State of Confusion

Objective: To have the students understand how Christopher feels interacting in society on a daily basis. This activity is meant to emulate Christopher’s confusion when having a conversation or walking down the street. Those who have headphones will have an experience closest to that of Christopher’s. Those without headphones will be the control group for this “experiment.” The second task of this lesson is to help the students become comfortable with the text of the novel. Because it is written from the perspective of adolescent with Asperger’s Syndrome, being familiar with the text is a way to help the students transition into another way of thinking. The performance aspect of the lesson will enable the students to accomplish this task. The lesson is comprised of three circuits and each student is allotted time to experience each one.

Length: One 40-minute class period. Broken into three 10-minute circuits, with a 10-minute follow-up class discussion at the end of the period.

Supplies and Technology: Pen or a pencil, copies of all instructions, scenes for performance, face charts and question sheets, a cd, tape, or mp3 player with headphones (for each student), music.

Instructions and Adjustments: Split the class into three groups. The size and number of these groups can be adjusted to accommodate larger or smaller classrooms. If more than three groups are needed, you may want to select more dialogue from the text in order to give everyone a chance to participate in the performance aspect of this lesson. Or, you can demonstrate the lesson with a smaller group for the rest of the class and then discuss its implications. At this point you could then focus your lesson on the language of the novel, and the experience of performing dialogue was not originally a play. This will help the students to picture future scenes of the book in their minds and make them familiar with Christopher’s language and narrative style.

Circuit One: Students will be handed a packet that includes instructions and a script for a scene from the novel. They will have 5 minutes to rehearse the scene. One scene has instructions to perform when rehearsal is complete; the other has instructions to be seated in empty desks when rehearsal is complete. Sitting in a desk in Circuit Two, which is explained below. After the have finished performing, they will swap places with the students seated who are not wearing headphones.

Circuit Two: Students will be seated after rehearsing their scripts. During this time they will be given a sheet of questions, which they are to answer while watching the performance in front of them. This is the control group or the “normal” group in this activity. They have full capacity of all the skills necessary to assimilate, analyze, and synthesize information, unlike their counterparts wearing headphones. After the scene is finished, they will move on to Circuit Three, which is explained below.

Circuit Three: In this task students will be emulating the confusion and inability to communicate that Christopher feels on a daily basis. First, they will have five minutes to complete the face chart and swap it with their neighbor. Then they will follow the instructions on their question sheet. They will have to answer questions about the performance that is taking place in front of them, while music is playing in their headphones, and at the same time use the face chart to help identify action and emotion in the scene. This task is meant to feel overwhelming, confusing, difficult, and rushed. Why? Because this is how Christopher feels when he is talking to a person or in a new place for the first time. After the scene is over, the students will move on to Circuit One. 

More Information: Below is a chart illustrating how each group of students rotates through each circuit. The lesson is set up so each group can participate in each aspect of this lesson before the class is brought back together as a whole to discuss what just happened. Below it is an explanation of how to read the chart and proceed through this lesson. Once you get the hang of it, it is easy to understand and use.
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Each Row represents a ten-minute block of time. Break each block into two five minute halves. Each Column represents a circuit, or activity, in which a student is participating. Here is an example of how the first round of activity works:

In the first five minutes of time block 1, Group 1 and Group 2 will be rehearsing their scenes. In this same five minute window, Group 3 will be creating their face charts and adjusting their music playing devices to the correct volume level. In the second five-minute window, Group 1 will be performing their scene; Group 2 will be sitting in desks answering the same question sheets as Group 3, but without music, or face charts. In this same five-minute window of time, Group 3 will be trying to answer the same questions as Group 2, about the performance that is going on in front of them. The difference is that Group 3 will be using the face charts and the headphones to complete the task. When the five minutes are up, each group will move on to another circuit and run through the activities as described for the first found.

 Again this will be repeated until all students have completed all three circuits. The group that is not performing keeps their scripts so that when they get up to perform they will be performing a different scene than they watched. When the group emulating Christopher gets to task one they will receive a different script than the one they watched to perform. This way no one student can predict what their experience will be like before entering each circuit. Even when we do not have a condition like Asperger’s Syndrome, we can still have difficulty communicating or being prepared for each new situation that we may face. 

Evaluation: The assessment of this lesson will be the class discussion held after all activities is completed. This is not a lesson that one can be tested on. Perhaps a short writing assignment could be given to the class as a follow-up activity to do for homework that night. The point of this lesson is the experience itself. While making students familiar with the text and Christopher’s emotions, this lesson will enable them to read The Curious Incident of The Dog In The Night-time. By grasping part of what Christopher feels and how he explains things, the students won’t have the urge to rationalize the book, its events, and Christopher through the mind of a “normal” student. They will in some way, I hope, be inhabiting the mind of a student with Asperger’s Syndrome.
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