EDU 4041 Assignment 3: English Curriculum Unit

Constructing the Family Unit
Name: Ben Selleck 33140874
Tutor: Alex Rombouts
TABLE OF CONTENTS

1. Rationale………………………………………………….3
2. Assessment………………………………………………..5

3. Social Context…………………………………………….6
4. Phase Outline……………………………………………..8
5. Class Overview…………………………………………..10
6. Sequence of Lessons……………………………………..11

7. Productive Pedagogies…………………………………..28
8. Assessment Task One…………………………………...32
9. Assessment Task Two…………………………………...34
10. References………………………………………………37
11. Appendices 1-18………………………………………...38
Rationale
This English unit of six weeks, comprising 3 x 70 minute lessons per week at the beginning of Second Semester, is designed for a Year 11 class that, as in all schools, come from diverse family backgrounds in terms of class, ethnicity and family arrangements. The construction of the family is the focus of this unit and the focus question will be ‘how important is the family to your identity? ’The family is often seen as the core institution within society and the nuclear family as the normal or ideal expression of this most ‘natural’ of social relationships. This unit will engage students with the idea that far from being an ahistorical, unmediated idea, the nuclear family is very much a constructed and even a staged and performed arrangement. Students’ will also look at how increases in divorce, remarriage, blended families, single parenthood, gay and lesbian partnerships, and many other diverse groupings which call themselves ‘family’, all contribute to a post modern family diversity that are seen by some groups as undermining to traditional ‘family values’. Through a study of different genres -- poetry, film stills, and especially family photography -- students will produce critical readings of family representations in oral and written work in accordance with the global aims of the Senior Syllabus, especially 
developing a knowledge of the relationship between language and culture; creative                             and critical engagement with texts, to explore the students’ world and worlds’ beyond their own; an ability to reflect on the way language is used in a wide range of cultural contexts and social situations to shape meanings and a participation in the diversity of Australian cultures and contribution to their enrichment” (Senior Syllabus, 4). 
Students’ will pay special attention to the autobiographical/ biographical genre of family photography and family albums, and the discourses, (“the cultural and social practices through which individuals groups use language to establish their identities and memberships of groups and to become aware that they are playing socially meaningful roles” Senior Syllabus, 47 ), registers (the meaning that is being produced in the text through subject matter, the roles and relationships of the participants and the audience and compilers of this visual medium) and textual features (the careful staging of family photographs in order to give an appearance of family unity and continuance over time within carefully proscribed gender and power relations) that operate within this genre (Senior Syllabus, 2). Photography is one medium that gives us access to the past, and also one which can confer significance and immortality on its subjects, and the staging and performance of family in photographs will be considered as unique texts.
The unit will engage with all of the organising principles of the Senior Syllabus: 
Continuity 
· which will build on student’s prior knowledge of media studies (a film unit, which introduces them to relevant concepts such as staging, performance and fore- and back-grounding) 
·  increase their own rich and diverse experiences of families; 
 Increasing complexity of challenge 
· where students will develop their linguistic and cognitive skills in order to analyse and critique a variety of visual and written family representations, both contemporary and historical 
· anticipate semiotic aspects of the core skills test the following year (analysing visual stimuli); 
Range of
·  resources (poems, photographs)
· genres (film, poetry and photography)
· assessment techniques (written and oral);
Increasing independence 
· in their strategic use of resources (both material and human), in the form of analysis of family photographs and 
· their own ‘bodies’ in the performance of family dialogue, and

Accommodation of cultural, social and individual differences 
· in their exploration of and engagement with a variety of family representations.
In terms of the General Objectives of the Senior Syllabus, students will develop the 
Affective objectives 

· in terms of experiencing and expressing thoughts and emotional reactions to their own and others’ experience of family 

· respecting and valuing social and cultural similarities and differences in constructions of families;
Knowledge and Control of Texts in their Contexts (Cultural)
· in terms of recognising the different genres (poetry and photography) being utilised and their different features and purposes;
Knowledge and Control of Textual Features (Operational)
· by considering and selecting vocabulary, including figurative language for particular purposes, cultural contexts and social situations, in phrases such as ‘family values’, ‘ the family of man’ and ‘the family unit’, and

Knowledge and Application of the Constructedness of Texts (Critical)
· by exploring ways that cultural assumptions, values, beliefs and attitudes underpin texts by asking on whose terms and using whose version of the family and for whom are these images being produced?

· choose ways to represent concepts, and the relationships and identities of individuals, groups, times and places in terms of what are the relationships (hierarchical or otherwise) within the family, the family’s relationship to larger ideological structures (eg. capitalism) and historically past and future family arrangements (Senior Syllabus 5-7).
Assessment

In accordance with the Senior Syllabus, students will be assessed in both the formative and summative modes. Formative assessment is an ongoing process which, although not counting towards final assessment results, “provide(s) feedback to students, parents, and teachers about achievement over the course of study. This enables students and teachers to identify the students’ strengths and weaknesses so students may improve their achievement and better manage their own learning” (Senior Syllabus, 21). In this unit, formative assessment will take the form of student participation (in both whole class and group activities), completion of worksheets and a number of creative tasks, such as the creation of a mural, quilt or crest which details aspects of their family history, a staged family photograph to be coloured, and a piece of creative writing on the family which will serve as a warm up for their final piece of summative assessment. All pieces of work will be collected for review in a student folder/ portfolio.
“Summative assessment, while also providing feedback to students, parents and teachers, provides cumulative information on which levels of achievement are determined at exit from the course of study” (Senior Syllabus, 21). There will be two pieces of summative assessment for this unit. The first will be a role play activity, with two (or more) students acting out the roles of various family members in a scripted scene from family life (whether in conflict, harmony or indifference) to communicate a sense of family dynamics and the constructed expectations that exist within different family relationships. The second will be a written exercise which will be a creative response to a family photograph (but not the students’ own, unless this is a necessary modification), from a time, place and family structure which differs from their own. Students will be encouraged to imagine the historical conditions, geographical space and associated feelings that this photograph might evoke to them. This taqsk will have been scaffolded by class activities.
Social Context
The main purpose of this unit is recognising, respecting and celebrating the diversity of manifestations of the idea of ‘the family’. It is intended that the unit will be an engaging, creative and affirmative experience for all students who come from a rich variety of family backgrounds and situations. The entire class number is 26, with 14 girls and 12 boys. Within this particular class group there are four indigenous students who in addition to having unique family experiences, also have unique learning needs in order to fully enhance their capabilities. In the absence of family photographs (especially if descendents are deceased), these students are encouraged to utilise other media which describes their family or tribal history or experience. Further, the classroom will be modified at appropriate times to include outdoor learning. There are also two students who suffer from emotional impairment (depression and anxiety). Prior investigation will ensure that a unit of this nature will help to develop a supportive and caring environment across the whole class. However, provision is to be made for time-out periods for the students should they become too stressed (with teacher to follow up with them) after class. Provision is also made in the summative assessment tasks that students do not have to role play or write about their own family if they do not wish to. Alternative assessment topics will be discussed at an early stage during sessions with the Special Education Unit, and teacher aides attend crucial lessons where possible. There are two students with mild hearing impairment, and two with speech impairments, for whom buddies are to be organised (especially for help in group and pair work and the role play assessment task), and the teacher to give very clear, spoken instructions while facing them. These students will also benefit from a variety of learning styles; especially visual media such as O.H.P.’s and receiving handouts whenever possible (all of which are included).
There is one student with ASD (Asperger’s syndrome) who needs to have a buddy or teacher aide to assist learning and take the place of pair/ group activities if necessary.  They should also be given a calendar of class and school events, and to have tasks broken into small, achievable tasks. These areas of support are also relevant for two students with learning difficulties, for whom visual media are also very helpful, by allowing them more time to process information. Computer assistance is useful for these students (and several websites and computer activities are to be utilised), but they should also be encouraged to participate in social learning, such as group or pair work, whenever possible. The oral assessment task may need to be modified for these students, but all students are encouraged to share as much as possible of their own unique experiences.
Phase Outline
	Week
	Lesson
	Focus of lesson
	Phase

	1
	1
	Introduce unit and activate students prior learning
	Orientation

	
	2
	Further introduction to unit and explanation of assessment tasks
	

	
	3
	Introduction to ‘Writing the Family’
	

	2
	4
	‘Writing the Family’ continued
	

	
	5
	Introduction to photography and the Family
	Enhancement

	
	6
	Family dynamics
	

	3
	7
	Family hierarchies 
	

	
	8
	Family histories 
	

	
	9
	Family histories continued 
	

	4
	10
	Family albums 
	

	
	11
	Family albums continued
	

	
	12
	Photographing family ceremonies
	

	5
	13
	Photography, the family and history
	

	
	14
	Critique of the family
	

	
	15
	Other kinds of families
	

	6
	16
	Student role plays
	Synthesising

	
	17
	Student review of role plays
	

	
	18
	Review and closure of unit
	


Class Overview
	Who are your students? What do you know about them? What are their needs?

(28 year 11 students. 14 girls, 12 boys )
	Intensive and elaborated support for teaching and tasks
	Surface support and management

	Emotional Impairment

1 boy 1 girl

Mild hearing Impairment

2 girls

4 indigenous students

1 ASD student

2 students with learning difficulties

2 speech and language impaired students
	Support Network

Online Support

Family Awareness

Teacher Support

Considering texts that might impact

Utilise visual and kinaesthetic learning styles

Buddy system

Modify the classroom to include outdoor learning

Warn ahead of time about changes to routine

Possible modification of assessment task

Teacher aide/ buddy

Break tasks into small, achievable components

Computer assistance

Some task modifications

Use sentence starters when requiring written answers

Use O.H.P’s, and other visual media

Possible modification of assessment task
	Caring environment

Time out area

Respectful/ sensitive attitude

Foster inclusiveness

Speak instructions  clearly, close to and facing students

Give handouts

Ensure a recognition of indigenous values and beliefs in class, and use indigenous texts

Provide a calendar of events

Seat students in close proximity to teacher

Accommodate varies learning styles




	SEQUENCE OF LESSONS

	Lesson 
	Focus
	Activity
	Resources

	1.
	Introduce unit and activate students’ prior knowledge in the context of the question:

How important is family to your identity?
	1. Warm-up Activity

Students will watch excerpts from the following television programs featuring examples of family life:  Neighbours, and The Simpsons, and will be asked to give their critical opinions of these representations of families.

2. Scene Setting

Teacher will explain that the unit is about families and its different representations in the media of film, poetry and especially photography.

3. Review previous learnings

Students will be asked to review certain vocabulary from last semester’s media studies unit on film, such as staging, visual emphasis, framing, composition, etc.

4. Reflective Activity

Students will complete a worksheet (in two parts) answering various questions about their families in order to stimulate a whole of class discussion, comparing family arrangements (see Appendices 1 & 2).  

The second worksheet will be completed for homework and discussed at the next lesson.


	· Video/DVD excerpts from episodes of Neighbours and The Simpsons that focus on the themes of family and individual identity;

· Worksheets to be completed in class and as homework (see Appendices 1 & 2).

· Whiteboard

	2.
	Further introduction the unit and explanation of assessment tasks.
	1. Warm-up Activity

Students will discuss their responses to the worksheet set for homework (whole of class discussion).

2. Explanation of assessment tasks:

· Recalling the TV excerpts from the day before, student pairs will be asked to perform a role play or other performance of an episode of family interaction.  Due Week 6;

· Students will write a creative response, in prose, to a family photograph (or photographs) from a time, place, and with a family structure that differs from your own. Due Week 7
3. Whole of Class Discussion

Students will observe a photograph of a family (see Appendix 3) and answer the following questions:

· When do you think this photograph was taken, and why?

· Who is the eldest?

· Who is the youngest?

· What can you tell about them from the facial clothing, body language, facial expressions, etc.?

4. Reflective Activity and Homework

Teacher will read poem written in response to the photo (see Appendix 4) and ask students to prepare a 200-300 word reflective piece on the central themes of the poem, and the different elements that can be communicated via visual and text-based media.
	· Video/DVDs of relevant episodes of Neighbours and The Simpsons to be made available to students;

·  Students would also be encouraged to visit the Queensland State and/or John Oxley Libraries, to search through photographic archives of Brisbane’s Indigenous and early settler families.
· Copies of the assessment tasks and criteria
· OHP/Digital Light Pro image of photograph (see Appendix 3).

· Photocopies of the poem “Six” and photograph of the teacher’s father’s family (see Appendices 3 & 4) to be made available.

· Whiteboard

	3.
	Introduction to ‘Writing the Family’
	1. Warm-up Activity

Poetry cloze:  James McCauley’s “Because”; done in pairs.

2. Whole of Class Discussion

Students to discuss the McCauley’s choice of words, the similarities and differences in tone (sound) and mood, and why they think certain words are used in the context of the family.

3. Reflective Activity & Whole of Class Discussion

Teacher to read and present (on OHP) the poem in its entirety.  Students to have time to reflect upon the poem before discussing how they represent the family.

4. Homework

Students to look for a poem or song about family that resonates with them and to write a 200-400 word response.


	· Poetry cloze photocopies and complete version of “Because” on OHP. (Appendices 5 &6) From Family Ties
· Whiteboard
· OHP



	4.
	Focus: ‘Writing the Family’ Continued
	1. Warm up: Second family poetry cloze exercise. Oodgeroo Noonuccal “Ballad of the Totems”.

2. Whole class discussion of other ways of ‘writing the family’ eg. family letters, domestic novels, family reminiscences.

3. Discussion of tropes of family writing, ie. the particular words used to describe different family members (mother, father, eldest brother, younger sister etc.), and the family unit and how this language fixes traditional family roles and possible linguistic strategies for deconstructing these roles.

4. Students to do a practice piece autobiographical of writing, based on a favourite memory of their growing up, for homework.

Discussion of Indigenous experience, give some verbal cues to speech and language impaired students during poetry cloze.

Productive Pedagogies: Higher order thinking, Deep Understanding, Knowledge as Problematic, Self- Regulation.
	· Poetry cloze photocopies and complete version on OHP “Ballad of the Totems” (Appendices 7&8) from Family Ties.

· Whiteboard

	5.
	Focus: Introduction to Photography and the Family
	1. Teacher to give students’ four historical photographs (photocopies) of families.

2. In four groups of six (one photo each group), students will be asked to carefully study the photographs and make imaginative inferences about where, when and who are these people?

3. Groups to share their thoughts with whole class, using OHPs

4. Whole class discussion of family positioning in the photographs in relation to traditional family roles.

5. Students will be told (with special emphasis to A.S.D student) that they will be doing some practice role plays next lesson.

Productive Pedagogies: Higher Order Thinking, Substantive Conversation, Knowledge as Problematic, Student Direction, and Social Support.
	· Four photographs from “The Family of Man” (Appendices 9-12).
· OHP

· Whiteboard



	6.
	Focus: Family Dynamics.


	1. Warm up activity. Student’s to watch 5-10 min excerpts from films Terms of Endearment, I Never Sang for my Father and Interiors to observe different aspects of family dynamics. 

2. Whole Class discussion of how family dynamics operate in these American films, in terms of who holds power in different situations, and how it is wielded.

3. Group discussions of dynamics within their own families and how Australian families differ from America

4. Beginning discussions of upcoming role-plays in terms of family dynamics, competing voices and real or imagined family resemblances.

5. Practice role plays outdoors.

Teacher and/or teacher aide support for A.S.D. and learning impaired students in performance. Buddy/ Group Support for hearing impaired students. 
	· Film Excerpts (see references)

· OHTs for discussion questions

· Whiteborad

	7.
	Focus: Family hierarchies
	1. Students’ to watch excerpt from “The Godfather Part 2” and to discuss the hierarchy of power in the family group and sibling rivalry.

2. Whole class discussion of whether and how the physical stance of family members in the photographs (from lesson four) represents their relative standing in society. Is it a top-down relationship from father through mother down to youngest child and is that model true in across all the photographs from different cultures and societies?

3. Group discussion of whether these hierarchical models centralising the patriarch true in our society and in other societies today? In which places might this structure differ?

4. Students’ to read excerpts from As I Lay Dying by William Faulkner to get a sense of family members in competition and the different perspectives on family events.

Volume on listening cloze to be appropriate for hearing impaired students, teacher/ teacher aide assistance with reading activity for students with learning difficulties. Exercise tight control on discussion for the benefit of ASD student and those with learning difficulties

Productive pedagogies: Cultural Knowledges, Inclusivity, Substantive Conversation, Knowledge as Problematic.
	· Excerpt from “The Godfather Part 2”

· Responses on OHP

· Photographs from lesson four

· Whiteboard

· OHTs for discussion questions

· Photocopies from As I Lay Dying
 (see references)


	8.
	Focus: Family Histories.


	1. Warm up activity. In pairs, students’ will play a snakes and ladders game based on significant events in their families’ (their generation’s) histories, both good (for ladders) and bad (for snakes), such as parents’ marriage, birth of siblings, family travel, family illness etc. Game board with boxes to fill in events.
2. Pairs to discuss with rest of class their game’s outcomes.

3. Individually, students to draw a family crest, mural, or quilt detailing significant family events, to be finished for homework. 

4. Students’ asked to interview family members about previous generations of their family, or those of the people students’ are living with.

Buddies will help students with learning difficulties. A Counselor will be arranged to assist students with emotional impairment, and peer support will be encouraged.

Productive Pedagogies: Substantive Conversation, Background Knowledge, Connectedness to the World, Social Support, Inclusivity.
	· Snakes and ladders board game (Appendix 13) and die.

· Butcher’s paper and coloured felt pens

	9.
	Focus: Family histories continued.


	1. Warm up activity: Song cloze activity: “Family Affair” by Sly and the Family Stone. Students’ asked to name other songs they know about family.

2. Warm up activity. Students’ to present their finished crests to the rest of the class and to ask for interpretations.

3. Students’ to individually describe their crests.

4. Students’ to begin writing a short history of their extended family, to be finished for homework. A Planning sheet will be given to students’ who need extra support. 
5. Teacher to answer questions for the final assessment task; a piece of writing based on a family photograph.

Productive Pedagogies: Higher Order Thinking, Substantive Conversation, Metalanguage, Connectedness to the World.
	· Song cloze photocopies (appendices 14-15) and song to be played on C.D. Sly and the Family Stone: “Family Affair” from The Essential Sly and The Family Stone. (see references)

· Student’s finished pictures

· Planning sheet for family history or extended family (Appendix 16)

	10.
	Focus: Family albums.


	1. Warm up activity: in groups, students’ to be given a group of photographs of the same person and asked to put them in chronological sequence. 
2. Students’ then to create a short script giving a story to the series of photos in order to give a sense of the person’s identity.

3. Groups to present their scripts to the class and to compare interpretations.

4. Whole class discussion of the truthfulness or objectivity of photography and to write down how identity is constructed through photographs. 

Buddies are to assist students’ with learning difficulties within groups.

Productive Pedagogies: Higher order thinking, Deep understanding, Substantive conversation, Knowledge as problematic.
	· Photocopies of photographs (Appendix 17) cut up.

· Discussion questions on OHT

	11.
	Family Albums continued.
	1. Warm up activity: Teacher to distribute two albums from his own family for class perusal and interpretation

2. Teacher to explain and interpret the albums to introduce discussion about how complex and contradictory meanings, lost on non-family members, can be determined by the album’s compiler, and read to observers.

3. Whole class discussion of the purpose of family albums. On OHP, the questions are: What do they represent? Whose interests do they serve? What ideas are being displayed? What is being hidden? Are family photos more often natural or staged? Why is this?

4. Students’ to bring in a photo of themselves or family members during significant events (births, first day of school, family weddings etc.). Other photos of significant occasions are supplied for students’ who might need them

Indigenous students, if they do not have photos to bring other mementos of family occasions, and to be supplied with photos of other families if needed. Buddy to assist hearing impaired students during discussions, and OHP’s to give visual support for ASD, students’ and those with learning difficulties.

Productive pedagogies: Knowledge Integration, Background Knowledge, Connectedness to the World, Cultural Knowledges.
	· Family albums

· OHP for discussion questions.

	12.
	Photographing ceremonies of family life.
	1. In groups, students to display their own photos of significant family occasions and to discuss interpretations with rest of group.

2.  Whole class discussion of the significance of photos of traditional family occasions and how they give a sense of family unity within certain recognised social rituals.

3. Using digital cameras, students to stage a family portrait at an imagined occasion and photograph it.

4. Student’s asked to bring in photos of themselves on holiday, particularly in front of famous sites (as a practice for Role Play assessment in lesson 16). 

5. Students’ to begin to develop scripts for their role plays.

Students’ without photos to discuss those provided by teacher. If necessary, set another activity for emotional impairment students’ from ‘Aussie school house’ website on families: www.ash.org.au.

Productive Pedagogies: Metalanguage, Background Knowledge, Connectedness to the World, Cultural Knowledges.
	· Students’ photos

· Whiteboard

· Digital cameras or phone cameras, to be shared.

· Computers with Internet access

	13.
	The family, photography and history.


	Students’ to discuss their photos of themselves with whole class.

2. Discussion of how photographs set in significant historical sites attempt to immortalise and unify the family.

3. Discussion of how photos in front of famous historical sites attempts to show families’ contribution to the nation’s history and unity, thus the family is seen as the fundamental unit in a larger political or historical cohesion, eg. the Holy Family, The Royal Family, The First Family? What are the cultural implications of these designations in terms of race, gender as preparation for the next lesson.

4. Students’ to use the photographs taken the previous lesson and, using PhotoEditor, change to high definition black and white, and then Photoshop to colour them appropriate to the emotions they wish to convey (a la Andy Warhol).
5. Students’ asked to bring in photos of typical Nuclear families from magazines, advertising, Internet etc.
Questions are to be written down on OHPs for students with learning difficulties, and ASD student.

Productive Pedagogies: Higher Order Thinking, Deep Knowledge, Deep Understanding, Knowledge as Problematic.
	· Students’ photos

· Whiteboard

· OHP for discussion questions

· School computers with PhotoEditor and PhotoShop

	14.
	Critique of the Family
	1. Warm up activity: teacher distributes photographs of typical nuclear families. Students’ to discuss them in pairs.

2. Whole class discussion of whether the students’ identify with these representations of the family. Are these photos typical, why or why not?

3. Whole class discussion of the notion of family as an ideal eg. ‘family values’, ‘one big happy family’, ‘family of nations’ etc.

4. Discussion of ‘the family’ as a device sometimes used by politicians and others to present a unity which does not necessarily exist in reality and how it might cover over social and sexual inequalities. Consideration of the family as a stabilising element and a place of emotional and physical instability.

Counselor will be made available for students’ with emotional impairment. Discussion questions to be written up on O;H;Ps for ASD student and students with learning difficulties.

Productive Pedagogies: Substantive Conversation, Knowledge as Problematic, Cultural Knowledges, Inclusivity. 
	· Pictures of Nuclear Families from Students

· OHTs for discussion questions

· Examples of political speeches on the family on OHP (appendix 18). 

· Whiteboard for student responses

	15.
	Other kinds of families.
	1. Warm up activity. In groups, students are to write down as many family arrangements that differ from the nuclear family. 

2. Students’ to compare their lists with the whole class.

3. Discussion of the notion of families of choice, and the argument for the rights of all members within family units.

4. Individually, students to write down other groups in society that can act ‘as family’ in terms of a more democratic forms of intimacy. Eg. sports teams, tribal groups, musical groups, friendship groups, etc.

5. Teacher to answer questions about role plays next lesson, and review types of family performances considered so far. 

Teacher aides are to help students with learning difficulties, ASD student, and discussion questions to be written on O.H.Ts. Indigenous students’ may discuss tribal families.

Productive Pedagogies: Deep Understanding, Substantive Conversation, Metalanguage, Connectedness to the World.
	· Butcher’s paper for student responses

· Whiteboard for student responses

· Student notebooks

· Whiteboard

	16.
	Student role plays
	1. In pairs or groups, students are to perform their family performances /role plays of 5-8 minutes length.

Buddies and teacher aides to assist student with ASD and students with speech and language impaired students.

Productive Pedagogies: Student Direction, Social Support, Academic engagement, Explicit Performance Criteria.
	· Student and school provided props, if necessary

	17.
	Student review of family role plays.


	1. Whole class review of role plays and analysis family, dynamics and notions of performativity and spectacle.

2. Review of the notions of spectacle and performativity in family photography (whole class discussion) with concept maps and student note taking.

3. Beginning to write drafts for final assessment task, with teacher answering questions.

Special consideration by teacher/ teacher aides for special needs students. Concept maps and discussion questions to be written on OHPs

Productive Pedagogies: Higher Order Thinking, Substantive Conversation, Knowledge Integration, Explicit quality Performance Criteria.
	· OHTs for responses

· Student notes, whiteboard for concept map

· Student notebooks

	18.
	Review and closure of unit


	1. Teacher assists students with writing piece for assessment.

2. Closure of unit through class discussion detailing students’ learning and introduction to next unit.

Teacher/ teacher aide assistance for special needs students.

Productive Pedagogies: Student Direction, Academic Engagement, Explicit Performance Criteria, Self Regulation. 
	· Student notebooks


Productive Pedagogies

This unit seeks to engage with all of the productive pedagogies for student learning. All references from Productive Pedagogies --Classroom observation Coding Sheet Adapted by the New Basics Branch from the Queensland School Reform Longitudinal Study (QSRLS), The State ogf Queensland  (Department of Education) 2001.
INTELLECTUAL QUALITY
Higher order thinking (Cultural)

· “Students are required to manipulate information and ideas in ways that transform and their meaning and implications”; in this case, to consider traditional representations of the family and to become aware of how they are constructed and how students may deconstruct them.

Deep Knowledge (Critical, Cultural)

· “Deep knowledge concerns the central ideas of a topic or discipline”. Students gain knowledge of how the family has been represented in photography and what these representations signify for larger social or historical categories.
Deep Understanding (Critical, Cultural)

· “Deep understanding is shown when students develop relatively complex understandings and demonstrate them by discovering relationships, solving problems, constructing explanations, and drawing conclusions”. Students will gain an understanding of the role of photography in immortalising a sense of family unity (often through significant family occasions) even when this may not be the case in ongoing family experience.
Substantive Conversation (Cultural)

· “Substantive conversation is evident when there is considerable teacher-student and student-student interaction about the ideas of a substantive topic; the interaction is reciprocal and it promotes a coherent shared understanding”. A central feature of this unit will be the engaging of students in conversations about their own and others’ family experiences and giving considered opinions on the place of family in larger society and its construction and performance in various media.
Knowledge as problematic (Critical)

· “Knowledge as problematic involves presenting an understanding of knowledge as being constructed, and hence subject to political, social, and cultural influences and implications”. Representations of the family will be considered as cultural constructions and as such constantly in flux and change throughout history. 
Metalanguage (Operational)

· The Teacher will ask students will consider the kinds of language used when describing families; that there is a often a specific vocabulary used to describe family life. The Teacher will give assistance with students writing on levels of grammar and meaning.
CONNECTEDNESS
Knowledge Integration (Operational)

· Students will consider the family from the perspectives of film, poetry, photography, history and sociology.
Background Knowledge (Cultural)

· Students will link their own experience of family and photography with the current unit.

Connectedness to the world (Cultural)

· Students will be working with a subject that initiated their connection to the world: their family.

Problem -based curriculum

· Students will consider problems which face families and problems within idealised representations of families.
SUPPORTIVE CLASSROOM ENVIRONMENT
Student Direction

· “Student Direction examines the degree of student influence on the nature of activities and the way they are implemented”. This unit makes provision for group and pair work which will be teacher monitored. Reflections on the group discussions will follow.
Social Support

· This unit needs participation from all students in order to give as diverse a picture possible about types of families and their representations. The subject matter and assessment will be challenging, however, a classroom environment of support and inclusiveness will be fostered in order to give the students as much teacher and peer support as possible.

Academic engagement
· “Academic engagement is identified by on-task behaviours that signal a serious investment in class work; these include attentiveness, doing the assigned work, and showing enthusiasm for this work by taking initiative to raise questions, contribute to group tasks or assignments, or about performance at different stages of a lesson”. Students will be engaged through a combination of interesting resources and activities and a continued emphasis on the importance and relevance to their own lives.

Explicit quality performance criteria

· Students will be assessed on a formative and summative basis and will be given tasks that are relevant and leading up to final assessment. They will understand the task, criteria and all this constitutes and be given notice of assessment at the beginning of the unit.

Self-regulation

· Students’ are expected to be democratic in group work and gradually to work independently on activities.

RECOGNITION OF DIFERENCE
Cultural Knowledges

· This unit aims to explore diversity through varieties of family experience and histories in reflection of the cultural and social diversity of the student population.
Inclusivity
· Inclusivity will be practiced through both unit content and classroom organisation and support, depending on the needs of individual students.
Narrative
· “Narrative in lessons is identified by an emphasis in teaching and in student responses on such things as the use of personal stories, biographies, historical accounts, literary and cultural texts”. The students’ expression of their own family histories as important to the construction of their identities is a central focus of this unit.
Group Identity

· A sense of empathy for and community of different and equal members will be fostered throughout this unit, both in group activities and across whole class discussions.
Citizenship

“Citizenship is developed when the teacher elaborates the rights and responsibilities of groups and individuals in a democratic society and facilitates its practice both inside and outside the classroom”. This unit looks at how the rights of individuals, especially children, can be obscured under the connecting metaphor of ‘the family’, and how those rights should be recognised and activated.

YEAR 11 ENGLISH                                                  TEACHER:
STUDENTS NAME:                                                  FORM CLASS:

UNIT: CONSTRUCTING THE FAMILY UNIT       SEMESTER 2, 200

ASSESSMENT TASK 1: Family role play                DUE DATE:  Week 6, Lesson 16 
PURPOSE: To inform, to entertain
AUDIENCE: Teacher as assessor; whole class
LENGTH: 5-8 MINUTES

CONDITIONS: Students are to complete the task:
· In pairs or in groups (a number of the students’ choice depending on their chosen family unit).

· In front of the teacher and whole class (unless special arrangements need to be made).
· No notes allowed

TASK: 

As we know families have different power dynamics and hierarchies and can take on many different expressions, and for a variety or reasons. 

In pairs or groups, you will stage a role play giving dramatic expression to the complexities of family dynamics. Your models may be one of your own families, or a combination thereof, or a purely fictitious family.

You may perform the role play in any generic form you like: as a comedy, a tragedy, a situation comedy, and you may perform any family member you like, but you must be convincing in your performance.

OVERALL ACHIEVEMENT: 

COMMENTS:

TEACHER’S SIGNATURE:                                                                DATE;
YEAR 11 ENGLISH CRITERIA SHEET: FAMILY ROLE PLAY ORAL
	A
	B
	C
	D
	E


Affective Objectives

	Very convincingly expresses thoughts and emotional reactions to the experience of family in performance. Participated vigorously in the activity and connected deeply with others.
	Convincingly expresses thoughts and emotional reactions to the experience of family in performance. Participated well in the activity and engaged well with others.
	Quite convincingly expresses thoughts and emotional reactions to the experience of family in performance. Participated in the activity and engaged with others.
	Unconvincingly expresses thoughts and emotional reactions to the experience of family in performance. Limited participation in the activity and low engagement with others.
	Not at all convincingly expresses thoughts and emotional reactions to the experience of family in performance. Very limited participation in the activity and no engagement with others.


Knowledge and Control of Textual Features
	Uses language that is highly appropriate to the chosen genre and purpose within the particular cultural context and social situation, and for a particular audience. Staged the family dynamic extremely effectively.
	Uses language that is appropriate to the chosen genre and purpose within the particular cultural context and social situation, and for a particular audience. Staged the family dynamic effectively.
	Uses language that is fairly appropriate to the chosen genre and particular cultural context and social situation, and for a particular audience. Staged the family dynamic fairly effectively.
	Uses language that is not very appropriate to the genre and particular cultural context and social situation. Did not stage the family dynamic very effectively.
	Uses language that is not at all appropriate to the genre and particular cultural context and social situation. Did not stage the family dynamic effectively.


Knowledge and Application of the Constructedness of Texts
	Very cogently explored ways that cultural assumptions, values, beliefs and attitudes underpin familial scripts. Made very effective choices about ways to represent concepts, and the relationships and identities of family members.
	Cogently explored ways that cultural assumptions, values, beliefs and attitudes underpin familial scripts. Made effective choices about ways to represent concepts, and the relationships and identities of family members.
	Quite cogently explored ways that cultural assumptions, values, beliefs and attitudes underpin familial scripts.
Made good choices about ways to represent concepts, and the relationships and identities of family members.
	Did not very cogently explore ways that cultural assumptions, values, beliefs and attitudes underpin cultural scripts. Made few choices about ways to represent concepts, and the relationships and identities of family members.  
	Did not cogently explore ways that cultural assumptions, values, beliefs and attitudes underpin cultural scripts. Made very  few choices about ways to represent concepts, and the relationships and identities of family members.


YEAR 11 ENGLISH                                                   TEACHER: 
STUDENT’S NAME:                                                  FORM CLASS:

UNIT: CONSTRUCTING THE FAMILY UNIT        SEMESTER 2, 200

ASSESSMENT TASK 2: Writing the Family            DUE DATE: Week 7
PURPOSE: To inform, to entertain

AUDIENCE: Teacher as assessor

LENGTH: 600-800 Words

CONDITIONS: Students’ are to complete the task:
· In writing to a minimum of 600 words

· At home

TASK: 

You will write a creative response, in prose, to a family photograph (or photographs) from a time, place, and with a family structure that differs from your own. You are encouraged to imagine the historical conditions, geographical space and associated feelings that this photograph might evoke in you. You must include a copy of your photograph and make reference to the aesthetic features of the photograph (eg. how it is framed, the visual emphasis, how it is staged, etc.).

OVERALL ACHIEVEMENT:

COMMENTS:

TEACHER’S SIGNATURE:                                                           DATE:
YEAR 11 ENGLISH CRITERIA SHEET: WRITING THE FAMILY
	A
	B
	C
	D
	E


Knowledge and Control of Texts in their Contexts

	Displays deep knowledge of the conventions of the genre of family photography and makes deep meanings in the text in terms of cultural purposes and register variables. Very effectively synthesizes analyses, infers and evaluates subject matter. 
	Displays good knowledge of the conventions of the genre of family photography and makes insightful meanings in the text in terms of cultural purposes and register variables. Effectively synthesizes analyses, infers and evaluates subject matter. 
	Displays some knowledge of the conventions the genre of family photography and makes some meanings in the text in terms of cultural purposes and register variables. To some degree synthesizes analyses, infers and evaluates subject matter.
	Displays limited knowledge of the conventions of the genre of family photography and makes few meanings in the text in terms of cultural purposes and register variables. To a limited degree synthesizes analyses, infers and evaluates subject matter.
	Displays a very limited knowledge of the conventions of the genre of family photography and makes very few meanings in the text in terms of cultural purposes and register variables. To a very limited degree synthesizes analyses, infers and evaluates subject matter. 


Knowledge and Control of Textual Features
	Makes excellent use of and control of textual features to suit the particular purposes, cultural contexts, and social situations of the photograph. Makes excellent use of a range of written, sentence and clause structures and grammar as appropriate to purposes, cultural contexts and social situations. 
	Makes very good use of and control of textual features to suit the particular purposes, cultural contexts, and social situations of the photograph. Makes very good use of a range of written, sentence and clause structures and grammar as appropriate to purposes, cultural contexts and social situations.
	Makes good use of and control of textual features to suit the particular purposes, cultural contexts, and social situations of the photograph. Makes good use of a range of written, sentence and clause structures and grammar as appropriate to purposes, cultural contexts and social situations.
	Makes limited use of and control of textual features to suit the particular purposes, cultural contexts, and social situations of the photograph. Makes limited use of written, sentence and clause structures and grammar as appropriate to purposes, cultural contexts and social situations.
	Makes very limited use of and control of textual features to suit the particular purposes, cultural contexts, and social situations of the photograph. Makes very limited use of written, sentence and clause structures and grammar as appropriate to purposes, cultural contexts and social situations.


Knowledge and Application of the Constructedness of Texts
	Makes excellent choices about ways to represent concepts, and the relationships and identities of individual groups, times and places in a family setting.
 Was highly conscious that readers are invited to take up positions in relation to the text or parts of the text and made a very clear decision about which position to adopt.
	Makes very good choices about ways to represent concepts, and the relationships and identities of individual groups, times and places in a family setting.

 Was very conscious that readers are invited to take up positions in relation to the text or parts of the text and made a clear decision about which position to adopt.
	Makes good choices about ways to represent concepts, and the relationships and identities of individual groups, times and places in a family setting.

 Was conscious that readers are invited to take up positions in relation to the text or parts of the text and made a decision about which position to adopt.
	Makes fairly good about ways to represent concepts, and the relationships and identities of individual groups, times and places in a family setting.

 Was fairly conscious that readers are invited to take up positions in relation to the text or parts of the text but didn’t make a very clear decision about which position to adopt.
	Makes dubious choices about ways to represent concepts, and the relationships and identities of individual groups, times and places in a family setting.

 Was not conscious that readers are invited to take up positions in relation to the text or parts of the text and so didn’t make a decision about which position to adopt.


References
Board of Secondary School Studies Queensland (2002).  English Senior Syllabus. Queensland.

Chambers, Deborah.  Representing the Family.  London, Sage, 2001.

Everybody Loves Raymond.  CBS Television, 2004.

Faulkner, William.  As I Lay Dying.  Harmondsworth: Penguin, 1963.

Steichen, Edward (Ed.).  The Family of Man.  New York: Maco, 1955.

The Godfather Part 2.  Dir. Francis Ford Coppola.  Perf. Al Pacino, Robert Duvall, Diane Keaton, Robert De Niro.  Paramount, 1974.

I Never Sang for My Father.  Dir. Gilbert Cates.  Perf. Melvyn Douglas, Gene Hackman, Dorothy Stickney.  Colombia, 1970.

Interiors.  Dir. Woody Allen.  Perf. Kristin Griffith, Mary Beth Hurt, Richard Jordan, Diane Keaton.  United Artists, 1978.

Neighbours.  Ten Television, 2005.
Productive Pedagogies​—Classroom Observation Coding Sheet.  The State of Queensland (Department of Education), 2001.

Sly and the Family Stone.  The Essential Sly and the Family Stone.  Sony CD, 2002.

Terms of Endearment.  Dir. James L. Brooks.  Perf. Debra Winger, Shirley Maclaine, Jack Nicholson.  Paramount, 1983.

The Simpsons.  Fox Television, 2000.

Strauss, Jennifer.  Family Ties. Australian Poems of the Family.  Melbourne: OUP, 1998.

www.ash.org.au

www.mediaust.com.au
PAGE  
37

