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Rationale

Gender and Sexuality is a cross-curricular unit plan developed for Year Nine Studies of Society and Environment.  This unit is based on the Studies of Society and Environment Years 1 – 10 Syllabus, as produced by the Queensland School Curriculum Councils.  Integrated curriculum areas include Ancient and Modern History, Geography, Media Studies, Information and Communication Technologies, Mathematics, Drama and Legal Studies.

The Studies of Society and Environment Syllabus aims to develop active citizenship by promoting the key values of democratic process, social justice, ecological and economic, sustainability and peace.  Gender and Sexuality focuses on the key values of:

Democratic Process
This unit promotes the value of democratic process, which is based on “a belief in the integrity and rights of all people” (p.2).  Democratic process applies to “the ways in which people relate to each other, how decisions are made in our institutions, how democratic rights are protected, and the responsibilities and obligations to others that these imply” (p.2).  Gender and Sexuality highlights the importance of the right to choice, equal opportunity to the law and respect for others.  

The students will investigate gender and sexuality in global, federal and state legislation and the reforms of anti-discrimination amendments. This will include investigating the institutions and laws which govern prostitution, abortion, contraception, gay and lesbian rights and gender equity, and reflecting on the whether these meet the democratic rights of women, gays and lesbians.  The unit will culminate in the creation of a multi-modal presentation that requires students to consider possible reforms that address the undemocratic treatment of women, gays and lesbians.  

Social Justice

This unit aims to teach the importance of “promoting a just society by challenging injustice and valuing diversity” (p.2).  Gender and Sexuality uses real contexts in a range of places, past and present, to address issues of social justice in relation to gender and sexuality.  It argues that people have a right to “equitable treatment, support for their human rights, and a fair allocation of community resources” (p.2) regardless of their gender or sexuality.  

The students will investigate the marginalisation of women, gays and lesbians through media and other influences.  They will participate in discussions on the rights of minority groups to choose who they will marry, when and how they will conceive, how they will earn a living and so on.  

Peace

The unit’s inquiry will be underscored by the key value of peace, or the belief in the need for positive relations with others and the promotion of empathy and sensitivity towards others.  The students will reflect on their studies and discuss how active citizens can challenge and transform discriminatory practices.  

Unit Outcomes

CI5.3

Students share their sense of belonging to a group to analyse cultural aspects that construct their identities.

CI5.5
Students express how dominant and marginalized identities are constructed by media and other influences.

SRP5.5
Students apply the value of social justice to suggest ways of improving access to democracy in Queensland or other Australian political settings.

SRP6.4
Students communicate informed interpretations to suggest reforms to an economic, a political or a legal system.

SRP D6.6
Students use various media to produce simulations that highlight and critique power relations.

Unit: Gender and Sexuality

Matrix

	
	Global: 70 minutes
	National: 70 minutes
	Personal: 70 min
	Outcomes

	Sarah: Gender Identity and Construction.


	Students communicate their sense of belonging to a gender, and the aspects that construct this part of their identity. Students investigate gender formation, cultural representation and the different values portrayed.

In last 15 minutes of lesson assignment task given out and explained.
	After students investigate gender formation and its differences across cultures, students begin to build on this understanding and investigate how media and other influences construct gender, and how this creates dominant and marginalised groups. Explore feminism, queer movement, prostitution etc.

In last 15 minutes of the lesson students are given times to work on assignments.
	Students reflect on what they have learnt, time to go over any questions students have.

The rest of the lesson (at least ½ an hour) is for students to break into their groups and work on their assignments. By the end of the lesson each group should create a form with rough information of the topic they wish to tackle and their plan of action.
	CI 5.3

CI 5.5

	
	Personal: 70 minutes
	National: 70 minutes
	Global: 70 min
	Outcomes

	Mars: The Right to Choice.


	Topic: Different types of people (Kinsey Scale). New types of families (gay/lesbian etc.).  What is discrimination?


	Laws in Australia on Sexuality


	Human rights around the world.  Homosexual marriage etc. 


	CI 5.5

SRP 5.5

SRP 6.4

	
	Global: 70 minutes
	National: 70 minutes
	Personal: 70 min
	Outcomes

	Tara: Working Women…and Men.

· Global statistics and trends of prostitution.

· Social influences impacting on prostitution.

· National and state legislation analysed.
	Students engage in communicating and discussing social influences that surround prostitution throughout the world, including history, slavery, poverty, lifestyle, gender, power, health and age.

In last 15 minutes of the lesson students are given times to work on assignments.
	Deconstruct and investigate Australian legislation on prostitution using aspects of social influence.  Compare and contrast state rights and policy.  Participate in a discussion of  differences.

In last 15 minutes of the lesson students are given times to work on assignments.
	Analyse and investigate different case studies. 1. 40 year old single mother of two, healthy, independent and providing. 2. Male 55 year old widowed – used prostitute for intimacy. 3. 19 year old junkie streetwalker. 4. 30 year old gay man, owns large charity organization.

In last 35 minutes of lesson students are given time to work on assignments.  
	SRP 5.5

SRP 6.4

	
	Global: 70 minutes
	National: 70 minutes
	Personal: 70 min
	Outcomes

	Jess: Reproductive Rights.

· Global ages of consent.

· Abortion in Australia.

· Contraception in Queensland.
	Students investigate global ages of consent and create visual displays of the information they discover through the use of a website.  

In last 35 minutes of lesson students are given time to work on assignments.  
	Students investigate Australian abortion legislation and participate in group discussions, communicating the conclusions they have made and justifying them with visual evidence.

In last 35 minutes of lesson students are given time to work on assignments.  
	Students investigate contraception in Queensland and reflect upon their findings, and draw possible conclusions.

In last 35 minutes of lesson students are given time to work on assignments.  
	SRP D6.6 

SRP 6.4


Teacher Observation Chart: Groupwork
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Year Nine SOSE

Unit: Gender and Sexuality

PRESENTATION CRITERIA SHEET

Name:___________________


Class:________

Issue:___________________________
Date Due: THURSDAY 12TH of MAY

Overview of the task

In groups of four, you are to choose and present a reform strategy for an issue surrounding gender and sexuality. In your presentation you will be expected to explain:

· Why you believe different areas need to be reformed. 
· Reasons why reform hasn’t been successful in the past. 
· Your ideas for reform.
· The practical viability of your reform.
 Each group is to present their reform plan to the class at the end of the unit. The presentation will be accompanied by a short individual reflection from each student. 
Time Allowed:
Class and own time.  Access to computers during class time.

TASK
PART A: Group Presentation 

a). Content

Your presentation should include a well researched and investigated strategy for future reform in your chosen area. This should include an investigation of past reform with your issue, an examination of current concerns, as well as your proposed strategy for future reform, its implementation and the possible outcomes and implications of this. You should suggest reform on either a global, national or local level.
Possible perspectives could include: world treaties and summits, Federal, State, or Local Government, Education and schooling, Church’s and Religious groups, or reform within Community Organizations. 
b) Format

A short 10-15 minute multi-modal group presentation.  This could include music, video, posters, overheads, PowerPoint, websites, diagrams, tables or a dramatic performance. 
PART B: Individual Reflection
a) An individual reflection on the task (500 words). Reflect on the following questions:

Do you feel that you contributed to successful groupwork?

Has this investigation changed your opinion about the issue you addressed?

NOTE: Before proceeding with your assignment both your topic AND multi-modal presentation format needs to be discussed with and approved by your teacher.


Student Name__________________________________________   Year 9 ______   Teacher____________________________ 

Due Date_________________

	Outcome and mode of Inquiry assessed.
	The Student:
	Outcome achieved with excellence
	Outcome

has been met
	Outcome beginning to be met
	Outcome 

not achieved

	Participating mode of inquiry requires students to relate and work constructively with others to solve problems, make decisions and negotiate and enact plans for action.

OUTCOME:

Culture &Identity 5.3  

The student shares their sense of belonging to a group to analyse cultural aspects that construct their identities.  

85%Written submission

15% Presentation and Teacher Observation
	· Effectively monitors their own and other’s contributions

· Includes consultation of a wide variety of group resources.

· Demonstrates evidence of shared informed points of view.

· Identifies a sense of belonging to a culturally constructed group.

· Respectfully and empathetically acknowledges diversity in others point of view.  
	
	
	
	

	Reflective mode of inquiry requires that students demonstrate a willingness to reconsider and recognise that introspective and metacognition are inherent and crucial components of investigative strategies. 

 OUTCOME:

Culture & Identity 5.5 

 The student expresses how dominant and marginalised identities are constructed by media and other influences.

60% written submission

40% presentation


	· Expresses accurately examples of dominant and marginalised identities.

· Critically analyses and evaluates how these identities are influenced and/or constructed by media and other areas.

· Is able to identify and review interpretations from different perspectives.
	
	
	
	

	OUTCOME:

System Resources & Power 5.5:  The student applies the value of social justice to suggest ways of improving access to democracy in Queensland or other Australian political settings.

40% written submission

60% presentation
	· Uses a key learning area of social justice to critique and evaluate information.

· Draws informed conclusions and makes suggestions for future improvement of issue chosen.

· Demonstrates accurately a democratic strategy of implementation

· Shows a clear understanding of government relationships and principals within global or local level.

· Identifies and understands diversity in people’s access to power on a local, national or global level.
	
	
	
	

	Communicative form of inquiry requires that students read, listen, interpret, translate and express ideas and information in the course of an inquiry.
OUTCOME:

System Resources & Power 6.4 The student communicates informed interpretations to suggest reforms to an economic, political or legal system.  
70% Presentation

30% Written
	· Gathers information from a range of media and styles.

· Distinguishes relevant from irrelevant information.

· Compares, contrast and critiques information relevant to reform (issue).

· Creates informed suggestions regarding reform.

· Demonstrates a strategy and implementation for an improved reform.

· Presents strategy in a clear and concise format.

· Communicates clearly in spoken and written format, free from grammar and spelling mistakes.
	
	
	
	


Reflections

Tara

I felt our group worked very efficiently together. We thoroughly enjoyed each other’s diverse experiences and perceptions of our unit’s topic.  Each offered a unique skill in the planning, research and creation of our unit. We managed our time well and kept communication continuous.  From the beginning we clearly defined our roles and responsibilities.  Although confronted with adversity throughout the unit, we managed to pull together, demonstrating positive and supportive group dynamics.  I completely enjoyed working with Jess, Marietta and Sarah.  They offer accurate and informative perspectives from their other curriculum areas and we were able to incorporate them easily into our unit development.  I hold no hesitation in working with them again and know future members of their groups will feel the same. 

Jessica
Developing this integrated unit plan with Mars, Tara and Sarah has dispelled my dislike of group work.  Despite many personal issues, illnesses and practicum-related stress, our group has supported and encouraged one another through to the completion of this assignment.  Each group member has shown dedication and commitment to the planning process, and was passionate about their chosen careers.  We chose this topic because of the unique perspectives we each brought to studies of gender and sexuality.   Each of us also has studied different curriculum areas throughout our degrees.  Mars and Tara have drama backgrounds, Sarah will teach Legal Studies, and I have History and ICT.   I have found that this variety of skills and experiences has enhanced our unit, making it more comprehensive and creative than any of us could have completed individually.  

Marietta

Despite my original reservations around group work activity, I found that the group dynamics worked well.  Our diverse life experiences and our openness to diversity was a combination that allowed for easy sharing of ideas and expectations for this controversial unit, which only enhanced the quality of work produced.  It forced each of us to think in new approaches to the unit that would not have occurred independently. By being in a group that could communicate if one person was stuck or unsure of a particular point allowed for discussion and analysis, which only proved the cliché that two (or four) heads are better than one. The only difficulty faced was with individuals who were absent due to illness, but communication through phone calls or emails and a willingness to meet outside of class time helped overcome most problems. It was a privilege to work with a group of such wonderful and intelligent women. 

Sarah

Working on this assignment has been both very challenging and rewarding. It has been great to have an opportunity to work with other people across curriculum areas, giving a new perspective to thoughts, ideas, and opening up a whole world and wealth of knowledge. By working with others on developing a unit plan we have been able to develop a comprehensive and all-inclusive unit for students covering a smorgasbord of knowledge and skills, incorporating not only different curriculum areas but also different skills and learning strategies, enabling students to connect the knowledge and theory learnt in class directly to the many different aspects and areas of the real world. By working in groups it also allowed us to draw on each others strengths and provide support network, enhancing not only the quality of the assignment, but also allowing us to develop positive relationships and support networks with others that will continue past the assessment date. 
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