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Term Four

Unit: Illegal Immigration in Australia
Task: Assessment Series. Students are to work through the activity booklet during class and also for homework, so that each goal is reached by the date provided for that activity. The entire booklet must be completed in six weeks. It will be marked each week and at the end given a final mark for the unit. Lessons during this time will give information and support to supplement the students’ knowledge and skills.

Outcomes:

	CI 

Core 5.2
	Students devise practical and informed strategies that respond to the impact of particular perceptions of cultural groups held by a community.

	TCC Hist. 5.3
	Students perform a role-play which identifies the motives of groups who were advantaged as well as others who were disadvantaged by a particular government or domestic policy.

	TCC Hist. 6.1
	Students apply their knowledge and understanding of the past to reveal the assumptions and beliefs underlying a contemporary policy such as immigration.

	SRP Hist. 5.1
	Students use media and other sources to identify significant current issues and investigate their historical origins.


Important: If you use a book or a newspaper article to give you information or a point of view, you must record it. 

For a book: List the source’s author, title, date and place of publication, and publisher, if you can find them. These are found at the front of the book, inside the cover and on the first page.

For a newspaper: List the article’s author, the date, the title of the article and the name of the paper.

PART A

The ‘White Australia’ policy 

You have two weeks to complete this section

1. Look online at the Australian Government website for the Department of Immigration, at: http://www.immi.gov.au. Find the ‘History of Immigration’ page. Read about immigration in early Australia until the 1960s. Make a timeline of where most immigrants came from and any major Australian immigration policies. 

2. Analyse this website:

a. When did immigrants start coming from countries other than England and Ireland?

b. Why did they come? 

c. Why didn’t they come before? 

d. Does the government website mention the ‘White Australia’ policy? Why/why not?

e. How could you look for other information or opinions?

3. What was the White Australia Policy? Draw a cartoon to demonstrate.

4. Who was advantaged or disadvantaged by the ‘White Australia’ policy? Draw the table below, listing who and how people were advantaged or disadvantaged. Then add your own categories in the ‘who’ and ‘how’ columns.

	
	Who
	How

	Advantaged
	People who were from England
	Because of their skin colour, cultural and racial background, and because they were thought to be the ideal immigrant.

	Disadvantaged
	People from Asia
	Because of their skin colour and cultural and racial background. They were thought to be an undesirable immigrant. The language test was used to make sure people of Asian descent did not enter Australia.


5. What was public opinion about the issue at the time? Where would you look for information on this?

6. What did the media say? At this time, the newspaper was the main type of media. Find two examples of newspaper opinions from library books or textbooks and write or glue a copy into your exercise books.

7. Why did the government restrict the immigration of diverse peoples? What were they afraid of and why? Discuss this with a friend and write down your conclusions in a paragraph (five sentences).

8. What effect did the media have on public opinion and government legislation, and vice versa? Discuss this with a friend and write down your conclusions in a paragraph.

PART B

Illegal Immigrant Detention Centres

You have two weeks to complete this section
1. Who immigrates illegally to Australia and why?

2. Why do we have Detention Centres for illegal immigrants? Look up the Australian Government Immigration Department website at http://www.immi.gov.au/illegals/border.htm. “Border Control” is the title at the top of the page. What reasons do they give for the necessity of stopping people entering Australia illegally and/or detaining them? Make a list of reasons, and of any others you can think of. If you finish early, look at connecting sites.

3. Is this like or unlike the White Australia Policy? How? Make a comparative list, under the headings ‘Like’ and ‘Unlike’.

4. Do you think there is a better way to deter or restrict illegal immigration, or not? Why/Why not? Write a short paragraph (five sentences) explaining your conclusions.

5. Interview three people from diverse backgrounds and different generations. What are their opinions about the detention centres? Some suggestions about who to interview:

· Another student. You may do this during class.

· An adult, such as a parent.

· An elderly person, such as a grandparent.

· Someone from an indigenous or multicultural background, if possible.

6. What does the media say? Find three examples and copy or paste into your books.

7. Do we need to view illegal immigrants differently? Why/Why not? Write your opinion and back it up with facts you have found.

PART C
Culminating Activity

You have two weeks to complete this section

Option A

Pretend you are an immigrant to Australia in either the 1900s or today. Present a dramatic monologue of 2-3 minutes to the class. Answer the following questions:

· Why are you coming to Australia?

· How do you think you will be treated in Australia?

· What do you think of Australia’s Immigration policy? 

· How does the media portray you (and immigrants in general)?

· What do you want to change about the way the media portrays you, and how might you do this?

· Why would you change what the media says in this way?

· What would you like Australian citizens to do in order to make your immigration successful, or to get your point of view to the outside world?

NOTE: you MUST hand in your SCRIPT when you present your monologue!

OR

Option B

Illegal Immigrants have less power in Australia than Australian citizens. What rights do they have in Australia? What decisions or actions can they take to improve their position? Outline a strategy or solution that might help detainees to reach a better situation: this may include avenues inside and/or outside of Australia. Explain why you have chosen this option. 

· Your answer must show that you have researched arguments surrounding the current issue of detainees in Australia. 

· It must be a practical response.

· It must be written in essay format.

· It must use formal language. 

· It must be a page in length.

Illegal Immigration in Australia

Booklet Marking Criteria:

	
	Outcomes
	Has met outcome well
	Has met outcome
	Has not met outcome

	CI Core 5.2
	Students devise practical and informed strategies that respond to the impact of particular perceptions of cultural groups held by a community.
	
	
	

	TCC Hist. 5.3
	Students perform a role-play which identifies the motives of groups who were advantaged as well as others who were disadvantaged by a particular government or domestic policy.
	
	
	

	TCC Hist. 6.1
	Students apply their knowledge and understanding of the past to reveal the assumptions and beliefs underlying a contemporary policy such as immigration.
	
	
	

	SRP Hist. 5.1
	Students use media and other sources to identify significant current issues and investigate their historical origins.
	
	
	


Comments:

Brief overview of the unit

This unit is designed to look at a variety of sources about illegal immigration at two notable times in Australia’s history: that of the so-called White Australia Policy of the 1900s and the modern issue of detention centres and their role in the current policy of illegal immigration. The class studying this unit would be a gifted and/or mature year 9 class, though with enough scaffolding and support in class, a year nine class with a mid-range average of abilities and maturity would be able to achieve success in this unit. With minor adjustments to the outcomes, this unit could translate well to a year 10 class. It is expected that a fair amount of support would be given in class throughout this unit, and that, alongside this booklet, class activities would seek to generate much enthusiasm and interaction with the subject matter.

Evaluation of the assessment item’s effectiveness in relation to Productive Assessment.

Intellectual quality has been very well catered for in this assessment piece. Higher-order thinking is demanded of the students in this assessment booklet when they are asked to hypothesise, based upon information and opinion, about what might be a way of assisting detainees to access power within Australia. Demonstration of deep knowledge is asked of the students in the culminating activities, when the students have to draw on all previous knowledge covered in the unit. Deep understanding is shown by the students in their answers to the culminating activities, as well as other questions that ask the students to compare and contrast the two eras in history. Opportunities for substantive conversation are provided in this booklet when the students are encouraged to discuss answers with other students and to collaborate to present opinions or form conclusions. The nature of this unit encourages students to see knowledge as problematic, as many different points of view are canvassed during this unit and drawn upon in the assessment. Students use metalanguage in their preparation for this assessment, in the classroom during the course of the unit, and their use of language is recognised throughout the booklet, especially in the culminating and extension activities.

A supportive classroom environment is encouraged by this assessment piece. Student direction is allowed for during this assessment, as students can choose which one of two culminating activities they would like to complete. Social support is fostered in this assessment piece, as it challenges the students by conveying high academic expectations that encourage risk taking. It will be necessary that in the implementation of the culminating activity that each student feels themselves to be in a climate of mutual respect. In addition, students who struggle academically are catered for by the way in which the culminating task will be handled and all activities scaffolded. While it is hoped that academic engagement will occur in classrooms that are suited to this study, there are a range of activities catering to various multiple intelligences.  Explicit quality performance criteria have been provided overall for the unit, and at various stages the progress and achievement of the students will be monitored. The criteria match the outcomes set out for the unit. The assessment does cater for self-regulation, because the time frames and deadlines for each section of the work booklet are clear and students accept responsibility for meeting those deadlines.

Recognition of difference is intrinsic to this unit and the assessment. Cultural knowledge is included, inclusivity implied and group identity examined, as the topic deals with immigrant groups to Australia, which will bring up and challenge issues of racism, especially in connection to the White Australia Policy. Different approaches to this assignment will be included and valued. Narrative is catered for during Option A in the culminating activity. This assignment encourages active citizenship by asking students to be empathetic with disadvantaged groups in or on the borders of or denied access to Australian society. Students are also asked to design a solution to the issue of illegal immigrants to Australia, keeping in mind the main arguments about the topic.

Connectedness is formed between the subject and the student due to the contemporary nature of the issue of detainees in Australia, and through the way in which the unit will be taught. There are a range of skills drawn on to provide knowledge integration, such as table, timeline, list and graph making. This assessment shows great connectedness to the world because of the relevance of the subject matter. In this way, the topic of detention of illegal immigrants to Australia presents problem-based assessment for a problem-based curriculum.

In short, this piece of assessment makes wide use of the principles to be found in the Productive Pedagogies guidelines.
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