window.

	The ark was built and loaded with the hero, a few other humans, and samples from all species of other land animals. 

	A great rain covered the land with water.

	The mountains were initially covered with water. 

	The ark landed on a mountain in the Middle East. 

	The hero sent out birds at regular intervals to find if any dry land was in the vicinity. 

	The first two birds returned to the ark. The third bird apparently found dry land because it did not return.

	The hero and his family left the ark, ritually killed an animal, and offered it as a sacrifice.

	God (or the Gods in the Epic of Gilgamesh) smelled the roasted meat of the sacrifice.

	The hero was blessed. 

	The Babylonian gods seemed genuinely sorry for the genocide that they had created. In Genesis God promises never to flood the world again.


The are a number of differences between the two stories however:

	Noah received his instructions directly from Yahweh; Ut-Napishtim received them indirectly during a dream.

	Noah's ark was 3 stories high and rectangular in shape. Two estimated dimensions are 547 x 91 ft. and 450 x 75 ft. The Babylonian ark was 6 stories high and square.

	Ut-Napishtim invited additional people on board: a pilot and some skilled workmen.

	Noah’s ark landed on the Mountains of Ararat; Ut-Napishtim'sat on Mt. Nisir; these locations while both in the Middle East are located a few hundred km’s apart 

	In the Bible, some of the water emerged from beneath the earth. And the rains from above lasted for 40 days and nights. A 40 day interval often symbolized a period of judgment or significant spiritual experience in the Hebrew Scriptures. 2 In the Babylonian account, the water came only in the form of rain, and lasted for 7 days (7 days is also a significant symbolic number). 

	Noah released a raven once and a dove twice; Ut-Napishtim released three birds: a dove, swallow and raven.


Methods of Interpretation – how do Christians interpret these similarities within the framework of how they view their sacred scriptures? 

	To many conservative Christians, Genesis, as with the rest of the Bible, is considered inerrant – that is, it is considered completely factual and as having contained no error in its original form because God inspired Moses to write the book and preserved him from including any errors. In this interpretation “the flood” happened exactly as stated in Genesis and the similarities between the Babylonian and Hebrew texts exist because:

· Both were accounts of the same worldwide flood. 
· The Genesis account is absolutely true and was written during the Exodus of the Jewish people from Egypt. The Babylonian account was written later; its author may have copied elements from the Hebrew story. 
"The Epic of Gilgamesh, then, contains the corrupted account as preserved and embellished by peoples who did not follow the God of the Hebrews." 7



	A popular interpretation amongst liberal Christians, by contrast, is that the flood story in Genesis was produced over time by three unknown authors (Based on the “Documentary Hypothesis”.)

· “J” used Yahweh as the name of God, and wrote circa 848 BCE to 722 BCE in the southern kingdom of Judah. 
· “P” a priest who lived much later, sometime before 587 BCE.
· “R”, an unknown redactor, who joined the writings of J and P and two other writers together. He added only one sentence to the flood story.
In this interpretation the story is a legend with spiritual significance. However there was no actual worldwide flood. The story is a myth, derived largely from the earlier Babylonian account. It was picked up by the ancient Israelites as an oral tradition and later written down by J and P.


Noah or Ut-Napishtim?

The Babylonian tablets that contain the full story of the flood have been dated circa 650 BCE. However, portions of the story have been found on tablets from about 2000 BCE. A study of the language used in the tablets indicates that the story originated much earlier than 2000 BCE. 3 Variations of the original story have been found translated into other ancient languages. 4 

Many conservative Christians believe that the flood occurred in roughly 2349 BCE, and that Moses in the 1450’s BCE wrote the account in Genesis, shortly before his death. 5, 8 Thus, the Babylonian text must be a corrupted version based on a Pagan adaptation of the true story in Genesis. Alternately, it might be an independent attempt at describing the worldwide flood. 

Many Liberal theologians, noting the different names used to refer to God, and the different writing styles throughout the Pentateuch (first 5 books of the Hebrew Scriptures), believe that Genesis was assembled over a 4 century interval, circa 950 to 540 BCE by authors from a variety of traditions. 6 
J and P seem to have based their stories on two original stories from Mesopotamian sources, perhaps based on a massive series of floods in Ur and surrounding areas circa 2800 BCE which would be perceived by the local population as being very extensive; perhaps world wide. Alternately, it may have been based on the catastrophic flooding of the Black Sea at an earlier period (http://www.religioustolerance.org/ev_noah.htm). 
References used to construct this interpretative scenario:

1. N.K. Saunders, "The Epic of Gilgamesh", Penguin Books, London UK (1964) 

2. Numbers 14:34 

3. Alexander Heidel, "The Gilgamesh Epic and Old Testament Parallels". Univ. of Chicago, Chicago IL (1949) 

4. Werner Keller, "The Bible as History", W. Morrow, New York, NY, (1956) 

5. Schofield Reference Bible. Genesis, chapters 6 to 9 

6. C.M. Laymon, ed., "The Interpreter's One Volume Commentary on the Bible", Abingdon Press, Nashville, TN (1991) 

7. Frank Lorey, Impact #285: The Flood of Noah and the Flood of Gilgamesh", Institute for Creation Research, El Cajon, CA (1997) Online at: http://www.icr.org/pubs/imp/imp-285.htm
8. "Myths of the flood: The flood narrative from the Gilgamesh epic," at: http://www-relg-studies.scu.edu/netcours/rs011/restrict/
How do communities diverge over the interpretation of sacred texts?
One Example:

The History of oral and written traditions in Theravada and Mahayana Buddhism:

Soon after the Buddha’s death or parinirvana, tradition tells us that five hundred monks met in council at Rajagrha, under the leadership of Kashyapa. One known as Upali recited the monastic code (Vinaya) as he remembered it while Ananda, Buddha’s cousin and loved disciple recited Buddha’s lessons (the Sutras). The monks then proceeded to debate details and vote on final versions. Various monks then committed these final versions to memory – and in time they would to be translated into Pali and Sanskrit. Buddhism however remained an oral tradition for perhaps over 200 years before this happened. There is no profound reason to doubt that much of the writings that were recorded at this time are the central core of the Buddha’s teaching. The nature of the oral tradition’s reasonable accuracy is illustrated by the repetitive nature of Buddhist texts, something, which is designed to make sure that the mind, remembers the true intent of a verse. The earliest texts are dated to around the middle of the third century B.C.E. and were probably written in Pali – though Sanskrit versions would have followed soon after. However the Pali ones remain the most complete and extensive.

When writing these scriptures down three distinct groups of manuscripts emerged – called the Tripitaka or Three Baskets due to the fact that the originals were written on palm leaf manuscripts that were collected in baskets. These are called the Discipline Basket (the rules the monks must follow and five extensive volumes of discourse on these rules), the Discourse Basket (teaching on doctrinal and ethical matters for both monks and laypeople by the Buddha) and the basket of Further or Special Teaching (the highly technical aspects of meditation). It is in this last basket that major differences between the Pali and Sanskrit text occur – however the teachings in it are probably a compilation of different monks thoughts. The oldest manuscripts still surviving today are birch bark manuscripts found in Afghanistan that date from the 1st to the 2nd century C.E. The 1st continuous tradition of manuscripts began from the 15th century C.E.  

In the next few centuries, the original unity of Buddhism began to fragment. The most significant split occurred after the second council, held at Vaishali 100 years after the first. Debates between liberal groups and traditionalists led to a liberal group leaving who labeled themselves the Mahasangha - “the great sangha.” They would eventually evolve into the Mahayana tradition of northern Asia. The traditionalists were now referred to as Theravada (in Pali) or “way of the elders”.  They now developed complex sets of philosophical ideas beyond those expounded by the Buddha. These were collected into the Abhidharma or ‘higher teachings.’ These however also encouraged disagreements, so that many left. Ultimately, 18 schools would develop, each with their own interpretations of various issues, and spread all over India and Southeast Asia. Today, only the school stemming from the Sri Lankan Theravadan tradition survives. 

Along with these new ideas came new scriptures – especially in the Mahayana tradition. They are also called Sutras because they are often attributed to Buddha himself (usually as special transmissions that the Buddha felt were too difficult for his original listeners and therefore were hidden until the time was right). Some of these are the Prajñaparamita or Perfection of Wisdom, a collection of esoteric texts such as the famous Heart Sutra and Diamond Sutra. The Vimalakirti-nirdesha or Vimalakirti’s Exposition is the teachings of and stories about an enlightened householder known as Vimalakirti. The Shurangama-samadhi or Hero's Sutra, provides a guide to meditation popular among Zen Buddhists. Sukhavati-vyuha or Pure Land Sutra, is probably one of the most important Sutra’s for the Pure Land Schools of Buddhism. The Buddha tells one known as Ananda about Amitabha and his Pure Land or heaven, and how one can be reborn there. 

Sources Used: 

· Bush, Richard C. et al. The Religious World – Communities of Faith. Section: Buddhism by Richard C. Bush. Prentice Hall, New Jersey, 1993, pp. 131-133.

· Harvey, Peter. Buddhism – teachings, history and practises. Cambridge University Press, Cambridge, 1990, p.234 & pp. 322-324

· Snelling, John. The Buddhist Handbook. Inner Traditions Press, Rochester, 1991.
Examples of Lesson Plans for Unit:

(How can lesson plans be structured?)

Introductory Lessons (Week 1):

	Unit: Sacred Texts – Elective Unit – Lesson 1

	Class: Year 12 SOR
	Room:
	Time: 40 mins
	Week: Week 1 of 9

	Aims: 

The central aim of this lesson is to introduce the concept of studying Sacred Texts to Year 12 Study of Religion students. This should be done through student feedback and informing the pre-existing knowledge of students in a succinct and interesting way. For example, if students can talk about what they know about sacred texts or scriptures, what purpose they think they have, what criticisms they may have of them, the productivity of the lesson will be increased and students will feel more involved in the process.

	Introduction [10 mins] 

Introducing the topic, theme and expected outcome for the unit:

· Quickly start the lesson by asking students to take out their exercise books and set aside a title page for the new unit: 

Write the following on the board - ask students to write the following information on the top of their title page: 

· Inform students that the unit’s general theme is: “Studies of Sacred Scriptures in major world religions”. 

· The specific assessment topic for the unit is as follows: Sacred Texts: Inspiration and Interpretation.
Statement of Intent - Write the below on board – students copy down:
In this unit I will be examining how Sacred Scriptures (such as the Bible) have arisen in ancient and modern societies, what specific forms these texts have taken and how interpretations of sacred writings have established and maintained religious beliefs, doctrines, rituals and other traditions central to religiosity and culture.

______________________________________________________

· The teacher should now quickly go over what students know about sacred texts and what they would define as a sacred text.  

Leading to:
Discussion of Unit Aims Activity



	Phases

Activity: Discussion of Unit Aims 

The teacher leads the students through an outline sheet of the central learning areas being focused on for the unit. For each Key Learning Area within the unit students can discuss amongst themselves and with the teacher what concepts and examples are inherent to each learning area – this will enable students to have a guideline throughout the unit (which the teacher can bring the students back to in later weeks) that they can consult when examining particular religious texts. 

· The Activity Sheet has an attached appendage with terms, concepts and examples that students can refer to for ideas to fill in the Outline sheet. 

· The teacher should lead students through each or most of the Key Learning Areas and seek student understanding – what do some of the terms mean for example.


	[30 mins]

	Conclusion [2-3mins]

Teacher quickly wraps up the lesson, if students have not finished the Outline activity it would be advisable that the teacher asks the students to finish off the activity in their own time (for homework).



	Evaluation




Resources
· __ copies of Unit Aims Outline activity sheet

· __ copies of examples, terms and concepts that students can match to the Unit Aims Outline sheet. 

Study of Religion–Lesson 1 – Unit Aims Outline – what will you be expected to know and do and tell?

Instructions: As the class goes through this sheet fill in the blanks with any examples that occur to you or to the class as a whole. You have also been provided with an with a sheet of ideas, terms, concepts and examples, which you can match up to each Key Learning Area in this outline. 

Keep this sheet as a guide for questions and concepts you will have to consider about any sacred text, religious tradition or interpretative school that you are studying for this unit.
	Key Learning Areas

(What you will be examining)
	Key Concepts

(That you should know)
	Inquiry Questions that you may be asked to consider

	Sacred Texts exist within communities

Religious traditions acknowledge sacred texts as being authoritative

Sacred texts may derive from historical events, oral traditions and/or religious experience.

Sacred texts use a variety of genres.

Some sacred texts lay the foundation for belief and doctrine.

Sacred texts can be the source of stories, rituals and practices by which faith is conveyed and identified.

Sacred texts may include moral codes, practices and laws.

Sacred texts are subject to various interpretations.

Individuals or groups such as feminists, liberals, homosexuals or members of other religious groups can challenge traditional interpretations of texts.
	Examples?
This may include or imply ideas of?

Examples?

Examples?

Examples?

Examples?

Examples of Concepts of Justice?

By who or whom?

Interpretative Approaches?

Examples?


	* How does a text become sacred?

* How does a community demonstrate that a text is sacred?

* What is the place of the individual in the interpretation of texts?

* What is the origin of the authority?

* What are the criteria for inclusion of texts in a canon?

* What is religious truth? Are there other kinds of truth? 

* How do religious groups transmit or record their significant stories and experiences?

* How does the medium affect the message?

* How would ancient peoples have defined history?

* In what ways can sacred information be recorded?

* What literary styles are common to the period?

* What symbolic imagery and language is found in the text? 

* What are examples of some idioms that are found in the text?

* Which doctrines are derived from sacred texts, canonical or non-canonical? Why?

* Is the notion of a personal God derived from a sacred text?

* What are some of the basic cosmological ideas being expressed – for example ideas of spirits, daemons, dreams and visions?

* How do texts produce and nurture ideas about how to conduct rituals, festivals and ceremonies?

* How do Prayer Books, Lectionaries or Sacramentaries use scripture?

* What do they select/omit? Why?

* How have contemporary secular laws been influenced by the moral codes found within sacred texts?

* Where is the line drawn between secular law and religious law? By whom?

* In what ways are sacred texts used to legitimize the existence and actions of various groups?

* What does the reader bring to the text?

* Is it possible for contemporary readers (scholarly or otherwise) to correctly interpret ancient stories?

* What multiplicity of meanings has developed from the text in various cultural settings?

* Do males and females read the text differently?

* How have creation stories been used against women?

* How are women portrayed in sacred texts?

* How are homosexuals portrayed in sacred texts?


Study of Religion – Key Learning Areas Supplementary Sheet:

Ideas, Examples, Concepts, & Terms

Use the following to help fill in the Unit Aims Outline sheet:

________________________________________________________________________
History

Biography 

Prophecy

Poetry

Myth

Law

Gospel

Epistle

Symbolic 

Revelation

Inspiration

Inerrancy

Canonical vs. non-canonical

By Individuals

By Communities

By Groups 

By Societies 

By Authorities

By Laymen

By Scholars

By Theologians

By Philosophers

By Translators

Laws

Hymns, chants, or prayers

Rituals

Dreams and Visions

Christian Bibles

The Jewish Bible (Tanakh)

The Talmud

The Qur’an

Pali Canon

The Vedas

Festivals, Ceremonies and other rituals

Religious Literature

Music,

Drama

Art

Symbols

The 10 Commandments

The Beatitudes

The 5 Precepts

Hammurabi’s Code

Incarnation

Resurrection

Reincarnation

Salvation

Truth

Knowledge

Cosmology 

Artifacts

Manuscripts

Inscriptions

Mythologies

Post-modern interpretation Hermeneutics

Contextual Analysis

Fundamentalism

Literalism

Historical Criticism

Historical Revisionism

Community of readers

* Challenge of perceived gender bias in text and in interpretations of text

* Feminist Interpretation

* Homosexual Interpretation

* Literary Interpretation

___________________________________________

	Unit: Sacred Texts – Elective Unit – Lesson 2

	Class: Year 12 SOR
	Room: 
	Time: 40 mins
	Week: Week 1 of 9

	Aim

The aim of this lesson is to gain student response to a sacred text. At this early stage of the unit, students need to gain basic ideas about what they think about various sacred texts – how they interpret them, how they feel about them, and how they think religious practitioners might understand particular texts.



	Introduction [5-10mins]

The teacher should introduce the lesson by re-establishing with students the following Key Learning Areas:

· Sacred texts can be the source of stories, rituals and practices by which faith is conveyed and identified.

· Sacred texts are subject to various interpretations.

The teacher should write these on the board and discuss with students how in the previous lesson they expressed different views about sacred texts, about the level of importance they had for them, about the stories that they know from texts such as the Bible and from other religious traditions they have previously studied. In otherwords these are texts that are important and influential to societies at large – even to largely pluralistic secular societies such as Australia. The stories, rituals and practices that students know of from their studies or daily life reflect the importance that groups of people within a larger society give to sacred texts and thus influence that larger society. In Australia Christianity still forms the most organized religious influence, and texts found within the Bible are viewed in a sacred light, so these will tend to form many of the readily available stories, rituals and practices which students are familiar with – for this reason it is advised that students are given an excerpt from the Bible to examine. 



	Phases

Activity:
Response to Sacred Text activity:
The teacher should hand out a copy of a scripture passage from the Bible (a passage from Romans 2: 1-11 is provided with this lesson, but other passages, either from the Bible or other sacred texts can be chosen) or help the students find it in their Bible (if the class has a set). 

· Students then read the provided scripture passage privately – this should take 5 mins at the most. 

· When students have finished reading hand out the Sacred Texts Journal sheet and ask them to answer the questions. 

· Tell students that they can keep a collated journal of their work if they wish – they will receive more such texts in the future.

Note: Two excellent websites for obtaining excerpts from sacred texts are as follows: http://www.sacred-texts.com/index.htm & http://davidwiley.com/index.html

	[5 mins]

[15 mins]

	Conclusion [5 mins]

The teacher should finish up the lesson by quickly discussing with students some of the thoughts they had about the excerpt they were reading. Did the students regard the passage as being significant and important? Could they see how people might interpret and draw various meanings from the text – even if only to the importance they gave to it compared to another text?  

[No homework is necessary]



	Evaluation




Resources

· __ copies of Sacred Text reading.

· __ copies of Journal sheet

Reading Excerpt: A Christian Sacred Text


Book of Romans, Chapter 2: verses 1-11


You, O man, are without excuse, every one of you who passes judgment.
For by the standard by which you judge another you condemn yourself,
since you, the judge, do the very same things.
We know that the judgment of God on those who do such things is true.
Do you suppose, then, you who judge those who engage in such things
and yet do them yourself,
that you will escape the judgment of God?
Or do you hold his priceless kindness, forbearance, and patience
in low esteem, unaware that the kindness of God
would lead you to repentance?
By your stubbornness and impenitent heart,
you are storing up wrath for yourself
for the day of wrath and revelation
of the just judgment of God,
who will repay everyone according to his works,
eternal life to those who seek glory, honor, and immortality
through perseverance in good works,
but wrath and fury to those who selfishly disobey the truth
and obey wickedness.
Yes, affliction and distress will come upon everyone
who does evil, Jew first and then Greek.
But there will be glory, honor, and peace for everyone
who does good, Jew first and then Greek.
There is no partiality with God.
Study of Religion – Response to Sacred Texts Journal 

                                                     [Lesson 2]

· What sacred text was I reading from today? ________________________

· In what collection of scriptures is this sacred text found? ________________

· What passage did I read? __________________

· What did this passage seem to be about? 

_________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

· What words or phrase struck me most? Why?

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

· How applicable do you think this passage is to you in a modern scientific world?

____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

· What doctrines or beliefs do you think people might draw from this text?

___________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

· If I had a chance to talk to the author/s of the text about what I read today I would tell/ask Him/Her:

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

· Did you react to this text in a positive, negative or neutral way? Do you think your reaction was based on your own beliefs, upbringing or the inherent uniqueness of the passage itself?
___________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________ 
	Unit: Sacred Texts – Elective Unit – Lesson 3

	Class: Year 12 SOR
	Room:
	Time: 40 mins
	Week: Week 1 of 9

	Aim

Students understand approaches to understanding the context, events and meaning of a scriptural passage.


	Introduction [5-10 mins]

Discuss this question with students:

How do communities of believers decide on rules of interpretation, or what the most ‘accurate’ interpretations are?

Obtain student responses, ask questions about how people might challenge paradigms in communities - define Hermeneutics and Theology (examples of approaches to ‘correct’ interpretation found within Christianity).

What about Theology – how do Christian theologians decide on “rules of interpretation”?



	Phases

Activity: The art of interpretation
The activity is designed to discuss with students how a theological approach (or theologians) from a particular Christian tradition would approach the interpretation of a verse, passage or even word from a Bible. 

· The activity provided uses interpretative approaches found in The Lion Handbook to the Bible, which uses an evangelical Protestant theological interpretative framework in its “rules of interpretation”. 

Rules of Interpretation: (The Lion Handbook to the Bible)

1. Understand – What does the passage actually say?

2. Explain – What does the passage mean?

3. Apply- what does the passage mean today?
4. Holy Spirit – what role does the Holy Spirit play?
Two passages are provided for students to interpret, the activity asks students to use the Understand category – if students finish this early the teacher should ask students to do the Explain section form the Rules of Interpretation Table as well.

	[25-30 mins]



	Conclusion [5 mins]

Having established how theologians from a particular religious tradition might approach rules of interpretation discuss with the students the following:

· Discuss how theologians might try to locate the time and place (setting) for a biblical story, book, passage or verse.
· Will the setting be less exact for parables, or stories considered more literary, instructive or prophetic than historical? For example Job, Jonah, Ruth, Daniel, Judith, Isaiah.


	Evaluation




Resources
· __ copies of Rules of Interpretation activity.
· __copies of Bible readings.
Study of Religion    Activity – Rules of Interpretation within religious communities – Understanding the Bible…
You may have heard it said, “You can make the Bible say whatever you like?” This is a problem that communities or groups of Christians from particular traditions try to overcome in different ways. Often Church denominations have Bible colleges or Theological schools, that train priests, pastors, deacons or lay people in the faith, that are specifically designed to teach the correct way to interpret the Bible. Here is an example of one such approach to ‘correct interpretation’:

Understanding the Bible: (Adapted from The Lion Handbook to the Bible)

	1. Understand – What does the passage say?

1) Form – How or in what form was the passage written? 

(Historical, narrative, law, poetry, wisdom saying or prophecy)

2) Words - What is the meaning of individual words? (Use a Bible Dictionary)

3) Context - Where does the passage fit in the structure of the book? (Do you need to look at an earlier passage or another book of the Bible for it to make sense?)

4) Purpose - Why was the book or passage written?

5) Setting - In what situation or for what situation was the book or passage actually written? (Is there a particular historical setting to the passage that is significant but not meant to be applied literally today?)

2. Explain – What does the passage mean?

· Main Point – What is the main point of the passage?

· Theological Context – Where does the passage fit into the overall message of the Bible?

· Other Passages – How does the passage compare with other Bible passages?

· General Principles – What general principles are set forth?
3. Apply – What does the passage mean today?

· Warning, example, command or promise?

· God, humanity, church?

· What is the equivalent situation of believers today?

· Should the passage lead to Prayer or praise?
4. The Holy Spirit – What is the role of the Holy Spirit of God?
· Does the Holy Spirit guide interpretation?

· Does he need to?


Activity Instructions: Using Category 1 of the above outline interpret the passage from the Gospel of Matthew provided on the next sheet – describe its form, any significant words you recognize, the context, the purpose and the setting of the passage. For the context section look at the second passage from the Old Testament book of Micah – do you a think a Christian might use this passage to provide context for the Matthew passage - for their interpretation?

# “You do not need to worry about accuracy or getting it exactly right at this stage of the unit, just go for it”.

Study of Religion - Sacred Texts: Lesson 3 - Bible Readings 

Matthew 1:18-23

This is how the birth of Jesus Christ came about.
When his mother Mary was betrothed to Joseph,
but before they lived together,
she was found with child through the Holy Spirit.
Joseph her husband, since he was a righteous man,
yet unwilling to expose her to shame,
decided to divorce her quietly.
Such was his intention when, behold,
the angel of the Lord appeared to him in a dream and said,
“Joseph, son of David,
do not be afraid to take Mary your wife into your home.
For it is through the Holy Spirit
that this child has been conceived in her.
She will bear a son and you are to name him Jesus,
because he will save his people from their sins.”
All this took place to fulfill
what the Lord had said through the prophet:

Behold, the virgin shall be with child and bear a son,
and they shall name him Emmanuel,

which means “God is with us.”
Micah 5:1-4

The LORD says:
You, Bethlehem-Ephrathah,
too small to be among the clans of Judah,
From you shall come forth for me
one who is to be ruler in Israel;
Whose origin is from of old,
from ancient times.
(Therefore the Lord will give them up, until the time
when she who is to give birth has borne,
And the rest of his brethren shall return
to the children of Israel.)
He shall stand firm and shepherd his flock
by the strength of the LORD,
in the majestic name of the LORD, his God;
And they shall remain, for now his greatness
shall reach to the ends of the earth;
he shall be peace.
	Unit: Sacred Texts – Elective Unit - Conclusion to the Unit (Last formative Lesson)

	Class: Year 12 SOR
	Room:
	Time: 40 mins
	Week: Week 9 of 9

	Aim

Students answer the following Question:

What are the main themes that we have learnt from the unit?



	Introduction [5 mins]

Remind students that their assessment is coming up, that they need to be studying their notes and gobbets; particularly in relation to issues of interpretation of Sacred Texts (a revision sheet may be necessary). 

[Particular issues should be explored, issues of centrality and controversy to religious traditions – see assessment outline] 

	Phases

Discussion Based Activity:

The main thrust of the lesson should be to sum up what students have learnt from the unit:

· Have their views about the importance of sacred texts changed?

· What are some of the main approaches to interpretation of texts that they have examined – “The Documentary Hypothesis”, Historical Criticism, Historical Revisionism, Literalism, Truth vs. Fact, and Mythology vs. Science?

· What do students think about various approaches to interpretation of texts? 

· What about doctrines, ethical standards, rituals, social groupings experiential experiences that are formed by collective or personal interpretations of texts?

· What are “big issues” that students have examined?   


	[30 mins]

	Conclusion [5 mins]

Inform students of details for the next couple of lessons – especially if they are undertaking a practice test.



	Evaluation




Resources N.A.
Assessment for Unit (Summative)

Explanation of Assessment

Suggested links between content / resources and assessment are presented below. 

In week 9 of the unit (the final week) students should undertake an essay in response to stimulus material. As an extended piece of writing, the assessment asks students to consider stimulus material (found in the assessment) previously examined in the unit – particularly through document or gobbet studies (See p.41). Prior to the assessment students should be given two lessons to read through the stimulus material they have examined throughout the unit, take notes, ask questions and, if necessary, undertake a practice essay before the final assessment. The notes themselves can be an excellent learning tool and should be well organized and reflect use of reference location of information e.g. (S1) for source 1. Samples of standards of essays are to be shown and discussed with students to reinforce the development of essay writing skills – two handouts are provided as a guideline for argumentative and opinion based essay writing (See pp.43-44). 

Important Note: There are many sources provided in the Assessment, teachers are advised to pick those sources that they feel are appropriate to their classroom context.

Minimum requirement: What Students should know and be able to do and tell. 
Develop an extended written response to stimuli based on knowledge and well-organized notes. 

Show extensive knowledge and understanding of the texts being examined and the various interpretations that people, groups, sub-cultures and cultures can apply to them. 

Methods for Interpreting Sources prior to undertaking Assessment 

Two approaches are suggested here, students can either use Document Extracts or Gobbets (See description below). At least one Gobbet or Document Study a week would be ideal preparation for the assessment. 

Method 1: Document Extracts:
A. Approximately when was the document composed?

B. What can you ascertain about its authorship?

C. What purpose, or purposes, do you think it was intended to serve?

D. What is the historical context in which it was composed?

E. Either: What are some of the interpretations this Sacred Text has engendered amongst individuals, groups, sub-cultures, or cultures? (OR) How does this document reflect interpretations (by individuals, groups, sub-cultures, or cultures) of sacred texts? 

F. Are there any other features of the document worth noting?
Method 2: Gobbets: (See p. 42 for student handout on Gobbets)

Gobbets (Gobbet – meaning, “an extract”) provide an excellent method for training students to interpret sources in a sound and logical manner. The skills they gain in this regard can be used to more fully understand the significance and meaning of sources they find in their assessment.

What is a gobbet? 

A Gobbet is a commentary on a short documentary extract, cartoon, photograph, map, table, data graphic, or other source that has been carefully selected to illustrate a particular theme. It is concise, precise, and focused. It is not a mere paraphrase of the document or translation into the student's own words, which adds nothing to the reader's understanding of the document. Nor is it a starting point for a short essay on the topic that the Gobbet illustrates. The ideal Gobbet demonstrates familiarity with the document or image AND illuminates wider issues.

A successful Gobbet:

· Identifies the main theme(s) that the Gobbet illustrates.

· Demonstrates familiarity with the subject area(s) of the Gobbet.

· Brings out aspects of the authorship, conventions, dating, genre, language, context, etc., that are relevant.

· Shows understanding of the wider significance of the Gobbet, such as its typicality, representativeness, uniqueness, reliability, bias.

· Contextualizes the Gobbet, making connections with, and reference to, other relevant documents.

· Comments briefly on other relevant aspects of the Gobbet.

· Substantiates the points that are made.

· Is free from irrelevance and errors.

· Is well structured and expressed.

Study of Religion: Gobbets                  [Student Handout]

What is a Gobbet?

A Gobbet is your commentary on a short documentary extract, photograph, map, table, data graphic, or other historical source that illustrates a particular theme. A Gobbet is concise, precise, and focused. It is not just a rewording of a source into your own words; this adds very little to your understanding of the source (or your teacher’s). Instead you have to indicate to your teacher that you understand the significance and meaning of the source.

Describing and interpreting your Gobbet?

Summarise, briefly, what the gobbet says, and state where the document comes from, (if possible or relevant). Identify the author (if any) and provide a few lines of biography, again, if relevant to the topic.

The main core of the answer is to identify why the gobbet has significance for the subject under discussion. Does it illustrate a particular feature of the subject, shed light on a known historical problem or refer to something historically unusual?

· If presented with a picture or an image of an artifact, you should similarly, begin by identifying the maker or artist and provide a brief description of what the object is, a tomb, an inscription on a tomb, a detail from a painting etc.
You should then go on to identify the main significance of the artifact or picture. What is it representing? What do you know about the historical context or about specific details about its production?

Example:

	Description: 

This inscription from a Cartouche found at Giza relates the story of an encounter the Pharaoh Tuthmosis IV (1401-1390 BCE) had while sleeping in the shadow of the Sphinx.

Significance? “The importance of “sacred sites” in ancient Jewish or Christian literature is shown to exist in other cultures of the ancient near east…. 

[Fill in the rest]:
	Tuthmosis went for a walk at midday. He sat down in the shadow of this great god: sleep and dreaming came upon him when the sun was at its height.
 He discovered the majesty of this venerable god who spoke to him as a father speaks to his son: “Look at me, gaze upon me, Tuthmosis my son. It is I, your father Harmachis-Khepri-Ra-Atum. I will give you my kingdom on earth at the head of all that live…the country will belong to you in its length and breadth, as well as everything that is lit by the eye of the universe.



Senior Study of Religion - Preparation for Assessment 

SKILLS OF CRITICAL ANALYSIS 

You will need to use the skills of critical analyze in your assessment. Although your assessment is a written response to stimuli, it will not be enough to simply present and summarize the information you will be examining. You will need to ask deeper questions of the sources you are examining. Ask why, how, and to what extent? This means that critical analysis is about problem solving and also some creative thinking.

Steps in critical analysis

1. Think about your information. What are your hunches and questions about the source material?

2. How do your ideas relate to theory or facts? Question. Evaluate. Make judgments. Find connections. 

3. Argue clearly. Make sense. Consider:

· ‘Shades of grey’

· Similarities and differences

· Strengths and weaknesses

· What you agree and disagree with

· Assumptions (are they fair to make?)

· Evidence

· The quality and reliability of the evidence

· Other interpretations that might be drawn from the evidence

· Bias from the sources

4. Make sure:

· Your introduction clearly expresses the intention / problem / hypothesis / guiding question / 

· The argument is based on a sound premise

· The points made lead logically to the conclusion (they show how you reached it)

· Every point is relevant

· The conclusion does not introduce new points. 

Senior Study of Religion – Preparation for Assessment

GIVING AN OPINION 

We often know what we think about a topic, but how useful is an opinion if we can’t back it up with evidence or reasoned argument? As soon as you give an opinion, the question ‘Why?’ is likely to come right back at you. 

If you are asked to provide an opinion in a piece of work for assessment, or even if you are having a discussion with friends or classmates you will find you get along a lot better if you can support your opinion with facts or reasoned argument. 

When asked to give an opinion, you will need to:

1. Challenge your own thinking by considering different views, arguments, and facts. Views that have been tested are likely to provide more powerful support for your opinion.

2. Express your opinion in one or more ways that are appropriate to your audience.

3. Justify or defend your opinion in an informed way (this means using the sources provided for you critically.

Key terms

	Argument
	An exchange of opposite or different views. There are many ways of looking at a topic.

Facts or information offered as a evidence to support a belief, opinion, hypothesis, or theory.

	Conjecture
	An unsubstantiated opinion or hypothesis 

	Evidence
	Information that leads one to believe that something is true or not true.

	Fact
	A claim that something is accepted as true, but is open to challenge and verification

	Hypothesis
	A carefully worded statement that is offered as a starting point for investigation.

	Idea
	A thought, cognition, personal view.

	Information
	Evidence/data or knowledge acquired through study, research, experience, or observation. 

	Issue
	A topic that generates debate from different perspectives, and about which people have differing opinions. 

	Knowledge
	Information acquired from learning, experience, and reasoning.

	Opinion
	A point of view, or attitude. An opinion is not necessarily based on fact or knowledge, but when given in the context of an extended response assessment, interpretation of evidence should support it. Avoid emotive language when stating an opinion.

	Reason
	A logical explanation of the cause of something

To argue logically, so that one point derives from, or can be inferred from, another.


Study of Religion        Assessment for Elective Unit: Sacred Texts                                             

Test Format: Essay response to stimuli – Supervised Examination.
Time Allowed: Perusal time: 10 minutes Working time: 90 minutes 

Length: 600-800 words

	Student’s Name:      


	Teacher’s Name:


Teacher Comments: _______________________________________________________ ________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
Instructions: You are to write an essay of 600-800 words in response to one of the questions below, by using the evidence provided and through your own knowledge. In your essay you need to show your understanding of the sources provided, by demonstrating that you understand the views being expressed in these sources and interpreting them accordingly. This means that you do not just reword the sources into your own words. Instead you should evaluate, interpret and argue from the sources to prove the points you want to make. Remember you do not have to confine yourself to the sources provided; the knowledge you have gained through doing this unit should be used in this essay as well. 

When you are referring to sources in your essay, refer to the author (if known) or title and the number of the source, eg. “, Lao Tzu in Source 7, teaches that…”

Questions

Choose one of the following questions and defend your viewpoint using the sources provided. Clearly indicate on your response paper which question you have chosen.

1) As a Study of Religion scholar (in training) argue for whether Historical Criticism or Historical Revisionism is the best way to interpret ancient religious texts, such as those found within the Bible? 

2) Consider the criticisms of Evangelical Christian scholarship put forward by the liberal Christian scholar James Barr – how do these criticisms reflect the differing ways that Christians can approach the interpretation of their sacred texts?

3) Using your notes and your previous knowledge of Flood stories, compare and contrast the story of The Flood in the Babylonian Enuma Elish to the story of The Flood in the book of Genesis – explain how various Christian or Jewish communities interpret or explain the similarities between the these and other Flood stories?

4) Many sacred texts contain conceptions of an impersonal or personal Ultimate, of an Absolute, or of a Maker or of a Creator. Using examples argue for whether the Judaic, Christian and Islamic conception of a personal Creator God can be linked to any of the conceptions of an Absolute found within Hinduism, Taoism or Buddhism?

5) Choose any One excerpt from a sacred text within this test paper, explain how two believers from the same major world religion could interpret the text in very different ways?

6) Explain how, in your view, Monistic thought was developed in the Upanishads – was this due to the influence of the Vedic Scriptures or were the Upanishads a complete re-invention of a previous Hindu polytheism?      

Sources 
Source 1:

The Tao that can be trodden is not the enduring and
unchanging Tao. The name that can be named is not the enduring and
unchanging name. (Conceived of as) having no name, it is the Originator of heaven
and earth; (conceived of as) having a name, it is the Mother of all
things. Always without desire we must be found, If its deep mystery we would sound;
But if desire always within us be, Its outer fringe is all that we shall see.
Under these two aspects, it is really the same; but as development
takes place, it receives the different names. Together we call them
the Mystery. Where the Mystery is the deepest is the gate of all that
is subtle and wonderful.

[Lao Zi, Tao Te Ching, Chapter 1, (600 BC)] 

Source 2:

Gilgamesh met an old man named Utnapishtim, who told him the following story. The gods came to Utnapishtim to warn him about a terrible flood that was coming. They instructed Utnapishtim to destroy his house and build a large ship. The ship was to be 10 dozen cubits high, wide and long. Utnapishtim was to cover the ship with pitch. He was supposed to take male and female animals of all kinds, his wife and family, provisions, etc. into the ship. Once the  ship was completed the rain began falling intensely. The rain fell for six days and nights. Finally things calmed and the ship settled on the top of Mount Nisir. After the ship had rested for seven days Utnapishtim let loose a dove. Since the land had not dried the dove returned. Next he sent a swallow, which also returned. Later he let loose a raven which never returned since the ground had dried. Utnapishtim then left the ship.

[Abridged version of the Babylonian 11th century BC tablet of “the Epic of Gilgamesh”] 
Source 3:
Holy, holy, holy, is the Lord God Almighty, who was and is and is to come!

[Revelation 4.8 – The Bible]

I am the Alpha and the Omega, the first and the last, the beginning and the end.
[Revelation 22.13 – The Bible]
Source 4:

All that is on the earth will perish:
But will abide forever the face of thy Lord--
full of Majesty, Bounty, and Honor.
[Qur'an - Surah 55.26-27]
Source 5:

When the LORD saw how great was man's wickedness on earth, and how no desire that his heart conceived was ever anything but evil, he regretted that he had made man on the earth, and his heart was grieved. So the LORD said: "I will wipe out from the earth the men whom I have created, and not only the men, but also the beasts and the creeping things and the birds of the air, for I am sorry that I made them." But Noah found favor with the LORD… Make yourself an ark of gopherwood, put various compartments in it, and cover it inside and out with pitch. This is how you shall build it: the length of the ark shall be three hundred cubits, its width fifty cubits, and its height thirty cubits…Of all other living creatures you shall bring two into the ark, one male and one female, that you may keep them alive with you… Seven days from now I will bring rain down on the earth for forty days and forty nights, and so I will wipe out from the surface of the earth every moving creature that I have made."… For forty days and forty nights heavy rain poured down on the earth… The waters maintained their crest over the earth for one hundred and fifty days… Gradually the waters receded from the earth. At the end of one hundred and fifty days, the waters had so diminished that, in the seventh month, on the seventeenth day of the month, the ark came to rest on the mountains of Ararat… At the end of forty days Noah opened the hatch he had made in the ark, and he sent out a raven, to see if the waters had lessened on the earth. It flew back and forth until the waters dried off from the earth. Then he sent out a dove, to see if the waters had lessened on the earth.

But the dove could find no place to alight and perch, and it returned to him in the ark, for there was water all over the earth. Putting out his hand, he caught the dove and drew it back to him inside the ark. He waited seven days more and again sent the dove out from the ark. In the evening the dove came back to him, and there in its bill was a plucked-off olive leaf! So Noah knew that the waters had lessened on the earth. He waited still another seven days and then released the dove once more; and this time it did not come back…

[Excerpted from Genesis, Chapters 5-8. (New American Bible)]

Source 6:

Who knows the Eternal's day
and the Eternal's night,
Each lasting a thousand ages, truly
knows day and night.
At daybreak all things are disclosed;
they arise from the unmanifest.
At dusk they dissolve into
the very same unmanifest.
Again and again, the whole multitude
of creatures is born, and when night falls,
Is dissolved, without their will,
and at daybreak, is born again.
Beyond that unmanifest is
another, everlasting unmanifest
Which has no end, although
every creature perish.
This is called the imperishable
unmanifest and the highest goal.
Who reaches it does not return.
It is my supreme abode. 

 [Bhagavad-Gita, 8.17-21]
Source 7:

What fundamentalists insist is that…the Bible…must be interpreted so as to avoid any admission that it contains any kind of error. In order to avoid inputting error into the Bible, fundamentalists twist and turn back forward between literal and non-literal interpretation… In the conservative evangelical literature…what they mean…is that the Bible contains no error of any kind – not only theological error, but error, in any sort of historical, geographical, or scientific fact… To take a well-known instance, most conservative evangelical opinion today does not pursue a literal interpretation of the Creation story in Genesis…The New Bible Dictionary (a conservative publication) tells us: “Genesis has an artificial literary structure and is not concerned to provide a picture of chronological sequence but only to assert that God made everything.” Only that God made everything! …How ridiculous a mouse has the mountain of fundamentalist interpretation brought forth! What radical ‘liberal’ or wild ‘modernist’ did not believe ‘only’ that God had made everything?

   We see, then, that a symbolic and non-literal interpretation of Genesis 1 is preferred, and it is now only very extreme fundamentalists who insist that a literal interpretation of the six days of creation is obligatory…What has happened is that the scientific evidence for the long duration of the beginnings of the world has become too strong to withstand. A literal interpretation would mean pitting the Bible against scientific truths which fundamentalist intellectuals now themselves accept; this would in turn force the admission that that the Bible in this respect had been wrong. In order to avoid this the conservative interpreter moves over into a non-literal exegesis; only this will save the inerrancy of the Bible… In fact the only natural exegesis is a literal one, in the sense that this is what the author meant. As we know from other parts of Genesis, he was deeply interested in chronology and calendar, and he depicted the story of creation in a carefully and deliberately arranged scheme of one week… About the actual processes of the origin of the world as we know them he knew, of course, nothing and set against our knowledge of these processes his account is certainly ‘wrong’. Since on the other hand, the processes… that are known to us through modern science, were certainly totally unknown to him, this ‘wrongness’ is quite irrelevant to our understanding of the story. But for the fundamentalist any kind or degree of wrongness in the Bible would be catastrophic. 

[Excerpt from Barr, James, Fundamentalism, Chapter 3, The Bible – First Stage, Westminster Press, 1978, pp.41-42]

Source 8:

The Dharmakaya, though manifesting itself in the triple world, is free from impurities and desires. It unfolds itself here, there and everywhere responding to the call of karma. It is not an individual reality, it is not a false existence, but is universal and pure. It comes from nowhere, it goes to nowhere; it does not assert itself, nor is it subject to annihilation. It is forever serene and eternal. It is the One, devoid of all determinations. This body of Dharma has no boundary, no quarters, but is embodied in all bodies. Its freedom or spontaneity is incomprehensible; its spiritual presence in things corporeal is incomprehensible. All forms of corporeality are involved therein; it is able to create all things. Assuming any concrete material body as required by the nature and condition of karma, it illuminates all creations. Though it is the treasure of intelligence, it is void of particularity. There is no place in the universe where this Body does not prevail. The universe becomes but this Body forever remains. It is free from all opposites and contraries, yet it is working in all things to lead them to Nirvana.
[Avatamsaka Sutra – 2nd century AD – Chinese Buddhist text]

Source 9:  "I am Brahman" (Aham Brahmasmi). This states the identity of the inmost consciousness of the individual with that of the supreme Divine. The ultimate truth of Vedic knowledge is that whatever we worship as truth apart from ourselves destroys us. They teach that our own Self is the true Divinity, that it is the presence of the absolute within our heart and the entire universe. 

"The Self is Brahman" (Ayam Atma Brahma). This also states the identity of the soul with the Absolute but in a more objective and less direct manner. Not only is our Self the Divine. It is the same Self in all beings that is the same Absolute truth. 

"Intelligence is Brahman" (Prajnanam Brahma). Our discernment of truth is the truth itself. It indicates that the Divine intelligence is present within us and has the power to return us to the Divine. Our inmost intelligence is that supreme intelligence through which we can merge into the Absolute. 

"The Universe is Brahman" (Sarvam Khalvidam Brahma). The entire universe is the Divine, which includes our self. The Divine is not only the consciousness principle in you and I, it is also the being principal in all things. It is the ultimate object as well as the inmost subject in all beings. It is one and all and all in one. 

"He am I" (So'ham). This shows the identity of the self with the Divine Lord inherent within the natural movement of our breath. "So" is the natural sound of inhalation, "ham" of exhalation. 

These are statements of the identity of the individual consciousness with the Absolute or Divine reality. They all derive from and merge into Om (AUM), the Divine Word of "I am all". 

[Excerpted and Abridged from, The Upanishads, F. Max Müller, Oxford University, 1894]

Source 10:

We are told that Nirvana is permanent, stable, imperishable, immovable, ageless, deathless, unborn, and unbecome, that it is power, bliss and happiness, the secure refuge, the shelter, and the place of unassailable safety; that it is the real Truth and the supreme Reality; that it is the Good, the supreme goal and the one and only consummation of our life, the eternal, hidden and incomprehensible Peace.

[Edward Conze, Buddhism: its essence and development (Harper & Row 1975), p.40.]

Source 11:

All flesh is grass,
and all its beauty is like the flower of the field.
The grass withers, the flower fades,
when the breath of the Lord blows upon it...
The grass withers, the flower fades,
but the word of our God will stand forever.
[Isaiah 40: 6-8 – The Bible]
Source 12:

Scholarship has had to face the problems inherent in seeking to discover the underlying history or the set meanings to sacred texts. 19th and 20th century historical criticism, in particular, had as its premise the idea that the underlying historicity of the accounts of the Old Testament, for example, could be discovered through historical research. In recent years such claims have been increasingly challenged by historical revisionism. Scholars such as Phillip R. Davies have argued that such endeavours create only a mirror of the readers. That is, scholars have interpreted meaning from biblical and non-biblical texts of the ancient world that has been formed by the desire of what they want to find, or have been taught to see. An example is ancient Israel; in the past scholars have constructed a history of Israel by trying to fit historical settings and archaeological findings around the biblical texts, instead of using archaeology to construct who the people of ancient Palestine were, including Israel, and then turning to biblical texts. 

       Other scholars, particularly Paul Ricoeur, have challenged the notion that a religious text is simply dialogue placed on paper. Ricoeur argues that a text is semantically independent of the intention of its author. That is, “the text in fact means whatever it says to me, not necessarily what its author has meant”. This has intrinsic value in itself. Once texts have been written their meanings are no longer determined by the understanding the original audiences had of the same texts. Each subsequent audience may now read its own situation into the text, for a text and its passages, transcends its original circumstances. Ricoeur argued that new readings of passages were not any less valid, just that the new meaning should not contradict the original audiences understanding, if that understanding could be understood at all.   
[Abridged from: Ricoeur, Paul. Interpretative Theory - Discourse on Surplus of Meanings, 1976. & Phillip R. Davies. “Searching for ‘Ancient Israel’”, JSOTSupl 48; 1992, pp. 21-46.]
Source 13:

In the world, inclusive of its gods, substance is seen in what is insubstantial. They are tied to their psychophysical beings and so they think that there is some substance, some reality in them. But whatever be the phenomenon through which they think of seeking their self-identity, it turns out to be transitory. It becomes false, for what lasts for a moment is deceptive. The state that is not deceptive is Nibbana: that is what the men of worth know as being real. With this insight into reality their hunger ends: cessation, total calm.

[Sutta Nipata 756-5, the second of three divisions of the Tipitaka, the Pali canon.]
Source 14:                                                        Source 15:

	Of old thou didst lay the foundation of the earth,
and the heavens are the work of thy hands;
They will perish,
but thou dost endure.
They will all wear out like a garment,
thou changest them like raiment, and they pass away.
But thou art the same,
and thy years have no end.
[Psalm 102.25-27 – The Bible]
	“…That the face of everything is perishing save his Face…Indeed everything other than he is pure non-being…has being not of itself but in regard to the face of its Maker, so that the only thing which truly is, is God’s Face.”

[The Sufi Mystic Mishkat al-Anwar, quoted in Fakhry, A history of Islamic Philosophy, p.278.]


Study of Religion Criteria Sheet: Extended written response to evidence 
	
	Standard A
	Standard B
	Standard C
	Standard D
	Standard E

	Criterion 1

Forming knowledge through critical inquiry


	In response to questions the student: 

Consistently uses sources provided to comprehend and apply a range of explicit and implicit meanings

Identifies implicit and explicit patterns of information and categorizes evidence

Interprets values and motives and identifies perspectives through acknowledging the context, meaning and significance of the source.
	In response to questions the student: 

Usually uses sources provided to comprehend and apply explicit and some implicit meanings

Identifies explicit patterns of information and categorizes most evidence

Interprets values, motives and identifies perspectives through corroborating sources


	In response to questions the student: 

Uses sources provided to comprehend and apply meanings, but only understands explicit meanings.

Identifies obvious themes or patterns of information that are explicit

Refers to sources to make obvious decisions
	In response to questions the student: 

Uses sources to identify basic explicit meanings

Comprehends some explicit information only

Decisions that are made are supported primarily with the students opinion
	In response to questions the student: 

Includes some basic information that is somewhat relevant

Comprehends little information or meaning that is relevant

Recognizes some common characteristics in a source. 

	Criterion 2

Communication Skills:

- Communicating knowledge
	The student:

Consistently communicates accurate definitions, key concepts, events and historical developments, and the interrelations between them.

Meets requirements for length, language conventions and referencing. 

Presents valid arguments that are coherent and use extensive vocabulary (in a succinct and effective manner)

Incorporates direct and indirect references to evidence provided

Accords closely with the style and conventions of the genre 


	The student:

Usually communicates accurate definitions, key concepts, events and historical developments

Meets requirements for length, language conventions and referencing. 

Presents valid arguments that are coherent and use vocabulary effectively

Incorporates direct and indirect references to relevant evidence

Accords fairly closely with the style and conventions of the genre


	The student:

Communicates some definitions, and describes some key concepts, events and historical developments

Meets requirements for length, language conventions and referencing adequately. 

Presents arguments that are coherent, but are expressed in descriptive and explanatory language in which the meaning needs to be discerned

Incorporates some direct references to appropriate sources of evidence

Uses the genre, but commits errors


	The student:

Communicates some definitions and historical knowledge

The requirements for length, language conventions and referencing are not met adequately

Presents responses to basic research questions that are sometimes discernible

Incorporates some references to sources of evidence

Uses the genre, but commits many errors in style and convention


	The student:

Communicates little recall or selection of relevant or accurate historical knowledge

The requirements for length, language conventions and referencing are not met

Presents responses to questions that contain errors in style and convention that obscure the meaning

Does not meet stipulated requirements

Does not meet stipulated requirements


Teacher Comments: _______________________________________________________ ________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
Appendices:

Appendix 1: Sacred Texts: The Upanisads
The Upanisads, which form the last section of the literature of the Veda, were begun from as early as c. 900 BCE by a succession of teachers and sages who flourished in the 7th and 6th centuries BCE. The term Upanisad itself usually implies the idea of sitting at the feet of a teacher. Of the approximately 112 extant Upanisads, about 13 date from the Vedic period, these principal early Upanisads sought to develop answers to questions posed in the Rig-Veda and the Brahmanas regarding the real significance of Vedic sacrifice and ritual and the source and controlling power of the world and the individual. Their answer was the doctrine of Brahman, the ultimate and universal reality of pure being and consciousness, and the identity of Brahman with the inner essence, or atman, of the human being. It was this doctrine and the philosophical pull it generated that led to the synthesis of the Vedic tradition, that had been brought by the Aryan invaders centuries before, with the previous and continuing Ascetic Indian traditions of the Dravidian and Harappic inhabitants of India. 

       Vedic religion had, until the first philosophical musings that led to the Upanisads, almost solely honored a classical pantheon of deities, such as Indra, the god of thunder and king of the gods or Agni, the god of fire, that were tied to nature. The fire sacrifice, and thus Agni, had been of utmost and central importance in taking the prayers of worshipers to the realm of the gods asking for blessings and assistance. Early Upanishadic thinkers began to view these gods of the Vedic ritual tradition as belonging to the phenomenal world, in contrast to the all-pervading reality of Brahman. But of course the problem remained of how to understand this reality. The ascetic use of tapas (“heat,” or austerity associated with meditation and yoga) was appealing in this regard because in it was bound the idea that the use of meditation or tapas destroyed human sin. And of course by destroying this nature one could become closer to the divine, leaving behind the illusion of the cycle of life and being liberated. Thus it may be argued that meditation originally arose in the early Upanishadic period as a way of internalizing the fire sacrifice (which was a way of reaching the divine) and that this lead to many streams of asceticism outside of the Brahmanical circles merging into Vedic tradition. In other words Asceticism gave to Vedic tradition the various practices used to achieve tapas, techniques such as fasting, mortification, and meditation. 

          This synthesis of the two through the philosophical nature of the Upanisads was also occasioned by necessity. The rise of heterodox systems of thought, such as Buddhism and the Jainism, may have been part of that same questioning nature but Buddhism in particular had enjoyed success in challenging Brahmanical (priestly) power. So it was the case that Vedic orthodoxy further saw the need to adapt to non-Vedic influences such as meditation and other forms of asceticism. As Thomas Hopkins puts it:

These emphases together undercut popular support for the non-Vedic movements and established the Brahmanical system once more at the center of the Indian religious life, but this time with much greater openness and flexibility and with much greater popular involvement.

What was essential for daily life, then, was not the specific identity of Brahman but his accessibility through meditation. It was this that also allowed Vedic gods to be absorbed into the post-Vedic system. A god could still remain as a way of accessing the ultimate reality because the gods were still an aspect of the divine. So no longer was an aspirant completely dependent upon priests to mediate between his or her self and the gods, but through the appropriation of mental disciplines such as meditation from ascetic traditions, direct contact with Ultimate Reality was possible for those who were willing to submit to yoga or discipline. While the masses were certainly not able to easily avail themselves of the teachings of the Upanisads such changes filtered through nevertheless. The fulfilling of Dharma became more private for householders. Rituals could be held in private and the ascetic practices could be sought after once the duties of life had been fulfilled (As in Student, Householder and so on).

 

 Sources Used:

· Hopkins, Thomas J. The Hindu Religious Tradition, Dickenson, Belmont, 1971.

· Klostermaier, Klaus K. A Survey of Hinduism. University of New York Press, Albany, 1994.

· Zaehner, R.C. Hinduism, Oxford University Press, Oxford, 1962.
Appendix 2: Dreams in Jewish, Christian and Greco-Roman texts
Of course, everyone dreams. But not everyone over time has given the same importance and significance to dreams. For some, they matter little; for others they are especially significant and life shaping. 

The dreams we are interested in for now are those recorded in the Jewish Scriptures. Israel never, of course, lived in isolation, and its literature clearly reflects the influence of other traditions and other cultures on its own. Mesopotamian, Babylonian, Egyptian, Assyrian, Syrian, Greek, Palestinian, even Roman cultures all impacted on the life and thought of Israel; and that applies also to their understanding and interpretation of dreams. The Chaldeans and the magoi in particular were renowned interpreters of dreams, and Books of Dreams recording thousands of dreams have been found from those Mesopotamian traditions.

Dreams [probably same as night vision; sleep vision: The Hebrew word for dream chalom, is closely allied to the word for see/vision, chazon] were commonly thought of as emanating from supernatural powers, and great importance was attached to their meaning and interpretation. Bad dreams or nightmares were often attributed to demons or evil spirits or sorcerers. 

There were thought to be basically two classes of dreams: 

1. Simple dreams in which announcements are made in clear form [Gen 20:3, 6-7; 31:10-13; 1 Kgs 3:5ff; Mth 1:20; 2:12; Acts 9:10] and 

2. Complex dreams which need an interpreter [Gen 37:5-10; 40:5ff; 41:1ff; Judges 7:7ff; Dan 2]. 

In the OT, there is only one source of all dreams: God; and therefore his assistance is, and must be, sought in interpreting them [This is very much the point in the Joseph/Daniel dreams]. 

God uses dreams to communicate to 

· Individuals [Job 33:15-16: "in a dream, in a vision of the night, when deep sleep falls upon people, in slumberings upon their beds; then he opens the ears of people and seals their instruction"].

·  To kings [1 Sam 28:6]: Dreams by kings were especially seen as important since kings were held often to be in a closer relation to the gods and a clearer vehicle of communication than other mortals. In Gen 20:6, God appears to Abimelech, king of Gerar, in a dream and gives him directions as to how to deal with Abraham who has tricked him into thinking that Sarah is his sister, not his wife.

Note the comment regarding Saul. Remember: Saul is a king, and therefore in close relation to God, but for a time, he did not 'walk in the ways' of God, and so,  "The Lord did not answer him, either by Urim or by dreams or by prophets" [1 Sam 28:6]. So, instead, Saul goes to a medium; note his complaint in 1 Sam 28:15, 'God has turned away from me and answers me no more, either by prophets or by dreams'; and so he turns to Samuel via the medium.

· To prophets [Num 12:6]. Joel [2:28] looks forward to the day when people will dream dreams and see visions, and Acts said these days are come [Acts 2:13].

There is also a negative view of dreams in the OT [Read Zech 10:2; Job 20:8; Ps 73:20; Deut 13:2-6; Jer 23: 25-32; 27: 9-10; 29:8-9; Sirach 34 [31]: 1-8. But in Daniel, for example, while the methods of the Babylonian dream interpreters are inferior, they are not in principle rejected. Daniel is made chief dream interpreter [4:6] with authority over the Babylonian sages [2:48].

Unlike the Babylonians with their Books of Dreams, there is no such book known in Israel's literature, and so we don't have access to the ordinary dreams of ordinary people. Instead, dreams appear to significant people like kings and prophets and priests and the heroes of Israel; and they appear to be a sign that these people are in close communication with Yahweh, who appears to them either directly and indirectly through an agent in dreams to communicate his will or intentions.

So, nearly all, if not all, the dreams recorded in the OT are of these two types; there is no clear mention of the dead appearing in dreams - something very common in other cultural traditions - even though the dead were summoned for magical purposes etc also in Israel (necromancy). Generally, the dead belonged to Sheol and that was a place outside of life, outside of the praise of Yahweh, and therefore not a place that one would really wish to contact. For the Greeks, on the other hand, the dead were divine, among the gods, demons etc.

� At the time of the writing of New Testament texts (mainly the 1st Century CE) Jewish Scriptures would have comprised many texts that have since been termed pseudepigraphal and apocryphal; the book of Jude for example quotes 1st Enoch.


� What this suggests is that the Bible is a multiplicity of Bibles beyond the scope of this essay to even begin to cover.


� Collated as we know it probably by the 1st or 2nd Centuries CE


� Which contains only the Pentateuch as the Torah


� The Old Testament Pseudepigrapha. 2 Volumes. Edited by J. Charlesworth, Doubleday & Co, New York, 1983, p. 16


� In response perhaps to mystic movements taking authority from mystic experiences – for example from such texts as Jubilees 4: 17-19. 


� Note: this does not mean the canon as we know it today – scriptures included other texts beside the ones collated into a Jewish canon.


� St Jerome’s version (the Vulgate) of course did cover the Jewish canon by the 4th century CE.


� Targum: a translation or a paraphrase of text with added commentary. An example is the Arabian Targum, Pseudo-Jonathon, on Genesis 5:24 where the term metatron is used to describe Enoch. Metatron is a figure in mystic texts often seen as God or as a being of great power close to God. Early Christians associated this figure with Jesus. 


� The Babylonian Talmud was finished by this time. Peshat and Rashi methods came about in response to the rise of Islam where many Jews felt threatened by the appropriation of Jewish scriptures by Islam. Peshat attempted to decide, “the plain message”, 


� As Barbara Thiering has infamously pointed out in, Jesus the Man: A New Interpretation of the Dead Sea Scrolls, Doubleday, Sydney, pp. 24-35.


� This reflects the views of the Historical Revisionist approach that has developed amongst scholars in regards to the Old Testament. Historical Revisionism sees the Old Testament as primarily stories with only snippets of facts being touched upon. These stories are the product of the multiplicity of religious and philosophical movements that were to be found in the lands of the Persian Empire of which the Jews were a part. Early scholars to advocate the unreliability of historical Criticism, in 1946, were W.K. Winsott and Monroe Beardsley, in their book The Intentional Fallacy, Sewane Review. 54, 1946. Such thinking was given impetus by the scholar Hans-Georg Gadamer, he published in Germany his book Truth and Method (Seabury, New York, 1975). Gadamer’s main thesis being that truth cannot reside in the readers attempt to get back to the authors meaning, for this ideal cannot be realized due to every interpreter bringing a new and different knowledge of the text in what he termed, “the readers own historical moment.” The last decade or so has seen Historical Criticism losing ground to Historical Revisionism.


� The Bible. New International Version Study Bible, General Editor: Kenneth Barker, Zondervan, Grand Rapids, 1973 for NIV text & 1995 for Study Bible notes, p. 1422.


� Ibid.


� Ibid. pp. 1533-1534


� Ibid. pp. 1936-1937


� cf. John 6:53 & 2nd Corinthians 11:5 also deal with similar questions of how to interpret meaning from the texts.


� Phillip R. Davies. “Searching for ‘Ancient Israel’”, in In Search of ‘Ancient Israel’, JSOTSupl 48; 1992, pp. 21-46.


� Ibid.


� Ricoeur, Paul. Interpretative Theory - Discourse on Surplus of Meanings, Fort Worth, Texas Christian University Press, 1976


� Ibid.


� The Bible. New International Version Study Bible, General Editor: Kenneth Barker, Zondervan, Grand Rapids, 1973 for NIV text & 1995 for Study Bible notes, p. 43. 


� As is common in ancient literature, as far back as the Egyptians, the vision occurs at midday, cf. 2.


� 1976: Giza au deuxieme millenaire. Cairo. Transcript published by Christiane M. Zivie and used by Nicolas Grimal. A History of Ancient Egypt. Blackwell, Oxford, 1994, p. 220 & 483.


� Hopkins, Thomas J. The Hindu Religious Tradition, Dickenson, Belmont, 1971, p.62.





