	Assessment Item
	SOSE: Optional History Syllabus

	
	Lower Secondary: Level 1 2 3 4 5 6


Power and Apparel: 
A comparative study of ancient societies
	
	Strand
Systems, Resources and Power

Time, Continuity and Change

Culture and Identity


Core Learning Outcomes

	Systems, Resources and Power
	SRP 6.1
	Students devise simulations in various media that highlight power relations at various times in the past.

	Time, Continuity and Change
	TCC 6.1
	Students evaluate evidence from the past to demonstrate how such accounts reflect the culture in which they were constructed.

	
	TCC D6.1
	Students evaluate evidence of the ways in which their personal histories and the histories of others have been constructed.

	
	TCC D6.2
	Students produce or perform an account that links their own histories with those of others. 

	Culture and Identity
	CI 5.3
	Students share their sense of belonging to a group to analyse cultural aspects that construct their identities.

	
	CI D6.5
	Students evaluate how ethnicity, gender, social class, geographic location or ability have influenced adolescent identities in different settings. 


	Purpose and Overview


            This unit focuses on the skills involved in comparing and contrasting ancient societies and cultures in order to evaluate the roles of dominant and marginalised groups. Through investigations of the apparel of different social groups, students will learn about how things such as material, jewellery, military equipment and makeup reflect the social status and power of particular groups. They will focus on the attire of royalty and rulers, soldiers, sportspeople, everyday citizens, children and adolescents, and slaves.  Students will reflect on how such things as trade and wealth contributed to the attire of ancient peoples. Students will then apply this knowledge to their own lives by investigating and evaluating what their own apparel reveals about their social and cultural associations. 


The activities in this unit are sequenced in three broad conceptual phases.  The first phase introduces students to the ancient societies under investigation: Ancient Greece, China and Egypt.  During this phase, students will begin to acquire the skills and metalanguage required to compare and contrast.  The second phase narrows the focus to the apparel of different social groups and models the assessment activity required at the conclusion of the unit.  In the final phase, students will reflect and evaluate how this information can be applied to contemporary times and their own lives. They will investigate concepts such as stereotypes, representation and identity.
	Phases
	Activities
	Learning Outcomes


	Assessment Opportunities

	1. Introducing the Ancient World


	1. Creating a timeline of the Ancient World

2. Mapping the Ancient World
3. Creating diagrams of social structures
4. Group task

	SRP 6.1
CI D 6.5

TCC D 6.1


	Group Task: (Resource Two) Life on the River Nile: The impact of geography.
Group OHT/Powerpoint summaries (SRP6.1, CI D 6.5)

Peer assessment of individual contributions to group work (TCC D 6.1) 



	2. Power and Apparel 

	5. Explaining and beginning culminating task
6. Individual task: God-like kings and queens
7. Group task: drawing ancient peasants 

8. Ancient soldiers and their equipment

9. Women in the Ancient World

10. Teenagers in the Ancient World
	SRP 6.1
TCC 6.1

TCC D 6.1

TCC D 6.2

CI 5.3

CI D 6.5
	Individual Task: (Resource Three) God-like Kings and Queens: The Clothing of Ancient Rulers (TCC 6.1)
Culminating Task: (Resource Four) An assessment sheet for students will be distributed in this phase. Students begin work researching for this task.  Assessment to be submitted in the final week of the unit. 

Drawing ancient peasants (SRP 6.1)



	3. What about you?
	11. Continuing work on culminating task
12. Modern history and apparel – examples of how modern social groups use clothing (Punks, Skaters etc.)

13. Analysing your own apparel – where do you belong?

14. Presenting culminating tasks
	CI 5.3
CI D6.5

SRP 6.1

TCC 6.1

TCC D6.2


	Student-teacher consultations in relation to culminating task. 
Modern history and apparel/Analysing your own apparel (TCC D6.1, TCC D6.2, CI 5.3)




Assessment
	



The assessment opportunities outlined above provide multiple occasions to assess students’ demonstrations of the identified learning outcomes. Where possible, assessment has included a learner-centred approach to learning and teaching, with student negotiation of topics and methods of presentation. Assessment is viewed as an opportunity for students to learn, and learning experiences such as group or individual activities often allow students to demonstrate the outcomes.  In order to cater for individual difference, a range of activities has been utilised to provide opportunities for students to succeed.
The topic chosen for this assessment reflects the requirements of the Queensland Studies Authority syllabus by including both temporal and geographical diversity.

Intellectual Quality: This unit encourages higher-order thinking by engaging students in the construction of knowledge.  During the first two phases, students must utilise the historical process and transform information and ideas.  They are asked to hypothesise, generalise and interpret in order to produce knowledge. Deep knowledge is developed throughout the unit, with the students learning about complex and central concepts such as power, representation and identity construction.   Students are expected to develop deep understanding of these concepts, and apply them to multiple contexts. The concepts in this unit are presented as problematic and students are aware of the multiple and contrasting forms of knowledge surrounding this topic. The understanding of metalanguage is imperative in this unit in order for the students to complete the culminating task successfully. These terms are explicitly taught throughout the unit.
Supportive Classroom Environment: Were possible, tasks within this unit are student-directed, particularly in the final assessment piece involving individual research. Mutual respect and social support must be developed throughout the unit in order for students to feel comfortable when completing Part B of the final assessment. Explicit quality performance criteria are used in order to make judgements about student achievement.  Student progress on this assessment is self-regulated. 
Recognition of Difference: Non-dominant cultures are valued by this unit, and the assessment encourages students to explore marginalised groups such as slaves or adolescents. Part B of the assessment encourages inclusivity and recognises the diverse backgrounds, experiences and abilities of the students. Narrative is used continuously in this unit, especially when discussing the lives of ancient peoples. 
Connectedness: The background knowledge of students is highly valued in this unit, with links made to previous units and to popular culture (film and television). Connections are made between the unit and the real world through the application of knowledge of the past to current contexts and the students’ own lives.  In a problem-based curriculum problems are defined as having no single correct solution. This is reflected in the culminating task, particularly in Part B in which it is expected students will present multiple solutions. 
Using this Module

	



The outcomes selected for this unit allow students to demonstrate both core and History outcomes, thus emphasising the importance of both types of learning outcomes in optional subject syllabuses.  This unit should be implemented in the final term of year ten, when students are expected to be achieving Level 6 outcomes. The inclusion of discretionary outcomes and Level 5 outcomes caters for a wide range of student abilities.  Its conclusion could coincide with a school-wide Free Dress Day in order to better demonstrate the concepts involved in Phase Three.  
	Ancient Apparel: Concept Map
	Resource 1



[image: image1]
	Life on the River Nile: Group Task
	Resource 2


Instructions

In small groups, study the material presented and respond to the following questions.  You will need to nominate one member of the group as the recorder and another member to report back to the class. Record your answers on the blank overhead transparency provided, or in a PowerPoint presentation. 

Questions
1. Which sea does the Nile River flow into?

2. Explain how the land along the Nile River became so fertile.

3. Why were the floods important to the Egyptians? What name did they give them?

4. Where did the ancient Egyptians obtain granite for buildings and statues?

5. Explain why you think the ancient Egyptians used the names the ‘Red Land’ and the ‘Black Land’.

6. What impact might these geographical features have had on the Egyptian way of life?

7. How might these geographical features have influenced the clothing that was worn by the Ancient Egyptians?

8. What might it have been like for a teenager in Ancient Egypt?
	God-like Kings and Queens: Individual Task
	Resource 3


Select one of the following topics.  Using the Internet sites and ancient sources provided, research how your topic revealed the power and status of ancient kings and queens.  
	· Pharaoh’s Crowns
	· Silkworms
	· Hatshepsut’s Beard

	· Purple
	· Greek Chiton
	· Cleopatra’s Makeup

	· Yellow
	· Chinese 12 Symbols of Power
	

	
	
	


	Culminating Task
	Resource 4
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	Fantasy State High School

Year Ten History

Semester Two

Assessment Task:
Power and Apparel


	Name: ____________________

	Form: ___________

	
	

	Teacher: __________________
	Draft Due Date:____________

	Due Date: ______________


	Task Name:
	Power and Apparel: Multi-Modal Presentation and Reflection

	Part A:
	Invesigate how clothing and apparel reveals the power relations between people and across cultures through: 

· The use of symbolism (crowns, colours etc.)

· Displays of wealth (jewels, gold, silk etc.)

· Ideals of beauty (makeup, accessories, hairstyles etc.)

· Practical and useful equipment (armour, hats etc.) 

· Other means.

You must either:

1. Choose a type of apparel. Compare and contrast it across at least two civilisations.

2. Choose one civilisation. Compare and contrast at least two different types of apparel from that civilisation.

Possible Civilisations:

· Ancient Egypt

· Ancient China

· Ancient Greece

Possible Apparel:

· Royalty and Rulers

· Military 

· Sportspeople

· Everyday Citizens

· Children or Adolescents 

· Slaves

Use the historical research process as outlined on the following page, and explained in class.  You must demonstrate that you have followed the process of inquiry.  To validate this, all notes and drafts must be handed in on the draft due date.  Ensure that you incorporate primary and secondary evidence in your assignment.

Your final assignment must be referenced and based on your research.  You should use the presentation to prove your hypotheses, not simply provide information.



	Audience:
	Peers and teacher.


	Format:
	A 3-4 minute oral accompanied by a multi-modal presentation.  This may include:
· A PowerPoint presentation

· Drawings or paintings

· Film (either your own work or clips from existing films such as Cleopatra or Troy)

· Textiles, clothing and props

· Dramatic monologue or another form of dramatic presentation

· Puzzles eg. Find-a-word, crossword, role-play etc. 



	Part B:
	An individual reflection (250 words) on what your own apparel reveals about your identity and status in society.

Evaluate how your apparel shows others the position and role you play in society. Why do you dress the way you do? What influenced your decision? Where do you believe you belong? 



The Process of Historical Inquiry

Planning and Using an Historical Research Process

· Identifying an historical issue or topic for investigation.

· Devising relevant historical research questions or hypotheses for investigation.

· Designing sub-questions to guide the investigation.

· Locating a range of primary and secondary source material.

· Managing the research process by keeping a record of search.

· Reflecting on research to make changes in direction of emphasis.

Forming Historical Knowledge through Critical Inquiry

· Speculating about primary and secondary sources.

· Interpreting, analyzing, evaluating and corroborating evidence.

· Identifying if additional evidence is needed.

· Forming considered historical judgments from evidence.

· Creating arguments about effects and motivations

· Supporting conclusions and judgments with evidence.

· Reflecting on historical phenomena, process and argument and making personal responses.

Communicating Historical Knowledge

· Recalling and communicating significant information in the appropriate genre.

· Using appropriate genres to communicate historical knowledge, judgments and supporting arguments.

Student Name__________________________________________   Year 10 ______   Teacher____________________________ 
Due Date_________________

	Outcome and Process of Inquiry
	The Student:
	Outcome achieved with excellence
	Outcome

has been met
	Outcome beginning to be met
	Outcome 

not achieved

	Creating requires that students are enterprising and can think laterally, visualise, anticipate, transfer knowledge and skills from one situation to another and reorganise information and perceptions into new patterns and representations.

SRP 6.1
Students devise simulations in various media that highlight power relations at various times in the past.


	· Responds resourcefully, and with initiative to the task
· Challenges conventional methods of presentation

· Develops an interesting final product using various media

· Develops and displays hypothesis 
	
	
	
	

	Investigating requires that students clarify questions and formulate problems, gather and analyse relevant information, and draw relevant conclusions supported by evidence.
TCC 6.1 

Students evaluate evidence from the past to demonstrate how such accounts reflect the culture in which they were constructed.
	· Frames important questions in ways that give clear guidance to an inquiry
· Recognises significant issues involved in evidence from the past

· Analyses evidence by selecting, comparing and categorising information

	
	
	
	

	TCC D6.1

Students evaluate evidence of the ways in which their personal histories and the histories of others have been constructed.
	· Identifies sources of information relevant to questions
· Utilises both primary and secondary sources

· Tests data for accuracy and validity


	
	
	
	

	CI D6.5 

Students evaluate how ethnicity, gender, social class, geographic location or ability have influenced adolescent identities in different settings. 
	· Interprets the meaning and significance of information and arguments related to the development of identity. 
· Draws conclusions that are supported by the evidence


	
	
	
	

	Communicating requires that students read, listen, interpret, translate and express ideas and information in the course of an inquiry.
TCC D6.2

Students produce or perform an account that links their own histories with those of others.
	· Gathers information from a range of media and styles
· Distinguishes relevant from irrelevant information

· Describes, compares and contrasts evidence

· Suggests links between their histories and those of others

· Justifies conclusions


	
	
	
	

	Reflecting requires that students demonstrate a willingness to reconsider and recognise that introspection and metacognition are inherent and crucial components of investigative strategies.
CI 5.3

Students share their sense of belonging to a group to analyse cultural aspects that construct their identities.


	· Clarifies their own identities
· Recognises that feelings and intuition can sometimes guide investigations.
	
	
	
	


Comments:
Geography





Trade/Wealth





Ethnicity





Function/Purpose





Social Class





Gender
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