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Gender vs. Sex

· Gender – socially and psychological constructed; refers to how an individual sees herself or himself and how she or he acts in terms of masculine and feminine tendencies

· Sex – biological characteristics; usually based on internal and external genitalia

Gender Identity

· “Give me a child until age 5 and he will be mine forever.” (Karl Marx)

· The experiences during the early years of life profoundly influence individuals’ identities.

· The family is the primary source of gender identity.

· Children learn gender roles through rewards and punishments they receive for various behaviors and through observing and modeling others.

· Typically, girls are encouraged to be communal through communication that reinforces cooperation, helpfulness, nurturance, and other behaviors consistent with social meanings of femininity.

· In boys, agentic tendencies are promoted by rewarding them for behaving competitively, independently, and assertively (Bruess & Pearson, 1996; Leaper, Anderson, & Sanders, 1998; Leaper, Leve, Strasser, & Schwartz, 1995).

· One understanding of gender that most children learn through early communication is that males are generally more valued than females.

· “Nearly everywhere in the world, most couples prefer male children to female children” (Basow, 1992, p. 129).

· Preference for males is so strong that in some cultures female fetuses are aborted and female infants are killed immediately after birth (French, 1992; Steinbacher & Holmes, 1987; Williamson, 1976).

· Social scientists have shown that labeling a baby male or female affects how parents perceive and respond to it.

· In one study, within just 24 hours of birth, parents were responding to their babies in terms of gender stereotypes (Rubin, Provenzano, & Luria, 1974).

· Although male and female babes were matched for size, weight, and level of activity, parents described boys with words such as: Strong, Hardy, Big, Active, Alert

· Parents of equally large and active girls described their daughters with adjectives such as: Small, Dainty, Quiet, Delicate

· Parents have been shown to act toward children on the basis of gender labels.

· In general, boys are treated more roughly and encouraged to be more aggressive.

· Girls are treated gently and urged to be emotional and physically reserved (Antill, 1987).

· One study found that parental gender stereotypes prompt parents to expect boys to excel at math and science but do not expect or encourage this in girls (Eccles, 1989).

· Another report (National Public Radio, 1992) notes that parents praise sons more than daughters for accomplishments, a pattern that encourages boys to aim for achievement and to tie their successes to what they are able to do.

Toys and clothes

· When a group of researchers surveyed the rooms of 120 boys and girls who were under 2 years old (Pomerea et al. 1990), they found that:

· Girls’ rooms were populated by dolls and children’s furniture, and the color pink was prominent.

· Boys’ rooms most often were decorated in the colors blue, red, and white, and in them were various vehicles, tools, and sports gear.

· Although boys and girls themselves show little difference in toy preference during the preschool years, they are often taught to develop gendered preferences.

· Thus, by age 5, most boys prefer action toys and most girls prefer dolls (Pereira, 1994).

· Further investigations have shown that many parents actively discourage their children’s interest in toys and games that are associated with the other sex (Antill, 1987; Fagot, 1978; Lytton & Romney, 1991).

· For instance, boys may be persuaded not to play house or to cook, and girls may be dissuaded from engaging in vigorous, competitive games.

· “Feminine” toys like dolls encourage quiet, nurturing interaction with another, physical closeness, and verbal communication.

· More typically “masculine” toys such as sporting equipment and train sets promote independent or competitive activities that require little verbal interaction.

· Because the toys children play with can affect how they think and interact, some researchers caution parents not to limit children to toys for one sex (Basow, 1992; Fagot, 1985).

Chores

· As early as age 6, many children are given responsibilities that reflect their parents’ gender expectations.

· As you might expect, domestic duties such as cleaning and cooking are most often designated for girls.

· More active chores such as outdoor work, painting, and simple repairs are assigned to boys (Burns & Homel, 1989; Goodnow, 1988; McHale, Bartko, Crouter, & Perry-Jenkins, 1990).

· Aggression

· Aggression in children tends to be greeted with gendered responses from parents.

· When daughters act aggressively, mothers often warn them that aggression will hurt others or diminish others’ caring for them.

· Aggressive behavior from sons is less likely to be met with threats that it might endanger relationships (Hogan, Simpson, & Gillis, 1988).

Differential Gender Latitudes

· It is much more acceptable for girls to be tomboys than for boys to play house or cuddle dolls.

· Similarly, it’s considered more suitable for:

· girls to be strong than for boys to cry, 

· for girls to act independently than boys to needs others, and

· for girls to touch and show tenderness toward other girls than for boys to demonstrate closeness to male peers

· Sons tend to receive more encouragement to conform to masculinity and more rewards for doing so than daughters receive for femininity.

· In addition, boys are more directly and strongly discouraged from any feminine inclinations than girls are from masculine behaviors and interests

Parental Modeling

· As a daughter identifies with her mother, she begins imitating her mother to become feminine herself.

· In contrast, boys use mothers as a negative example of what they are not supposed to be and do (Chodorow, 1989).

· Young girls use both parents as models, but boys tend to rely almost exclusively on their fathers or other males (Bawos, 1992).

Boy’s Games

· Boy’s games involve fairly large groups—nine individuals for each baseball team, for instance.

· Most boys’ games are competitive, have clear goals, and are organized by rules and roles that specify who does what and how to plan.

· Because these games are structured by goals, rules, and roles, there is little need to discuss how to play, although there may be talk about strategies to reach goals.

· In boys’ games, an individual’s status depends on standing out, being better, and often dominating other players.

· In their games, boys engage in more heckling, storytelling, interrupting, and commanding than girls typically do.

What boys learn from boys’ games:

· Use communication to assert yourself and your ideas; use talk to achieve something.

· Use communication to attract and maintain an audience.

· Use communication to compete with others for the “talk stage,” so that they don’t gain more attention than you; learn to wrest the focus from others and onto yourself.

Themes in boys’ games:

· Individuality

· Competition

· Achievement

· One must do things to be valued

· Close, personal relationships are unlikely in large groups

· Be invulnerable and guarded; don’t let others know anything about you or your weaknesses

Girls’ Games

· Girls tend to play in pairs or in very small groups

· Games like house and school do not have present, clear-cut goals, rules, and roles

· Because girls’ games are not structured externally, players have to talk among themselves to decide what they’re doing and what roles they have

· For their games to work, girls have to cooperate and work out problems by talking.

· No external rules exist to settle disputes.

What girls learn from girls’ games:

· Use collaborative, cooperative talk to create and maintain relationships.  The process of communication, not its content, is the heart of relationships.

· Avoid criticizing, outdoing, or putting others down; if criticism is necessary, make it gentle; never exclude others.

· Pay attention to others and to relationships; interpret and respond to others’ feelings sensitively.

· Themes in girls’ play:

· Cooperation

· Collaboration

· Inclusion

· Sensitivity to others’ feelings

· Boys = do something

· Girls = be something
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Growing Up Masculine

· Don’t be female – any male who shows sensitivity or vulnerability is ridiculed as a sissy, a crybaby, a mama’s boy, or a wimp (Kantrowitz & Kall, 1998).

· Be successful – their worth as marriage partners, friends, and men is judged by how successful they are at what they do

· Be aggressive – aggression is both denounced as a significant social problem and applauded as a masculine attribute (Doyle, 1989, p. 183)

· Because men are taught that women are inferior and aggressive is good, it’s not surprising that some men believe they are entitled to dominate women.

· Be sexual – men are expected to have a number of sexual partners; the more partners a man has, the more of a stud he is (Gaylin, 1992).

· Be Self-Reliant – men are expected to be confident, independent, autonomous; men are expected to be emotionally reserved and controlled

Growing Up Feminine

· Appearance Counts – women must be pretty, slim, and well dressed to be desirable

· Be sensitive and caring – girls and women are supposed to care about and for others and to be nice, responsive, supportive, and friendly

· Negative treatment by others – through communication with parents, teachers, peers, and others and through media and education, girls learn that boys get more respect and more opportunities.

· For example, in one study, girls who imagined waking up as boys said:

· “My dad would respect me more if I were a boy.”

· “My father would be closer because I’d be the son he always wanted.”

· Boys who imagined waking up as girls said:

· “I’d have to know how to handle drunk guys and rapists.”

· “I would have to be around other girls for safety.”

· “I would always carry a gun for protection.”

· Be superwoman – it’s not enough to be just a homemaker and mother or just have a career—young women seem to feel they are expected to do it all.

· There is not single meaning of feminine anymore:

· A woman who is assertive and ambitious in a career is likely to meet with approval, disapproval, and curiosity from others

· A women who chooses to stay home while her children are young will be criticized by many women and men, envied by others, respected by some, and disregarded by others.

Androgyny

· Androgynous women and men have higher self-esteem and more advanced psychological development and personal adjustment than sex-typed individuals (Heilbrun, 1986; Heilbrun & Han, 1984; Hemmer & Lkeiber, 1981; Jackson, 1993; Lamke, 1983; Waterman & Whitbourne, 1992).

· In the workplace, androgynous individuals are more flexible and more effective in interacting with a range of people (Heath, 1991; Wheeless, 1984).

· It seems especially the case that women who possess both masculine and feminine qualities are effective in work settings (Hall & Taylor, 1985; Milles & Bohannon, 1983).

· A long-term study of adults reports that androgynous people are more likely to be successful in their professional and personal lives than are sex-typed individuals (Heath, 1991).

· Androgynous individuals are able to communicate in a range of ways and to respond to diverse others with flexible skills that meet the demands of various situations.

