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Letter to the Reader:

This portfolio is a collection of my writing, my research, and my experiences while learning how to be a teacher this semester.  I have realized that “learning how to be a teacher” is much more than collecting book knowledge and writing lesson plans that fit into forty minutes.  The process of becoming a teacher has led me to reflect on many aspects of my life and myself.  At times, I have been excited, scared, anxious, and thrilled.  What is collected in this portfolio is the culmination of those feelings and of my experiences with the technical aspects of the process as well.
Included here are pieces of writing that are informative, experimental, and very personal.  I feel that the writing here best illustrates my ability as a writer as well as my motivation as a teacher.  

I have learned how to effectively share a part of myself through writing and literature, and most importantly, how to motivate my students to share a part of themselves as well.  This is displayed through the work contained here.  As you read it, experience with me the nervousness of my first experiences observing in schools, the excitement of teaching a sample lesson, the inspiration I got from my fellow students’ lessons through my poetry, and the encouragement I got from my teachers and students on the uncertain road to becoming a teacher.





                                        —Nicole Sears
My Experiences This Semester
My experiences this semester have introduced me to challenges that I will face in the future as a teacher, and have shown me ways to deal with these challenges.  Through observing in schools, the readings we’ve done in class, sharing with my fellow students, and from the guidance and advice of my teachers, I have gained the knowledge as well as the confidence necessary to move into the next stage- student teaching.
  
One of the most important experiences for me this semester was observing in schools.  I saw first hand how important it is to interact with and motivate students.  Though I was nervous at first, my time spent in middle and high schools and the experiences I’ve had there were an integral part of preparing me to be a teacher.  
My first day observing in Smithtown Middle School was my introduction to the “real world” of teaching.  Even though I was only technically watching the classes, I was very nervous as soon as I stepped through the double doors of the tremendous school.  The hallways were filled with seemingly endless crowds of kids- and they were all looking at me!  My presence alone was enough to make these kids curious about who I was, where I was from, and what I was doing there.  I felt really overwhelmed my first day of observing, even after I had found the teacher I was to shadow and made my way through all those hallways to the right classroom.  Watching a history lesson my first day at the school was absolutely enthralling.  Of course, I had been to middle school myself and I still spend over 30 hours a week sitting in my own classes, but being there, in my “professional” clothes, crammed into a child-sized desk, watching a seventh grade class, it seemed like I was in another world.  I was completely captivated and wrote down every word the teacher said and every movement he made.  I was soaking up every minute of what happened in the class like a sponge!  I was completely and utterly impressed by Mr. McNeil’s teaching; or rather, just his presence and control.  It was amazing to me that jut by standing in front of the blackboard, Mr. McNeil avoided a stampede of the thirty children that were all staring at him.  As my days observing went on, I too started to feel “in control” and had gained a little more confidence each time I walked through those heavy double doors.  I had to call on this newfound confidence when one of the teachers I was shadowing lost her voice and couldn’t teach.  
The teacher handed me her lesson plans and turned the class over to me.  I was so nervous, but as I began to teach the lesson, I realized that now I was in control of these thirty kids- and they were listening to me!  It was the first time that I got a taste of what teaching was really like.  After a few minutes, I became more relaxed and comfortable in front of the class who was now looking to me to teach them.  

I have seen through my classes and observations that what can be learned in books, though essential, is simply not enough to effectively teach.  The experiences that I have had observing have taught me that the most important part of teaching is motivating and connecting with students.  While learning every short story ever written or all of the poems written in the 20th century certainly would be impressive and helpful, it is not the point of teaching.  Each time a piece of literature is read, there is always a new insight to be realized.  The interpretation of literature is different every time it is read depending on who is reading it and what prior experiences the reader brings to the text.  As English teachers, we are to be motivators, inspiring our students to want to learn, to want to share their reactions and experiences with others, and to interact personally with literature.  Memorizing texts or even memorizing lesson plans for texts does not motivate students to find their own meaning and interpretation.  
This concept was made obvious to me through some of the teachers that I have observed.  I have seen teachers in classes doing lessons that they proudly told me they had made years before.  Their lessons were dry, predictable, and the students did not seem excited to learn or to contribute in class.  The most shocking example of this was while observing a history class.  The lesson was about the foundations of America and included discussion about some of the country’s greatest cities and landmarks.  He lectured at the class and filled the period with so much information that the students had trouble keeping up while taking notes.  It was extremely confusing to hear him say during the extensive lesson, “write these things down, but don’t worry, they won’t be on the test.”  So the teacher had effectively wasted the students’ time giving them useless information that he didn’t motivate them to care about in the first place!  The teacher’s lesson was obviously something that had been planned years earlier, because he listed the Twin Towers as “one of America’s greatest landmarks of today.”  His students were quick to point out the mistake, but instead of leading the class to discuss how America and its landmarks have changed, the teacher sidestepped talking about September 11th in any way and carried on his discussion.  The students were obviously perplexed, but after a few minutes, their eyes glazed back over and they went back to being bored by the lesson.  Just as filling a class period with useless and tired facts does not motivate students to learn.
The idea of motivating students as the most important part of teaching was made clear through not only my observations, but also through the many discussions we have had in class as well.  Our class discussions this semester have been a priceless resource that have helped shape and develop what I think will be my “teaching style.”  Meeting with other students who have the same questions and fears that I do about teaching and that were going through the same experiences observing was not only a comfort to me, but sharing experiences and ideas with each other has proved to be a great resource.  Through our responses in class this semester and sharing with each other, I have gained different perspectives on many areas of teaching as well as valuable tools through the lessons that we taught to each other in class.
Teaching my lesson to the class this semester was not as easy as I thought it was going to be!  Although it was just a “practice run” and I felt comfortable with all the students, I still was unbelievably nervous.  My lesson on avoiding clichés and using detail in writing was something that I felt was important to share with my fellow prospective teachers.  The lesson went well because I knew that all of my classmates were supporting me and they were eager to participate.  I think that teaching a mock-lesson in class is an important part of the process of becoming a teacher.  Because of their support and feedback, I was made aware of things I did well, things I should work on, and other people’s perspective of the importance and relevance of the lesson.  It felt good to conduct a lesson similar to one that I would teach in high school in actual time and experiment with activities and discussions and how they worked in the classroom.  This experience was a way for me to put into practice the theories that I had been developing throughout the semester.

Even though I have observed in classrooms for over 80 hours at this point, got a chance to adjust to being an “authority” figure to the students, and have taught a lesson to my classmates, I am still filled with trepidation at the thought of handling a high school class on my own every day as a student teacher.  I have expressed this fear and anxiety to my teachers and they have been kind, patient and helpful with their attention and sincere encouragement.  One of the nicest experiences this semester was when I doubted my ability and readiness to begin student teaching and Dr. Emenheiser reassured me that this feeling was completely normal.  She said, “What’s wrong? Did you not just give a great lesson in class?!  Of course you’re nervous- I’d be worried if you weren’t!”  Her encouragement and reassurance comforted me and I often think about those comments when I am feeling scared or unsure about moving on to student teaching.

My experiences in class, observing, and interacting with my fellow students and my teachers this semester have all helped to develop who I am (and will be) as a teacher.  I am grateful that I had the chance to experience both “book learning” in methods class and “practical knowledge” in observations.  Both aspects of teaching are important and the chance to talk about them in depth with my fellow students solidified my experiences this semester and prepared me to begin student teaching.
Process Piece (Reflective Essay)
I have had so many experiences this semester (some good, some bad) that it would be impossible to write about all of them in one essay.  I had to choose the most important and meaningful ones and reflect on how these shaped my development as a teacher.  I have had many conversations with teachers, been given many bits of advice by various people and have formulated opinions about teaching as I observed and read our course material.  What I hope is clear in my essay is that all of these bits and pieces have culminated into a semester experience that has helped me shape and develop who I am as a teacher.  
I started by re-reading my observation journal to remind myself of the experiences that I had in the classes I watched.  I was reminded of how nervous I was on my first day in Smithtown Middle School and I was actually a little startled to realize how much more comfortable I am in a classroom now.  The observations played a major part in my semester experiences and have ultimately turned out to be “tableaux vivants” (living pictures) of what I do or do not want to do in my own classroom.

In order to organize my thoughts (and to practice what I preach), I did a pre-writing activity.  I wrote “Semester Experiences” in the middle of a sheet of paper and circled it.  From that circle, I drew a lines branching off the circle, and at the end of each one wrote “Observations,” “Class Work,” “Other Students/Teachers” and “Teaching my Lesson.”  This process not only helped me to organize my thoughts, but also helped me articulate exactly what I have learned this semester.  As I listed details below each heading, I began to see a pattern developing- a pattern that has weaved itself into the teacher that I wish to become.  
Critique of A Student’s Paper

The assignment that the seventh grade students of Rocky Point Junior High School were given was to write a biographical report on a person of their choosing.  The report was to include information about the subject’s life, accomplishments, and any other pertinent information.  The students were told that they could organize the report in any manner that they would like (a magazine, book, collage) as long as the information “adequately covered” the scope of their subject’s life and included important facts about them.  They were told to include pictures in their reports and to utilize resources such as the school library, their local library, or the internet to gather information.


The student’s paper that I critiqued was a report on the skateboarder Bob Burnquist written by Daniel Gabriellini.  His report was set up as a research paper, and he included great pictures and even a map of Burnquist’s home country of Brazil.  It is obvious in Daniel’s paper that he used the required sources to gather information.  He cites specific dates and quotes from Burnquist throughout the report.  However, there is no works cited page in the report.

The teacher did not hand out to the students specific guidelines for the paper or what information should be included in the report.  The only directions given were that the report should “adequately cover” the subject’s life.  Daniel did a good job of interpreting these vague directions.  His report was thorough, including background information about his subject as well as important facts about his career.  

Maintaining a standard of grading that is consistent throughout the whole class will be impossible if the students are unaware of the teacher’s expectations at the onset of an assignment.  Students should be given either a rubric or a list of requirements before they begin their project.  I feel that the teacher’s directions were too general for the students to fully understand what was expected of them.  Vague directions usually result in vague papers.  The success of a student depends on his understanding of an assignment and the clear presentation of goals by the teacher.  

At the seventh grade level, students should be able to write a paper that has original ideas, thoughts, and opinions and expresses these ideas with sentences and phrases that indicate their own style.  The paragraphs should be fluid and arranged in an order that makes sense.  An essay should have an introduction, a body, and a conclusion and the reader should be able to clearly see where the divisions between these sections are.  The information included in the essay should be relevant to the topic chosen without straying to useless information.  There should be a strong grasp of the mechanics of sentences as well as grammar.  There should never be spelling errors on a typed paper.  All students who use the computer to type their papers should be using the spell-check feature; regardless of their grade level.  Students should also be manually checking their paper for usage errors such as their/there/they’re or to/too.  If the student adequately meets all of the standards for including interesting and relevant content in an organized and fluid way, writes in a manner that can be identified as having a “style” that is the student’s own, and there are little to no grave errors in sentence structure, grammar, or word usage, then the student has written an A paper.  


The paper that I critiqued was simply written, with simple sentence structure and little use of words that would indicate a personal writing style.  However, Daniel had well-organized paragraphs and clearly expressed his ideas.  The lack of “voice” in the paper can be attributed to the form he chose.  It is difficult to convey a personal style when presenting research.  He opened his paper with biographical information about Bob Burnquist, such as his full name, birthplace, birth date, and native language.  However, he begins to talk about his career as a skate boarder within the first paragraph, making no clear division between his background information and information about his career.


Daniel continues his paper by highlighting interesting characteristics of Bob Burnquist’s skating style.  He describes the tricks and techniques that set Burnquist apart.  He uses a quote that is relevant to what he is writing about, quoting Burnquist as saying that learning to skate this way is like “learning to skate all over again,” and even adds a picture to illustrate.  Daniel also uses an excellent transitional sentence in this paragraph: “Although Burnquist can do many tricks and grinds in either stance, it is usually his dangerous stunts that lead to injuries.”  This sentence connects the paragraph to the next one that talks about a serious injury that Burnquist sustained.  


At this point in the paper, Daniel inserts different facts about the awards that Burnquist has won and the accomplishments that he has had.  While the facts are certainly relevant to the skater’s life and career, Daniel says that they were “important” and “very important” without explaining why they are important, or to whom.  He also just lists the names of the awards, which holds no significance for the reader who is not familiar with skateboarding.  A “mini-lesson” about paying attention to detail in writing and eliminating vague or unsupported statements would have been helpful.


Daniel then goes on to write about Burnquist’s personal interests outside of his skateboarding career.  He talks about a tattoo that he has on his back of an eagle and inserts a picture of the tattoo in his paper.  This is exactly the kind of thing that interests a seventh grader and makes a research paper fun!  That was a very nice touch as well as an interesting piece of information.  


Daniel concludes his paper by talking about how other skaters admire Burnquist for his talent and kids look up to him as a role model.  Again, he inserts a quote from Burnquist that is content appropriate.  He sums up the report by saying, “Even though he himself is only 24 years old, Bob Burnquist has proved himself as one of the greatest skaters today.”  This sentence presents a coherent conclusion and a summary of the report.


Daniel’s paper, though written in a rudimentary style, is extremely well focused and well organized.  It is obvious that he chose the person he wanted to write about (rather than the teacher assigning a person) because he writes with enthusiasm and it seems as if he is very familiar with Bob Burnquist and his career.  I’m sure that he would not have written as well or worked so hard to find interesting pictures to add to his paper if it were on a person that had been assigned to him.  Letting the students pick their subjects greatly increases their excitement level and affects the standards they set for their work.  

Daniel’s grammar is impeccable, though again, his word choice and sentence structure are elementary.  I would have liked to see more complex and detailed sentences to demonstrate a stronger vocabulary.  In addition, his spelling is perfect; as it should be in a typed paper.  


The students were given the choice of how they wanted to present their reports.  Daniel chose a research paper.  He kept with this style of writing, always keeping his tone factual rather than reverting to narrative.  He inserts personal information that borders on opinion, but always in an interesting way and illustrates that his opinion is popular opinion as well.  This adds to the “voice” of the paper, allowing Daniel to insert his own style into the writing in a way that is relevant to the topic.

Because it was a research paper, I am concerned that it was not a requirement for Daniel to cite what sources he got his information from.  An important part of doing research (and especially presenting that research in a paper) is learning how to cite the resources used to find information.  I know that part of the assignment was to utilize resources such as the library and the internet, and Daniel included a lot of facts and quotes that he found, but there is no bibliography page included in the report.  Perhaps showing the students how to make a bibliography or works cited page could have been one of the teacher’s “mini-lessons” in class.   


All in all, Daniel Gabriellini’s paper on Bob Burnquist is exemplary work.  His content is focused and well organized and his mechanics are near perfect.  His paper was an interesting one and the pictures he used really brought the material to life.  According to my standards of grading, I give Daniel an A.  

Process Piece (Critique of A Student’s Paper)
While writing my critique of a student’s paper, I had to develop my philosophy on grading, think about what was important to me in students’ writing, determine what differentiation is needed for grading different levels of ability, and face the overwhelming responsibility of grading and commenting on a student’s paper in a way that would correct, but not discourage while still adhering to my standards of grading.


I had to consider as well as develop my own philosophy of grading before I even looked at the student’s paper.  While doing so, I started to think about what was important to me as a reader and as a teacher.  One of the more difficult decisions that I had to make in developing my grading standards was deciding on the importance of content and mechanics.  Was one more important than the other?  Should a student who hands in an articulate, organized paper with an original thought be given a C based solely on grammar or spelling mistakes?  In the end, I decided that content, in fact, does outweigh mechanics.  A well thought out idea is more valuable than an underdeveloped thought that has no spelling mistakes.  I will still consider mechanics important; however, my emphasis when grading will be on content. 


Another concept that I struggled with was adjusting my standards for different grades.  How can one tell the difference between a ninth or tenth grade paper?  Surely mechanical skills should be improved from ninth to tenth grade and a student’s voice should be more clear and articulate…but that is not always the case.  Since this assignment was my first attempt at grading a student’s paper and I was sure of the student’s level, I did not have to change my standards to apply to different grade levels.  However, I came to the conclusion that when I do have to adjust my grading, the emphasis will remain on content.  I think that grading is also case-sensitive and that as a teacher working with a specific grade for the whole school year, I will be able to assess their ability as writers more correctly and specifically as a grade as well as individually.  


Finally, I had to consider myself as a teacher and think about how I could stick to my criteria for grading while encouraging the student to correct their mistakes.  I was faced with the “red pen” dilemma.  Is there a limit to how many small corrections to make on a student’s paper?  Is it realistic to assume that they will fix the mistakes even after a final grade has been given?  Since I had already established that my focus would be on content while grading, I want to be careful to not hand a student back a discouraging paper with a “sea of red” on it.  I also want to be careful to avoid being lackadaisical in grading by not correcting mistakes which could have been avoided.  Failing to correct even small errors could be detrimental to a student’s future success and defeats my purpose as “teacher.”  I feel that the best way to avoid completely discouraging the student and yet make as many corrections as are necessary is to present my expectations to the students from the beginning of an assignment, this will be through handing out a detailed grading rubric and making students aware of how the grade is weighted.  If the student knows what is expected, what the criteria of the assignment are, and understands my method of grading, then making corrections and offering constructive criticism will be helpful rather than discouraging.

Before critiquing a student’s paper, I had no idea what my philosophy on grading was, what would be important to me as a teacher, or how to handle criticism of students’ work.  This assignment has helped me build a foundation on which I can be a consistent and most of all helpful teacher.

Myself as a Writer

I am a newborn baby in my writing.  My feelings and needs must be expressed immediately, and without conscience; babies do this through crying, I do this through writing.  My writing is my cry.  Of course, there are times when a baby’s cry is irritating or seems unwarranted, but in most cases, it is to express a need.  My writing, like a newborn’s cry, is to express a need- a need to be heard, to make a point, to share my interpretations and experiences with others.  

Through my writing, my reader must figure out why I am crying; just as a mother must figure out why her baby is crying.  Am I hungry?  Am I tired?  Sometimes a baby cries merely to hear its own voice, other times it is for a specific reason.  In every case, it’s through the cry of a newborn that they find their voice for the rest of their life.  My writing has helped me develop who I am, find my voice.  

All of the things a newborn experiences are for the very first time.  Even the smallest discoveries are new and met with wonder and excitement.  When I write, every experience is as if it is happening for the first time.  It is like an infant that I write with an appreciation for even the smallest things, with a genuine honesty and sense of wonder.  

Babies have an incredible need for love, acceptance and contact, touch, with other people.  When I write, I need to touch others by not only having them relate to me, but relating to them as well.  

Most importantly, my writing is like a newborn in that it is always a new beginning, a chance to start over again, to make a completely new and unique contribution to the world.  A baby is an expression of love, a continuation of ones’ self.  My writing is a continuation of myself, a living legacy of my experiences
Response to Literature
After reading Sleeping on the Wing by Kenneth Koch, Teaching Reading in High School English Classes by Bonnie O. Ericson, A Community of Writers by Steven Zemelman, Reader Response in Secondary and College Classrooms by Nicholas J. Karolides, and The Writing Process in Action by Jackie Proett, my conception of how to teach reading and writing has changed.  From my own experience as a high school and college student, I had formulated my own theories and methods about how to teach reading and writing. Mostly, my “theories” included concepts like teaching through lecturing, teaching with “ultimate authority” (whatever the teacher says is always right), and did not include a lot of student interpretation and input.  These books have illustrated different approaches that transform teaching into motivating and coaching, and point out the importance of making the classroom a comfortable and inviting atmosphere that centers around a mutual trust between teacher and students, motivating them to share their thoughts freely through reader response and writing.
In Karolides’ book about the process of reader response, a quote struck me as powerfully relevant to teaching: “Reader response can potentially transform teaching in two primary ways: It changes the way a teacher structures and uses his or her knowledge, and it transforms the relationship between the teacher and students.”  (Karolides 163)  The idea of reader response as a transactional theory with students interacting with the text to formulate their own interpretations is an important concept that should be applied in the classroom.  If the teacher uses his or her knowledge about a piece of literature as a model to guide students to come to their own conclusions and gain their own knowledge, then reader response is active in the classroom.  This method (as Karolides asserts) truly changes the dynamics between teacher and students to create a comfortable atmosphere where students do not feel intimidated to share their responses or fearful of being “right” or “wrong” about their interpretations of a text.  
By allowing for reader response in the classroom, and therefore creating a trusting, open environment for true learning, students feel more free to explore how literature relates to their lives and shapes who they are.  In her book, Teaching Reading in High School English Classrooms, Bonnie Ericson writes, “English teachers have a chance to help students formulate answers to the question ‘Who are you?’  By structuring classes so students feel free to express who they are (at least at that moment), students can begin to shape an identity.”  (Ericson 35)  The purpose of reader response methods and encouraging students to interact with the text is to allow them to find out who they are.  Relating literature to their lives and interpreting it based on past experiences encourages students to examine how the concepts discussed in a novel, a piece of poetry, a speech, etc. are relevant to who they are and insists on the student’s examination of the concept of “themselves.”  When English teachers lecture to classes about a pre-conceived “meaning” of a text, the students are only able to reflect on who the teacher is based on her interaction with the literature.
Once students have exchanged with texts and have determined meaning for themselves, it is imperative that they be given a safe environment to share their newfound insights.  This can be accomplished through students’ writing, but only if there is a feeling of trust between the teacher and the students.  Often, because of a student’s apprehension about formulating opinions and ideas that do not fit the teacher’s definition of “right,” the opportunity for the student to share himself or herself through writing is missed.  Creating a comfortable classroom atmosphere based on trust requires the teacher to show that they value the student’s work and willingness to contribute their thoughts and opinions.  Proett explains how this environment is created in The Writing Process in Action, saying: “But there can be a reality to what goes on in the composition classroom, if the teacher has the energy and the imagination to exploit it.”  (Proett 29)  Making literature relevant to students and having them invest practical value in their work.  This is accomplished by creating a trust relationship and comfortable atmosphere where the students’ opinions are valued.  The teacher is pivotal in creating this environment, and must work to ensure that the classroom is a setting where, through the willingness to share their writing, students develop an intimate relationship with and a deep appreciation for writing.
“Students learn how to write for that special audience called teachers, but this doesn’t always help them understand the workings of language.  If a teacher can find ways to serve as a coach on the sidelines, rather than judge, jury, and executioner, she can get out from under.”  (Zemelman 221)  This quote, from Zemelman’s A Community of Writers, explains that coaching students is much more valuable than “ruling over them.”  A classroom where there is no feedback or input from students in both reading and writing will become a factory; producing robot-students who write or say what the teacher wants to hear.  In order to facilitate expression and learning, teachers must refrain from judging their students’ work as “unfit” based on their limited expectations.
In Koch’s book, Sleeping on the Wing, there is an observation about poetry that struck me as particularly relevant to teachers: “Sometimes people think that they must be able to talk about the ‘real meaning’ of a poem, by which they mean some truth they think must be behind it.  But there isn’t such a truth.  A poem is all its words and music and lines and meanings, and it can’t be reduced to some single truth any more than can a novel or a symphony or a statue.”  (Koch 13)  I took this quote to heart as I applied it to teaching poetry.  If a teacher goes into a classroom to teach poetry with an expected outcome, the students have not learned how to appreciate and apply poetry to their lives- they have merely learned how to apply it to the teacher’s life.  The interaction between reader and text as described by Rosenblatt is never more active and alive as when reading poetry.  Because of its form, the interpretations of a poem are many and depend completely on the reader.  It is the teacher’s job to introduce student to poetry in all its meanings and interpretations, guide students in finding their own insights about its messages, and encourage them to discover ways to relate it to their lives to make the poetry more tangible.  It is not the teacher’s job to pre-determine what students will glean from a poem, but rather to validate whatever they do glean from it and praise their interaction with the text.  To teach poetry is not to teach its meaning (as interpreted by the teacher), but rather to teach students to not be afraid of it and to trust their own inclinations and feelings about a piece.
The literature we have read in class this semester has offered insights into teaching with the intent of guiding students to learn.  What struck me as an important concept of teaching (and is something that is touched on in all the books we have read) was the active involvement of students in the classroom.  The most important concept that I gleaned from Koch, Zemelman, Proett, Ericson, and Karolides is the idea that students’ opinions and ideas must be valued in order to create an environment where students trust the teacher completely as she encourages them to share freely.  
Process Piece (Response to Literature)
While writing this essay, it was extremely helpful to me to refer back to my reading response journal that I had been keeping throughout the semester.  I found that my initial responses were helpful in keeping the material fresh as I reviewed it for this essay.  As the semester progressed, I had been referring back to these entries and updating them as I gained more knowledge or had a new idea.  It was interesting to note the progression of my ideas as I had more experience discussing the concepts in class as well as seeing them in action in observations.  My ideas developed from concepts and theories to notes and ideas about how to apply these concepts in the classroom.

The interpretation and presentation of the quotes included in this essay that I selected from each of the texts have been developed from a combination of my initial responses and reactions in my journal, what I have gained from class discussion about some of the quotes, and what concepts I have seen in action while doing observations.  My response to them in the essay is a more developed one that my initial response in my journal.  

Writing this essay has caused me to look at the methods of teaching that were suggested in the books that I think are most important to apply to the classroom.  In doing so, and while rereading my journal entries, I realize that the notions I had at the beginning of the semester (based on my own experience as a student) are very different than the ones that I have developed and shaped for use in my own classroom.
“Jewelry Box Ballerina”

Jewelry Box Ballerina

How do you hold your pose?

Your hair in perfect place,
your legs still.

One calf tucked neatly behind the other knee.

Your shiny arms raised, 

a perfect circle, barely connected

at the fingertips.

Why don’t you get dizzy?

Snapping to attention

as your coffin is opened.

The first notes are played,

you twirl on your tiny plastic toes.

You stare straight ahead.

“Zio’s”

I had a job as a waitress,

but I never met my boss.

I know it was at an Italian place.

I think it’s called Zio’s.

Somehow, I could never make it to work

It was too far to walk, I was too sick to walk,

or a million other reasons that I couldn’t walk.

I kept calling in sick

on all my first days.

Sometimes I was sick, sometimes I was tired.

We’d wake up at 4

and I’d have to guess at my temperature.

I’d always ask for Brian.

He had this soothing voice and this soothing way 

of making me feel guilty.

I was disappointed 

that I would never meet Brian,

that I would never be a waitress.

I was disappointed

that I didn’t ever get that black half-apron

with all the pockets.

I was disappointed 

with myself.

But mostly, I was disappointed

that we could never afford to eat there

because it was the only decent place to get a pizza with sun-dried tomatoes 

in all of Tulsa.
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