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Dear Colleagues,

Our schools have had to be prepared for a number of contingencies over the years:  sudden deaths, accidents and natural catastrophes, not to mention large scale deployments and terrorist threat conditions.  To the extent that anyone can be prepared for such things, we have been prepared.  Crisis Management Teams are in place in each of our schools, and resources have been made available to cover a range of problems facing our students, faculty, and community.

Violence is the latest challenge we seem to be facing.  Actually, the facts tell us that our schools are safer than they have ever been before, and that the number of violent incidents are on the decline.  Nevertheless, we must be prepared; and, we must prepare our students and families, with effective methods for preventing violence in our schools.  When necessary, we must be prepared to respond to a violent incident in our schools.

DoDEA will introduce a worldwide "Safe Schools Program" this school year, designed to help create safer school environments, and to address the unique needs experienced by an overseas schools system.  In the meantime, this guide will help crisis management teams plan for contingencies that we hope will never come.  The plan is prepared in a cooperative effort by school psychologists in the Kaiserslautern and Heidelberg Districts.  Prevention activities are included, and specific suggestions for faculty training can be immediately implemented.   We must provide safe and secure learning environments that all students and staff expect and deserve.
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This supplemental guide was prepared by Holly Hasenbuhler, Sue Wolfe, and John Keating in a cooperative effort between Kaiserslautern and Heidelberg Districts of DoDDS-Europe

INVOLVING PARENTS IN ANTI-VIOLENCE ACTIVITIES

Research indicates that parent involvement is key to student success in school.  Parent involvement is also critical to reducing incidents of school violence and promoting a safe learning environment.  Strategies to involve parents in safe school activities include:

· Include parent representatives to the school safety committee and school improvement team to help make decisions and recommend strategies.

· Hold some meetings at breakfast, lunchtime or during evening hours to allow more parents to participate.

· Send a copy of the school’s discipline code to all parents and enlist their support in enforcing it.

· Create a parent telephone network or e-mail list to encourage parents to attend school events. 

· Sponsor a “Generation Night Open House” in which students bring as many family members as possible to tour the school, meet staff and socialize with other families.  Have a photographer take family pictures and display them in the school.

· Call parents at work or send a brief note home to inform them about their children’s accomplishments.

· Recruit parents and their children during the summer to help paint, clean or repair the school and grounds.

· Provide transportation and childcare for parents to facilitate their attendance.

· Develop parent/student homework assignments with safety themes, such as comparing school or community crime problems today to those 20 years ago.

· Use parent volunteers to patrol school and to keep an eye out for escalating conflicts at athletic events.

· Invite parents to be part of a School Crime Watch program, both as organizers and to provide security when needed.

Adapted from Reducing School Violence:  Building a Framework for School Safety produced by Southeastern Regional Vision for Education (associated with the University of North Carolina-Greensboro) and the Florida Department of Education, with assistance from the Southeast Regional Center for Drug-Free Schools and Communities.

VIOLENCE PREVENTION

Simple solutions do not work. Educators, families and communities must work together to prevent violence.

Implement instructional programs that teach children:

· Social skills

· Problem solving skills

· Conflict resolution

· To not keep dangerous secrets friends tell them

· To be responsible for their actions

· To care for the safety and well-being of other children and adults

Talk to students about gun violence.

· Acknowledge youth violence as a serious, but preventable problem.

· Explain school policies and safety procedures.

· Obtain student input on their safety concerns.

· Encourage students to report threats of violence.

Have a plan to prevent/address:

· Classroom disruptions

· Vulgar language

· Bullying  

· Fighting

· Violence

· Graffiti

· Petty thefts

· Harassment

Conduct staff training.  There is a wide range of topics to consider:

· Social and other problems contributing to school crime and violence

· Understanding diverse cultures

· Implementation of disciplinary policies and procedures

· The law and school security

· Laws regarding search and seizure

· Victim’s rights issues

· Sexual harassment and assault

· Date rape

· Illegal drugs on campus

· Gang awareness

· Managing a confrontation

· Reporting acts of violence

· The evolutionary development of a confrontation

· Intervening in a fight

· Crowd management at athletic and special events

· Bomb threat procedures

· Current discipline techniques for more responsive and positive interactions with misbehaving and troubled youth

· Effective classroom management

· First aid and CPR

· Unarmed self-defense

· Identifying and reporting child abuse

· Referring drug and alcohol use problems

Develop partnerships with families and community agencies.

· Child and Adolescent Psychiatry Service

· Family Support Center

· Army Community Service

· Military Police

· Family Advocacy

· Social Work Services

Offer after-school programs, activities and clubs.

Create a safe school building.

· Have the local authorities conduct a “vulnerability” assessment.

· Install all lockers in areas where they are easily visible, or remove lockers altogether.

· Prohibit posters in classroom windows.

· Do not allow graffiti to linger on walls.  Follow the three “Rs” after discovery-read, record (i.e., photograph or videotape) and remove.  Inflammatory bathroom graffiti needs to be removed daily.

· Prohibit students from congregating in areas where they are likely to engage in rule-breaking or intimidating and aggressive behaviors.

· Arrange supervision at critical time (e.g., in hallways between classes) and have a plan to deploy supervisory staff to areas where incidents are likely to occur. 

· Maintain the physical condition of the school building (e.g., cleanliness, temperature, graffiti, and repairs) since this has been shown to have an impact on student attitude, behavior, and motivation to achieve.

Develop schoolwide policies that support responsible behavior.

· Develop a written schoolwide disciplinary policy that includes a code of conduct, specific rules and consequences that can accommodate student differences on a case-by-case basis when necessary.  Be sure to include a description of school anti-harassment and anti-violence policies, a zero tolerance statement for illegal possession of weapons, alcohol, or drugs, and due process rights.  

· Ensure that the cultural values and education goals of the community are reflected in the rules.

· Include school staff, students, and families in the development, discussion, and implementation of fair rules.

· Make sure that if a negative consequence is used, it is combined with positive strategies for teaching socially appropriate behaviors and with strategies that address any external factors that might have caused the behavior.

Provide help for troubled students.

· Prepare school, family and community members to identify the behavioral and emotional signs of trouble. Inform parents and listen to them when early warning signs are observed.

· Prepare all concerned parties with what to do when a student is identified. 

· Simplify staff requests for urgent assistance.

· Make interventions available as early as possible.

· Maintain confidentiality and parent’s rights to privacy.

· Analyze the context in which violent behavior occurs.

Let parents know how they can help.

· Talk to your children about their problems, fears, and concerns. Take them seriously and give them your support.

· Supervise your children.  Know where they are and what they are doing.

· Lock up your guns and ammunition. Talk about gun violence with your children.

· Limit your children’s exposure to media violence as a form of entertainment.  Discuss with them how media violence desensitizes us to violence and portrays violence unrealistically as a glamorous and effective solution to problems.

· Educate your children in moral values and principles, including personal responsibility and respect for others.

· When in doubt about your child’s behavior, consult with school or community professions.

WARNING SIGNS

OF A POTENTIALLY VIOLENT STUDENT

Principles for using Early Warning Signs

· Do no harm.

· Understand the developmental context of warning signs.

· Understand the environmental context for aggression.

· Avoid stereotypes.

· Look for a combination of early signs rather than a single word or action.

Early Warning Signs

· Social withdrawal
· Excessive feelings of isolation
· Excessive feelings of rejection
· Being a victim of violence
· Highly sensitive to teasing and bullying
· Obsession with  perceived injustice
· Fascination with weaponry and acts of violence
· Low school interest and poor academic performance
· Expression of violence in writing and drawings
· Difficulty controlling impulses or emotions

· Uncontrolled or disproportionate anger
· Patterns of impulsive and chronic hitting, intimidating, and bullying behaviors
· History of discipline problems
· History of violent and aggressive behavior
· Intolerance for differences and prejudicial attitude
· Drug and alcohol use
· Affiliation with gang or peer group that reinforces antisocial behaviors
· Inappropriate access to, possession of, or use of firearms

· Serious threats of violence

Principles for Using Imminent Warning Signs

· Safety is always the foremost consideration.

· Action must be taken immediately.

· Seek multiple confirmation of the signs.

Imminent Warning Signs

· Serious physical fighting with peers or family members

· Severe destruction of property

· Severe rage for seemingly minor reasons

· Detailed threats of lethal violence

· Possession and use of firearms and other weapons

· Self-injurious behaviors or suicide threats

 BULLYING FACT SHEET

     Definition of a “Bully”--A bully is a child who fairly often oppresses or harasses someone else; the target may be boys or girls, the harassment physical or mental.   Bullies are usually boys, although girl bullies do exist.

     Definition of a “Victim”--A child who for a fairly long time has been and still is exposed to aggression from others; that is, students from the child’s own class or maybe from other classes often pick fights and are rough with them or tease and ridicule them.  Two types of “victims” emerge.

· “Passive Victims”--Anxious, insecure, appear to do nothing to invite attacks and fail to defend themselves.

· “Provocative Victims”--Hot-tempered, restless, create tension by irritating and teasing others and attempt to fight back when attacked.

Why Do Some Children and Adolescents Become Bullies?

There is no “one” reason why a child might become a bully.  However, we do know what types of circumstances will likely help a child develop bully behavior.  Bully behavior is developed mainly as a result of factors in the environment.  This environment includes the home, the school and the peer group.  Bully behavior is learned.  The good news is that because the bully behavior is learned, it can be unlearned, particularly if we do something about it when children are young.

Listed below are some factors in the environment that contribute to a child becoming a bully:

· Too little supervision of children and adolescents.  Without supervision children do not get the message that aggressive behavior is the wrong behavior to have.

· Bullying pays off.  Many children learn at a very young age that when they bully someone, they get what they want.

· Do as I say, not as I do.  When children see adult aggressive, bullying behavior, they are more likely to imitate it.

· Harsh physical punishment.  Bullies usually pick on younger, smaller, or weaker children.  They model, in their behavior, what happened to them personally in the home or environment.  A bully should never be physically punished for bully behavior.

· Peer group that supports bully behavior.  Sometimes children bully others to fit in with their peers.

· Getting more negative than positive messages.  Children who bully generally develop this behavior because they feel the world around them is more negative than positive.  In expecting their world to be negative, they learn to attack first.

· Poor self-concept.  Children who get more negative comments than positive ones generally develop a poor self-image.  In turn, they feel the only way to be accepted is to pick on others.

· Expecting hostility.  The bully’s philosophy can be, “The best defense is offense”.  Bullies expect others to pick on them, blame them or humiliate them.  They attack before being attacked, even if the hostility is imagined.

Why Do Some Children and Adolescents Become Victims?

Listed below is some general information that may help us better understand a victim.

· Most victims are anxious, sensitive, and quiet.

· Victims generally do not have many, if any, good friends at school.

· Victims seem to signal to others that they are insecure and worthless children who will not retaliate if they are attacked or insulted.

· Bullies often target children who complain, appear physically weak, seek attention from peers and adults and seem emotionally weak.

· These children may be overprotected by parents and school personnel and are therefore unable to develop coping skills on their own.

What Can Be Done About the Problem?

In General

· Parents need support from schools and mental health/community workers to enforce positive behavior patterns.  Parent training is essential.

· Provide social skills training that teaches children how to get along with other children.

· The amount of positive feedback that the child gets in the home and in the school needs to be increased.

· Early intervention is essential.  The pattern of bullying can began as early as age 2.

· A strong value system in the home and school that gives the message that bully behavior is not acceptable.

Specific Things That Can Be Done in the Home

· Ask for help from the school counselor or school psychologist if you have a child with a serious bullying problem.

· Try to be as positive with your child as you can.  Give 5 positive comments for every negative one that you direct to your child.

· Instead of using physical punishment, use removal of privileges, time spent in their bedroom, work tasks around the house or helping younger children in the neighborhood or home as a consequence for bully behavior.

· Put a stop to bullying behavior immediately.  Have the child practice a more appropriate behavior instead.

· If the child is a victim, have the child practice telling the bully to “stop bothering me” and then walk away.

· Operate from the “Do as I say AND as I do” point of view.

· Supervise situations in which your child will have the opportunity to become either a victim or bully.

Specific Things to Do in the School Setting

· Establish a school climate that clearly and emphatically disapproves of bullying.

· Establish a climate in which rules of conduct are reinforced and are developed by students and teachers cooperatively.

· Discipline practices should emphasize restitution and positive practice rather than expulsion and humiliation.

· Teachers and administrators should work to increase the number of positives directed toward children on a daily basis.

· Provide social skills training sessions throughout the school year.

· Establish a discipline committee whose purpose would be to identify the five top discipline problems in the school and to develop intervention plans that emphasize positives instead of negatives for them.

· Do not remove bullies from the school settings unless absolutely necessary. 

· Assess personal attitudes about victimization so as to avoid possible stigmas and judgments that arise when a child is labeled as a victim.

· Appoint the victims added responsibilities and delegate them leadership roles to improve their status, self-assurance and social skills.

Excerpted from Bullying Fact Sheet by George Batsche and Benjamin Moore, Behavioral Interventions: Creating a Safe Environment in our Schools, National Mental Health and Education Center.

PRE-PLANNING CHECKLIST

FOR VIOLENCE PREPAREDNESS

· Administrator designates Crisis Management Chairperson

· Crisis Management Team develops a crisis plan for responding to a violent incident

· Plan coordinated with military police

· Plans coordinated with community in regards to a designated "safe area" outside the school grounds

· Plan coordinated with community in regards to a rally-information point for parents

· Plan coordinated with community crisis team

· Plan coordinated with DETMO in regards to “proposed” transportation arrangements

· Communication system with community established as to how information is communicated to parents if such an event takes place, who is the designated spokesperson, and how will information be shared at the rally point

· Professional staff, cleaning team, secretarial staff, and others working within the school setting inserviced on proposed crisis plan

· Parent volunteers, mentors, and other school volunteers informed of plan

· Parents notified that plan is in place, as well as importance of updating emergency contact numbers, location of safe haven and location of rally information point

 RESPONDING TO A VIOLENT INCIDENT IN THE SCHOOLS

Each crisis plan should include standard operating procedures for responding to threats of violence or violent events in the school environment.  The plan requires training that involves all school support systems, to include clerical staff, supply, cleaning support team, teachers, substitute teachers, and itinerants.  In addition, the military police, medical services and outside counseling agencies should be included in both the development process and training sessions.  All school personnel should receive instruction in proper response procedures as well as other training as deemed necessary by the district office. 

As part of the planning process, schools need to coordinate their planning with several community agencies, such as community crisis teams, police, and transportation authorities.  Rallying points and safe havens need to be established outside the school setting, to provide a place for parents to gather to receive information without impeding police interventions.   A plan is needed when bus schedules are disrupted, in order to know when and where students will be transported.  Parents should be informed that the school has established a crisis plan for emergencies and designated rally points for information.

The following information outlines three different levels of crisis.  Levels I and II are threat conditions that do not involve an actual violent incident. They may or may not require police response.  Level III represents an emergency condition when violence has occurred.  Police are always involved at this level.  Situations such as fire drills and bomb threats have established procedures not covered here.

LEVEL I CRISIS

A situation that requires specific actions to ensure the safety/security of staff and students with minimal disruption to the educational process.

Examples:

A. A trespasser on the school campus who may threaten the safety of students.

B. Illegal and/or intimidating activities on campus.

C. Threatening language toward student or adult

RESPONSE PROCEDURES:  Crisis Response Team

l. Upon notification to main office, an administrator or designee will be informed and move towards the situation.

2. Crisis Management Team Members are notified of incident and concern for safety and security of students.

3. Crisis Management Team Members assist in assigned areas.

4. If appropriate, military police and community commander’s office are notified and dispatched.

5. Team is debriefed after incident and an after-action plan discussed and implemented.

6. A faculty meeting is called at the end of the day for rumor control.

7. If determined necessary, a letter to parents is distributed to students.

LEVEL II CRISIS

A serious situation involving a violent threat and/or reported weapons that requires specific action to ensure the safety of staff and students.

Examples:

A. Reported gun in locker

B. Reported gun/weapon in classroom (not displayed).

C.  A specific threat directed to a student or adult

D. A visible weapon

RESPONSE PROCEDURES:  Crisis Response Team

1. Secure the area.  Keep students away from affected area.

2. Convene Crisis Team Members in principal’s office or other designated location.  

3. Define the crisis. Investigate situation to confirm the emergency.

4. Determine specific procedures to respond to the crisis.  Procedures should be designed to minimize danger and/or panic to students and staff.

5. Call “suspect(s)” to office and keep away from other students until crisis confirmed.

6. Contact appropriate agencies as deemed necessary:

a. Military Police

b. DSO

c. Parents of involved individuals

d. Community agencies

7. Keep students in class until area confirmed safe.

8. When incident is over, reconvene team and debrief.  Develop appropriate response for staff, students, and community.  

9. Debrief all affected staff and students.

LEVEL III CRISIS

A life threatening emergency that requires specific action to ensure the safety of staff and students.  

Examples:

A. Terrorist attack or threat

B. Armed person in classroom or hallway threatening imminent harm to self or others.

C. Hostage situation.

D. Bombs exploding within the school building.

E. Gang violence in progress.

RESPONSE PROCEDURES:  School-wide

l. A signal will notify all school staff that a potentially dangerous situation is in progress.  The signal may be a continuous bell for a determined number of seconds, followed by a certain number of blasts, or a coded message over the school intercom system.

2. All teachers will complete a “quick look” outside their doorway for passing students.  Students will be directed into their classroom.  Students who are not in a classroom are directed to go to the nearest room.

3. Classroom teachers will immediately lock their classroom door and direct ALL students to remain seated until further directed.  If the situation is within an immediate area, the classroom teacher is to immediately lock door without the “quick look” outside their room.

4. Students near doors or windows are directed to move their desks toward the center of the room.

5. Classroom teachers are to wait for further announcements (an all clear signal).

6. All students outside on playgrounds or sport fields will be directed to their designated evacuation point, away from the school.

7. If medical assistance is needed or if the situation occurs within a teacher’s immediate area, the teacher notifies the office via the intercom system.

8. Classroom teachers are not to open door until a coded message indicates that the school is clear of danger.

9. As soon as the “ALL CLEAR” signal is given, accompany students to designated area outside the school building.

10. Stay with your students until the Crisis Response Team and military police give further instructions.

11. This scenario can be practiced as a drill 2-3 times a year.

RESPONSE PROCEDURES:  Crisis Response Team

l. A signal to notify all school staff that a high priority situation is in process.

2. A telephone call to the military police is initiated and current details described.

3. Office staff locked in main office, to include crisis response members.

4. School administrators assess areas for students wandering in the halls, except areas of immediate danger.

5. Wandering students and adults are to be locked in the closest bathroom or designated area.

6. Administrator and/or designee keep in constant communication with military police to update them on situation.

7. As soon as area is cleared by the military police, give an “ALL CLEAR” signal as established for each individual school.

8. Go to designated “ALL CLEARED” area to further instruct staff and students.  (All potential witnesses are to be gathered in a separate area to meet with the military police.)

9. As soon as possible, debrief the entire staff as to the status of the situation and the plans for continued/additional response or duties.

10. Coordinate with community crisis response team for further assistance to staff and students.

11. Give student information and parent phone numbers  to community resources and military police, as needed.

12. Crisis Response Team convenes to debrief and to discuss response plans. 

RESPONSE PROCEDURES:  Military Police

In general, military police follow the procedure below:  

1. Military police respond to crisis call from the school administrator or designee.

2. Military police contact community commander, medical facility and community crisis coordinator.

3. Military police ensure safety of buildings surrounding the school area.

4. First team from military police enter building and proceeds to crisis area.

5. Second team of military police and German Polizei enter building.

6. Military police give the “all clear” signal when school facility is again safe.

7. Military police coordinate with school administrator the reunion of students with parents and operation of crisis response center.

RESPONSE PROCEDURES:  Community Crisis Team

l. The community crisis team coordinator dispatches members of crisis team to designated area for crisis response.

2. The community crisis team coordinator organizes interventions, including group debriefings, to assist students, staff members and parents in distress.

3. Handouts are given to parents explaining possible reactions from a traumatic event and ways to help their child or children cope with the tragedy.

4. Students who may need further medical or mental health support are referred.

5. The community crisis team meets with the school crisis team to debrief and to discuss follow-up plans, including long-term intervention.

6. An after action report is filed with the community commander.

EMERGENCY PROCEDURES

LEVEL III CRISIS:  terrorist attack, armed person in the building, hostage situation, bombs exploding within the school building, or gang violence in progress, notified by school-wide signal.

l.   COMPLETE A QUICK LOOK OUTSIDE YOUR CLASSROOM FOR PASSING STUDENTS.  Direct them to come into your classroom.

2.  LOCK YOUR DOOR.  Barricade the door, if necessary.   Any student in the room with you will remain there until the ALL CLEAR  is given.

3. GET THE STUDENTS AWAY FROM THE DOOR AND WINDOWS.  Try to remain calm and quiet.  Encourage students to help each other cope with the situation.

4. IF THE SITUATION IS OCCURRING IN YOUR AREA, communicate with the office via the intercom system or a cellular phone.

5. REMAIN WITHIN THE CLASSROOM UNTIL THE MILITARY POLICE GIVE THE ALL CLEAR SIGNAL.  Upon ALL CLEAR signal, take your class to the designated safe area.  Take your class roll with you for student accountability.

6.  TAKE ATTENDANCE.  Notify the administrator or military police if you are missing any student that was present before the announcements.
7. KEEP YOUR CLASS TOGETHER UNTIL FURTHER INSTRUCTIONS ARE GIVEN.

WHY ARE CRISIS DRILLS IMPORTANT?

Schools have always had regular fire and bomb drills, in order  to practice evacuation procedures.  School crisis plans should be evaluated for effectiveness as well.  Crisis drills make crisis plans come alive, and allows schools to learn from them.  Suggestions for conducting crisis drills:

· Begin with paper and pencil discussion activities.  

· Have crisis team anticipate five different school crisis situations.

· Each team member writes down duties that he/she would anticipate performing; the team discusses each scenario.

· Each semester, choose one scenario to act out.

· Use local media articles to inform parents of the importance of crisis drills.

· Take precautions against unnecessarily alarming students, staff and parents.

· Inform parents and local agencies that drills are being conducted.

· Place a sign in the area designating that a crisis drill is being conducted.

· Practice drills that involve moving staff and students to a safe location.

· Coordinate a crisis drill with transportation, to practice picking up and delivering students from the safe location.

· Crisis team should receive written and verbal feedback about the management of the crisis.

Taken in part from the School Crisis Planning:  Questions Answered, Communiqué Special Edition

COMMUNICATION PRINCIPLES 

FOR HIGH STRESS OR DANGEROUS SITUATIONS

1. A person cannot NOT communicate.  All behavior is a form of communication.

2. Communication is multilevel, with context.    Reducing it to one level (such as focussing on the content) often makes it meaningless.  The reality we all live in is created and maintained by our own set of formed opinions.  When communicating in a crisis situation, it is up to the helper to understand the world view or reality view of the person in crisis.  When it contradicts the helper's view there are two choices:  1) change the reality condition of the person (difficult to do and often disbelieved by the person if the change comes too fast);  or 2) work towards changing the world view (or perspective) of the person, so that other alternatives become evident and persuasive.
3. The message sent is not necessarily the message received.   This works in both directions.  The helper may be engaged in a lot of reflective listening, in order to assure the person that they are being heard, but the person in crisis is probably not doing the same thing, and may have misunderstood what you said.
4. People begin to structure and to set rules for their relationship as soon as they first meet.  The helper has to listen closely for clues about how the person wants to define the relationship.
· Find out what they prefer to be called.
· When in doubt, avoid a presumption of intimacy.  When we are under stress or frightened and trying to be friendly, it is easy to speak to strangers in a manner that is too friendly.  Saying "You're a nice guy"  can easily backfire.
5. When describing or explaining something, keep it simple and direct.   People in crisis adopt a filtered mode of perception.  Complicated and indirect modes of communication come across as condescending as well as confusing.  Use restraint, sensitivity, and clarity of expression.
6. Most people do things for specific reasons.  Once the system is understood by the helper, it becomes much easier to make "reasonable" recommendations or requests.
7. Communicate in positive language, whenever realistically possible.  Because a person in crisis tends to pay more attention and give greater value to negative information, it is important to counter that trend early by getting them to agree with positive statements, however trivial.
Other guidelines:

· Keep the pace of communication relatively slow.

· Only make promises you can keep.

· Don't question a person's ability.

· Trying to cheer up a depressed person invalidates their world perspective, and suffers from gracelessness.

· Avoid using the royal "we", which usually sounds condescending.

· Having established the person's world view (See above, no.2), tailor alternatives to that point of view.  If there are no alternatives, in an emergency, create the illusion of choice.

· Don't read people's minds.

~~~~~~~~~~~~~~~~~~~

From Chapter 2 of People in Crisis:  Strategic Therapeutic Interventions by Diana and Louis Everstine 






--summarized by John Keating

ASSESSMENT OF A POTENTIALLY VIOLENT YOUTH

Identify all potentially relevant sources of information.

· Youth self-report

· Parent interview.

· Potential victim.

· Other as appropriate (peers, law enforcement, professionals.)

Assess youth’s intent.

· Has youth made verbal threats?

· Has youth been aggressive toward victim?

· Is there a plan? Available weapon?

· Does the youth identify contingencies that would provoke him or her to act?

Review present stress.

· Has there been recent provocation or conflict?

· Any extraneous stresses or life changes?

· Any anticipated negative events?

Assess mental state.

· Anger, injustice, hostility?

· Depression, hopelessness, despair?

· Delusional or distorted thinking?

Check personal risk factors.

· Past aggression toward others.

· Aggressive role models.

· Fantasy involvement with violence through games, movies, novels, etc.

· Substance abuse.

Assess coping ability.
· Is youth willing to communicate with you when stressed?

· Can youth engage in a non-violent coping plan?

· Can you elicit youth empathy for victims?

Take appropriate action.

· Can you elicit youth concern for legal and personal consequences?

· Consult with other professionals about your findings and conclusions.

· Document your process, conclusions, and actions with timely notes.

· Take appropriate precautions, including warning potential victims, notifying relevant parties, (law enforcement, parents, school personnel and others as appropriate to the situation).

· Follow up on treatment recommendations and referrals.

· Professional responsibility continues after the assessment.

Excerpted from “A Quick Reference Guide For School Crisis Management,” NASP

RECOVERING FROM A TRAGEDY:

SUGGESTIONS FOR CRISIS RESPONSE TEAMS

After a crisis many issues must be addressed before a school and community can resume its daily routines.  The following techniques are interventions to be utilized in the immediate aftermath to assist survivors in regaining a sense of control over their lives and begin the process of reconstructing a new life.

Safety and Security:  

· Caregivers should find privacy for victims to express emotions, ensure confidentiality and reassure survivors that their reactions are acceptable and not uncommon.

· Disruptive factors such as the media should be barred from the school grounds.

· Caregivers who are trained to deal with the emotions and reactions that the students are experiencing should be called in to help.

Ventilation and Validation:

· Allow victims/survivors to “tell their own story.”

· Validate the victims/survivors feelings.  Do not tell them that you know how they feel; you don’t.  Instead, tell them it is okay to have the feelings, emotions and problems they are experiencing.

· Assist survivors as they prepare for the practical issues that they must face, such as funerals, the criminal investigation and media.

· Make families aware of the stress reactions that their children/adolescents may be experiencing.

Continuing Care

· Let students know that there will be support staff who are willing to listen to them as long as is needed.

· Discuss feelings with the class or individual students who are most affected.

· Provide facts to help allay fears.

· Think ahead to effects which might be delayed.

· Prepare for long-term reactions which are normal, such as the continued need to discuss the incident.

· Watch for pathological long-term reactions.

· Find ways to emphasize a return to stability.  Return to previous schedules and maintain these for a time, even if some change in routine was planned, in order to provide a sense of security and comfort.

· Education about the cause, prevention and what to expect in the aftermath can help parents and students cope with schoolyard catastrophes.  Schools and community agencies can collaborate on such things as workshops to educate their community members about coping with disasters.

Excerpted from “Schoolyard Tragedies:  Coping with the Aftermath”, Prepared by the California Association of School Psychologists.

WHAT TO DO AND SAY TO STUDENTS

DURING VIOLENT INCIDENTS

Notes for Teachers

· Provide a sense of hope and expectation.

· Don't deny the seriousness of the situation.

· Validate emotions of fear and anger.

· Don't criticize regressive behavior or shame the student with words like "babyish."

· Control panic among students by remaining calm and displaying a take-charge attitude within your area of responsibility.

· Express your own emotions, while modeling a stable sense of personal control.

· Take care of yourself so that you can take care of your students.

· Encourage students to comfort themselves and each other. This can include a variety of solacing activities, such as singing, praying, talking to each other, drawing, etc.

· Give students as much accurate information as possible, keyed to their developmental level.

· Counter rumors with a focus on known facts.

RESPONDING TO A VIOLENT INCIDENT:

 INTERVIEW SUGGESTIONS FOR COUNSELORS

The following examples are interview suggestions to be used by professional staff only.

Elementary

I.  Information

Where was the student when the event occurred?

What was seen, heard, and/or told to the student of the event?

How well does the student know the victim(s) and others involved?

Has the student had any previous experience with violent trauma, serious illness, or sudden, unexpected loss?

II.  Subjective Response to the Event

What is the student’s recall of the day (how was the student feeling just before the event)

What was the student’s most disturbing moment?

What keeps coming back to mind the most about what was seen, heard, or told about?

Bad dreams?

What kinds of things most remind the student about what happened or make the student think it will happen again?

III.  New Behaviors

What new fears does the student have?  (e.g., of being alone, going certain places, going to sleep, being in the bathroom by self, etc.)

What new regressive behavior? (e.g., thumbsucking, sleeping with parents, clinging, etc.)

Does the student act worried that something bad may happen to parents, sibs or self? (won’t let them out of sight, asks when they are coming back, talks about steps to protect, etc.)

Avoidance behaviors? (e.g., won’t go near certain places or things)

Unusual aggressive behavior or misconduct?

Traumatic play? (Repetition of event or rescue theme)

IV.  Conflicts over Responsibility

Is there any change in how the student feels toward each parent or sib?

V.  New Concerns

What feeling afterwards does the student say is toughest to handle?

What concerns does the student have about how the parents or sibs are responding? (e.g., seeing them crying or anxious)

Is the student afraid to let the parents know about feelings for fear it would again upset them?

Have there been changes in the student’s life or routine because of the event?

VI. Type of Grief Response

Thoughts, dreams, imaginative play involving the victims?

If sad, what does the sadness make the student think of?

What is the student’s understanding of the physical reality of death?

What helps when the student is feeling sad?

SECONDARY

I.  Information

Where was the student when the event occurred?

What was seen, heard, and/or told to the student of the event?

How well does the student know the victim(s) and other involved?

Has the student had any previous experience with violent trauma, serious illness, or sudden, unexpected loss?

II.  Subjective Response to the Event

What is the student’s recall of the day (how feeling just before) and during the event?

What was the student’s most disturbing moment?

What was worst fear at the time?

What were the student’s concerns for own and family’s safety (parents and sibs)?

What keeps coming back to mind the most about what was seen, heard or told about?

Bad dreams?

What kinds of things most remind the student about what happened or make the student think it will happen again?

III.  New Behaviors

What new fears does the student have (e.g., of being alone, going certain places, going to sleep, being in the bathroom by self, or guns, etc.)?

Unusual aggressive behavior or misconduct?

Has the student started to act older than the student’s age?

IV.  Conflicts Over Responsibility
About what, if anything, does the student feel he/she or someone else could have done to prevent or stop the event, or to give aid to the victims?

What are the student’s most disturbing, angry thoughts (e.g., revenge fantasies and/or fears of counter-retaliation)?

What are the student’s concerns about own or other’s impulse control? (e.g., what does the student do when angry, or observes other’s anger?)

Is there any change in how the student feels toward each parent or sibling?

V.  New Concerns

What feeling afterwards does the student say is toughest to handle?

How, if at all, has it changed the student’s view of the future (e.g., career, having children, spirituality, how long will live, etc.)?

Have there been changes in the student’s life or routine because of this event?

VI.  Type of Grief Response

Thoughts, dreams, imaginative play involving the victims?

If sad, what does the sadness make the student think of?

What is the student’s understanding of the physical reality of death?

What helps when the student is feeling sad?

Excerpted from “A Quick Reference Guide For School Crisis Management,” NASP

 SAMPLE MEMO TO PARENTS

ABOUT VIOLENT THREATS AT SCHOOL

(taken from a DoDDS incident during 98-99)

MEMORANDUM FOR PARENTS

SUBJECT:  Rumor Control Regarding violent threats at school


Last Wednesday, three students reported that they overheard a discussion that took place between two other students.  In the course of this conversation between the two students there was talk about how one of the students intended to bring guns to school to "shoot up the school like the Colorado shooting.…"  Also, a threat was made by the same student that he intended to "walk in class and shoot the teacher…" on Friday.  All DoDDS schools have school safety plans in effect, and as soon as this situation was reported, immediate action was taken to remove the students from class, and to turn matters over to the authorities for investigation.


The students were then removed from school and placed under the supervision of their parents pending the outcome of a disciplinary hearing that will be conducted this week.  There were NO guns, other weapons or any kinds of explosives actually involved in this incident.  There was the communication of a threat and intention to bring weapons into the school.


It is important to note that it is students who are reporting threats being made by students.  This means that our students are demanding to be safe while in school.  Our students, parents, teachers, administrators and the entire community will NOT tolerate the presence of weapons, violence, or threats of violence in our schools.

CULTURAL PERSPECTIVES WHEN DEALING WITH A CRISIS RESPONSE

     Culture influences what type of threat is perceived as traumatic and how we interpret the meaning of the traumatic event.  Culture also influences how individuals and communities express traumatic reactions. 

Protocol for Crisis Work Across Cultures

· Participate in cultural rituals.  These often involve ceremony, food, and expressions of good will.

· Explain purpose of intervention and the need for reciprocal questions.  Many cultures find questions intrusive.  Yet, for the caregiver, they may be essential in the establishment of understanding.  Questions and answers are often the only way to clarify differences in language, customs and unconscious behaviors.

· Express an appreciation and respect for the culture’s strengths in coping with trauma.  Every culture has means to deal with trauma and can explain those means. 

· Express a willingness to learn about the ethnic group involved.  One method to convey this is to ask, “If I were a victim of this trauma, how would you expect me to deal with it?”

· Acknowledge your limitations and differences.  These may include the inability to speak or understand the language, confusion over certain customs or rituals or spiritual understandings.

· Establish your competence in understanding trauma’s impact whether or not you understand the traumatic impact of an event or the meaning of that impact.

Crisis Intervention with Cultural Focus

· Show sensitivity to cultural issues and be familiar and comfortable with the culture of the groups affected by the disaster.

· Search for the meaning of suffering, pain, life, and death relevant to the cultural group involved.

· Make an effort to acknowledge your limitations with language or other communication concerns, and ask the survivors to tell you if you say something wrong or do something offensive.

· Ask survivors to tell their story and talk to them about the crisis reaction.

· Ask survivors if their families should be present during discussions.

· Ask survivors if there are any ceremonies or rituals that are particularly directed at crisis in their culture.

· Ask survivors to describe what they would like you to do to be of assistance to them and then tell them truthfully what you can or can not do.

· Be aware of culturally specific communication techniques such as the use of eye contact, the integration of food and drink in discussions, the pace of conversation, body language and so forth.

Hints for Helping

· Establish commonality with survivors through rituals and mutual interests.  Eat what is offered; drink what is offered.  Ask about family, friends, pets, and loved ones.

· Search for linguistic equivalency even if you do not know the language of the culture.

· Have interpreters fluent in the languages of non-English speaking groups.

· Allow survivors to direct you through cultural protocols and follow their directions.

· Clearly define your objectives.

· Find out and use appropriate body language.

· Be aware of spiritual beliefs in the culture.

· Ensure that written communications are either in the appropriate language or are linguistically and structurally correct to facilitate translation.

Excerpted from “Cultural Perspectives on Trauma and Critical Response,” Communiqué:  Special Edition 1999

DEALING WITH THE MEDIA 

AFTER A VIOLENT INCIDENT OCCURS IN A SCHOOL

     If violence happens on your school campus, chances are the media will be there to cover it.  Information to be shared with the media should be determined with the collaboration of the District Superintendent’s Office.  One individual should be selected to prepare for media coverage.  One rule applies when dealing with the media—Be Prepared.  Some helpful hints on how to be prepared are as follows:

· Have individual school and district fact sheets prepared.

· Identify a communication center. 

· Pick the media briefing area carefully.

-The area should be easily accessible to the media.

-The area should NOT give the media immediate and/or easy access to the campus.

· All internal information flows to and from the communication center.

· Meet with the media spokespersons from your local police and public affairs office to establish rapport.  Review your plan with them, so they will know who you are and will be more likely to stay in contact with you during the crisis. 

· Identify your spokesperson and do not change your choice.  A person from the district office or regional office acting as spokesperson frees up school personnel.

· If possible, individual school personnel should not speak with the media.

· After the original media release is completed, the media should be updated every half-hour for the first two hours and then hourly thereafter, even if it means telling them there is nothing new to report.

· Later briefings should contain information regarding steps the school will be taking the following day (e.g., checking school bags, increased police presence, need to show ID, counseling services).

· Try to be in the media briefing room before media arrive in the morning.  If there is no new information, it is a good opportunity to note your district’s concern for safety of the students, to review steps being taken to secure the campus, to emphasize the district’s record for having safe schools, etc.

· Understand that the media needs a story…let it be a controlled, child-focused story that will help restore the safety and security of the children.

Taken from Ideas About the Media, NASP

CLASSROOM DEBRIEFINGS

“Classroom Debriefings are structured group discussions.  Not intended or recommended to be psychotherapy, classroom debriefings allow the class as a group to sort out the events leading to the incident and to express reactions to the incident.”  (p.74*)

Debriefings tend to follow five main phases:

Introductory Phase:  
Basic facts, set tone, lay down ground rules

Fact Phase:  

Gather different perspectives, compare notes

Feeling Phase:  
Express feelings, compare then with now

Teaching Phase:  
Outline normal reactions, clear up misconceptions

Closure Phase:  
Summarize, final student comments

Debriefings occur within a context:  normal functioning disrupted by trauma or a critical incident.  A sense of security and continuity can be reestablished by helping the class to adjust with a debriefing, and then returning to the familiar schedule of their school day.

Ground Rules:

· Confidentiality (within legal limits)
· No put-downs
· No interrupting
· Speak only for yourself
· You can share or pass, as you see fit
What NOT to do:

· Fall apart     While empathy and expression of emotions can be a very caring response, the students are relying on adults not to lose emotional control.
· False promises      Say “I’m not sure, but I will find out for you.”
· Making judgements      Verbal and nonverbal behavior can signal your opinion about what “ought” to be happening, which ignores their presenting needs.
· Inquisition
      A debriefing would suffer from a relentless search for hidden information.
· Role defection     Students rely on adults to lead, by providing familiar structure.
· Withdrawal       Students in crisis do not need to be in the spotlight, but they do need “supporting, normalizing and affirming contact with others.”  Nonprofessionals often withdraw from traumatized children because they do not know what to do.  Professionals cannot afford to do this as well.
“The maintenance of an ongoing classroom structure with caring, supportive, and listening school staff provides a healing context whether or not additional psychotherapy is needed or available.” (p.81*)

*from Trauma in the Lives of Children: Crisis and Stress Management Techniques for Teachers, Counselors, and Student Service Professionals (1989) by Kendall Johnson

MEMORIALS:  GUIDELINES FOR EDUCATORS AND COMMUNITIES

School memorials or memory activities serve an important function in the grief process for students and staff.  A memorial promotes the healing process by providing an opportunity for students to join together and participate in a ritual.  The memorial may take many forms, from a simple tree planting to a more traditional “service”.  In addition, a school memorial brings closure to a period of grieving and serves as a clear statement that it is time to move on with regular school activities.  Memorials should be planned carefully considering the following guidelines:

Memorial Services

· Keep the memorial short.  Fifteen to twenty minutes for elementary students; thirty to forty minutes for secondary.

· Involve students in the planning of the memorial, particularly those who were close to the deceased.

· Include music, particularly student performances.  Also, play soothing music as people enter to set the mood and maintain calm (particularly important at the middle school level).

· Preview the service with students beforehand.  This is not a normal assembly, so prepare students as to what will happen and how they should behave.  Remove anyone from the service who is acting inappropriately.

· Have several brief speakers.  If students have written poems or other tributes, students themselves or staff can read samples.  Practice, practice, practice.

· Invite family members.  However, recognize that they may choose not to come.

· Involve all students as much as possible.  To the extent that is appropriate for their age, have each class make a poster or banner that they bring to the memorial and hang on the wall.

· Use symbols of life and hope.  Balloons or candles can be used very effectively to promote a positive, uplifting message that acknowledges the sadness yet is hopeful for the future.

· Have all students and staff attend, unless a parent has a specific objection.  It is a powerfully unifying experience for a school, and it sends a message to students that each person is important in the school and deserves to be honored.

· Provide a quiet activity for students who do not attend, or dismiss them.

· Have students return to their classrooms for a short time after the services.  This allows them the opportunity to talk with one another and/or talk with a counselor.  “Support” rooms work well for students who are experiencing more significant signs of grief.

· If the death was due to suicide, a public memorial at the school is not advised.

· Plan the activity to occur within a week of the death if possible.

Permanent Memorials

· Do not rush into the completion of a permanent memorial.  Time and emotional distance from the incident often brings insight into the design.

· Students should be involved in the planning and design of the memorial, and it is important to establish who will make the final decision.  Define the roles of students, staff, administrators, parents and community members in the process.

· Carefully consider the location of any permanent memorial.  It should be placed in a location where students can choose to look at it but it should not confront the students every time they enter the school (Advice of Dr. Robert Pynoos, Director of Trauma Psychiatry Services at UCLA.)

Published by Cathy Paine in Communiqué, November 1998

UNDERSTANDING YOUR REACTION TO TRAUMA

A HANDOUT FOR TEENS

Trauma can change the way you view your world.  You may feel unsafe and insecure about situations and places you normally would enjoy.  It is common to have difficulty controlling your emotions or to become disinterested in normal activities after a traumatic event.  

Symptoms you may have after a traumatic event:

· Excessive fears or worries

· Nightmares

· Sleep disturbances

· Feelings of irritability, anger, sadness or guilt  

· Physical symptoms:  unusual headaches, stomachaches, or sweating

· Excessive need of parental attention

· Withdrawing from relationships

· Avoiding activities you once enjoyed

· Loss of interest in school

· Poor concentration

What you can do to feel better:

· Try to figure out which events you can control and which are uncontrollable.  Try to focus on the positive.

· Write or tell your current feelings to others.  Remember, you are not alone.

· Try to arrange an interesting activity each day.  Plan for future special events.   Discuss enjoyable topics and focus on the future.

· Cook your favorite foods.

· Keep regular bedtime hours.  Do relaxing and calming activities one hour before bedtime, such as reading or listening to soft music.

· Change the activities that may increase your restlessness; participate in some activities that make you feel relaxed; increase your physical exercise and recreation activities.

· Participate in planned activities with your friends or family.

· Keep active and busy.

· Express your angry feelings in appropriate ways, such as talking to friends, family and other adults that you trust.

· Create a living memorial to your friends.

Remember, your emotions are probably normal responses to trauma.  Dealing with them requires good judgment, self-control and positive support from others.

Excerpted from “Your Reaction to Trauma, Suggestions for Teens”, National Mental Health and Education Center for Children and Families.

DISASTER:  HELPING YOUR CHILD COPE

A PARENT’S GUIDE

Disasters can take many forms.  The emotional effects of a disaster on you and your child can be tremendous.  One of the difficulties experienced by parents during disasters is that they have not had adequate time to deal with their own reactions when they are called upon to deal with the impact of the disaster on their child.  This handout is designed to help you and your child during a disaster.

REACTIONS TO DISASTER


Common emotional reactions: Emotional reactions vary in nature and severity from child to child.  Children’s reactions to a disaster are determined by their previous experiences, their temperament and personality, and the immediacy of the disaster to their own lives.  Nonetheless, some commonalities exist in how children (and adults) feel when their lives are disrupted by a disaster.

· Loss of control:  disasters are something over which we have no control

· Loss of stability:  disasters interrupt the natural order of things

· Self-centered reactions:  children’s immediate reaction to disaster often includes a fear for their own safety

Common Stress symptoms:  Following a disaster or traumatic crisis event, children (like adults) will likely exhibit at least several typical symptoms of stress, reflecting their emotional reactions and sense of loss.  Symptoms vary with the age and developmental maturity of the child.  At different ages, parents can expect:

· Preschoolers:  thumbsucking, bedwetting, clinging to parents, sleep disturbances, loss of appetite, fear of the dark, regression on toileting habits

· Elementary school children:  irritability, aggressiveness, clinginess, nightmares, school avoidance, poor concentration, withdrawal from activities and friends, increased conflict with siblings

· Young adolescents:  sleep disturbance, loss of appetite, poor school performance, physical complaints (headache, stomachache), conflict with parents, withdrawal from friends

· Older adolescents:  sleeping and eating disturbances, agitation, lack of energy, lessened interest in peers, physical complaints (headache, stomachache), poor concentration, irresponsible or delinquent behavior

SUPPORTING CHILDREN DURING OR AFTER A DISASTER

     Knowing what to say is often difficult.  When no other words come to mind, a hug and saying, “This is really hard for us,” will always work.

· Try to recognize the feeling underlying your child’s actions and put it into words.  Saying something like “It makes us mad to think about all the people that were hurt by this …” or “I can see you are feeling really sad about …” can help.

· Sometimes children may have an overwhelming fear that they are unable to put into words, and you may need to voice their feelings for them.  For instance, after a violent incident at school, you might want to say to your child,  “You may be scared that something will happen to you, too, but I will keep you safe.”

· Be honest with your child about what has happened and what is happening.

· Don’t deny the seriousness of the situation.  Saying to a child “Don’t cry, everything will be okay” does not reflect how the child feels and the child knows that, at least in the immediate future, this is not true.

· Do not criticize regressive behavior or shame the child with words like “babyish.”

· Reassure children and adolescents that the traumatic event was not their fault.

· Help your child know what words to use with others.  For instance, if the disaster has resulted in death, the child may feel overwhelmed about what to say to friends at the funeral home.  You may need to help by suggesting some simple appropriate words.

· Involve children in decisions about what to do to help restore their sense of having control in their lives.  Possible activities include:  planting a tree as a memorial for a death, designing cards and writing notes to someone involved in the disaster, drawing pictures and putting up a bulletin boards, writing poems or stories for a class book about the disaster.

· Inform your children’s teachers about how they are reacting and find out what is being done in the classroom to deal with the disaster.

· Decide how to handle attending funeral or memorial services if the disaster involves deaths.

· Allow for the fatigue which children and adults may experience due to stress and changed sleep patterns.

· Take care of yourself so you can take care of the children.

Long-term Reactions

     Prepare for normal long-term reactions such as the continued need to discuss the disaster.  


Be alert for pathological long-term reactions, which are more severe than those experienced by most children.  These might include:

· Persistent re-experiencing of the traumatic event through intense recollections, dreams, flashbacks, or hallucinations

· Persistent avoidance of stimuli associated with the trauma or numbing of responsiveness—restricted affect, diminished interest in usual activities

· Signs of increased arousal, such as sleep difficulties, irritability, hyper-vigilance, disturbances in concentration, or exaggerated startle response.

Find ways to emphasize a return to stability.  When the disaster abates, return to previous schedules and maintain these for a time in order to provide a sense of security and comfort.

Adapted from Helping Children at Home and School:  Handouts from your School Psychologist (NASP, 1998).

 RESOURCES

Children’s Creative Response to Conflict

Box 271, 523 Broadway

Nyack, NY  10960

Telephone (914-353-1786)

Conflict Resolution Education Network

National Institute for Dispute Resolution

1726 M Street, N.W.,  Suite 500

Washington, DC  20036-3290

www.crenet.org

Early Warning Timely Response

A Guide to Safe Schools

http://www.ed.gov/offices/OSERS/OSEP/earlywrn.html
National Association of School Psychologists

4340 East West Highway 

Suite 402

Bethesda, MD  20814

http:/www.naspweb.org/center.html

National Education Association

1201 Sixteenth Street, N.W.

Washington, D.C.  20036-3290

National Institute of Mental Health

http:www.mentalhealth.org/index.htm

National School Safety Center

4165 Thousand Oaks Boulevard

Suite 290 

Westlake Village, CA  91362

Telephone (805-373-9977)
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