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The Problem

Criticisms of career assessment instruments:

· biased and unfair when used to assess ethnic minority students

· inattentive to students’ socioeconomic status

· insensitive to linguistic issues

· fail to view students contextually

· ignore gender differences

· unmindful of disability

Standards for Multicultural Assessment

The Association for Assessment in Counseling (2003) identified standards with multicultural relevance from five source documents:

· Code of Fair Testing Practices in Education (CODE) (http://aac.ncat.edu)

· Responsibilities of Users of Standardized Tests (RUST) (http://aac.ncat.edu)

· Standards for Educational and Psychological Testing (SEPT) (Http://apa.org/science/standards.html) 

· Multicultural Counseling Competencies and Standards (COMPS) (Association for Multicultural Counseling and Development)

· Code of Ethics and Standards of Practice of the American Counseling Association (ETHICS) (http://www.counseling.org/resources/ethics.htm).

68 standards with multicultural relevance:

Selection of Assessment Instruments:  Content and Purpose (13 standards)

Selection of Assessment Instruments:  Norming, Reliability, and Validity (18 standards)

Administration and Scoring of Assessment Instruments (16 standards)

Interpretation and Application of Assessment Results (21 standards)

Content Appropriateness

Considerations

· define the purpose of testing and the population to be tested and select a test appropriate for that purpose and population

· evaluate the appraisal instrument for any potentially insensitive or inappropriate content and language

· determine any limitations to testing created by the test taker’s age, ethnic/racial, sexual, or cultural characteristics

· determine whether one common or several different tests are required for accurate measurement of groups with special characteristics

· determine whether persons of groups that use different languages should be tested in either or both languages

· when recommending a test for use with linguistically diverse test takers, the test publisher should provide information necessary for appropriate test use and interpretation

· review the interpretive materials from the test to make sure that case studies and examples are not limited to illustrations of people in traditional roles

Technical Appropriateness

Considerations:

· make sure the test content and norming groups are appropriate for test takers from different racial, ethnic, or linguistic backgrounds

· select tests that have been developed in ways that attempt to make them as reliable and valid as possible for test takers of different race, gender, or ethnic background

· review the data from the manual on the performance of these tests takers

· the groups must be of sufficient size

· review reliability and validity (you will learn more about this in your appraisal courses)


Example (Self-Directed Search):

Normative Sample

· 2,602 students & working adults

· 1,600 female participants

· 1,002 male participants

· Ages 17-65 (M = 23.5)

· 75% European Americans

· 8% African Americans

· 7% Hispanics

· 4% Asian Americans

· 1% Native American Indians/Alaskan Natives

· 5% Other Ethnic Backgrounds

Current U.S. Stats:

· Population = 293,277,785

· White = 69%

· Hispanic = 13.5%

· Black = 13%

· Asian = 4%

· Native = 1%

Administration and Scoring

Considerations

· demonstrate verbal clarity, calmness, empathy, and impartiality toward all test takers

· consider potential effects of examiner-examinee differences in ethnic and cultural background, attitudes, and values

· ensure that linguistic modification recommended by publishers are described in detail in the test manual

· test administrations should be designed to minimize threats to reliability and validity that can arise from language differences

Use and Interpretation

Considerations

· when interpreting scores, take into consideration differences between the norms and the scores of test takers and the familiarity of test takers with the specific questions on the test

· parents and guardians need to know their rights and what procedures they need to follow if they have problems with the assessment

· the socioeconomic status, gender, subculture, and other factors may affect an individual’s test performance; the counselor needs to use the norms for the group to which the client belongs

· test administrators and users should not attempt to evaluate test takers whose special characteristics such as age, disability, or linguistic, generational, or cultural backgrounds are outside the range of their academic training or supervised experience

· be aware of the potential bias of assessment instruments; when interpreting findings, keep in mind the client’s cultural and linguistic characteristics

· understand how culture and ethnicity may affect personality formation, vocational choices, helping-seeking behavior, and appropriateness of counseling approaches

· understand not only the technical aspects of the instruments, but also be aware of the cultural limitations

· provide specific orientation or information to the examinees prior to and following test administration so that the results of testing may be placed in proper perspective with other relevant factors such as the effects of socioeconomic, ethnic, and cultural factors on test scores.

· proceed with caution when attempting to evaluate and interpret the performance of minority group members and other persons who are not represented in the norming groups on which the instrument was standardized

Test Taker Bias Factors

The most common test taker bias factors are familiarity with the appraisal process and motivation.

Familiarity With the Appraisal Process

· Don’t assume that all students are test wise; not all students are accustomed to being appraised, especially in a one-to-one situation (Grossman, 1995)

· Students who are unfamiliar with appraisal procedures often become anxious when they are appraised (Dao, 1991); research indicates that a small amount of anxiety can interfere with their performance (Hill, 1980)

Examples of Anxiety issues:

· Immigrant and refugee students who have never been appraised, especially on a one-to-one basis, are likely to be anxious during the appraisal (Dao, 1991)

· Considerable evidence also indicates that African American and low-income students are more anxious in appraisal procedures compared with European American and middle-class students (Hill, 1980).

· Some Hispanic American students come from countries where students are seldom appraised individually as they are in the US.  The strangeness and unfamiliarity of this situation may make Hispanic American students anxious to the point that their anxiety interferes with their ability to demonstrate their achievement and potential (Grossman, 1984, p. 175).

· Many Native American Indian students fail to exhibit successful test-taking behavior due to a multiplicity of underlying causes.  Cultural beliefs in some tribes may bar competitive behaviors in an academic setting.  The student may underestimate the seriousness of the test or fail to adopt a successful response strategy which may involve selective scanning for known items, techniques of using partial information to guess correct answers, or efficient time use (Brescia & Fortune, 1988, p. 101)

Research has consistently indicated that improving students’ test-taking skills, including those of African American, Hispanic American, Native American Indian, and low-income students, also improved their scores on Appraisal procedures (e.g., Brescia & Fortune, 1988; Haladyna, Nolen, & Hass, 1991).

Motivation

· All students are not equally motivated to do their best when they are appraised. 

· Some students may not realize that the appraisal being conducted is designed to evaluate them.

· This is especially true of Hispanic American, Native American Indian, and Southeast Asian American students, who come from cultures in which they are not evaluated in the same way.

Examples of motivation issues:

Native American Indian (indigenous) students who have not been exposed to a great deal of testing in reservation schools tend to view a test as a game.  Therefore, they do not try to do as well as they might if they understood the significance of the situation.

· When attempting to motivate students to do their best when they are appraised, it is also helpful to know whether individual recognition or anonymity is stressed in their culture (Grossman, 1995).

· In most Western cultures, liberalism serves as the philosophical foundation for individualism, which values individual needs and self-determination. 

· In many Eastern cultures, Confucianism serves as the philosophical foundation for collectivism, which values group welfare and social harmony (Lykes & Qin, 2001; Triandis, 1995).

· The idea that others are intrinsic to one’s development can also be found in African, Latin American, and Native American cultures as well as many women in Western cultures (Lykes & Qin, 2001). 

· Individuals who value collectivism are often forced into Western models of development that describe healthy development as evolving through a process of increasing separation toward autonomy and independence (Lykes & Qin, 2001).

· Students who do not value or are not skilled in competition are at a serious disadvantage in the testing process.  These students do not understand or accept the concept of doing their “best” and working to do better than others during a test.

Examiner Bias Factors

The test administrator and examiner may introduce bias to the test setting.  They must recognize personal bias and how it may influence interpretation of test results.  Their main concern is to ensure that each student is treatment with dignity and respect and that their best interests are ensured.

Most common barriers to effective multicultural counseling (Baruth & Manning, 1991):

· The counselor makes erroneous assumptions about cultural assimilation.

· The is a difference in class and cultural values.

· There are language differences and both cultural or socioeconomic class misunderstandings.

· The counselor believes stereotypes about individuals who are culturally different from themselves.

· The counselor fails to understand the culture

· There is little understanding of the client’s reasoning structures.

· There is a lack of cultural relativity among counselors.

Acculturation

The changes in behaviors and values made by members of one culture as a result of contact with another culture.

A counselor can get an idea of whether clients from other countries are identifying with their culture of origin rather than with the dominant Anglo-American culture by asking the following questions:

· What is your country of origin?

· What was your reason for coming to the US?

· How long have you been in the US?

· Was any parent, grandparent, or relative in this country before you came?

· What language do you speak in your home?

· What languages can you speak?  How well?

· Is your family in the US?

· Do you have friends from your country here?

· Are there people from your country living near you?

· Acculturation

· Where do you live?  A house, apartment, room?

· What education or schooling did you complete?

· Are you currently going to school or taking classes somewhere?

· Are you currently working?  Where?  What do you do on the job?

· What type of work did you do before coming to this country?

· Have you had any problems since coming here?

· Have you had any conflicts on the job, at school, or at home?

· What kinds of problems have you had adjusting to life in the US?

Black Identity Development Model (Cross, 1971, 1991, 1995).

The original Cross model was developed during the Civil Rights movement and delineates a five-stage process in which Blacks in the US move from a White frame of references to a positive Black frame of references.

Preencounter 

value White values and ways; may devalue their own Blackness

Encounter

the individual encounters a profound crisis or event that challenges her/his previous mode of thinking and behaving; they begin to reinterpret the world, resulting in a shift in worldviews; they experience guilt and anger over being brainwashed by White society

Immersion-Emersion

the person withdraws from the dominant culture and becomes immersed in African American culture; in the emersion phase, feelings of guilt and anger begin to dissipate with an increasing sense of pride
Internalization

characterized by inner security as conflicts between the old and new identities are resolved; the person becomes more flexible, more tolerant and more bicultural/multicultural
Internalization-Commitment

commitment toward social change, social justice, and civil rights
Therapeutic Implications

Prencounter Stage

· May believe Whites are more competent and capable; most likely to prefer a White therapist over a minority therapist

· May be negative, resistant, or openly hostile to minority therapist

· May find attempts to explore cultural identity or focus on feelings very threatening; prefer task-orientated, problem-solving approach

· May seek approval from White professional; may be overeager to identity with the White professional

· Code of ethics charges counselors to help client sort out conflicts related to racial/cultural identity through reeducation

Encounter Stage

· More culturally aware

· May prefer counselor or therapist with good knowledge of client’s cultural group; but, still may prefer a White counselor

· Minority counselor may heighten conflicting beliefs and feelings at this stage

· Client is now receptive toward self-exploration

· Counselor can use self-exploration to help client cope with identity conflicts

Immersion/ Emersion

· Minority clients likely to view psychological problems as products of oppression & racism

· May believe racism is only legitimate area to explore in counseling

· Suspicious of “the establishment”

· May not self-disclose to counselors from dominant racial groups; they are viewed as the “enemy”

Immersion/ Emersion

· May view Black counselor in different stage as a sellout to her/his race; anger may be more intense than towards counselors from dominant cultures

· Clients will be “testing” counselor

· More receptive to action orientated counseling aimed at challenging racism

· Group approaches with similar cultures work well

Internalization

· May prefer counselor of same race, but also receptive to help from others who understand their worldview

· On surface appear similar to preenactment stage

· Conflict between need to identify with minority group and need to exercise greater personal freedom

· exercising personal autonomy may mean going against the wishes of their group

Internalization-Commitment

· Have acquired an inner sense of security related to self-identity

· Have pride in racial/cultural heritage but can exercise personal freedom and autonomy

· Clients are action- or systems-orientated and respond positively to designing and implementation of strategies aimed at community and social change

· Preferences for therapist based on who can share, understand, and accept their worldviews

Asian American Identity Development Model

After a thorough review of the literature, Kim (1981) used a qualitative narrative approach with third-generation Japanese American women to posit a progressive and sequential stage model of Asian American identity development

Ethnic Awareness

Begins around age 3 or 4, when child’s family members are the significant ethnic group model.  Positive or neutral attitudes toward ethnic origin depends on amount of exposure

White identification

Begins when children enter school and encounter racial prejudice.  Can lead to self-blame and a desire to escape racial heritage by identifying with White society.

Awakening to social political consciousness stage

May be influenced by civil rights, women’s movements, and other political events.  Results in abandoning of identification with White society and a consequent understanding of oppression and oppressed groups.

Redirection

Renewed connection with Asian American heritage and culture.  Realization that White oppression is the culprit for negative experiences.  Experience anger against White racism, self-pride, and group pride.

Incorporation

Positive and comfortable identity as Asian American and respect for other cultural/racial heritages.  Identification for or against White culture is no longer an important issue.
Latina/o or Hispanic American Identity Development Model

Ruiz (1990) formulated his model from a clinical perspective via case studies of Chicano/Latino subjects.

Causal Stage

Messages from environment or significant others affirm, ignore, negate, or denigrate ethnic heritage.  Experience traumatic or humiliating experiences related to ethnicity.  Do not identify with Latina/o culture.

Cognitive Stage

Three erroneous beliefs:  (1) ethnic group membership is associated with poverty & prejudice; (2) assimilation to White society is only means of escape; (3) assimilation is only possible road to success.

Consequence Stage

Ashamed & embarrassed by ethnic markers such as name, accent, skin color, cultural customs; estrangement with & rejection of heritage

Working Through Stage

Increasingly unable to cope with psychological distress of ethnic identity conflict.  Can no longer “pretend.”  Seek to reclaim and integrate disowned ethnic identity.

Successful Resolution Stage

Accept culture & ethnicity.  Improved self-esteem and sense of ethnic identity results in success.
Cautions/Limitations of Identity Models

· Do not fall victim to stereotyping in using these models.

· Minority development models are conceptual aids.  Human development is much more complex.

· Identity development models begin when interaction with oppressive society occurs (e.g., immigrants).

· Be careful about judging client’s mental health based on stage level.  Development is evolutionary.

· Racial/cultural identity development models lack integration of gender, class, sexual orientation, and other sociodemographic group identities.

White Identity Development Model

· Helms (1984, 1990, 1994, 1995) created the most elaborate, sophisticated, and influential White racial identity model.

· She believed that racism is an intimate and central part of being a White American.

Contact Status

Satisfaction with racial status quo; oblivious to racism and one’s participation in it.

Disintegration Status

Disorientation and anxiety provoked by irresolvable racial moral dilemmas that force one to choose between one-group loyalty and humanism

Reintegration Status

Idealization of one’s socioracial group, denigration, and intolerance for other groups.  Racial factors may strong influence life decisions.

Pseudoindependence Status

Intellectualized commitment to one’s own socioracial group and deceptive tolerance of others.

Immersion/emersion Status

Search for an understanding of the personal meaning of racism and ways by which one benefits and a redefinition of Whiteness.

Autonomy Status

Informed positive socioracial group commitment, use of internal standards for self-definition, capacity to relinquish the privileges of racism.
Implications for Counselors

· Racism is a basic and integral part of the US.  All White counselors harbor some degree of racism.  The counselor’s level of development affects the process and outcomes of counseling.  Ways to challenge yourself:

· Spend time with healthy and strong people from another culture/racial group.

· Find a cultural guide to help you understand her/his group.

· Attend cultural events, meetings, and activities led by minority communities.

· Pay attention to your feelings, thoughts, and assumptions when in race-related situations (uneasiness, fear, etc.)

· Make a personal commitment to taking action (e.g., interrupting racist remarks & jokes)

Activity ideas:

· 100 pennies activity http://www1.umn.edu/humanrts/edumat/hreduseries/tb1b/Section2/activity2.html

· imbalance of resources activity

Behavioral Signals

Since each client is unique, the examiner needs to be alert to important behavioral signals.  Certain behavior can affect the reliability and validity of the test.  The following are critical behavior indicators and possible examiner responses:

Is silent

Establish rapport.  Give nonverbal and performance test first, get other indexes of individual behavior

Says “don’t know”

Don’t assume client cannot respond

Is shy and reserved, lowers eyes

Observe client in other situations, spend time establishing rapport, start with nonverbal and untimed tests, provide reinforcement, try to motivate client
Uses wit or popular language

Be firm and positive, be sure examinee knows why the test/instrument is being given
Interrupts the test or asks questions

Be firm but allow some dialogue, be sure the examinee knows the purpose of the test
Is inattentive and restless

Structure test environment, keep examinee involved
Is uncertain about how to respond

Rephrase question, make meaning clear
Watches the examiner rather than listens to the questions

Be firm, be sure questions are clear, but sure there are not distractions in test situation
Performs poorly on timed tests

Recognize a culture not orientated to the value of time, avoid drawing conclusions about individual performance until untimed measures have been tried
Shows poor knowledge of vocabulary

Try other ways of measuring the examinee’s expressive vocabulary, question individual in primary language
Is unmotivated to take test

Explain purpose and value of test to client and family, try techniques to motivate client performance
Scores poorly on information items

Recognize that some items might be biased and not a part of the examinee’s culture, ask examinee to clarify any unusual responses
Is afraid of embarrassing or dishonoring family

Initiate test-wise session, practice session, or some type of warm-up
Is quiet and does not ask questions or interact

Establish rapport, explain examiner’s role and purpose of the test, ask client to repeat the question if no answer is given or the answer is inappropriate
Is afraid of a male examiner

Observe examinee, establish rapport before testing
Interesting Tid-Bit

Students respond more positively to teachers and counselors whose personality patterns reflect their own.  Student dissatisfaction, attribution, and delinquency may be a function not only of poor academic skills but also of a failure in empathy and understanding.   Teachers are largely S’s and dropouts are largely R’s (opposites in the Holland hexagon model)
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