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Editorial


A few words 


by the Editor








Dear readers, 





In this newsletter you will find an article by Kyriakos Skyftos relating to his research efforts to use MUSA methodology in Maritime Enterprises, in order to teach this method to his higher education students. He is working as a teacher in Technological Higher Education in Business Administration Studies. The very comprehensive analysis of Bob Groves is continued here in second part. You can also read about the history of John Rawls, where Patrick Stewart is Chancellor and from where singer Sting graduated. I hope you find this current issue enjoyable … once again. 





Be informed on ….








Interesting Sites…………..page 2





Study Proposal..……..….. page 2





VIPs reminder ………..……page 3





Academic Digital Libraries in 


Netherlands–Holland.……page 3





Music Proposals……….….page 3





Members’ Philosophical


Athi-Thoughts…………..…page 4





Read a book……………..…page 5





Coming Conferences…….page 6





Higher Education 


Newsboard……………….. .page 7





Educational 


Research………………..… page 11








Editorial Note





Editorial Note


The editor welcomes contributions from Forum members. These can include letters to the editor, notes of books published on themes of cross-academic interest or other matters. These should be sent (in English) to the editor by e-mail. We would be grateful if material for publication could be sent as soon as possible (details on page 12).











Read… by…








TEACHING MUSA METHODS IN HIGHER EDUCATION 


(specialised in 


Maritime Enterprises)





(by Kyriakos Skyftos)


…………………….…..……….page 8





LEARNING IS A WAY OF BEING IN THE SOCIAL WORLD, NOT A WAY OF COMING TO KNOW ABOUT IT- part II 





(by Bob Groves) 


…………………….…..…..….page 9








Editorial Board 


Fotis Vassileiou


Barbara Saribalidou


Vassiliki Egglezou





AcademoSophy


is published by


Ancient Philosophy Forum for Lifelong Learning and Education and PHIL-LLE e-society. 





� INCLUDEPICTURE "http://www.geocities.com/philosophylle/logos-phil-lle.bmp" \* MERGEFORMATINET ���





International Discussions on Philosophy�for Lifelong Learning and Adult Education�in Higher Education (Colleges and Universities).





Very Important….





Please, check the site of Ancient Philosophy Forum for LLE for our distance learning seminars only for members. They will be uploaded during the next few months. Their attendance will be so easy because they are based just in the simply “by distance learning” philosophy. Titles: 





1) Byzantine Lecturers in Medieval West Europe 





2) Academic Projects Research Methodology 





3) How to write a Research Proposal





3) Information Technology Basics 





4) Protection and Maintenance of old books





You can send us your interest as soon as possible by email on your preferred title of seminar.
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How the word 


AcademoSophy born …








On 30th of March the Editor (Fotis Vassileiou) took the decision to create a word where the meaning was: the wisdom of academic world or the thinking of academe and scholars. This word created to be used as the title of this journal.








The word comes from two parts combination: 


the first part comes from the word “academy” (from the Greek academia) and “academe” (a word which is usually written lately in world level) 


and the second part comes from the word “–sophy” (from the Greek sophia, meaning the wisdom and the sapience). 





 


The final intention is this word to include opinions, expressions and concepts of all kinds of levels of the modern academic world communicants. 





Fotis Vassileiou – The Editor





Educational Research…


Something Different….





What about Shakespeare in Education?





On 30th of June 2007 “The Independent” journalists Rachel Shields and Arifa Akbar wrote about a new raised academic issue: Shakespeare’s writings are in peril as recently Oxford University decides to rethink about the syllabus and the disproportionate burden" Shakespeare’s module made on teaching staff. Because Shakespeare is part of the International Cultural Heritage 


and because he is considered as one 


of the most important intelligentsia 


member of the world, we are decided to 


put this issue on the readers’-members’ 


view. 





Forum Director Proposes:


So, Shakespeare is a vital instrument 


to support teaching English, or History


of Literature. Please, think about your opinions 


and your suggestions (based on his writings) and send them to the Editor.











SEND YOUR ARTICLES…








Dear Members-Subscribers,





Please explore your LLE thoughts concerning links to ancient, medieval, renaissance or even 17th-18th century philosophical aspects (through the eye of researcher, educator, student, manager and/or historian). You may forward this announcement to colleagues who are interested in, but remind them to ask for membership before. 


�Your article contributions must be around 300 words; “anti-thoughts” submissions must be around 80 words. Short personal descriptive details will be accepted (not more than 30 words). Articles exceeding these lengths will be subject to partial publication under the editor’s judgement. Bibliography (books, periodicals, magazines and/or internet references) is necessary for articles (at least 2 of them per article).


�The submitted articles and “anti-thoughts” should consist of a reflection with your special thoughts or studies in a subject concerning Adult, Lifelong or Further Education within Higher Education. Their indicative area could be in History of Education, Educational Philosophy, Educational Management, Educational Research, Curriculum Design or Educational Psychology.


�Subjects must include reflective analysis (or comparative analysis with present day situation) regarding Ancient (Greek, Roman or other), Medieval or Renaissance (basically European). (Articles concerning 17th-18th century historical research will be subject of consideration to be�published in some issues). 


�"AcademoSophy" is published by the Ancient Philosophy Forum for Lifelong Learning and Education.


�To subscribe or cancel your subscription in “AcademoSophy” or “Ancient Philosophy Forum for Lifelong Learning and Education” please�email to � HYPERLINK "mailto:vanasar@yahoo.com" ��vanasar@yahoo.com� or to � HYPERLINK "mailto:vanasar@england.edu" ��vanasar@england.edu�. 


�The views expressed in this newsletter do not necessarily reflect those of the editors.�Please, send your contributions, suggestions or comments to � HYPERLINK "mailto:vasfotis@yahoo.co.uk" ��vasfotis@yahoo.co.uk�.
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Be informed on…


Internet Sites …








 Higher Education Statistics Agency


(HESA)





This is the official website of the 


Higher Education Statistics Agency 


In UK. 


http://www.hesa.ac.uk





British Library











This is the website of the world renowned 


British Library. 


� HYPERLINK "http://www.bl.uk" ��www.bl.uk� 





Higher Education in India




















This is the site of India’s Government – Ministry of Human Resource Development, the Department of Higher Education. 


� HYPERLINK "http://www.tandf.co.uk/sara" ��www.tandf.co.uk/sara� 








British Society for Research into Learning Mathematics





(BSRLM)





A site with information and news for all 


kinds of teachers.   


http://www.bsrlm.org.uk/





STUDY PROPOSAL:





The Bedford Guide for Writing Tutors


Editors: 


Leigh Ryan & Lisa Zimmerelli








It is an excellent resource for tutors, of any discipline. Included are strategies for student anxiety, difficult or uncooperative students, ESL, learning disabilities, and writing across disciplines. 








It is published by


Bedford/St. Martin's


ISBN: 0312440685


Total Pages: 144











Be informed on…


Book Reviews …


























Oxford Scholarship Online 





Oxford Scholarship Online is a cross-searchable library containing the full text of over 1,350 Oxford books in the areas of Economics and Finance, Philosophy, Political Science, and Religion. Specially-commissioned abstracts and keywords are available at book and chapter level, and up to 200 new and recently-published books are added each year. 


 � HYPERLINK "http://www.oxfordscholarship.com/oso/public/index.html" ��http://www.oxfordscholarship.com/oso/public/index.html�











Music proposals… 





The Celts�by Enya








Parallel Dreams�by Loreena McKennitt











Nuages du Mondes�by Delerium








Winter Song


by Sarah McLachlan
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The VIPs reminder…


Who was John Rawls?





John Borden (Bordley) Rawls was born in Baltimore, Maryland on 21st of February 1921. He graduated from the Kent School in 1939, completed a BA at Princeton University in 1943, and received his Ph.D. from Princeton in 1950 (Doctorate in Moral Philosophy). He was also a Fulbright Fellow at Oxford University (1952-1953). Rawls married Margaret Warfield Fox in 1949, and they had four children. 





Margaret and John had a shared interest in indexing - they spent their first holiday together writing the index for a book on Nietzsche, and Rawls wrote the index for A Theory of Justice himself. 





After Oxford he returned to the United States, serving first as an assistant and then Associate Professor at Cornell University. 





In 1962, he became a full Professor of Philosophy at Cornell, and soon achieved a tenured position at Massachusetts Institute of Technology. In 1964 he moved to Harvard University, where he taught for almost forty years. 





Rawls suffered the first of several strokes in 1995, which severely impeded his ability to continue working. Nonetheless, he was still able to complete a work entitled The Law of Peoples, which contains the most complete statement of his views on international justice, before dying in November 2002.





It is generally agreed that the publication of A Theory of Justice in 1971 led to a revival in the academic study of political philosophy. Rawls has the unique distinction among contemporary political philosophers of being frequently cited by the courts of law in the United States and referred to by practicing politicians in the United Kingdom. 





A Theory of Justice is one of the most important works in world Philosophy in the latter half of the 20th century.


That’s why Rawls was awarded with the National Humanities Medal by the National Endowment for the Arts in 1999.





Quote: “I must disclaim any originality for the views I put forward. The leading ideas are classical and well known.” 


— John Rawls





Academic Digital Libraries in…





Netherlands-Holland





Tilburg University Library, the Netherlands


� HYPERLINK "http://www.tilburguniversity.nl/services/lis/ticer/07carte/index.html" ��http://www.tilburguniversity.nl/services/lis/ticer/07carte/index.html�





Wageningen UR Digital Library


� HYPERLINK "http://library.wur.nl/" ��http://library.wur.nl/�


�Koninklijke Bibliotheek, National Library of the Netherlands


� HYPERLINK "http://www.kb.nl/index-en.html" ��http://www.kb.nl/index-en.html�


�The Digital Library of the Royal Netherlands Academy of Arts and Sciences


� HYPERLINK "http://www.digitallibrary.nl/" ��http://www.digitallibrary.nl/�


�DAREnet is a search service which gives free access to academic research output in the Netherlands. 


� HYPERLINK "http://www.creamofscience.org/en/page/language.view/keur.page" ��http://www.creamofscience.org/en/page/language.view/keur.page�


�














� HYPERLINK "http://www.penguin.co.uk/nf/Book/BookDisplay/0,,9780141018133,00.html" \l "#" ���








�





“The Philosophy of History”


by G.W.F. HEGGEL


Hardcover: 457 pages 


Publisher: Dover Publications


Language: English 


ISBN-10: 0486201120 


About the book: 


Heggel begins with a narrative of Africa and Slavery. He states that all nations at one time or another went through such a political and social existence. China created Emperors. From this point Hegel traces those nations which initiated Freedom from Egypt, Assyria, Babylon, Persia, Greece, Rome, Spain and modern  Europe.


 He claims that the Idea of a Free Republic was born in Greece, but was first materialised in Rome. The Free Republic eventually grew around Napoleon Bonaparte days. History viewed through the eye of a great philosopher.





























�





�





�





�





�











�





�





No ownership





Wittgenstein's so-called 'no ownership theory' (the term is from other writers, not Wittgenstein himself) refers to the philosopher's attempt to overcome the deep-rooted trap of solipsism that lies at the heart of Cartesian Dualism. Rene Descartes evolved an elaborate discussion of the world as experienced by the individual which rests on the idea of self as being mediated by the senses. That is to say, we know about the world via our senses, which transmit to us our interactions with the 'outside' world. The final target of these sensory transmissions could be said to be the Soul (in the traditional Judeo-Christian sense) the Self (in the psychological sense) or the Brain (in the modern physical sense) but in all cases the upshot is the same: our sight, hearing, touch smell and taste give us orientation in the world and form our concept of it – including our place in it. This target is assumed to be the 'real' self – all else is but a vehicle for the transmission of experience. Descartes then asserts that it is possible to fool the senses (few would deny this!) which therefore implies the question: how would you know that your senses were not being fooled all the time? A thoroughgoing sceptic would state that it's impossible to know if ones sense are being permanently fooled, and therefore the substance of reality which is transmitted to the soul/self/brain could be simply an illusion (for a popular contemporary take on this idea, see the film 'The Matrix'). However, since the act of thinking one's own thoughts cannot be denied, it seems rational to conclude that (assuming the senses are not to be trusted) then it could be possible that only the Self exists – and all else is simply illusory. This is the trap of solipsism – something that has haunted philosophers with a vengeance since the 17th century.


Wittgenstein's attack on solipsism takes on the concept of Self at face value. What is the self? Is it simply synonymous with the 'brain'? Wittgenstein discusses how we talk about 'having' and 'owning' things and experiences, he analyses the ownership of concepts such as 'pain' and comes to the conclusion that ideas such as solipsism are a function of misapplication of language and are based upon the erroneous dualistic view of the human condition. Philosopher Peter Hacker, one the finest of all commentators on Wittgenstein's work, sums up this idea by saying:


“Wittgenstein held that this conception of understanding involved fundamental confusions. It sends us in search of a mythological inner state or process of understanding from which outward activities flow, and we speculate about what it may be, whether it is conscious or unconscious, mental or neural, accessible to the investigations of theoretical linguists or psychologists” (Hacker 1997).








“Learning is a way of being in the social world, not a way of coming to know about it”


(William F. Hanks, in Lave & Wenger1991)


PART II








by Bob Groves





Wittgenstein's revelation





Having finished training I ended up teaching for a number of organisations (including WEA), and having disappointedly discovered that one could not earn a living by music history alone, I also trained to teach computer studies (as it was called then, now ICT), and became the creator of access teacher training for inexperienced adults who (like me) wanted to get into the adult learning world as a practitioner. It was at this stage that I experimentally started a new course for the WEA called 'Great Thinkers' in collaboration with three of my trainees. We wanted to do something exciting, new and innovatively collaborative, and came up with the idea of using the lives of famous individuals as a 'hook' upon which to hang discussion of fundamental issues concerning the human condition. Freud, Einstein, Darwin and Wittgenstein were the thinkers we attempted during the first run, more out of daring than good sense. We drew a small but enthusiastic crowd and I clearly remember the struggle that I had to try to communicate clearly Wittgenstein's philosophical concepts. I was not (at that time) au fait with philosophy, but I was quickly hooked by the field as it had so much of a resemblance to the themes I had come across in my communication studies, Wittgenstein particularly, with his dogged pursuit of a problem to its bitter end, became a hero of mine virtually overnight and I spent the next decade reading almost everything I could lay my hands on about his work.


That the late philosophy of Wittgenstein was a revelation is something of an understatement. I still feel to this day that there is a vital message in his work that informs the most fundamental aspects of our concept of ourselves, and consequently of how relate to each other... and how we learn. The latter is strangely ignored by the educational profession, though Wittgenstein himself was a primary school teacher for a short while, a university lecturer for much of his life, and discussed aspects of learning and knowing regularly within the Philosophical Investigations, the book which encapsulates most of his most important ideas. These are almost impossible to explain in full within a few paragraphs, so I shall focus on one vital element: The 'no ownership theory'.





�





�





�





�





�





�





�





�
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Members’ Philosophical 


Anti-Thoughts…








Here you can read the thoughts /anti-thoughts based on a members’ first submitted philosophical concept. 





After that, the editor provides some thoughts based on writings of important academics and scholars of human history. 





Send your thoughts to: � HYPERLINK "mailto:vasfotis@yahoo.co.uk" ��vasfotis@yahoo.co.uk�





This time, Fotis Vassileiou presents a thought on the final education years of Doctors of any medical discipline.





What Rousseau says 


(French Philosopher 1712-1778)…








Jean Jacque Rousseau in his book “Emile” in 1762 wrote: 





“We are born weak, we need strength; helpless we need aid; foolish we need reason. All that we lack at birth, all that we need when we come to man's estate, is the gift of education…..things are only partly in our power; the education of men is the only one controlled by us.”








 


�





MEDI-THESIS 


A proposal for a new kind of medical education: compulsory 6 months in Africa between thesis and final M.D. specialisation (for all European student Doctors). 


by Fotis Vassileiou





It is commonly admitted that modern medical systems in Europe sometimes have to deal with problems based on mismanaged simple everyday situations. 





We are referring to doctors who seek the support of nursing professionals. It is a common practice for a doctor to request the opinion of nurses on matters he is not well versed on because they were outside his specialisation or just because he lacks the right medicine or technological support instruments. 





On the other hand poverty stricken African nations among others around our planet are facing serious health problems every hour around the clock. Voluntary organisations are constantly pleading for help. 





In my understanding, medical school students and future M.D.s could spend 6 months (after their thesis viva-voce) in Africa and other Third World countries in order to provide dire  medical European support to these people. 





This could start with some voluntary organisation or a charity which will have the authority to select applications for such Medical Volunteers.  In this way, Doctors will learn to handle very difficult situations, learn to promote human hygiene, life and health by anticipating health dangers and learn to take more responsible decisions to save lives, under extreme circumstances lacking all kinds of medical facilities.





After all, Hippocrates and Avicenna had something more than a white robe in mind when practicing medicine. They taught dedication to humanity especially the children who are our future. Our best human asset is education.





What Plutarch says 


(Greek Philosopher 46 A.D.- 120A.D.) …








Plutarch in his “Life of Alexander/Life of Julius Caesar, Parallel Lives” wrote: 





"It is not histories I am writing, but lives; and in the most glorious deeds there is not always an indication of virtue of vice, indeed a small thing like a phrase or a jest often makes a greater revelation of a character than battles where thousands die."”














 


�























�





�




















Bibliography


1) Montana P., Charnov B., (2002) Management (Greek translation), Athens, Kleidarithmos


2) Bergman B., Klefsjo B., (1994) Quality, from customers needs to customer satisfaction, Sweden, McGraw Hill


3) Parasuraman A., Grewal D., Krishnan R., , (2004) Marketing Research, Houghton Mifflin








Kyriakos Skyftos is teaching Business & Marketing in the School of Business Administration of the Higher Technological Educational Institute of Chalkis, Greece. 
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“Contemporary philosophers, fascinated by science and neuro-physiological discoveries, correctly repudiate the Cartesian conception of the mind as an immaterial substance,  But they are prone to conclude, quite wrongly, that the mind must therefore be a material substance, in fact the brain. Hence they embrace brain/body dualism which is as deeply confused as its Cartesian ancestor.” (ibid.)


But is clear to me that pursuing maladapted Cartesianism in any form leads to repeated errors in terms of how we relate to one another, develop ourselves and the society around us. To simply pragmatically compromise with the current fashion would be to deny valid rational experience. Consequently, from the Wittgenstein point of view it is erroneous for me to say I cannot 'know what is going on in the heads of my students'. It is quite possible for me to know – if they tell me and if their use of language is such as to make their statements understandable. The fact that they don't always tell me what they are thinking is not because of an 'impenetrable barrier' which hides the real self (and which needs to be overcome) but a necessity of social existence where keeping ones opinions, assertions, criticisms and desires to oneself is essential to any kind of coherent relationships. 


Similarly it is quite clear that I can know if an adult has learned something, since it is possible for me to interact with them and find out (language-wise) what they know and can do. This is not quasibehaviourism.


I am not asserting here that human beings are simply mechanistic and conditionable entities for which the only necessary criterion of learning is their physical activity. What I am asserting (like Wittgenstein) is that my adult students are social individuals, playing the innumerable language-games which are predicated on their form of life as human beings, one of which is the game of education. To understand learning I need to understand these language-games. And it is playing this game well that is, I believe, the true role of adult educators.








For Wittgenstein there is no agent of any sort 'inside' the human condition. There is no 'other' that can be discovered (be it physical or metaphysical) and no mystery of an invisible self that 'owns' our experiences or could be fooled by their invalidity. When we see a human being we see them as they truly are – there is nothing hidden for us to divine. But more importantly (and very much more radically!) there is no 'outright privilege' given to the individual over their acquaintance with their own experiences:


“... another person can conceal his feeling, dissimulate, pretend, play-act, that often we cannot say what he is thinking or what he intends unless he tells us. But that is not because he is better informed than we. Nor does the fact that all this is possible suggest for one moment that we can never really know what another thinks, feels or sees...


...and it is equally misguided to think that when I reveal my thoughts or feelings to you, I let you inside where hitherto only I saw... What philosophers (and psychologists) call 'selfconsciousness' is not the consciousness of a self, an immaterial subject of experience which has its seat in the body. It is rather consciousness that such-and-such holds of oneself where 'oneself' is the indirect reflexive. Or, more cautiously, it is the capacity to give expression in language to one's thoughts and feelings, one's beliefs and purposes” (ibid.)


For many, this will be an unwelcome view. Indeed I have experienced a certain degree of rejection of these arguments from my students (even hostility on occasions) based upon a sense that I am somehow attacking very deeply felt beliefs in personal identity. This is not particularly surprising. Our cultural views of ourselves, reiterated over and over again in literature, the mass media, art and religion have ingrained in us the concept of the inaccessible real self – something that hangs over into our educational processes. Even as science has advanced, the mythology has not gone away. Instead of pursuing the soul or the mind, we now analyse the 'reality' of the brain, in the assumption that knowing more about this organ will give us a greater knowledge of 'who we are'. Hacker again comments:




















CONTINUED with PART III (and the last one) at the next journal……


Bibliography


1)HACKER, P. M. S. (1989) Insight and Illusion: Themes in the Philosophy of Wittgenstein Bristol: Thoemmes Press


2)LAVE, J. & WENGER, E. (1991) Situated Learning: Legitimate Peripheral Participation Cambridge: Cambridge


University Press





Bob Groves is the General Secretary of Association of Part-Time Tutors in UK (APTT). He is working in a variety of Higher Education and Lifelong Learning  Institutes as a tutor on educational development and training
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We know that satisfied customers are increasing the benefits by securing a healthy inner and outer environment by allowing to these companies to take decisions more easily.





MUSA is based on prefers synthesis of a large number of customers according to a mathematical function, by taking as a starting point the fact that customer’s total satisfaction depends on a sum of variables. Each one of these variables represents the characteristics of the offered product or service.





Data that are selected by using the MUSA method will be based on the use of a questionnaire. With its help we are asking from each one customer to assess the product or service that company provides. These techniques and research tools are working together in order the research results will be credible, useful and objective. 
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“Teaching MUSA methods in Higher Education 


(specialized in Maritime Enterprises)”








by Kyriakos Skyftos





MUSA means MUlti-criteria Satisfaction Analysis. MUSA model is a model used to increase customer satisfaction and marketing horizons. This model is based on multi-criteria decision analysis. This consists of a variety of methods, models, and approaches having as their target to help the management of semi-structured decision problems with multi-criteria. 





In my current research, I am trying to implement this method in maritime organisations. This could help the company to take decisions for supporting its experience and empowerment in a very competitive world field. After that, company could create a customer-oriented character, being successful in customers’ and potential customers’ satisfaction. 





This will give the result of increasing its money benefits (Montana P.& Charnov B., 2002).
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“Fox Evil”


by Minette Walters


Hardcover: 256 pages 


Publisher: Penguin (28 June, 2007)


Language: English 


ISBN: 9780141018133


About the book: 


Characters are strongly developed through this text. Fox leads a convoy band of gypsies. He lives with a woman and her


 two children. 


The children are forced to refer to him as their father, and must never talk about the family. Colonel James Lockyer-Fox is desperately searching for his granddaughter. When his own unwed daughter became pregnant, he forced her to give up her baby. Now his granddaughter is a successful grown woman. She wants nothing to do with the Lockyer-Fox family, is perfectly content with the Smith family that raised her. It is a mystery placed in Dorset.








� HYPERLINK "http://www.penguin.co.uk/nf/Book/BookDisplay/0,,9780141018133,00.html" \l "#" ���





�





�
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Open Education 2007: Localizing and Learning 


26-28 September 2007





Center for Open and Sustainable Learning at Utah State University


For the first several years our field focused on content production and content licensing. Today, there are thousands of full university courses and tens of thousands of learning modules available as open educational resources under open licenses like those offered by Creative Commons. If our open education efforts aren’t supporting learning, we’re failing as a field. And as we are beginning to understand how to produce and license content, we have to turn some of our attention to how this content is used by learners and teachers. How do they change, adapt, and localize it for their specific needs or the needs of their specific students? Do open educational resources support learning in ways different from non-open resources? In what concrete ways do open educational resources support learning? OpenEd 2007 will focus on:


* Localizing open educational resources


* Learning from open educational resources


For more info please see the conference website � HYPERLINK "http://cosl.usu.edu/conferences/opened2007/" �http://cosl.usu.edu/conferences/opened2007/�
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Coming Conferences…


Meeting the Needs of Part-Time Research Students 


11 October 2007





British Library, London, UK





Part-time research students are an increasingly large component of the research student body nationally, yet they often slip through the net when it comes to institutional provision of crucial support. They are an enormously diverse constituency, frequently balancing their research with a wide range of other demands on their time, emotional and financial resources. The extent to which institutional support and training for full-time students can be adjusted to take account of these factors may differ according to the institution, the discipline and the department. Equally, there is a lack of widespread knowledge about the specific requirements of part-time students, the ways and extent to which their research experience differs from that of full-time students, and what constitutes good practice in meeting their needs. This workshop aims to investigate the part-time research student experience, to identify their specific needs and how these may vary from those of their full-time peers. Through informed introductions, guided discussions, and the sharing of practice, we will aim to determine how institutions can respond most effectively to enhance the research experience of part-time doctoral research students and specifically to address their research training needs. Delegates will also have the opportunity to tour The British Library's research facilities.





 For more information: 


� HYPERLINK "http://www.ukcge.ac.uk/NR/rdonlyres/519A48E2-ADAB-4485-9659-9AD1615FFACC/0/ptpgrs.pdf" ��http://www.ukcge.ac.uk/NR/rdonlyres/519A48E2-ADAB-4485-9659-9AD1615FFACC/0/ptpgrs.pdf�








23rd Annual Conference on Distance Teaching and Learning�8-10 August 2007


Monona Terrace Convention Center�Madison, Wisconsin�Join your colleagues at this international conference on distance education and training. This year's program offers more than 140 workshops, roundtable discussions, course showcases, forums, and concurrent sessions that examine a wide range of practical applications, teaching strategies, best practices, and design solutions. This event draws more than 1,000 participants every year from experienced professionals to newcomers in the field who come to learn from their peers and network with industry leaders about distance learning resources, products, and services available. Keynote speakers featured this year: Dr. Mark Milliron, Dr. Darcy Walsh Hardy, and Dr. Chris Dede�Register by July 16 to receive the regular conference fee. �For program and registration information visit our Web site: � HYPERLINK "http://www.uwex.edu/disted/conference" \t "_blank" �http://www.uwex.edu/disted/conference��




















CONCEPTIONS OF ACADEMIC PRACTICE: IMPLICATIONS FOR FUTURE HUMANITIES ACADEMICS


20 September 2007


University of Oxford


A day of discussion on the nature of academic careers in Humanities subjects, sponsored by the Higher Education Academy Subject Centre in History, Classics and Archaeology, and the Centre for Excellence in Preparing for Academic 


Practice, University of Oxford. 


For more information: 


http://www.hca.heacademy.ac.uk/events/details.php?id=492&category=HEA%20HCA&t=Conceptions%20of%20Academic%20Practice:%20Implications%20for%20future%20Humanities%20academics











“The Rule of Four”


by Ian Caldwell & Dustin Thomason


Hardcover: 464 pages 


Publisher: Arrow Books Ltd


Language: English 


ISBN-10: 0099451956


About the book: The four seniors are 


Tom Sullivan, Paul Harris, Charlie 


Freeman and Gil Rankin. Tom, the 


narrator, is the son of a Renaissance 


scholar who spent his life studying the ancient book, "an encyclopedia masquerading as a novel, a dissertation on everything from architecture to zoology." The manuscript is also an endless source of fascination for Paul, who sees it as "a siren, a fetching song on a distant shore, all claws and clutches in person. You court her at your risk." This debut novel's range of topics almost rivals the Hypnerotomachia's itself, including etymology, Renaissance art and architecture, Princeton eating clubs, friendship, steganography (riddles) and self-interpreting manuscripts. It's a complicated, intricate and sometimes difficult read, but that's the point and the pleasure. There are murders, romances, dangers and detection, and by the end the heroes are in a race not only to solve the puzzle, but also to stay alive. Readers might be tempted to buy their own copy of the Hypnerotomachia and have a go at the puzzle.











� HYPERLINK "http://www.penguin.co.uk/nf/Book/BookDisplay/0,,9780141018133,00.html" \l "#" ���





�





�








�





Read a book…





“The Last Medieval Queens: 


English Queenship 1445-1503”


by J. L. Laynesmith


Hardcover: 120 pages 


Publisher: Oxford University Press


Language: English 


ISBN10: 0199247374


About the book: 


The last medieval queens of England were Margaret of Anjou, Elizabeth Woodville, Anne Neville, and Elizabeth of York - four very different women whose lives and queenship were dominated by the Wars of the Roses. This book is not a traditional biography but a thematic study of the ideology and practice of queenship. It examines the motivations behind the choice of the first English-born queens, the multi-faceted rituals of coronation, childbirth, and funeral, the divided loyalties between family and king, and the significance of a position at the heart of the English power structure that could only be filled by a woman. It sheds new light on the queens' struggles to defend their children's rights to the throne, and argues that ideologically and politically a queen was integral to the proper exercise of mature kingship in this period.





� HYPERLINK "http://www.penguin.co.uk/nf/Book/BookDisplay/0,,9780141018133,00.html" \l "#" ���





�





�





�


�





�








�








15th International Conference on Computers in Education


5-9 November 2007


Asia-Pacific Society for Computers in Education, Hiroshima, Japan


For more information: 


http://www.icce2007.info/








�





�





�





TEACHING AND LEARNING THE LONG EIGHTEENTH CENTURY


14 March 2008


University of Manchester


This interdisciplinary day event, organised by our North-West history network, will explore the problems and opportunities of teaching the long 18th century, the resources available to do it, and the good practice that is accumulating. Papers are invited from all disciplines on teaching and learning any aspect of the long eighteenth century (c.1688-1832) in Higher Education.


For more information: 


http://www.hca.heacademy.ac.uk/events/details.php?id=494&category=HEA%20HCA&t=Teaching%20and%20Learning%20the%20Long%20Eighteenth%20Century





�





�








Malta’s Tourism students awarded prizes and certificates


The Choice Programme for the scholastic year 2006/07 organised by the Malta Tourism Authority's Industry HR Development Unit, came to a close with the awarding of prizes and certificates to secondary school students who took part in the programme. The main objective was to heighten tourism awareness and promote careers in the tourism industry among secondary school students. The course included an overview of the industry, the opportunities for candidates, onsite tours of either at a hotel, restaurant, travel agency, Heritage Malta or Malta International Airport. The first prize, an educational trip to Budapest, was won by Mark Cilia and Mark Saliba from the Archbishop's Seminary in Rabat with their project A Cocktail Of Diversity. The second prize, a weekend break in a locally-based hotel, was awarded to Dylan Said and James Camilleri from De La Salle College in Cospicua. Their project was called Destination Malta. The third prize, consisting of a set of limited edition books, was won by Maria Formosa, Sarah Farrugia and Shelley Aquilina from the Convent of the Sacred Heart in St Julians. The project dealt with A taste Of Maltese Cuisine.





PAST CONFERENCE:


NGO: non-governmental organisations and politics in contemporary Britain 





5-6 July 2007


Department of Modern History, University of Birmingham, Birmingham


Since 1945, non-governmental organisations (NGOs) and new social movements have proliferated in Britain. Historians are only just becoming aware of their key role in redefining notions of political engagement, and their importance for understanding social and political history. NGOs have driven new political agendas, transformed and revived associational life, and re-politicised generations seemingly disillusioned with the politics of the ballot box. This conference, hosted by the DANGO project, aims to open up the subject and to contribute to an initial 'mapping' of the scope and extent of NGO-based activism in Britain since the Second World War.




















Higher Education Newsboard…


Great news for a UK female scientist


The first woman to head a UK research council left her post to become the University of Kent's first female vice-chancellor. Prof Julia Goodfellow, who has previously served as vice-master at Birkbeck, University of London, and headed its school of crystallography, took over from the retiring incumbent, Prof David Melville, in September. She was chief executive of the Biotechnology and Biological Sciences Research Council since 2002.


AcademoSophy’s Editor in APTT


Fotis Vassileiou, AcademoSophy Editor, has become the APTT Newsletter Editor and received the honour of the title of MAPTT since last July. APTT is the official organisation in UK acting as union for part-time tutors and works with respect and care on training all these members as their needs ask for in nowadays demanding lifelong learning era. The unique APTT role is what attracts members from overseas. 








�





�
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City University names its new Vice-Chancellor. 


City University announced that Malcolm Gillies, from the Australian National University (ANU), will become its next Vice-Chancellor. 


Prof Gillies, currently Vice-President (Development) at ANU, will take up his post at City on August 1, succeeding David Rhind, who will retire after almost nine years as Vice-Chancellor.


�





Patrick Stewart the Professor & Chancellor.





He is the Chancellor of the University of Huddersfield, an Officer of the Order of the British Empire (OBE) in the 2001 New Year Honours list. He has been named as the Visiting Professor of Contemporary Theatre at Oxford University, based at St Catherine's College, and succeeding the director Phyllida Lloyd.





Born in Mirfield, Yorkshire, England, accepted by Bristol Old Vic Theatre School in 1957 and made professional debut in 1959 in Repertory in Lincoln. He worked at Manchester Library Theatre and toured round the world with the Old Vic Company in the early 60s. 





He Joined Royal Shakespeare Company in 1966, to begin a 27-year association. Following a spell with the Royal National Theatre in the mid 80s, he went to Los Angeles to star in � HYPERLINK "http://www.imdb.com/title/tt0092455/" �"Star Trek: The Next Generation"� (1987), which ran from 1987-1994, playing the role of Captain Jean-Luc Picard. He plans to return to theatre work on the end of this series. He has a human rights scholarship named after him. 





On 19/08/01 he was given an honorary degree by Leeds Metropolitan University in recognition of his contribution to the stage, film and TV industry. On 16/12/96 he was awarded his own star on the Hollywood Walk of Fame, and the London Fringe Theatre Best Actor Award in 1986. 





Famous Alumni from: 


Northumbria University at Newcastle


Gordon Sumner (Sting), Internationally renowned musician, songwriter and actor. Lead singer and bassist with rock/pop band 'The Police' who won six Grammy awards in the 1980s. Sting has also achieved great success as a solo artist. 


Sting qualified as a teacher in 1974 from Northern Counties College of Education, one of Northumbria University's predecessor colleges, and was awarded an Honorary Doctorate in Music in 1992 by the University. Sting was made a Commander of the British Empire in June 2003.





�
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