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	Task Name:
	Category 3: Multi-modal presentation.


Topic
Choose one of the following topics, or negotiate a topic with your teacher.  

Solon
What role did Solon play in the development of democracy in Athens? How successful was Solon in his solution to the problems which beset Athens in the sixth century BC? To what extent can Solon be regarded as the ‘Father of Democracy’?
Peisistratid Tyranny

What were Peisistratus’ possible motives for his reforms? What was the overall effect of the tyranny of Peisistratus and his sons on the historical development of Athens? What role did Peisistratus’ sons play in the Persian Wars? 
Cleisthenes
Did Cleisthenes invent ostracism? How did ostracism operate? What was the impact of ostracism on the development of Athens? When and why was ostracism discontinued? 
Whom do you consider the greater reformer – Solon or Cleisthenes?

The Role of Women

What role did women play in the social, economic and political systems of Athens? How did Athenian men regard women? Were Athenian women oppressed or protected?  What was the status of women in Athenian society? How did this differ from the role of women in Sparta?
Slavery in Athens 

How did slavery in Athens differ from slavery in Sparta? How and why did slavery in Athens and Sparta develop in such opposite directions? What reforms impacted on the lives of slaves in Athens? 
The Ionian Revolt (498 BC)

What was the Ionian Revolt? Who was the victor of the Revolt? What was the outcome of the Revolt? 
Themistocles 
Darius and Xerxes of Persia
Research the two Persian Wars and asses who seems to have been the greater Persian leader, Darius or Xerxes?

The Persian Wars

Analyse the chain of events that led to the Persian invasions of Greece.  Examine and evaluate the reasons for the Persian failure to conquer Greece. To what extent were the Greeks united in the defence of their homeland?

The Olympic Games
Greek Religion
The religious beliefs of the Greeks were central to much of their culture, politics and economy.  Their religious beliefs unified them because they were shared throughout the many poleis. What purpose did myths have for the Greeks? On what relationship between the people and the gods were rituals based? How did the Greeks view the afterlife? 
Greek Drama
It is through the works of famous playwrights of the fifth century BC, like Aeschylus, Sophocles, Euripides and Aristophanes that an insight of everyday life in ancient Greece was given and opinions about political and social changes were voiced. What do the issues that are dealt with in Greek plays reflect about the social, religious, political and economic life in ancient Greece? 

Greek Architecture

The ancient Greek architecture which has had timeless appeal has been one of their greatest legacies.  How was Greek architecture influenced by other civilizations? How did Greek architecture influence other civilizations, including our own?

Greek Art
How did art forms change from the Dark Age to the Hellenistic Period? In what ways did the Egyptians and eastern culture influence Greek art? 
Possible Formats

Video





Puppetry 

Music





Creative Writing

Scriptwriting (dramatic monologue)

Interpretive Dance

Interactive Activity (games, reenactment etc.)

Art

Each presentation must be accompanied by a written summary that states your hypothesis and discusses how your chosen format demonstrates the findings of your research.  
	
	Criteria Sheet         Year 11 Ancient History: Theme 

Inquiry Topic: The development of democracy in 5th century Athens.
Task: Category 3 Multi-Modal Presentation

                                                                                                                    


Student Name: __________________________

Form: _______
Teacher: ____________________________
	CRITERIA
	A
	B
	C
	D
	E

	C1: Planning and using an historical research process:

	The student:

(identifies conceptually complex issues for investigation, devises and focuses historical

research questions and appropriate sub-questions

(demonstrates initiative by locating and organising primary and secondary sources that

offer a range of perspectives
(creates and maintains detailed, systematic, coherent records of research that demonstrate the interrelationships of the aspects of inquiry

(demonstrates critical reflection during research to make valid choices about direction or emphasis.
	The student:

(identifies significant issues for investigation and devises historical research questions and

appropriate sub-questions
(demonstrates initiative by locating and organising primary and secondary sources that are

relevant and offer different perspectives
(creates and maintains systematic, coherent records of research that demonstrate effective applications of the aspects of inquiry

(demonstrates reflection during research and revises the process where necessary.
	The student:

(devises or applies straightforward historical research questions and sub-questions that involve simple issues and familiar concepts
(locates and organises some relevant sources
(maintains a record of research that demonstrates a basic understanding of the aspects of

inquiry

(responds to obvious issues that emerge in the research process.
	The student:

(uses closed, factually based historical research questions
(locates some relevant sources
(presents a record of research that demonstrates some of the aspects of inquiry.

	The student:

(usually relies upon others to frame questions

(locates some information in sources provided

(provides fragmented and often irrelevant evidence of research, if any.


	

	C2: Forming historical knowledge through critical inquiry:

	In response to historical questions, the student:

(uses a diversity of primary and secondary sources to:

comprehend and apply explicit and implicit meanings

analyse to identify implicit and explicit patterns of information and categorise evidence

perceptively interpret values and motives and identify perspectives, while acknowledging the time period and context of the production of a source

corroborate primary and secondary sources

(evaluates the relevance, representativeness, likely accuracy and likely reliability of sources

(synthesises evidence from primary and secondary sources to justify insightful decisions.
	In response to historical questions, the student:

(uses primary and secondary sources to:

comprehend explicit and implicit meanings

analyse to identify explicit patterns and allocate information to categories

interpret values and motives and identify perspectives

corroborate secondary sources

(evaluates the relevance, likely accuracy and likely reliability of sources

(synthesises evidence from primary and secondary sources to make reasoned decisions.


	In response to historical questions, the student:

(generally uses primary and secondary sources to :

comprehend explicit meanings

identify simple and familiar concepts, values and motives that are explicit

analyse to identify obvious themes or patterns

recognise relevant sources

detect bias in sources

(refers to mainly secondary sources to make obvious decisions.


	In response to historical questions, the student:

(generally, when dealing with historical sources

identifies basic explicit facts

comprehends some of the explicit meaning

groups information according to identified classifications

(where decisions are made, supports them mainly with opinions.


	In response to historical questions, the student:

(includes some information relevant to a factual inquiry

(comprehends some factual detail in a basic historical source

(recognises information with some common characteristics in a basic historical source.


	

	C3:

Communicating historical knowledge:

	In written assignment presentations, the student:

(consistently communicates accurately selected definitions, key historical concepts, terms, events, developments and people, and the relationships amongst them

(presents coherent, valid historical arguments that:

incorporate concepts of change and continuity over time

use extensive vocabulary in a succinct and effective manner

accord closely with the style and conventions applicable to the format of the task

refer to evaluation processes without disrupting the argument

incorporate direct and indirect references to diverse relevant historical evidence
accurately use the conventions of a recognised system of referencing
(meets stipulated or negotiated requirements of tasks for length, format or scope of responses.
	In written assignment presentations, the student:

(usually communicates accurately selected definitions, key historical concepts terms, events, developments and people

(presents coherent, credible historical arguments that:

refer to the causes and consequences of changes and continuities over time

use vocabulary effectively

accord for the most part with the style and conventions applicable to the task

incorporate direct and indirect reference to relevant historical evidence
use appropriate conventions of a recognised system of referencing
(meets stipulated or negotiated requirements of tasks in most instances.

	In written assignment presentations, the student:

(communicates some selected definitions and descriptions of key historical

concepts, terms, events, developments and people

(presents coherent responses that:

use some historical concepts

incorporate some direct reference to appropriate sources of historical evidence

are expressed in descriptive and explanatory language in which the meaning is

discernible despite errors in vocabulary, style and conventions
use some elements of a recognised system of referencing.
(usually meets stipulated or negotiated requirements of tasks.

	In written assignment presentations, the student:
(communicates some selected accurate definitions and historical knowledge

(presents responses to basic historical research questions that:

incorporate some reference to sources of historical evidence

convey meaning that is sometimes discernible despite frequent errors in vocabulary,

style and conventions
uses some elements of a recognised system of referencing, with frequent inaccuracies
(usually completes tasks but may not meet all of the stipulated or negotiated requirements.
	In written assignment presentations, the student:
(communicates some selection of accurate historical knowledge

(presents responses to tasks that contain errors in vocabulary, style and conventions that obscure meaning

(where tasks are completed, rarely meets stipulated or negotiated requirements.
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