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A Positive Approach to Challenging Behaviour: Breaking the Cycle
· Focus should be on creating a better quality of life:

· Age-appropriate and society-valued community presence and participation;

· Autonomy and self determination through the exercise of increasingly informed choice;

· Continuous involvement in the ongoing process of becoming;

· Increasing independent and productivity, to the point of economic self sufficiency;

· Opportunity to develop a full range of social relationships and friendships.

· We should become interested in behaviour when it becomes a barrier to the above outcomes.

· Challenging behaviours can obscure the real problem because the person cannot articulate their actual difficulties.

· We should aim to reduce both the rate of challenging behaviour as well as the episodic severity of the behaviour.

· We should aim to change the person’s behaviour in other contexts, as well as in the service setting (e.g. the classroom), and to ensure that the change will be long lasting.

· No one strategy is capable of producing all of these things.

· Don’t make kids dependent on prompts.

· When teaching new concepts or skills, always provide a cue, regardless of if the person’s behaviour will be right or wrong.  

· Fade out prompts, rather than drop out different types of prompts.  That is, if you have used a verbal and a gestural prompt to get the child to do something, once he or she can do what you want, then don’t drop out the gestural prompt.  Rather, use gradually smaller gestures or gradually move away.

· Have to teach independence in order for the children to get it. 

· Treat students as you would your social peers.  For instance, don’t ignore them when they’re trying to get your attention and you’re talking to someone else.  Rather, tell them that you’re busy, but you will be with them as soon as you finish talking.

· You influence and control a person’s behaviour only to the extent that you allow him or her to influence and control yours.
· You need to teach students how to cope with naturally-occurring adversive events:

· Delaying gratification;

· Denial/rejection;

· The need to perform a non-preferred activity.

· How to get people to do anything that you want them to do:

· Show them what they have achieved or not achieved in a visual-feedback graph.

Proactive Strategies – these should not stop once the behaviour has stopped
· Smoothing the fit (ecological strategies):

· Catering for the differences between a person’s needs and behaviours and the physical and social environment.

· Is it a two-way or a one-way change?  Does only the environment need to change, or does the person need to change as well?  What about the interpersonal environment?

· Teaching skills:

· Four categories of skills: domestic, recreational and academic skills (what’s the fourth?).

· Skills need to be functional, age-appropriate, chronologically ordered and inference-free (i.e. what you teach as a general concept in a classroom may not be transferred to the community, so place it within context).

· Problems occur when students do not learn something that they want to learn, or if what they’re learning is not interesting.

· Teaching functionally equivalent skills.

· Problem behaviours serve a purpose and a meaning for the person.  You need to know what that student attempts to achieve through these and then give them other – more appropriate – ways of meeting that need.

· May need to teach functionally related skills (i.e. those that are related to the skills that achieve a point).

Reactive Strategies
· The sole role of these should be to reduce the episodic severity of challenging behaviour.

· Reactive strategies should not reinforce the preferred behaviour.  That is, they should not encourage the child to continue the challenging behaviour.

Person-Centred Assessment
· We need to understand the meaning of the behaviour from the person’s perspective.
