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The Accused  had been introduced to algebra when he was four years old by his mother.   This had however been immediately abandoned because The Accused  asked his mother why her rule worked - putting all the numbers  (which were not multiplying an x) on the one side and all the x’s other, with change of sign with change of  side.   He had been pondering over this for more than six years without solving the puzzle.  Now Mr Tyers  reintroduced the subject of algebra (but with negative numbers, whereas in Accused-mum’s account they were hidden, though the Accused suspected..).   If  the same amount was added or subtracted to the equation, he said,  it remained valid (or,  if the original equation was correct, so was that which was deduced - or it had the same solution).   That seemed reasonable.   It was immediately clear also that this is what was being done when Accused-mum’s rule was being applied.     So the Accused had spent six years overlooking the obvious!

The Accused felt that he could understand convoluted or lengthy mathematical arguments.  He liked to be able to see an argument in a glance, in one piece.   If  the argument had to be conducted at length, step by step,  then at any point it was not possible to be sure that there had been no mistake contrick.  So the Accused would substitute briefer arguments or proofs of  his own.   He did not suppose that his adeptness at finding simple routes and arguments was a  special talent or  intelligence.   He considered it a defence against inability to understand rigmarole.   However he also felt that his brialliant colleagues who seemed at home with rigmarole would have been even greater geniuses if  they took the short cuts - because then their great capacity would be able to compile a heap of simplicity which extended even beyond the limits of  the rigmarole. 

Thus Mr Tyers,  or probably Mr Tyers, mentioned that there existed irrational numbers.   Once having said it he forgot it.   It was  just a matter of  classifying numbers.   An irrational number is one that cannot be represented as an integer divided by another integer.  In the classroom it is traditional to prove not that irrational numbers exist but that the square root of  two is an irrational number.    The proofs proposed - which are attributed to Aristotle - tend to be a bit rigmarolish.   The Accused felt distressed while this was being demonstrated.   Quite apart from being rigmarole, it treated the square root of  two as a special case - which it wasn’t.   So the Accused pointed out that no rational number which was not itself an integer produced an integer when multiplied by itself.   Therefore the square root of  any integer is either an integer or an irrational number.   He had  thought up several alternative proofs of  this while Mr Tyers was expounding. 

Mr Tyers introduced the class also to the geometry of  Euclid,  who is believed to have flourished around 300 B.C..  A line is represented as a stroke of  the chalk, pen or pencil, whereas a point is represented as the intersection of  two lines or as a dot.  But, however thin the stroke is drawn or imagined the line is always thinner and however small the dot the point is always smaller.  A point is said to have no dimensions, a line one dimension.  The position of a point on the line can be defined by using a single number on a continuous scale.  A surface had two dimensions.  Wo continuous scales are necessary.  The student is not presented with any shapes which induce questions as to what exactly this means.  A straight line is  the shortest distance between (or shortest line between) to points - there being only one such line.  If  the points  A,B and C are on a straight line then the straight lines AB, AC and BC are on this straight line and nowhere deviate from it.  A plane surface is one such that if  the points A and B are on the surface, then the straight line AB is everywhere on  (or ‘in’) the surface.   A interior angles of  a triangle -  a  plane surface bounded by three straight lines - add up to two right angles or half the rotation of  a circle.  The interior angles of a quadrilateral - a plane surface bounded by four straight lines - add up to four right angles or the rotation of a circle.

The Accused felt he could not understand this Euclidean geometry and that everyone else did.  The standard plane surface was a sheet of  paper or the top of  a desk or a vertical surface such as a blackboard.  In particular, the standard plane surface, the horizonal plane, was the surface of  the earth.  The Accused was not alarmed at this being assumed to be a perfect sphere, with uniform gravitational pull everywhere on the surface.   But nevertheless it was still  the surface of  a sphere (a structure defined in geometry when the straight line, plane surface and perpendicular plane have already been defined).   On this sphere, for instance,  there might be two straight lines from the equator to the North Pole, which together with the intervening stretch of  equator enclosed a triange.  Indeed these two lines together with the segment of  equator not between these two lines (which segment was inside and which was outside, after all, is arbitrary or human choice) formed a triangle.  But nevertheless, the interior angles of   either of  these triangles added up to more than two right angles.  In fact,  the conibined total of  interior angles of  these two triangles comes to eight right angles!   If a marble, such as those owned by Mr Briggs, was pushed or rolled along the ground, unless it was also spinning or rotating along a non-horizontal axis, it might very well have travelled along a ‘straight line’ but it was not easy to visualise the nature or directions of  these straight lines on the imagined or  perceived sphere.   Similarly,  vertical lines are  regarded as parallel and perpendicular to the horizontal.   But there vertical lines are radii of  the earth.   They are not parallel.  It may be the interior and opposite angles,  if  two verticals intersect with a  horizontal line, if  this can be defined, are equal... but they are never right angles!   How then is the ten year old to verify the existence in the real world of an orthogonal framework to which Euclidian geometry applies?   To the Accused this was a considerable problem.   He walked around the Victoria Park thinking about it.  There were attempts to tackle this, but it remained that all depended on there being means of  measurement and manipulations that depended on the local properties of  space whereas it was assumed that instruments retained in themselves some absolute property relative to mensuration which did not change when they changed position.  If the triangle was a tighly strung harp, then supposing it was strung in a horizontal position, then gravity was acting perpendicularly to the strings - but when the harp was then placed erect, with gravity now acting in the directon of  the strings, changed shape.  If the harp, or a triangle, then floated into space, who knows what might then be its shape or geometical properties, irrespective of  whether it had the same shape and properties when it returned back home.   The Accused also could not convince himself that the entities considered subjectively to be straigh lines did not when extended  bend round and come back nor that when they were parallel lines they necessary remained equidistant during their journeys.  The Accused felt that this inability to ‘understand’, a failing he believed was shared by nobody else in the class, was an incapacity and a reason for not embarking onto a career in mathematics.

Mr Tyers drew two triangles on blackboard, triangle ^ABC (that is to say, its corners are called A, B, and C, and the sides connecting these corners are called AB (or BA), BC (or CB) , and CA  (or AC) and triangle A’B’C’.  These are similar - that is to say that the angle A equals the angle A’, and the angle B equals the angle B’ (and therefore also the angle C equals C’).  ABC is the larger of  the two triangles.  The problem is to prove that the ratio AB:A’B’  is equal to the ration AC: A’C’ (and therefor also BC:B’C’).

Mr Tyers decided to transfer the smaller triangle A’B’C’ onto the larger triangle ABC so that  A coincides with A’,  B’ lies on AB and C’ lies on AC.   This outrageous operation alarmed the Accused a little but he rapidly checked that it was feasible - or perhaps so.   

By virtue of  previous Euclidean theorems it is known that the line B’C’ is parallel to the line BC.  Mr Tyers drew a series of  parallel lines intersecting AB and AC so that BC is one of  the parallel lines, B’C’ is another and  another passes through A (which is also A’) and so that the lines divide AB’  into equal parts and B’C into equal parts.  The truth of  the proposition thus becomes evident.

The Accused looked round at the other pupils in the classroom.   All were gazing intently at the blackboard.  All understood.  He looked round again.  Yes.  Nobody shown any signs of  bewilderment.  All understood.   But to the Accused it did not seem self-evident that this construction - that is to say that any two lenths will always both be integral multiples of  some other length.   The Accused assumed that his colleagues had immediately understood why this mysterious assumption is true.  But in a split second he then also discovered for himself  the way round this problem.   We take BC and B’C’ to be parallel lines and chose some interval between the lines so that the line B’B  and therefore also C’C is split into equal parts.   We have not guaranteed that AB’  and AC’ are split into equal parts.  If they were, then the proposition would be proved for that particular triangle, but  we will assume that they are not.   There will then be a bit over that is not an equal  at A’s end of  the triangle.  This error will always be smaller than the equal parts splitting the rest of  AB.  Now repeat the operation with parallel lines closer together.  We can halve the interval    So  now the error is not greater than half the previous length of  equal parts.   If  we bisect again, the interval becomes a quarter of  the original equal lengths.   It is possible to continue subdiviing so that the error can be guaranteed to be less than any maximum that is proposed,however small.  This means also that Mr Tyers’ proof is correct within any limit of accuracy, however small.   In the split second he was concocting this the Accused felt also that there existed a basis for alternative proofs that depended on proving a different set of  premisses which might be regarded as non-Euclidean.

As in the case of  algebraic equations, the human ape can overlook the obvious that is staring him in the face.   It had previously been agreed that there existed irrational numbers.   For  it to be possible to effect the construction proposed by Mr Tyers it is necessary for the ratio of  AB’  to AB to be some rational number.  But it can be any number betweeen zero and one - and some of  these are not rational.   This means that the proof inherited by Mr Tyers from Euclid is not entirely adequate.  Euclid lived a long time ago.  The Accused was not aware that his proof  was a variant of  the ‘method of  limits’  regarded as the brilliant discovery of  Isaac Newton.    Newton lived more recently and after all,  if  Newton lived  three hundred and fifty years previously and mathematicians since him knew his method and didn’t have to work it out for themselves,  they might have come up with themselves during the ensuing centuries even though they hadn’t bothered  in the  two thousand years between Euclid and Newton.   The Accused does seem therefore to have been compelled to devise in a split second what  collective mathematical expertese had overlooked for two thousand two hundred and fifty years!   The Accused however did not look at it that way.   Because nobody else showed the slightest sign of  being troubled by Mr Tyers’ proof  he assumed that they had immediately cottoned onto his argument before he had even thought about it.   He therefore felt humiliated and inferior.

The Theorem of  Pythagoras is traditionally proved by a complicated construction which may or may not be known in continental Europe as the Pons Asinorum.   Mr Tyers drew this on the board,  thereby proving the theorem.    This was very clever, the Accused had to admit, but he still felt uneasy.   He had to see an argument as a whole - all at once.  If  it became a long winded matter of step by step he felt he could never be sure that nothing had been assumed that was a little dodgy or  that a mistake had not been made.   So the Accused drew a diagram, dropped a perpendicular from the right angle to the hypotenuse, wrote down the equations to be deduced from the theorems concerning similar triangles (for which the Accused, as previously shown, had a proof),  wrote down a couple of  lines of algebra and fortunately this came out with the required result.    Mr Tyers did not at first fully comprehend.   So the Accused went up to the blackboard and wrote out his proof.   To his astonishment Mr Tyers agreed without argument.   The Accused was not aware that this particular proof  is given in a supplement near the end of  Durrell’s Geometry.   This story is not unequivocably credible however since surely the incident involving Mr Weston concerned this proof.   At the time that took place the Accused was sitting at the back, while now he had moved nearer the front on account of  his shortsightedness.   So maybe the complex proof  was demonstrated twice and the Accused on the second occasion had merely to recTonstruct his previous easy proof.  Or maybe the incident involving Mr Weston concerned something else.

Either during this first year, or during the second year, or both,  there was a ceremony in which the Accused and his father lay in bed on a Saturday morning (or was it Sunday?) and his father went through the week’s chapter in the geography textbook (written by someone called Stamp) and questioned the Accused on the content, paragraph by paragraph.   This l953 school geography still reflected the old British Empire attitude - one in which Britain was proud to rule, supposedly, a large proportion of  the land surface of  the world (said to be a quarter or a fifth) and in which the white man was superior fairy godmother.  The modern student would be astonished at such attitudes.   The l953 student might be aware that such attitudes were questionable but did not suppose them, as would the modern reader, highly offensive and  obsolete.   The Accused also supplemented the study of  geography by reading up in greater detail in Chambers’s Encyclopaedia.   He found more detailed and comprehensive accounts easier to understand and remember.

Besides this useful help with geography, the only assistance or attempted assistance by his father which the Accused recalls is the help or attempt at help provided during early studies of  Latin.   While the Accused was doing his homework on the kitchen table,  his parents would be arguing in the kitchen.   Accused-mum appeared to be trying to goad Accused-dad into a temper or  even violence, which would mean she had scored a victory.   Accused-dad would not simply keep away from Accused-mum working in the kichen.  She would be shouting, whining and yammering how much work she had to do and  that nobody was helping her.   This included the traditional English speeches about working fingers to the bone, which she must have learnt somewhere, despite being Austrian.   She did not really want help from Accused-dad.   It was not easy to ‘help’ Accused-mum.   She was a law unto herself.   To the Accused her methods appeared highly inefficient,  the same dishes, for instance, being washed over and over again!   Whatever help was given Accused-mum was dissatisfied.   It was not possible or easy to discover what, if anything, she actually wanted.   If  Accused-mum was left working on her own, even if loudly yammering, she was reaasonably happy.   If  Accused-dad appeared he was only a nuisance.   He was inept in work in kitchen.   He engaged in a regular ceremony of  cleaning  the drain gullies, which were somewhat elaborate, with three traps, one on top of  the other, in many of  the drains.   But in the kitchen he was inept.  Nevertheless nothing could stop him from running into the kitchen and there, from Accused-mum’s  point of view,  he was harrassing her.  He would forever dance round her like a little child tugging at his mother’s apron strings.  He called her only ‘Ma’, to which Accused-mum also objected.   She claimed she wanted to be a wife, not a mother.  He would also chase after the Accused whining ‘Help Ma!  Help Ma!’.   The Accused supposed this to mean ‘Help me!’. 

Accused-mum would be in the kitchen yelling and goading Accused-dad.   She appeared to know his weaknesses, whereas he was not aware that these were exploited and could not defend himself  (by simply ignoring what was happening or going away.   Accused-mum in later years would say she had wanted him to go away.)   Accused-dad would be continuously accused of  infidelity or consorting with prostitutes or loose women.    It was the Accused’s impression that every day the same script would be enacted, word for word, yet Accused-dad was unaware of  this.  Accused-dad gradually became less and less able to control himself.   When he about to explode,  Accused=mum would order ‘Go and help the child!”.  It seemed to the Accused that it was if she was doing this deliberately,  that he was not only the victim but the intended victim!

So Accused-dad, as the Accused cowered in fear, entered the kitchen to help with the homework, which always turned out to be Latin Homework.   Accused-dad showed no interest in science or mathematics.    The Accused supposed that Austrian schools had not taught science and mathematics, or only so to a rudimentary level.    Accused-mum taught the Accused to draw presentable diagrams and to use the various intruments employed in drawing scientific pictures.   But this may have been later in his career.

Accused-dad would hover behind the Accused.   The Accused did nothing but eventually found it necessary to write something into his exercise book.   “The schoolmaster loves the girl”..  So, the Accused would write down “Magister amat peulla’.  Accused-dad would hiss and yell ‘Accusative case ...puellam!’,   The it would be ‘ The boy loves the master’.   So the Accused wrote down ‘Puer amat dominus’.  Accused-dad would wave his arms,  dance up and down, and yell ‘Accusative case...dominum!’.    Then it would be ‘The master loves the farmer’.   The Accused would write down ‘Dominus amat agricola’.  Now Accused-dad would rant and rave and dance around the room like a madman waving his arms crying out ‘Accusative case...agricolam!’  together with comments on the Accused’s laziness and incompence.

The Accused regarded his mother rather than his father as responsbible for this persecution.   He was as a puppet manipulated by her yammer and accusation.   However in l988 the Accused discovered  a neatly typewritten reference to these incidents written by his mother.   To his astonishment it was in very clear and literate English.   He had supposed that his mother had little command of  that language.   It turns out that Accused-mum was contemplating divorce.   The reason for this was cruelty by Accused-dad directed against herself and the Accused.   The constant ill-tempers exhibited by Accused-dad, she wrote, had turned her insane.   Now, she said,  Accused-dad had turned against the Accused, was tormenting him as he had tormented her, and was going to turn the Accused insane while she stood by witnessing it and unable to do anything about it!   It would, as it turns out, have been better had Accused-mum had more confidence in the Accused’s powers of  resistance and also, perhaps, had she been more open in later years as to what caused her anxieties.   The Accused, nevertheless, did not want this halp with the Latin homework and despite the fact that he always obtained full marks both in the homework and classwork, considered this to be fraudulent and supposed he did not have the competence in Latin that such marks reflected.

Accused-mum meanwhile was becoming increasingly isolated.   Ingrid retained her popularity with the Accused’s parents.   Ingrid would talk freely about her experiences at school.   She was allowed to refer to teachers by their nicknames, whereas were the Accused to refer to any teacher other than as ‘Mr  So-and-so’  there would be yelling, wailing, cries of  despair and the Accused would lectured on the necessity of  respect for betters.   Ingrid would talk about her friendships and about having a ‘crush’ on this teacher or that, whereas no such deviance from duty was tolerated in the Accused.   But Ingrid attended school dinners and did not come home during the dinner hour.   The Accused and Accused-dad would arrive and Accused-mum would wail that she had to cook without financial reward for so small a clientelle.   There would be a continuous wailing and performance with  Accused-mum even imitating her own mother’s trick of  staring at an empty plate while others were eating, in order to provoke (as she supposed) admiraton and sympathy - though Accused-mum carried considerable bulk and it was the Accused’s impression that she engaged in continuous teabreaks and snacks.   The food was high quality and in considerable quantity.  Nevertheless, the Accused was expected to be back at school at 1.35, with lessons commencing at 1.40 pm.  No comment on the Accused’s part then nor subsequently in his school career could persuade Accused-mum to serve the dinner before 1.25pm.   In her eighties she said that she did not know that school commenced at l.40 p.m. ...but that misunderstanding, in common with others,  had been reinforced by her belief  that she must ignore any information given by the Accused  (Ingrid, in this respect, because she was  a girl, being absolved from Bowlby’s Laws).   So it was usual for the Accused to hear the school bell ringing when he departed through the gate onto the street - sometime before - and would run the thousand metres at great speed to arrive when the bell was still ringing!

Parents’ evenings, throughout the Accused’s school career, were a plague.   The Accused lived in fear of  them.   They always resulted in persecution, both at home and in the school and the parental accusations taken as fact.   Ingrid was also embarrassed by parents’ evenings,   the Accused’s parents on one occasion suggesting that Wyggeston pupils got more homework than Alderman Newton’s pupils.   Alderman Newton’s girls, supposedly, had an easy time.   The Alderman Newton’s teachers reported this to the girls though did not openly blame the Accused’s -  though the girls were determined that they would discover the guilty girl and eke out retribution.   Ingrid suspected the Accused’s and that she was at risk...but the Accused’s did not openly or directly admit their guilt.

Amongst the Accused’s parents’ obsessions was tidiness - or, as the Accused puts it, tidymongering.  As the Accused was doing his homework, his mother would sweep in driving on by a tidymongering obsession.   Papers would disappear from the table.  On one occasion the paper on which he was writing an essay was swept from under him and he later found it under a large pile of  newspapers in a cupboard.   His parents would see no reason!   If he complained or tried to remonstrate he would be entertained to wailings and accusations about the importance of  tidiness!   To the Accused, tidimongering was disorder.   It created a great confusion behind the scenes in order to provide a public display of tidiness or simplicity.  It was living not for self but for the sake of  inspectors who might come into the house and criticise.

Accused-dad would also whine during parents evenings that the Accused was ‘careless’ and ‘untidy’ and therefore he became more open to being accused of keeping the contents of  his desk in an untidy manner.   In these desks the pupils kept their school books.   Accused-mum had bound these school books in brown paper, which was very diligent of  her, but which the Accused nevertheless found embarrassing.   These desks were such that it was necessary to lift the lid to reach the contents but this was not possible when there were books or other items on top of  the desk.   This meant that it might be necessary to put items in or take them out when the desk was only marginally open...which meant shoving things in or grabbing them and pulling them out - which was not consistent with overt tidiness.   The Accused also kept rather more items in his desk than other pupils and the standard ‘tidy’ internal array was not possible.  The Accused had a suspicion even then that this required tidiness was not consistent with order but with simpification, that it required the number of  items in the desk to be limited and of  standard sizes.   In later life the Accused would frequently be irritated or impeded by what he regarded as a lack of order or system displayed by people who interfered with his affairs and it became then clear that the general populaton could not be ‘tidy’ without a degree of simpification of  the universe that was not consistent with keeping a large number of  items in order.

Secondary school mathematics in the form taught in the l950s was in the l980s to be abandoned.   This was because it was supposed that the majority of  children cannot think logicallly and can only understand pictures - and mathematics became a branch of drawing or art.   It was really more the teachers than the pupils who suffered this handicap.   Even in the l950s those who thought ‘logically’ or ‘symbolically’ rathr than in a ‘concrete’ manner - those who use symbols or language rather than draw pictures - suffered doscrimination -  though the grammar school teaching available to a minority to some degree was geared to their requirements (though the grammar school implied also diminished long term prospects).   The geometry then taught in secondary schools presented no difficulties - except perhaps the traditional proof of Pythagoras’  theorem (which is partly why the author has discussed it).   The student was unlikely to encounter much in geometry that was not simple until third year at university, even if  then.   Pupils who thught it was difficult either had been persuaded it was difficult by teaching method or could not persuade themselves it was easy.   The Accused was aware that geometry was simple - except that problems were encountered in drawing diagrams.

Durrell would have had to pint five times as many pages in his already thick textbook had he presented a diagram with every practice exercise.   So, instead, he gave a description of  the figure to which the problem applied.   Thus, maybe,  the Accused found himself instructed to draw circle.  But then there would be two tangents to the circle which intersected somewhere beyond the confines of  the page.   It was difficult enough to translate the technical descriptions into diagrams,  but  this problem, that if  the diagram was constructed stage by stage in accordance with the description,  the diagram went off  the page arose every time.   The Accused would then have to try again somewhere else on the page or  on another page.  It might seem that there exists some simple technique of  dealing with this - either drawing a very small preliminary diagram, bending a few lines when it turns out that some point on the diagram is a hundred miles away  - or else visualising the diagram as a whole before drawing it.  Some time would  be necessary for self-training with either approach and perhaps the Accused felt himself under too much pressure to sacrifice the time - or he was too nervous and had too little self confidence.   These examples would be tackled in class usually in the teachers’ absence - amid a great hullaballo and with boys rushing around the room grabbing each others testicles.   In retrospect it seems likely that nobody other than the Accused even attempted any of  these problems - and so they retained neat exercise books!   It would take the Accused, however,  perhaps twenty minutes to draw a diagram.  Maybe it was even longer.   Maybe it was less but he supposed it was a great time.  Whatever the time taken,  his exercise book would be full of scribble, of repeated attempts to draw these diagrams which kept extending beyond the page!   Then when the diagram was drawn it would be an overestimate to say it took half a second to solve the problem,   It might take half a second to write down the solution - but the answer would be immediately apparant.   The Accused did not suppose that he was unusually quick in solving a problem once the diagram was drawn.  Perhaps he did - but he did not suppose his colleagues regarded the actual problem when the diagram was drawn to present any puzzle.   To the Accused what he found easy was always irrelevent - because it was easy it was not an essential part of  the skill that was required.   The Accused considered geometry to consist entirely of  this drawing of diagrams in which he found himself  hopelessly inept!

If  the Accused really did have problems with ‘tidiness’,  then perhaps his was connected with his handicapped eyesight.  Dr Dub arrived again and expressed surprise that nothing had been done to provide spectacles.   He advised the Accused to ask his father.   The Accused did not feel that was helpful advice.  He had no route of  communication to his father.   The roost was ruled by his mother and his father just obeyed.   His mother would not listen to anything the Accused proposed but were anyone else to propose it she would misunderstand and overreact and develope some unhelpful obsession.   Nevertheless he did mention the matter and his father arranged for a consultation with the ophtalmic surgeon at the Leicester Royal  Infirmary,  Dr Robson.   This would be done, said Accused-dad, as a ‘orofessional courtesy’ - free of  charge.   That sounded to the Accused like a questionable assumption.   The Accused therefore visited the Leicester Royal Infirmary after school for his eyes to be examined by Dr Robson.  So Dr Robson said that the Accused needed spectacles, that the Accused should inform his father.. and no spectacles materialised.

As far as is known, the Accused did not speak with a German accent, though he may have been unfamiliar with colloquial or idiomatic language - which by Accused-mum was condemned as ‘ordinaire’.   Also, according to the Accused,  Accused-dad himself did not then have a German or Austrian accent but acquired it later.   After all, Accused-dad had spent his early years in Ireland.   The Accused however was accused of  ‘mumbling’, speaking unclearly   This ‘mumbling’ would occur when a teacher in class asked the Accused a direct question.   There are some people who if  they are asked by some examiner ‘What is the capital of  England?’ or ‘What is the square root of four?’ or ‘What is your name?’ immediately black out and cannot answer the question or forget what in every other situation is to them well-known.   The Accused did suffer from this phenomenon in later years.  This is not uncommon.   However, at this stage the Accused was afraid that whatever answer he gave would be declared wrong.  He preferred to evade the question or to answer in a way that the judgement as to whether the answer was right or wrong could be avoided, or not to answer at all or to answer in such a way that the teacher could not hear him.  This was because he feared that his parents would hear  he had been judged to have given a wrong answer (a possibility that exists whatever answer is given) and that his mother would interpret this as a great disaster, the end of  the world and a threat to his father’s employment.  He would then never hear the end of  it!

This ‘mumbling’ was misinterpreted.   It was psychological or deliberate and not due to any speech impediment.  It was nevertheless reported to Accused-dad.   Accused-dad therefore arranged for the speech therapist at his clinic, a Mr Thomas, that is to say, a Welshman (who later returned to Wales) to give the Accused speech training on Wednesdays, after school.   Mr Thomas would give the accused execises each designed to be practice in a particular sound - a series of  rhyming verses .   It was  commonly assumed tht the Accused had a German name, spoke German and  was German  (rather than brought up in Britain) - one cause for the discrimination he encountered.  Mr Thomas’s assumed  that the problem was that the Accused made errors in pronunciation of  English that were common amongst Germans,  such as pronouncing the English ‘w’ as if  it was a German ‘v’.   The Accused claims that the Austrian ‘w’ is not so close to a ‘v’ as generally supposed in English and that when the English pronounce German they overdo the w-ness of  the v.  The Accused’s speech was in fact excessively nasal, somewhat like that of Prince Charles or an upper class Englishman, without any regional accentuations.   The Accused claims this is because of  the shape of  his skull - with the ears a long way from the mouth (to which elongation his ophtalmic defect or eccentricy is also attributed) - so that he cannot hear what  he is saying sufficiently accurately to correct it.   To himself he sounds as if  speaking the same way as other people.  This accent resembles the irritating accents spoken at some Public Schools  and in the Midlands was interpreted as Upper Class, London or Southern - and in the absence of  knowledge of  what his name was, was an alternative cause for discrimination.  Speech training with a tape-recorder might have helped - and Mr Thomas suggested this, though he produced no tape recorder and was unaware that the Accused household did not have such mod cons.  The Accused however says that Mr Thomas was preconditioned to hearing a German accent and therefore did not realise that the Accused did not have one.

When  Accused-dad arrived in Leicester he found the name ‘Dr A.K.Graf’ on his office door.   He objected that this was not his name.  He was Dr K. A.Graf.   He was told, however, that the letter ‘K’ represented Kurt.   This was not acceptable - quite apart from the fact that nobody could pronounce it.   The English and perhaps also the Americans always pronounce it as the English word ‘curt’ whereas it should be pronounced ‘koort’ - it was regarded as a German name and the baddie in Hollywood movies was always called either Kurt or Max.   The ‘A’ stood however for Anthony or Antony - Accused dad would insist it was Antony.   He did not let on in the Accused’s lifetime that it in fact stood for ‘Anton’.   So throughout his stay in Leicester, Accused-dad was ‘K.A’, though he emphatically rejected that order of initials when, fourteen years later, he left Leicester.

Accused-dad would sometimes, after Accused-mum had laid down the law and Accused-dad had obediently toed the line, suggest that the Accused come to meet him after school at his office, Belvior House on Welford Road.   But this fell on deaf ears.  The Accused supposed that his father was merely his mother’s lackey and that his mother would kick up a fuss because he arrived home late.  The Accused did however one occasion perpetrate a maternally approved visit to Belvoir House, on Welford Road, and witnessed the essential  equipment of  child psychiatry -  the indoor sandpit.  The Accused also accompanied  Accused-dad to Rowbothom’s on Belvoir Street (pronounced Beaver),  near the town centre, which only by coincidence has the same name as Belvoir House (pronounced Beaver), which is near the prison.   Accused-dad opined that it was advisable to have the advice of  a child when choosing toys, though the Accused had little experience of  or interest in toys -  and Accused-dad did not, in fact, ask for the Accused’s advice.

The Accused speaks as if  Accused-dad took no  interest in his affairs.  Accused-dad would be visibly irritated by life at home and  the Accused felt that he was victim of  the ill-tempers that arose from his inability to cope with Accused-mum.    The Accused claims that in  Accused-dad’s view the only purpose of  his existence was to occupy Accused-mum’s time.   The Accused was allocated a room of  his own, but he was not permitted to use it.   Whenever he went into his room, Accused-dad would arrive whining ‘Help Ma!  Help Ma!’.  However we find also that Accused-dad  tried to interest the Accused in collecting stamps.   The Accused says that he rarely pursued this hobby because Accused-mum would object and insist that the Accused devote his time to her.   The Accused did however build up a stamp collection,  to a considerable extent with stamps sent from Austria by Oma.   Accused-dad bought the Accused books on natural history and also some concerning classics, classical history or  myths. 

First formers did not have dealings with the Headmaster,  Mr  Larkin.   However,  Mr Larkin, the Accused learnt from his parents, was President of  the Society of  Parents of  the Mentally Deficient.   This was because Mr Larkin had a son who suffered from what is now called Down’s  Syndrome, in honour of  Langdon Down who invented the name Mongolism.   Although the Accused was not to discover this until much later  his father delivered a talk to this organisation and, although the Accused was to discover this until much later this was to have unfortunate repercussions for the Accused.

The Accused had been taught the moves of  chess at Abergavenny and had watched Mssrs Dienes, Burrows and Harvey playing chess at Avenue Road School, but had never played a game of  chess   Master Barfoot suggested to the Accused that he should accompany him to the school chess club.   The Accused explained that he did not actually play chess and might not be welcome or appear an intruder.   Mr Barfoot insisted however that his participation would be quite acceptable   The Accused was worried also that his mother would be anxious if  he arrived late after school.   She would not be too happy about a pursuit she had not herself ordained.   Accused-mum, as it happened, did not at that stage object.   The  Chairman of  the Chess Club was the Senior Mathematics Master, John Wainwright Hesselgreaves.   There were rumours that there existed somewhere a mathematics department, in which sixth form mathematics specialists (who also studied physics) could congregate and that it perhaps was somewhere near the classical library on the upper floor of  the old workhouse building.   Nevertheless the Accused never discovered a mathematics department beyond Mr Hesselgreaves’ classroom -  one of  the ‘huts’.   The ‘huts’ were a collection of single storey first world war buildings across the main drive from the section of  the workhouse building used by the school.   These were described as having been condemned or to have outlived their lifespan many decades in the past, to have been preserved because of  the hiatus in completion of  the new buildings in the l940s, but this designation arose from wartime rules to encourage new building in which lifespans were deliberately underestimated (to allow them to pass within a few years to the institutions that used them without their carrying further financial liability to repay grants).   Mr Hesselgreaves would sit at the table working through papers, ignoring the boys playing chess.  Barfoot won every game of  chess he played against the Accused.   The Accused invariably lost a piece early on.   He supposed that all that was necessary to avoid losing material - but he did not manage to accomplish this.   The Accused must have lost at least sixty games in succession to Mr Barfoot - more likely a hundred or several hundred!

Michael Lord and Mr Harvey (formerly of  Avenue Road) and several other 1B inmates amused themselves by building radios, or so they said, and brought to school their radio magazines and would draw circuit diagrams full of  symbols which the Accused did not understand.   So he felt inferior about this too.  He was the property of  his parents and had no access to radio parts or magazines.

Mssrs Lord and co then  began displaying an interest in  Relativity.    They produced booklets written by Albert Einstein or with his approval which told stories about gnomes that performed miraculous deeds.   The Accused  had since infancy suspected that an object, such as stick or metal rod,  changes length when it is subjected to pushing or pulling - which, for sake of argument, can be taken to be along the long axis of  the stick.  If the front part was pulling,  the pulling force passed along the stick while the back part dragged behind.   Similarly, if  the stick was pushed, it was compressed.   This would take place also when the stick accelerated in the direction of  its long axis.   In practice this occurred also during uniform motion, since this occurred against resistance.  However, besides this effect, and if  this effect was ignored, the Accused felt that a  (relatively) moving object should be considered as being elongated.   This was because in some unit of  time, however small, it occupied, including regions of space temporally occupied, a greater volume than when stationary.   Alternatively,  at any moment in time,  a point some distance from the object would be affected by the moving object as it was in previous positions rather as well as whatever was regarded as the current position.   Mr Lord’s booklets did not explain the derivation of  the Lorenz transformation but it occurred to the Accused that this formula, or  one very similar which elongated moving objects had the correct form for the transformation he was seeking - though this has nothing to do with relativity.  Or probably not.

The reader may have been told on some occasion, at twelve o’ clock: ‘It is now two o’ clock in such and such a place’.   To the Accused it had always seemed that it was impossible to define with certainty a moment in California or  the moon which was the same moment as the moment currently being experienced by a man sitting in Swansea.  One reason for this was that time could only be envisaged as a succession of  differing events - perhaps the ticks on a clock or  perhaps some pulsation inherent in the universe.  On these occasions we encounter in our thoughts such paradoxical or circular statements such as ‘how do we know that ticks occur at the same rate in Moscow as in London?”.   Ignoring that we can say when we are sitting in Surbiton: ‘I can now hear the time signal from Moscow on the radio’.   We can then adjust the time in Moscow by subtacting amount equal to the distance from Moscow divided by the velocity of sound - except that we have not yet defined scales of  time, distance and velocity.   Or we can say that a wave travelling twice as fast as sound gives produces a more accurate signal and that one travelling twice as fast as that an even more accurate signal.   Eventually we get the super-accurate signal produced by the signal travelling at infinite speed.   But we still have not discovered how to set up the initial framework to measure speeds and distances.   This was not simple, since, after all, it was not possible to ascertain which moment on one side of a schooldesk was the same as some moment on the other side.  There may not be a solution to this, but the Accused had in his infancy produced a partial or approximate solution.   This was just a representation of  the adultoid concept of  time as he understood it - though he had also at that time being observing what he supposed were beams of  light and supposed that they in fact travelled at an infinite speed or stretched through space without actually moving.   Thus it was possible to imagine the earth in space as a stationary sphere.   Around this was a dial - a cylindrical shell, in fact, which was rotating round the axis of  the earth with the velocity of  the earth’s rotation.   From this shell there stretched fins, each of  which was labelled, like a clock, with a particular time (or number).   These fins, which were envisaged as beams of light, stretched radially throughout space.   This did mean that no time could be defined in the direction of  the earth’s axis itself and also that ten miles an hour was slower in outer space than on earth - but the Accused was not greatly worried by this.   Einstein, or Mr Lord, or the authors of  the Gnome Books had a different solution.   The gnomes took with themselves throughout space - clocks:  Smith’s alarm clocks.   There would be a reference Smith’s alarm clock in Trafalgar Square or in Big Ben and the space traveller would first travel to Trafalgar Square to synchronise his clock (or there would be a clock factory on Trafalgar Square and the clocks would be distributed by post).   These clocks would tell the correct time - and this correct time was affected by the length of  the pendulum of  the clocks which changed according to the clock’s speed of  travel.  If the gnome travelled up one of  the Accused’s radial light beams time would stand still but there might be a different time, still correct, on the clock carried by some space traveller who converges from some other direction (if this were possible).   It now turns out that there does exist a speed of light and that it can be measured.

This is not a fair representation of  Einstein’s observations - but how could the Accused have known that?  He could not understand the stories about the gnomes (all of whom were exactly coeval identical twins before they embarked on their adventures).   It was alleged that the gnomes themselves were clocks and  aged or de-aged ‘biologically’ in accordance with the time positively or negatively elapsed according to Einstein’s system.   So it was alleged that if one gnome went off on a journey, or if they went off on different journeys, then if  they reunited, one would be older than the other.  Or one would arrive back millions of  years after his departure or else he would de-age several generations backwards and pay a visit to the dinosaurs.   The Accused insisted that the gnome was not such a biological clock...though the trauma of  travel (or, as it is sometimes put by experts) might cause aging (aging being seen as damage rather than passage of  time).  He also insisted that it was not possible to travel backwards in time - or else he considered it a dubious proposition that should not be swallowed so easily.   He claimed that if the gnomes, after their journeys, were standing on the same spot, or,  since they could not occupy the same spot,  then they would do so simultaneously, not a million years apart, and, except for the traumatic effects, would remain the same age.   It did not matter what framework of  reference was used - the Accused used his own system for illustration - what was gained or lost on the way out was lost or gained on the way back.   There was what in later years was to be known as an ‘integration’  with the same total whatever route was taken from point A in space-time to point B in space-time irrespective of  velocities en route.  Mr Lord took this exposition seriously - which made it worse, since the Accused knew very well he did not know what he was talking about and would not get any further in his standing by conning the learned and being believed.   So the Accused  became aware of  his inadequancy and inferiority also through his inability to understand the adventures of  Relativity Gnomes.

The Accused was awarded the Lower School Natural History Prize,  donated by Owen Wilshere O.W. about whom nothing is known,  is reward for producing two papers, at which is not to be scoffed, one on his observations on the behaviour of spiders and  the other on the behaviour of antis.   Accused-mum showed little objection to these interests.   She even did not object or notice the pet spiders that lived in webs on the Accused’s bedroom window.   However she supposed this interest in natural history was consiistent with her ambition that the Accused become a doctor.   This was a misconception.   To be a doctor it was necessary to be a Rugger Player, not a scientist.   Medicine represented the Public School status values and authoritarianism rather than science.

The Accused was also pressurised by Mr Tyers, mildly,  that he should enter the Lower School Essay competion.   This involved the contestants writing under examination conditions a composition on some topic which was known in advance (so that the essay could be prepared in advance or even memorised).   It is not known whether essays were written during lB English classes or as homework.   The Accused nevertheless faced the prohibition against writing essays from his parents on the grounds that they were espionage into the child’s family.   The Accused felt also that he knew nothing about the topics relevent to townie’s lives that had been listed.   The Accused was then put under greater pressure by Mr Clarke, the Lower School Headmaster.   It was expected that the person ‘on top of  the year’ would enter (irrespective of  the fact that he could not write essays_.   Mr Clarke let drop that in fact it would not be compulsory to choose one of  the listed topics.   There was an additional topic permitted - to wit, ‘anything you like’.  Nevertheless,  the Accused at that period in his career was unlikely to have had time to prepare an essay and would even have considered it dishonest to do so.   Further it did not even occur to the Accused that he find some topic relevent to his own interests which did not carry the danger of being regarded by parents as espionage (if there was such a topic - and if  his parents did not simply object to essays in general).   The suggested topics were such that they were matters believed to be of  common interest or within the common experience of  every townie child (such as ‘A Holiday at the Seaside’) but which did not exist in the Accused’s family.   The Accused took it that only representation of  the norm was permissible and that deviation from this would create condemnation and resentment.   Quite apart from that, the Accused was incapable of  writing a coherent and interesting full size essay,   The Accused, nevertheless, wrote an essay on a Visit to the Circus - though it could hardly be decribed as an essay, story or anything else.   The  Accused suggests that he did attempt a description of  the dominant feature in a circus - the ringmaster in a fancy costume continuously rhythmically beating on the ground (or maybe some manner of drum) with his whip - which presumably means he stood towards the animals much as the conductor of an orchestra or that the rhythm triggered conditioned behaviour.   But this would not have been much to write about, even had the Accused had the literary skill.    It is doubtful that the Accused had ever attended a circus.   His parents would have regarded circuses as cruelty to animals - and only townies needed to attend circuses to become acquainted with animals.   A circus - and indeed any of  the suggested subjects - was also a somewhat sterile topic unless combined with some incidental adventure involving a famiily or group of  people which would not have been within the Accused’s experience or  range of  permissible reminiscences.   

Robin Orton, as he was to do regularly during his school career, won the essay competition.   He did this by his own efforts and not,  as was inevitably suspected, those of  his father   Novelists sometimes claim that no so much are they using words to describe a reality but that the words dictate to the them the reality or imagination they describe.   Robin Orton had an imagination in which words painted a picture.   His essays were a series of artistic productions in words   This was not true of  the Accused.   He looked out at reality and analysed it or manipulated ideas in a logical manner.   His thoughts or conversation was not dictated by words but rather words were an attempt to describe what was thought or seen.   From his scientist’s point of  view Robin Orton’s talents would have been a handicap.   To him words were not necessarily sufficient to describe reality or it was necessary to discover the necessary language rather than for the language to come first and the images to depend on it.   In other words, the Accused’s essay was rubbish.   Scientists however are characteristically utterly inept as essayists and so, in later years, the Accused’s modest literary talents were amongst scientists to reign supreme!   The reader should not however suppose that the description of  this particular essay as rubnish to be false modesty.   There might have been the occasional aspects of interest, such as the manner of erection of tents,  but it is likely to have been an attempt to fill up paper with a list of animals, informing the reader that elephants had four legs and a long nose, and that lions also had four legs and that indeed horses had four legs,   By that time he would have run out of animals - since there are no cows or goats in circuses - and he would have started again with the elephants, who would still have had four legs,  though maybe on this occasion it might have occurred to the Accused that on top of  one of  the elephants there might have been a girl in sequined bathing costume being strangled by a snake.  She would, not however, have fallen off the horse,  the crowd would not have screamed in panic and rushed out in confusion as the snake  slid in their direction and the big tent would not have collapsed on top of  them..and no ambulances and no hospital wards.   The snake lady would not have escaped to Australia with the ringmaster never to have been heard-of again.   But the reader, if  he could endure the twaddle,  might have ended up knowing that elephants have four legs.

The Accused during his third term had given up all attempt to come top of  the ‘mark order’, which he done consistently during the first two terms.  During his third term he would come third.   He also,  if  he paid any attention to the matter, was apprehensive about the forthcoming end of year examinations.   He fully expected to come bottom the year by a convincing margin.   No knowledge or talent, is required, after all, to do homework or cheat one’s way through a ten question test.

The Accused naturally came unstuck in the art examination.   There was a written examination but also the requirement to paint a picture - which extended over two sessions, a week apart.   The snag was that it was compulsory to include human figures.   If  it had been reptiles in a carboniferous forest the Accused would not have faced any problems.   But the Accused could not draw or paint human figures.  Maybe it was his shortsightedness.    So his painting was just splodges.  Robin Orton’s painting, as it happened, was also splodges.   It did look as if  Robin Orton would secure by this examination the certainty of  a winning margin in the examinations as a whole.   However,  on arrival at the second session (a week later),  Mr Orton tore up his original painting and threw it in the bin and proceeded to start again with great enthusiasm and with great speed (it is not known from whence he obtained the new sheet of  paper).   The Accused had realised that it had been possible to prepare a new picture at home during the interim.   But he supposed it was cheating.   He also did not have the time or facilities back home - and it would have made no practical difference had he prepared or contemplated preparing a new picture.   The Accused would have found it less difficult to portray human figures had he not assumed that humans wear clothes.   Naked humans were not so different from apes.   Further,  the recognition of  the figure as human or as having an identity is now transferred from the face alone to the entire form - and an accurate portayal of  this anatomy is not necessary.   Maybe there was a taboo against naked humans, the Accused did not have the courage or Accused-mum might find out.   But then why not just draw or paint gorillas instead of  humans.   The teacher might not be pleased, but he could hardly object.   An artist is permitted to depict humans as gorillas.   There were numerous solutions to the problem of  how the Accused might depict human figures.  He however had no self-confidence.   He assumed that the problem had no solution and therefore did not even bother to discover what exactly the problem was!

The Accused, in later years, was to perform differently in examinations according to time of  day.  In the mornings he would perform badly and in the afternoons or evenings well.   It is not known whether this was already the case in form lB.   He already however would be convinced when facing a paper that he could not answer a single question and be surprised at his subsequent managing to wade through it.   He also already could be guaranteed to gain the top mark in any subject which he had had hardly noticed,  in which there had been little or no preparation and he had just routinely worked through the paper without any thought of the outcome and certainly not any that he might have done particularly well when the paper was completed.   Otherwise he was he was considerably handicapped with apprehension and nervousness - with a fear of  errors or inadequacy - which had that year been planted by his parents’  behaviour and which was to remain.  This had most drastic effect perhaps in his performance in arithmetic papers.   There were a couple of arithmetic topics that year which had been taught and in later years trigonometry, which was taught, though perhaps not very often, was included in the papers - but arithmetic for the most part was tested but not taught.   The Accused was excessively slow and also during that year handicapped by his poor eyesight which made him apt to confuse columns of figures and to breed bad habits that were to remain for another four years.   He was also too much apt to perform calculations in his head - which turns out to slow rather than to accelerate working.   The Accused, habitually, failed to complete arithmetic papers and on this occasion ended up with the apalling mark of  67% - and that, in Accused-dad’s eyes, he was never to live down!   Accused-dad was forever claiming that the Accused was ‘bad at arithmetic’ (which was due to his being ‘careless’) - though in retrospective analysis this seems more a reaction to the Accused formerly being famous for being ‘good at arithmetic’ and perhaps in the eyes of  those who did not know about examination results still so.

The Accused had been so cowed by the scenes enacted by his father that he was convinced he had no aptitude for Latin (despite consistent award of full marks for class marks).   Robin Orton obtained l00% in Latin.   As a matter of fact, despite such high marks in Latin examinations,  Mr Orton was not particularly interested in classics and although he later became a classics specialist,  English Literature might have been more in character.   It is possible that he was influence by the ease with which Wyggestonians obtained classics scholarships to Oxford.   Mr White had already drawn attention to this in lB and also claimed that such a background was a suitable basis for a prestigious Public School style career.   It is however perhaps unlikely that Orton would have been motivated by this ill-considered  advice.   The Accused, to his astonishment, was awarded 96% - which was not comparable with the achievement of  Mr Orton - but the main consideration from the Accused’s point of view had been that the mark was so different from his expectations.   He had fully expected even after completing the paper to obtain a very low mark.   It was hard to avoid, however, the thought that there was something artificial about this l00% and it did turn out when checking through the papers later in class that Orton should have been awarded no more than 98% and that the Accused should have been awarded no less than 98% - though the then ratified marks were not changed - nor did either party ask for them to be changed or expect them to be.

The Accused had become convinced of  his ineptitude in geometry - and this was one examination which both before and after the Accused definitely expected to fail.   One question turned out to refer to directions as North, South, East and West.   This troubled the Accused greatly.   North and South, as he understood it, referred to single points, the geographical North and South poles or points at which the earth’s axis of rotation reached its surface.   Lines which pointed North and South, therefore, were not parallel but converged.   The Accused did not know the dimensions of  the earth and it is unlikely that it would have helped him had he done so.   So after much nervousness and pondering the Accused decided to produce an ‘approximate’ answer by taking  North, South, East and West to be  orthogonal axes on a  Cartesian diagram (i.e. what the students were assumed to suppose they were).   Since this led to a simplistic calculation the Accused assumed he would not get many marks for this approximation.   His slowness and nervousness also resulted in the remarkable achievement, for a geometry examination of running out of time before he had even looked at the last two of  the ten questions.   In Geometry examinations, up to GCE O Level,  the time allowed was always at least one and a half times that necessary.   The Accused was thus dumbfounded when he was informed that he had been awarded eighty per cent - which is not good, but adequate and may well have been the highest mark.

The Accused, as became customary,  obtained a top mark in algebra with 98%.  He was to avoid losing the mysterious odd marks in the GCE O level but never managed in a school examination to reach the par level of  l00%.   Maybe he was careless.  Maybe the examiners were careless.   The Accused however did not consider this an achievement.   He just took it as confirmation that algebra was easy and that therefore a high mark had no significance.   He was somewhat less impeded by a slowness arising from overcaution and nervousness in this examination.   In an elgebra examination, after all, candidates would be provided with at least five times the time necessary.   The Accused was aware that his speed of calculation was notably faster than anyone else’s - perhaps several hundred times faster.   To overcome his other difficulties in understanding and learning, it had to be.   The Accused never considered this a positive merit in terms of  kudos or  establishing prospects of  employment.   It was just another abnormality,  one which in the practical world had no application per se,  which contributed to inferiority.

It is believed that the Accused also obtained a comfortable first place in music,  where there was  only a written examination.   This required the pupil also to write an essay.    The Accused  gave an account of a concert he had attended at the De Montfort Hall with his father.   This did not however reveal any appreciation of  music and it is unlikely that the Accused remembered either the names of  the pieces, their composers or  the pieces themselves - except that during one of  them there was a bird twittering,  which was probably part of  the piece,  though there seemed to be competition from unauthorised freelance birds.   However,  since the Accused was no musician,  this mark, whatever it was, made no impression at the time and has made none since.

The Accused  had  not given a thought to his paper in General Science.   This was the nominal lip service given in the first year at Wyggeston to science - taught by Mr Grundy in the Lower School Science Laboratory.   The Accused had answered the questions routinely.   He, however, felt that several of  the edicts proved supposedly by experiment were false.   He would therefore when he had completed his answers then record why he disagreed with the conclusions he had dutifully repeated.   The Accused has always found it impossible to conceal his own scepticisms or perceptions of  reality.   He felt it would be dishonest to claim credit for a correct opinion when, in fact,  he did not deserve this credit.   One point at issue was that the Accused was not convinced that the levels of  the menisci (upper surface of fluid) in a ‘communicating vessel’ (a set of  containers of  varying diameter connected together by communicating tubes at some level below that of  the surface of  the water or fluid that is the subject of experiment) were all the same.   In a narrower tube, he felt, the surface tension would drag the level higher up.   It is not recalled what the other objections were - though it is likely that he objected that objects of  differing weight or density do not necessarily, when dropped from the same height, reach the ground at the same time.  In practice, the atmosphere is not a vacuum and a feather floats.    The Accused expected to be penalised for these comments.    It was also compulsoy in science examinations to decorate each answer with a diagram, even though this was not really necessary to explain the text.   ‘The water was boiled’ required a symbolic representation of  a Bunsen burner, tripod, beaker, level of  fluid and of a thermometer in the beaker waiting to crack.   The Accused wrote so that reference to the diagram was not necessary for understanding of  the text - but nevertheless it was necessary to draw pictures, marks were allocated for the (unecessary) picture and the Accused was no artist.  The reader may nevertheless be tempted to ask why the Accused was awarded only 78%.  What errors were available to commit?   The Accused nevertheless was surprised that his paper should have been singled out as outstanding (partly because everyone else, for no apparant reason, described experiments in first person narrative)  and that this mark occupied first place in the year by a significant margin.

On the basis of  overall class performance over the year and on the basis of  examination results in individual subjects the pupils were awarded  ‘prizes’.   There were no prizes for simply attending the class or for most courageous effort - and had there been such prizes would have gone to Mr Orton and not to Mr Briggs.   The underlying rule appeared to be that every prize had to be awarded to Robin Orton.   The Accused was awarded the second in class prize - which is likely to have left Mr Barfoot confined for the year to the third in class prize.   In individual subjects,  the prize traditionally went to the person with the highest examination score in the second year.   But, usually,  the highest scorer in the first year either shared the prize or  was given an  ‘honourable mention’  - for which certificates were awarded which were then not preserved proudly on walls and the victim’s name was printed in the speech day programme.   The classics department decided to allow the Accused an honourable mention.   Howevrer the absence of any ward at all for science stood out like a sore thumb.    Science in the mark order accounted for only ten marks out of  one hundred and thirty (and mathematics for twenty).   Except for the Accused’s Natural History Prize, which was a separate issue,  the sciences were not represented in the first year prize list at all.  By contrast Robin Orton received not merely an honourable mention but a prize for Latin,

There followed the Speech Day.   The  prizes were to be dished out by David Attenborough.   That made a change from the Chairman of  the Education Committee or Lord Mayor.   The Accuseds did not possess a television set and the Accused had never watched television  (except for a demonstration of colour television at the Festival of  Britain).   So he had never heard of  David Attenborough, nor of  his elder brother Richard.   It turns out that if  Wyggeston had any prominent ex-pupils, the school preferred to forget about them unless they appeared every day on TV screens and there was no choice.   Richard Attenborough was an actor while David Attenborough presented television programmes that supposedly dealt with exploration in far off  lands for the purpose of  studying the behaviour in their native setting of  foreign animals.   Had the Accused been acquianted with these programmes he would have supposed them to be propaganda or scripted to be sold to an audience.   The Attenborough dad had been the first principal of  the Leicester University College,  which awarded London University external degrees, next door to the school.   The two sons had attended Wyggeston.

David Attenborough related his experiences at the hands of  the schools’ senior science department, Mr Lacey,  who after setting up the science departments chose to confine himself to teaching biology.   The version of  Neodarwinism that appears in Attenborough television programmes has some resemblance to that taught by Mr Lacey,  though the Accused was a New School on his own.   Robin Orton was awarded dozens of  prizes.   This included, as it was regularly to do in future years, a prize for playing the flute and a prize for some species of  singing which was peculiar to him - it may have been called baritone.   Robin had also established a permanent niche as a Rugger full back, which established a requirement for a future school captain.   The Accused did not feel entirely happy about what he felt might even be a persecution of  Mr Orton.   The Accused realised that jealousy was not permissible.   He did not feel jealous and, in any case,  if  it had been that important to compete, maybe he could do so.   But he feared that this array of  prizes represented Orton being not so much privileged but victimised.  There appeared to be nothing permissible in his life that did not contribute  (within the school rather than outside it) to his status as  Crown Prince of  the school.  When the Accused trundled up to receive his Natural History Prize the Accused was startled by a look he received from Mr Attenborough.   It seemed to say ‘We both know this all sham’.

The Accused learnt some lessons from these examination results.   One was that marking was not entirely objective.   It was fair by the modern standards in which an examiner has a set of  model answers or correct answers and the pupil is penalised for writing the wrong word even when it is correct (or for omitting some jargon expression and using his own language instead).   That form of  assessment was then rare.   At Wyggeston there was a degree of adjustment of marks so as to narrow spread of  marks or to judge a pupil by what was considered his standard or potential.   However it was clear to the Accused that quite apart from any legitimate scaling,  he was subject to discrimination and, he felt, very obviously so.   What concerned him more however is that on account of  his parents’ behaviour he had come to see himself as inept and incapable.   Although this third position overall (Or was it second position) might not be scintillating,  his performance had not been consistent with the self-assessment this parental behaviour had induced.   He felt that he had been cheated and resolved never again to do any homework at home (where he felt he was being continuously badgered and harrassed).

Pupils were presented at the end of  each term with reports in sealed envelopes to be handed to the parents to whom they were addressed.   It was accepted in most families that the pupil would  open the envelope, read the report and reseal the argument before presenting to parents.   This they did either openly with parental permission or else it was accepted  that they did so without permission.   It  might even be permissible for the pupil to alter the report and the parent might give some weighting to the pupil’s own reports as well as those recorded.    The Accused,  however,  lived under a different regime.   He might not even come to see a report.    There grew a considerable danger that the misconceptions planted in the school by the Accused’s parents during parents evenings would reappear in the reports, especially in the speil provided by the headmaster,  who rarely if  ever had any knowledge of or acquaintance with pupils.   The fals reports planted at parents evenings then assumed an irreversible status of  reality through their reflection in documents produced by those propagandised. 

It was generally believed by pupils that every school report bore at its base the Headmaster’s signature,  beneath the words ‘doing well!’.  If a pupil was utterly incompetent at a subject he would be recorded, for diligence and achievement,  as ‘satisfactory’.   If the pupil’s performance was satisfactory,  that would be recorded as ‘good’.   There existed also ‘disappointing’, which language could mislead parents to the cost of  the pupil.  Had Robin Orton obtained 99% for Latin that would have been ‘disappointing’.   Although the Accused’s performance could realistically have been described as ‘disappointing’  he had still been assessed as No 2 in the City which nobody at Wyggeston  doubted meant also the country.   Fortunately on this occasion the word ‘disappointing’ is believed not to have appeared.  Such a comment would have been particularly ominous for the Accused,  whose parents had little knowledge of  his school performance and were not prepared to view it other than with denigration but  who considered any adverse comment to be a calamity.   This report, however, consisted mainly of  very goods and excellents.     Accused dad would go into the garden with the report (without Accused-mum) count up the number of  very goods, goods and excellents,  and first positions and second positions ...and award for each a sum of  pennies to the Accused.   This was the Accused’s main source of  disposable income and would generally either be spent on books or go into the savings account.   The Accused felt however that the counting of goods, very goods and the rest was irrelevent in that the sum, around six shillings, was determined in advance and  Accused-dad calculated in advance that the points system would give the required total.

Later that summer the Accused was working with his  mother on the garden rockery.  The Accused mentioned in passing that results in school examinations might reflect home background rather more than aptitude.   His first place in the year in the General Science examination might reflect pre-exiting interests rather than receptivity to what had been taught.   Accused-mum immediately started yelling and screaming.   

The Accused was showing off.   He was deluded.  He would be locked up in a mental hospital.   The Accused tried to explain that he was merely referring to a fact and that he was claiming no merits attached to that fact.  Accused-mum nevertheless went on yelling.   The allegation that he had received the highest mark in science was a wicked delusion and lie.  She ran screaming and shouting into the house and bewailed to Accused-dad that the Accused suffered this delusion.   Accused-dad snarled at the Accused and hissed and repeated Accused-mum’s words.   
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