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Editorial


A few words 


by the Editor





Dear readers, 





Inside this newsletter you will find an article by Reena Cheruvalath concerning a first time published philosophical thoughts regarding the humanities subjects and their necessity in a technological educational programme. Reena Cheruvalath is working in BITS Pilani Goa Campus, India. We enfold with respect a science-philosophy work by Bob Groves, General Secretary of Association of Part-Time Tutors in UK. This outstanding view is giving a new perspective for learning processes. You can also read about the history of the French Institute of Athens in Greece as well as a few words about UKIERI and the Higher Education in India. I hope you will enjoy this current issue… until the next issue of course. 
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Editorial Note





Editorial Note


The editor welcomes contributions from Forum members. These can include letters to the editor, notes of books published on themes of cross-Academic interest or other matters. These should be sent (in English) to the editor by e-Mail. We would be grateful if material for publication could be sent as soon as possible (details on page 12).
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HISTORY OF FRENCH INSTITUTE IN ATHENS, GREECE


(by Fotis Vassileiou & 
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TECHNOLOGICAL AND ENGINEERING STUDENTS & HUMANITIES SUBJECT  


(by Reena Cheruvalath)
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LEARNING IS A WAY OF BEING IN THE SOCIAL WORLD, NOT A WAY OF COMING TO KNOW ABOUT IT- part I 


(by Bob Groves) 
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Editorial Board 


Fotis Vassileiou


Barbara Saribalidou


Vassiliki Egglezos





AcademoSophy


is published by


Ancient Philosophy Forum for Lifelong Learning and Education and PHIL-LLE e-society. 





� INCLUDEPICTURE "http://www.geocities.com/philosophylle/logos-phil-lle.bmp" \* MERGEFORMATINET ���





International Discussions on Philosophy�for Lifelong Learning and Adult Education�in Higher Education (Colleges and Universities).





Very Important….





Please, check the site of Ancient Philosophy Forum for LLE for our distance learning seminars only for members. They will be uploaded during the next few months. Their attendance will be so easy because they are based just in the simply “by distance learning” philosophy. Titles: 





1) Byzantine Lecturers in Medieval West Europe 





2) Academic Projects Research Methodology 





3) How to write a Research Proposal





3) Information Technology Basics 





4) Protection and Maintenance of old books





You can send us your interest as soon as possible by email on your preferred title of seminar.
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ANOTHER BRICK IN THE WALL (Part II)


Pink Floyd








We don't need no education �We don't need no thought control �No dark sarcasm in the classroom �Teachers leave them kids alone �Hey! Teachers! Leave them kids alone! �All in all it's just another brick in the wall. �All in all you're just another brick in the wall. ��We don't need no education �We don't need no thought control �No dark sarcasm in the classroom �Teachers leave them kids alone �Hey! Teachers! Leave them kids alone! �All in all it's just another brick in the wall. �All in all you're just another brick in the wall. ��"Wrong, Do it again!" 


"If you don't eat yer meat, you can't have any pudding.


How can you have any pudding if you don't eat yer meat?"


"You! Yes, you behind the bikesheds, stand still laddy!"








Educational Research…


Something Different….





Is a Pink Floyd’s song effecting our modern teaching?





On 30th of November 1979 the band of “Pink Floyd” released "Another Brick In The Wall Part II". It goes straight to number one in the U.K. chart. It is the band's only number one. This song made and makes discussions on the wrong educational organisation in world status. Sometimes raising political and social conflicts. A “reincarnation” of this song 


was recently published by Eric Prydz,


under the title “Proper Education”. 





So, how much the government staff, 


teachers, researchers, politicians 


and students were and/or are 


inspired or just influenced by this 


song? Did this affection work 


positively or negatively on the 


education arena?





Please, read the lyrics below and send your thoughts and concepts on this educational research issue. 





Forum Director Proposes:


Please, read the lyrics and send your thoughts and concepts on this educational research issue. 








SEND YOUR ARTICLES…








Dear Members-Subscribers,





Please explore your LLE thoughts concerning links to ancient, medieval, renaissance or even 17th-18th century philosophical aspects (through the eye of researcher, educator, student, manager and/or historian). You may forward this announcement to colleagues who are interested in, but remind them to ask for membership before. 


�Your article contributions must be around 300 words; “anti-thoughts” submissions must be around 80 words. Short personal descriptive details will be accepted (not more than 30 words). Articles exceeding these lengths will be subject to partial publication under the editor’s judgement. Bibliography (books, periodicals, magazines and/or internet references) is necessary for articles (at least 2 of them per article).


�The submitted articles and “anti-thoughts” should consist of a reflection with your special thoughts or studies in a subject concerning Adult, Lifelong or Further Education within Higher Education. Their indicative area could be in History of Education, Educational Philosophy, Educational Management, Educational Research, Curriculum Design or Educational Psychology.


�Subjects must include reflective analysis (or comparative analysis with present day situation) regarding Ancient (Greek, Roman or other), Medieval or Renaissance (basically European). (Articles concerning 17th-18th century historical research will be subject of consideration to be�published in some issues). 


�"AcademoSophy" is published by the Ancient Philosophy Forum for Lifelong Learning and Education.


�To subscribe or cancel your subscription in “AcademoSophy” or “Ancient Philosophy Forum for Lifelong Learning and Education” please�email to � HYPERLINK "mailto:vanasar@yahoo.com" ��vanasar@yahoo.com� or to � HYPERLINK "mailto:vanasar@england.edu" ��vanasar@england.edu�. 


�The views expressed in this newsletter do not necessarily reflect those of the editors.�Please, send your contributions, suggestions or comments to � HYPERLINK "mailto:vasfotis@yahoo.co.uk" ��vasfotis@yahoo.co.uk�.
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Be informed on…


Internet Sites …








Association of Part-Time Tutors





(APTT)





This is the official website of the 


Association of Part-Time Tutors (UK). 


The Association provides professional and training support to its members. 


� HYPERLINK "http://www.aptt.org.uk" ��www.aptt.org.uk� 





Current Educational Research in the UK





(CERUK)





This is the academic website which informs us about the current educational research inside the UK. 


� HYPERLINK "http://www.ceruk.ac.uk" ��www.ceruk.ac.uk� 





Scholarly Articles Research Alerting





(SARA or s@ra)





SARA is a free email contents alerting service. Registering is simple and you can request to receive alerts by keyword or by title. 


� HYPERLINK "http://www.tandf.co.uk/sara" ��www.tandf.co.uk/sara� 





British Educational Research Association





(BERA)





BERA was formed in 1974 with the broad aim of encouranging the pursuit of educational research and its applications for the improvement of educational practice.   


� HYPERLINK "http://www.bera.ac.uk" ��www.bera.ac.uk� 








STUDY PROPOSAL:





Learning to teach in Higher Education





Editors: 


Tony Becher and 


Maurice Kogan.


Tony Becher is Professor of 


Education at the University of 


Sussex. Maurice Kogan is 


Professor of Government and


Social Administration and 


Director of the Centre of the 


Evaluation of Public Policy 


and Practice at Brunel University.





It is published by


Routledge. 


ISBN: 0-415-06461-9


Total Pages: 212


Bibliography: 10 pages





Notes: a) Including Name Index.


	b) Including Subject Index





Be informed on…


Book Reviews …








Education Subject Centre 


advancing learning and 


teaching in education





(ESCalate)





ESCalate is a Subject Centre of the Higher Education Academy Network Supporting Teaching and Learning across the UK. The ESCalate partnership includes the universities of Bristol, St Martin's College and Stirling. Together they produce and disseminate resources for staff and students in Higher Education and Further Education involved in Education Studies, Continuing Education and Lifelong Learning and Initial Teacher Education. They support and advise on pedagogy, curriculum enhancement across Foundation, Undergraduate, Masters, PhD and EdD Programmes.


� HYPERLINK "http://escalate.ac.uk" ��http://escalate.ac.uk�


Register to receive bi-monthly e-bulletins and other useful information straight to your mail box.  








Music proposals… 





Live at 


Carnegie Hall�by Anoushka Shankar








The Book 


of Secrets�by Loreena McKennitt








The Memory  


of Trees�by Enya








Le Spa Sonique


by Jens Gad
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The VIPs reminder…


Who was John Dewey?





Dewey was born in 1859 (20 October), in Burlington, Vermont, USA and died in 1952. The American philosopher was regarded as the foremost educator of his day. Among his major works are: "Democracy and Education" (1916), "Logic" (1938) and "Experience and Education" (1938). After university Dewey taught classics, algebra and science in Pennsylvania before accepting a post in Charlotte, Vermont. Encouraged by his mentor, H. A. Torrey, Dewey became a student of philosophy at Johns Hopkins University. After completing his doctorate in 1884, Dewey continued his teaching at the University of Michigan.


�In 1894 Dewey joined the staff of the University of Chicago as head of its newly established Department of Philosophy, Psychology and Pedagogy. Dewy became interested in social problems and was influenced by the ideas of the radical writer, � HYPERLINK "http://www.spartacus.schoolnet.co.uk/Jgeorge.htm" �Henry George�. He became friends with social reformers based at � HYPERLINK "http://www.spartacus.schoolnet.co.uk/USAhullhouse.htm" �Hull House� such as � HYPERLINK "http://www.spartacus.schoolnet.co.uk/USAaddams.htm" �Jane Addams�, � HYPERLINK "http://www.spartacus.schoolnet.co.uk/USASovington.htm" �Mary White Ovington� and � HYPERLINK "http://www.spartacus.schoolnet.co.uk/USAhamiltonA.htm" �Alice Hamilton�. 


He actually had a profound impact on progressive education. He rejected authoritarian teaching methods and he was characterised by his primary ethical value of democracy. Dewey had a gift for suggesting activities that captured the interest and imagination of whatever he was teaching. Dewey's education philosophy helped forward the "progressive education" movement, and spawned the development of "experiential education" programs and experiments. 


He believed that learning was active and schooling unnecessarily long and restrictive.  His idea was that children came to school to do things and live in a community which gave them real, guided experiences which fostered their capacity to contribute to society.  For example, Dewey believed that students should be involved in real-life tasks and challenges. The Academic world characterise him as the founder of the experiential learning and perhaps the founder of modern work based learning studies (basically introduced in the USA, Canada, Australia and Great Britain).





Quote: "Education is life itself" — John Dewey





Academic Digital Libraries in…





Africa





Africabib.org bibliographical database


� HYPERLINK "http://www.africabib.org/" ��http://www.africabib.org/�





Libraries in Africa


� HYPERLINK "http://www-sul.stanford.edu/depts/ssrg/africa/libaf.html" ��http://www-sul.stanford.edu/depts/ssrg/africa/libaf.html�


�UNESCO libraries portal Africa


� HYPERLINK "http://www.unesco.org/webworld/portal_bib/Libraries/Academic/Africa/index.shtml" ��http://www.unesco.org/webworld/portal_bib/Libraries/Academic/Africa/index.shtml�


�African Digital Library


� HYPERLINK "http://www.africaeducation.org/adl/" ��http://www.africaeducation.org/adl/�


�Database of African Theses and Dissertations (DATAD) 


� HYPERLINK "http://www.aau.org/datad/" ��http://www.aau.org/datad/�


�African educational resources 


� HYPERLINK "http://www.foundation-partnership.org/links.php" ��http://www.foundation-partnership.org/links.php�


�Africa Bookcentre Online Catalogue


� HYPERLINK "http://www.africabookcentre.com/acatalog/index.html?http%3A//www.africabookcentre.com/acatalog/Online_Catalogue_Education_21.html&CatalogBody" ��http://www.africabookcentre.com/acatalog/index.html?http%3A//www.africabookcentre.com/acatalog/Online_Catalogue_Education_21.html&CatalogBody�














� HYPERLINK "http://www.penguin.co.uk/nf/Book/BookDisplay/0,,9780141018133,00.html" \l "#" �� INCLUDEPICTURE "http://www.penguin.co.uk/static/covers/all/3/3/9780141018133L.jpg" \* MERGEFORMATINET ����








�





“Us”


by Richard Mason


Hardcover: 352 pages 


Publisher: Penguin Books Ltd


Language: English 


ISBN-10: 0316011770


About the book: The "Us" of the title are four Oxford students: Julian; his sister, Maggie; Adrienne Finch and Jake Hitchings. As the title suggests, however, Mason is probably


interested in something broader: the psychology of the pack. We know from the first that fearless, wonderful Maggie is dead and that her survivors are shattered, because they believe that they are all responsible for her death, one by one. A psychological background is giving a fascinating conceptual area in reading this book. 
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offered night classes in 'music appreciation' and I turned up for one of these expecting to be disappointed and not to stay – a typical victim of the 'get 'em trained and get 'em working' system of the day. Yet, surprisingly enough, the tutor was approachable and welcomed student opinion, something I had never come across before. My normal experience of education was of something where I was the dumb recipient of another's knowledge, which I was later expected to regurgitate in some form or other. Within one term though, I was hooked, both as a fan of music night classes and also with regard to the revelatory aspects of WEA learning systems: namely that students were central to whatever happened in class and that there was always a strong cooperative approach. Within two years I was a volunteer with the local WEA Branch, and was leading the music appreciation course group as their unpaid 'tutor' in the out-of term periods (summer months). It didn't take long for me to realise I could aspire to being paid for doing what I was enjoying voluntarily, and in autumn of 1986 I sought out formal training so that I could become an adult education tutor and hopefully escape from unemployment for good, teaching music history and appreciation.


Taking part in training was as much a revelation as joining the WEA. Here was the 'other' side of the educational fence: Further Education College. Attitudes there were somewhat different from those I had encountered at my WEA classes. Matters were highly structured and formalised. Nevertheless, I had the advantage of WEA voluntary resources to fall back on (and some excellent college teachers), and this helped me feel less threatened by the strenuous nature of the course. It was at this period that I came across a subject area which was to change my views about the world in a radical way: interpersonal communication. Initially this was linked to my considerations about what the communication value of music was: Did music expressly communicate anything in the manner of a language, and if so, how did this operate? Later on this led to more abstract views of communication theory.





Interpersonal Communication


Up to this period I had always held a rigid 'classical' view of how human beings communicate. Experience now indicates this is the 'common sense' view of the bulk of the population, and very much so of many adult learners. Namely, communication takes the form of :








“Learning is a way of being in the social world, not a way of coming to know about it”


(William F. Hanks, in Lave & Wenger1991)


PART I 








by Bob Groves





Preface


The following article is an expansion of a talk I was due to give for a Workers' Educational Association (Northern Region) tutor training day in June 2006. Sadly, the day never did take place and as I didn't get a chance to discuss this topic in public I felt it important not to 'lose the theme'. I also feel that now is a good time to substantially expand on some of the concepts in writing that I would have only briefly outlined on the day. Additionally, I have in the past tended to restrain myself from making plain my views on learning theory mainly because they do not necessarily follow the pattern of 'orthodoxy' expected of an adult education tutor. Because this has always seemed to be lacking in ethical courage, I have decided to grit my teeth and 'have it out'. Nevertheless, I must emphasise that what follows are my thoughts only. They do not represent the policy or opinion of any organisation or educational body with which I may be associated. I do hope, however, that what is written below represents a growing body of unspoken theory which has been overshadowed by a dominant ideology strongly linked to instrumentalism and managerialism in adult learning – something I believe is to the great detriment of progress.


In addition, I must apologise at the outset for this account being so very biographical. In order to make some sense of what has been a very 'organic' development in my thinking over the past twenty years or so it's necessary for me to describe developments in context so that linkages and motivations become plain. I do not want to disguise my assertions in academicism; sometimes matters need to take a personal tack so that their importance is not shrugged off as yet another theoretical exercise – albeit that this is, at root, about some very fundamental assumptions in learning theory.





Background


It all started with music. I returned to adult education in 1980 after a long period of unemployment during the Thatcher era. For me this was both therapy and escapism, a way of finding an outlet for a passion amongst other adults which was as far as possible from the pressures of being a 'job seeker' (as the euphemism for 'unemployed' goes). WEA
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Members’ Philosophical 


Anti-Thoughts…








Here you can read the thoughts /anti-thoughts based on a members’ first submitted philosophical concept. 





After that, the editor provides some thoughts based on writings of important academics and scholars of human history. 





Send your thoughts to: � HYPERLINK "mailto:vasfotis@yahoo.co.uk" ��vasfotis@yahoo.co.uk�





This time, Fotis Vassileiou presents a thought on the philosophical existence of anti-thesis.





What Erich Fromm says …








Erich Fromm (Germany 1900-1980) in his “The Sane Society” wrote: 





“Logic needs a sense of ego. If I am a pathetic receiver of sensations, thoughts, opinions I can handle and compare them but I cannot run through them. 


Descartes realised that I am living by the fact that I am thinking. I doubt means I am thinking. I am thinking means that I am living. ”








 


�





ANTI-THESIS 


is the yeast for the development of human civilisation functioning as a clepsydra. 


by Fotis Vassileiou





It is almost known that anti-thesis is the opposite of thesis. “Almost” is a word used in this case to remind us that there are people in anti-thesis not realising the existence of thesis and vice-versa. 





“Anti-thesis” is the thesis of the “other side of the river called Thesis”. One could maybe say that anti-thesis is something that does not matter. Actually, anti-thesis is something important. Anti-thesis is what makes Thesis to exist. On the other hand, Anti-thesis owes its existence to Thesis. If Thesis were not to exist, Anti-thesis would not have any chance of birth. 





Anti-thesis is the basis of pluralism and plethora of ideas, as well as the real reason to develop a cornucopia of philosophies and academic existences. Of course, regarding the cultural and social factors we can understand that nowadays Anti-thesis is tomorrow’s Thesis. That is why Thesis is just the Anti-Thesis for the “Anti-Thesians” just as the Anti-Thesis is the Thesis for “Thesians”. It is working as the two opposite sides of a clepsydra. Depending on time, thesis is the anti-thesis and vice-versa and the whole entity operates because it is depended on the work of the opposite side.


 


One thing we can say for sure: Thesis and Anti-Thesis is what this world works on. So, no matter which is the Thesis or Anti-Thesis, the anti-thesis as a concept is the yeast for discussing and improving; anti-thesis is the yeast for the development of human civilisation. 





What Rumi says …








Jalal ad-Din Muhammad Rumi (Persia 1207-1273) in his “Teachings” (saved at University of Michigan) wrote: 





“Every reason is the mother and its result is her child. When a result is born it becomes a reason and makes new wonderful results.”
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This is a two-way and simultaneous system consisting of sources ('me' or 'you') who are encultured within a specific society and have grasped in that process how to manipulate sounds, images, bodypostures, text, words, etc. in order to encode a message which is highly situation-dependent (that is, based on the communication skills, knowledge, social system, attitudes etc. of the person doing the manipulation). Messages or signals (to use a more descriptive phrase) are received by the totality of the senses of the recipient/receiver and are decoded according to their corresponding background or upbringing. Errors of understanding occur not (as is commonly thought) because of something lacking in the ability of the communicator to penetrate the 'barrier' separating individuals, but because the signalling process has gone awry in some respect. The phrase I learned at the time was 'meaning is in the person, not in the message'. In effect communicative signals 'mean nothing' in the absolute objective sense. They gain meaning by being 'digested' by those who experience them.


Hence the power of music, poetry, humour and art – without this version of communicational understanding none of these vital aspects of human society would be even possible, let alone so important.


The implications for the educational process seem very obvious. The process of understanding and learning are not about getting some subject 'into the head' of the learner (even though this is a phrase I sometimes hear teachers say on occasions) but about creating system of 'signals' that provide the best possible means of the learner forming uniform and error-free concepts of his/her own accord. The methodology here is well-known in adult education training: two-way, clear, redundant, consistent and repeated communication systems which make allowances for the backgrounds of the individuals taking part. In retrospect it's reassuring to note that these were the very aspects of WEA education that had drawn me back into learning in the first place, and they seemed to confirm that the WEA's traditional approach to learning was (at root) both effective and correct.





My Mind


An inaccessible aspect of the


bodily-me which 'contains'


thoughts that I 'have' and


which is not accessible to


you�
Language


<=Transmission of thoughts =>


<= between the two of us =>


�
Your Mind


An inaccessible aspect of the


bodily-you which 'contains'


thoughts that you 'have' and


which is not accessible to me�
�
This is common sense because it is how things appear from the point of view of those taking part. Our own first-person perspective on the world gives us an outlook that seems to plainly indicate a 'viewer' looking out into a world from which they are eternally isolated (in terms of actual contact). Since all of us share this common viewpoint (which I would later discover had its counterpart in the philosophy of Cartesian Dualism) it seems fairly obvious that the point of language in all its subtle forms is to bridge this unbridgeable gap, to provide a way of getting our message 'into the mind' of the other person (and vice-versa). Our very culture supports this view, with all its narratives of soul and- psychology leading us inexorably to the conclusion that each of us is an isolated entity frantically trying to get to know what is inside the 'head' of other human beings.


That the above view was in error took some getting used to. I started by examining the work of Shannon and Weaver, Sapir and Whorff, and finally David Berlo in order to get a grip on how the language aspects of music might work. Very quickly it became obvious that there could not be a 'language of music' based upon the common sense view outlined above. Indeed, it wasn't possible to have any communication at all with this model, since thought transmission just does not happen. Language itself does not 'carry' thought or meaning for that matter, but is a system of signals and symbols which are manipulated by a person within the context of a culture into which the person is born and raised. To know a language system is to know a culture and to share a set of meanings with others who are part and parcel of that culture. Music therefore 'works' as a language not because it in itself carries any meaning, but because it has a symbolic sense within specific cultures. Berlo's viewpoint (famous within communication studies and very influential), is characterised by the following diagram:























CONTINUED with PART II at the next journal……
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Recently, most of the engineering and technological institutes have started courses in humanities, arts and social sciences to make the students aware that these are relevant to the professional education of engineers. However, only if the students change their negative attitude towards these subjects, can they explore their maximum potential.
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“Technological and Engineering students & Humanities subjects”








by Reena Cheruvalath





Humanities subjects are neither intellectual diversions nor academic pedantry overlooking the facts of experience in the world. These are neither a feat of empty scholarships nor mere hobbies of the carefree mind. On the other hand, it provides the intelligent analysis of the immediate facts of life as a whole, an examination of the implications of experience, and a scientific theory evolved out from such wise meditations for the purpose of regulating the functions which are responsible for the various phenomena of the individual's consciousness. No knowledge or action is possible without humanities. 





It has been noticed widely that engineering and technological students have aversion towards humanities disciplines like Philosophy, Sociology and Psychology and so on. This indifferent attitude towards humanities may come from our society, because in most of the societies, study of engineering or other professional courses are considered as having high standards. Accordingly, humanities subjects are not taken seriously. The result is that majority lack human values such as love, friendship, sympathy etc. 





These values play a central role in our lives. Students become individualistic, if they don’t absorb these values. Humanities subjects have a commitment to a broad and balanced education, which develops their potential.  
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“Homo Britannicus: The Incredible Story of Human Life in Britain”


by Chris Stringer


Hardcover: 256 pages 


Publisher: Penguin (28 June, 2007)


Language: English 


ISBN: 9780141018133


Price: £9


About the book: “Homo Britannicus tells the 


epic history of life in Britain, from man’s very 


first footsteps to the present day. 


Drawing on all the latest evidence and 


techniques of investigation, Chris Stringer describes times when Britain was so tropical that man lived alongside hippos and sabre tooth tiger, times so cold we shared this land with reindeer and mammoth, and times colder still when we were forced to flee altogether. This is the first time we have known the full extent of this history: the Ancient Human Occupation of Britain project, led by Chris, has made discoveries that have stunned the world, pushing back the earliest date of arrival to 700,000 years ago. Our ancestors have been fighting a dramatic battle for survival here ever since”.





� HYPERLINK "http://www.penguin.co.uk/nf/Book/BookDisplay/0,,9780141018133,00.html" \l "#" ���





�





�
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Masters and Doctorates in the 21st Century


15-21 July 2007





University of Leicester, UK





UKCGE (UK Council for Graduate Education) is pleased to announce that it's latest report PhD Student Access to Examiners' Reports by Professor Stuart Powell (University of Hertfordshire & UKCGE Honorary Secretary) and Kathryn Brown (Leeds Metropolitan University & UKCGE Executive Committee Member) will be launched at its Summer Conference 2007. The Conference will take place on 2nd & 3rd July 2007 at the Gilbert Murray Conference Centre, The University of Leicester. This year's theme is "Masters and Doctorates in the 21st Century: The Impact of the Digital Age."


The Conference will explore the future of Graduate Education in the UK and beyond – from the E-learning perspective and also with a critical review of digital developments in the PGR / PGT arena. Plenaries will focus on E-learning in UK HEIs and its relationship with the diversity agenda, the future of the PhD, plus the impact of digital innovations on IPR, legal and ethical issues. Two parallel streams will explore e-management issues and the key digital innovations currently shaping the PG student environment – including the multinational challenge of research and multi-centre research supervision in the digital arts. The Summer Conference aims to chart future perspectives on digitally driven developments in graduate education over the next decade.





For more information: 


Angus Burns


Events Officer


UK Council for Graduate Education


Lichfield Centre


The Friary


Lichfield


Staffordshire


WS13 6QG
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Coming Conferences…


Arts - Based Educational Research 


5-7 July 2007





University of Bristol, UK








The arts - based educational research conference is being held at the University of Bristol Graduate School of Education July 5-7 2007 and you have just one week (until June 15th) left to register at the cheaper rates of £260 per delegate (£200 per student).





The conference includes: 


a) "writing" keynotes and presentations from Andrew Sparkes, Peter Clough,


b) Kim Etherington (UK), "performative-performance",


c) presentations and keynotes


from Libby Worth, Kip Jones, Carl Bagley, Jane Speedy, Martin Hughes, Wan Yee and Theatr Iolo, UK and Yvonne Sliep and Casper Mbatha (South 


Africa), 


d) a singing keynote from Salome Raheim (Iowa,USA) and 


e) a visual arts presentations and keynotes from Rita Irwin, Ruth Beer and other members of


the Artography group (OISE,Canada). 





Workshops and presentations are coming from Australia, Brazil, Canada, Greece, India Ireland, Korea, Netherlands, New Zealand, Spain, Taiwan UK and USA.





For more information: 


� HYPERLINK "http://www.bris.ac.uk/education/research/centres/central/abrc" \t "_blank" �http://www.bris.ac.uk/education/research/centres/central/abrc�








Educational Research Mentoring and Coaching


Saturday 7th July 2007


Milton Keynes Holiday Inn, Conference Centre


BERA Mentoring & Coaching SIG,


BERA Practitioner Researcher SIG.


Collaborative Action Research Network,


in partnership with


The Institute of Mentoring and Coaching


Keynote presentations by: Nicola Scarrott, GTC:


Professional Recognition and the General Teaching


Council's Teacher Learning Academy. Colin Isham, CUREE: The role of the TDA National Framework for Mentoring and Coaching in assisting Educational Research Mentoring and teachers’ research. Opening presentation: Sarah Fletcher, Educational research mentoring and coaching – improving practice in schools? The flyer is on the homepage of � HYPERLINK "http://www.TeacherResearch.net" \t "_blank" �http://www.TeacherResearch.net�

















Tel: 01543 308603


Fax: 01543 308604


Web: � HYPERLINK "http://www.ukcge.ac.uk" \t "_blank" �http://www.ukcge.ac.uk�








Brighton Eclectica 


Brighton, UK


Brighton Eclectica is the title for this year's Staff Development Conference which acknowledges the range, variety and changing nature of development (and development professionals and their ‘audiences’) in UK higher education, as well as its location in Brighton, the ‘alternative capital’ of England. 


A programme is now available at: � HYPERLINK "http://www.lfhe.ac.uk/membership/sdc2007/prog.doc" \t "_blank" �http://www.lfhe.ac.uk/membership/sdc2007/prog.doc�





For more information: 


� HYPERLINK "http://www.lfhe.ac.uk/membership/sdc2007/" \t "_blank" �http://www.lfhe.ac.uk/membership/sdc2007/�





Wendy Mason


Programme Administrator


The Leadership Foundation For Higher Education


Kingfisher House


90 Rockingham Street, Sheffield / S1 4EB








“The Historian”


by Elizabeth Kostova


Hardcover: 656 pages 


Publisher: Little, Brown and 


Company (June 14, 2005)


Language: English 


ISBN-10: 0316011770


About the book: The story opens in 


Amsterdam in 1972, when a teenage 


girl discovers a medieval book and a 


cache of yellowed letters in her diplomat father's library.  The pages of the book are empty except for a woodcut of a dragon. The letters are addressed to: "My dear and unfortunate successor." When the girl confronts her father, he reluctantly confesses an unsettling story: his involvement, twenty years earlier, in a search for his graduate school mentor, who disappeared from his office only moments after confiding to Paul his certainty that Dracula--Vlad the Impaler, an inventively cruel ruler of Wallachia in the mid-15th century--was still alive. The story turns out to concern our narrator directly because Paul's collaborator in the search was a fellow student named Helen Rossi (the unacknowledged daughter of his mentor) and our narrator's long-dead mother, about whom she knows almost nothing. And then her father, leaving just a note, disappears also.











� HYPERLINK "http://www.penguin.co.uk/nf/Book/BookDisplay/0,,9780141018133,00.html" \l "#" ���
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Read a book…


“Hypatia of Alexandria”


by Maria Dzielska


Hardcover: 176 pages 


Publisher: Harvard University Press; 


Reprint edition (October 1, 1996)


Language: English 


ISBN: 978-0674437760


Price: £16.50


About the book: “Hypatia (370÷415 A.D.), heiress to the Alexandrian School, philosopher, mathematician, astronomer and forerunner of experimental science, conceived of


 and constructed the astrolabe, the hydroscope and the aerometre. Philosopher, mathematician, and teacher, Hypatia dominated the cultural life of Alexandria, Egypt, during the final decades of the fourth century. While she is regarded as one of the last Neoplatonists, only fragments of her writings exist, and details of her life are sketchy. In attempting to add dimension to this legend, historian Dzielska (Jagiellonian Univ., Cracow, Poland) utilizes the few primary sources available, notably the letters of Hypatia's student Synesius. This slight work is a marginal purchase for all but specialized libraries”.





� HYPERLINK "http://www.penguin.co.uk/nf/Book/BookDisplay/0,,9780141018133,00.html" \l "#" ���
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History of French Institute in Athens, Greece. 





(by Fotis Vassileiou & Barbara Saribalidou)





In 2007 the French Institute of Athens, Greece celebrates its first Centennial since its founding on 1st October 1907. Actually, the French Institute became the French cultural centre in Greece. Its students commonly refer to it as the “French Academy”. The French Archaeological School (Ecole Française - probably the most prominent and effective archaeological “society” in Greece) was part of the Institute until 1945. The Institute accepted a restricted number of male students until 1911 when it became co-educational by accepting its first female students. 





A very important historical point was the arrival of Octavie Merle as tutor in the Institute on 5 January 1925. Merle had taught in the Lyceum of Havre. He was 27 years old and he had studied Modern Greek in Sorbonne under Ibert Pernod. 





The French Institute of Athens numbered 2000 students, a staff of 34 teachers and 37 annexes before World War II (28 in the Athens area alone). During the Nazi occupaton, the Institute continuously helped people in Athens in order to fight starvation and poverty while gererously supporting liberalism.  





Merle was exiled to Cantal, France (due to his political support of General De Gaul.





Merle worked again in The Institute from 1945 to 1961. There is an astonishing collection of works in “Collection de l’ Institut Française d’ Athènes” concerning basically geography, history, archaeology, literature and ethnology. 








�





�
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India’s Higher Education and UKieri. 





(by Fotis Vassileiou & Barbara Saribalidou)





India has one of the largest 'Higher Education Systems in the world. There are 350 universities in India. The Indian Government National Knowledge Commission would like the number to increase to 1,500 by 2015.


There are plans afoot to raise the number of student places by 500,000 a year.





 The University Grants Commission funds 20 central Universities set up by an Act of Parliament. These include Delhi University, Indira Gandhi National Open University and Aligarh Muslim University. 





There are 37 agricultural institutions, 38 engineering and technical institutions, 16 health sciences institutions, 4 law institutions and 10 open universities. 





The UK-India Education and Research Initiative (UKieri) is a unique international collaboration designed to ensure that India and the UK become partners. UKieri recognises India’s role in developing higher education.





It is certain that the academic world can only reap benefits from such a development. Specifically UKieri is a partnership between the Department of Education and Skills, the Foreign and Commonwealth Office, the Office of Science and Technology and the British Council and the UK’s developed administrations. 


 


Finally, it is likely that academics and researchers across India and the UK will soon have the chance to bid for funding in collaborative projects based on links between the two countries. 





UKieri is targeting to support 2,000 Indian research students to complete their research degrees in the UK and 300 extra Indian research students, postdoctoral researches and staff to work in UK Universities. 











More visitors to study English in Malta


According to Malta’s newspapers and Tourism Minister Francis Zammit Dimech, an estimated 66,000 foreigners visited Malta to learn English during 2006. A seven per cent increase over 2005 is expected. Most of Junior summer programmes are held in the Malta’s schools and in the UK. Government's policy is to assist tourism and several initiatives have been undertaken to support host families with an advantageous fiscal structure.





PAST CONFERENCE:


The Changing Landscape of HE in FE: An International Perspective 





20 June 2007


Iris Murdoch Centre - University of Stirling





The HE in FE “sector” is highly diverse and complex. Over recent years it has been subjected to a number of initiatives and requirements that are shaping current practices and developments. For example, within the UK as a whole, the Leitch Report and the Further Education and Training Bill provide impetus for an HE learning environment that places greater emphasis on employer engagement and learner choice.  In addition, dual professional standards have emerged for HE in FE practitioners, from LLUK and the Higher Education Academy.


This event provides the opportunity to reflect upon these changes and to consider the wider international context within which HE is being delivered within FE environments. 





Speakers: Dr Gavin Moodie: Griffith University, Australia/ Professor Elisabeth Lillie: University of Ulster / Dr Roy Canning: University of Stirling / Ms Linda Caudell: Truro College 

















Higher Education Newsboard…





First woman Dean in Malta


A senior lecturer, Dr Valerie Sollars has become the University of Malta's first woman Dean after being appointed to the post with the Faculty of Education for the next four years. She was also the head of the Department of Primary Education and has been working in the field of education for 20 years. She started as a primary school teacher. For the last years is focusing her academic research on early childhood education. Dr Sollars has also set the promotion of educational technologies and non-traditional pedagogies as one of the faculty's top priorities in a bid to ensure that graduates are fluent ICT practitioners. 





�





�
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Bill Gates is studying Law. 


Mr Gates, 51 years old, who dropped out of Harvard and co-founded Microsoft Corp., is now coming back for a degree in Law from Harvard University. This is an astonishing and real Lifelong Learning example. 





For the record, in 1980, 


Mr Gates and his colleagues 


at Microsoft start-up a software 


company concerning a new 


generation of personal 


computers. Today, hundreds 


of companies manufacture 


hundreds of thousands of brand-name personal computers each year. More than 90 per cent of those machines use Microsoft's Windows operating systems. But as it seems, the dream of a University degree was always in his heart. 


�





Sir Anthony Hopkins and Higher Education





He was born Philip Anthony Hopkins in Port Talbot, West Glamorgan, South Wales, on 31st December 1937. He attended the renowned Royal Academy of Dramatic Arts in London and later studied with Sir Laurence Olivier at the National Theatre. 





His list of achievements is prodigious. He won an Emmy Award for his portrayal of Bruno Hauptmann in the 1976 television production The Lindbergh Kidnapping Case (1976). This was followed by an Emmy award-winning role as Adolf Hitler in The Bunker (1981). 





Probably his most notable performance was as Hannibal Lecter in Silence of the Lambs, for which he received a Best Actor Oscar. In addition to winning numerous awards for his work in films, Hopkins was made a Commander of the Order of the British Empire in 1987. Six years later, he was knighted. A year after that, Sir Anthony Hopkins was made an Honorary Doctor of Letters at the University of Wales. In 2007 he took the role of the great author “Leon Tolstoi” in movie “The last station”. 








�





�
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