PAGE  
81

USB Teacher Work Sample

Nicole Sears

Table of Contents
3The Setting For Learning


6Learning Goals


10Instructional Design


   10Unit Plan Outline- Lord of the Flies


14Lesson Plans


74Assessment and Analysis of Student Learning


81Analysis and Reflection


83Assessment Forms





The Setting For Learning

Community


Because of Rocky Point Junior-Senior High School’s central location in the town of Rocky Point, New York, the level of community involvement in school activities is very high.  The school building is located off of the main highway of Rocky Point, Route 25A.  The district is supported by involvement and sponsorship by many local businesses.  The sports teams are supported within the township greatly by activism within the community.  


There are a variety of activities that are important to the community that Rocky Point Junior-Senior High school participates in and hosts.  The Saint Patrick’s Day Parade in Rocky Point is a longstanding tradition.  Participants include local businesses, Boy and Girl Scout troops, and local organizations such as Veteran’s clubs and church organizations.  Rocky Point Junior-Senior High School is the starting point for this parade and is represented by floats constructed by the various school clubs and sports teams.  The “Relay for Life” annual fundraiser for Breast Cancer Research has become a town tradition and supports community involvement and participation.  This event takes place at Rocky Point School’s track and most students at the school participate.  


Because of the socio-economic profile of the district (mainly middle class) and the ways in which the community strongly supports the educational needs of the students within the district, Rocky Point Junior-Senior High School is classified as a “number 5 school” meaning that the students’ needs in relation to district support are low to average.
  


In the 2001-2002 school year, total student enrollment in Rocky Point Junior-Senior High School was 1,481 students; of those, 94% were of White (Non-Hispanic) background, 1.2% American Indian, Alaskan, Asian or Pacific Islander, 1.5% Black (Non-Hispanic), and 2.7 % Hispanic.  Limited English Proficiency (ESL) learners made up 0.8% of the student population with twelve total students. All students are well-supported by the district and the school itself.  

School, Classroom, and Individual Students


Rocky Point Junior-Senior High School is very well organized within the buildings themselves and in respect to grade-level grouping and instruction.  The school has high academic standards set for athletes to maintain as well as members of extra curricular clubs.

The hallways in the high school are clean and clear and allow for students to pass easily from class to class.  The teachers stand outside their doorways in between classes to ensure that the students are flowing smoothly through the halls and to ensure proper behavior.  The students themselves are organized and friendly with each other in the hallways.  The teachers are friendly as well, offering the students smiles as they pass by.  The atmosphere at Rocky Point is very warm and inviting.  The school’s administrators as well as principal are constantly moving throughout the building and are very friendly with the teachers as well as the students.  


The school’s classrooms are very inviting and are set up to promote a learning environment enriched with supplemental materials and an atmosphere that ensures student-centered learning and promotes class discussion.  

The tenth grade classroom that I am teaching in is covered with decorative as well as informative posters and the bulletin boards are changed to correspond with the units that are being taught.  Although the classroom is shared with an eleventh grade English class and a Fashion Technology class, the atmosphere and décor of the room is centered around the tenth grade English classes that occupy the room for most of the day.  There is one bulletin board that is dedicated to the Fashion Technology class, but it is very unassuming and doesn’t detract from the “English atmosphere” created by the other bulletin boards.

The students are very aware of their surroundings in the classroom and notice immediately when the posters have been changed.  As the Lord of the Flies unit was introduced, students volunteered to stay after school to help decorate the room and cut out palm leaves from green poster board to make the room look more like Golding’s island.  One student even volunteered to draw an intricate mural on the unused chalkboard that spans one side of the room.  The students not only care about how the classroom looks, but how it feels as well.  Every day a student volunteers to water the three plants that are in the classroom and each student is careful to put their books on the bookshelf in an organized fashion in order to keep the room neat and clean.  
Learning Goals


The unit which will be the basis for the following work sample will be taught to a tenth grade inclusion class and will focus on William Golding’s novel, Lord of the Flies.  The novel highlights key themes in literature through the use of important literary elements.  Focusing on four of the novel’s themes (or “big ideas”) students will gain an understanding of the influence of literature on their daily lives, society in general and the world as a whole.  


The “big ideas” or themes that students will focus on throughout the course of study of the novel will include: the loss of innocence, the presence of evil in mankind, the fear of the unknown and the instinct of humans to struggle for power and control.  Through an understanding of the context in which the novel was written, the exploration of the text itself, and the literary elements used by Golding throughout, students will find the key themes illustrated in a variety of ways. 


Focusing on Golding’s novel, Lord of the Flies as the basis for the unit, student work will center around four major themes which allow for the interpretations of such questions as: “How do people lose their innocence?  When does this take place?  Is it sparked by one event or something bigger?  What are the ways this loss manifests itself in human nature?  What causes people who are seemingly ‘civilized’ to commit evil acts?  Are men born evil or is evil a trait that men acquire?  What initiates evil deeds?  Are men themselves to blame for evil behavior or is there an outside influence? What causes fear?  Why do we fear that which we do not know?  What are some of mankind’s reactions to fear?  What is the relationship between our fears and our behavior?  What makes man struggle for power?  What are some of the ways that men have struggled for (and gained) power in the past?  Does evil behavior accompany the acquisition of power?  How do we judge our leaders?  What right do we have to judge human nature (if any)? How do leaders deal with power?  With fear?  With evil?  Does the struggle for power correspond with the ‘loss of innocence’?  How?”  These interpretive questions lend themselves to critical analysis and personal expression and provide the foundation for the study of Lord of the Flies throughout the unit.  


Students will explore these major themes and, in turn, interpret the questions that correspond to the themes through their study of the literary techniques used by Golding in Lord of the Flies.  Through participation in group activities, personal writing assignments and class discussions, students will learn to recognize and analyze Golding’s use of plot, theme, characterization, foreshadowing, symbolism, irony and satire.  Students will use these literary elements as the foundation for formulating “answers” to the questions raised by the four major themes presented in the novel.  By recognizing the author’s use of technique, students will become aware of their own response to the text and will be encouraged to interact with the “big ideas” in relation to their own lives and personal expression.  


Students will rely heavily on their own assessment of the literature and the world around them to answer the questions posed by the major themes presented in Lord of the Flies.  However, daily lessons will also focus on building core knowledge of literary terms and concepts in order to provide students with the necessary skills on which to build their interpretations and opinions.  Incorporating “mini-lessons” into the unit plan that illustrate the core content of the English Language Arts curriculum provides a scaffolding for students to build on in order to formulate personal responses founded in the principles of literary writing and expression.  Providing students with the knowledge, concepts and skills necessary to come to grips with the essential questions raised will completely prepare them for formal and informal assessment of the major themes presented in the unit.

Students’ learning goals will be based on the recognition and illustration of the four “big ideas” through reading, writing, listening and speaking  for information and understanding, reading, writing, listening and speaking for literary response and expression, reading, writing, listening and speaking for critical analysis and evaluation, as well as reading, writing, listening and speaking for social interaction.  The unit activities allow for students to meet the four New York State learning standards for English Language Arts and apply them to their work.  In addition, students will fulfill core curriculum requirements of writing at least 1000 words per month across all content areas and standards, reading a minimum of 25 books or the equivalent per year across all content areas and standards, listening on a daily basis and speaking on a daily basis.


Because of the variety of activities throughout the unit, assessment will be based on traditional methods (such as chapter quizzes, homework assignments, etc.), but also on more authentic forms of assessment as well (class participation, cooperative learning activities, individual feedback, etc.).  The unit activities are based on accommodating different kinds of learners (visual, kinesthetic, aural, etc.) and the learning goals (or “big ideas”) allow for less structured activities to incorporate differentiated instruction techniques.  


The graph to follow illustrates the major themes of the unit, unit activities based on the understanding and illustration of these themes and the corresponding standards addressed by the participation in/completion of these activities.  Each quadrant of the graph highlights how specific activities relate to a major unit theme and the state learning standard that each addresses.



































Instructional Design
Unit Plan Outline- Lord of the Flies 

I. Overview and Purpose

This unit will introduce students to the major themes presented in Lord of the Flies.  Through pre- reading activities students will explore the context and motivation for the novel and its themes.  Through studying specific literary elements presented in the texts, such as: plot, characterization, theme, symbolism, foreshadowing, etc., students will explore in depth the themes of  the need for social order, the struggle for power, the presence of evil in all of us and the fear of the unknown.  

II. Unit Structure


= Major Theme

= Activity


























III. Central Ideas
Through studying Lord of the Flies, students will understand:

· Golding’s motivation for writing the novel: the horrors of World War II

· The importance of civilization and society in our survival

· The microcosm of society that is represented by the boys on the island

· The different ways Golding presents the themes of:

· The need for social order

· The struggle for power

· The presence of evil in us all

· The fear of the unknown

· The use of literary elements to enhance the understanding of themes and motifs

· The ways that contemporary society channels aggression and violence
· The importance of the effects of fear on an individual and on society as a whole

· The role of democracy, freedom of speech, and silence in our society as represented in the microcosm of the boys’ island society
· The struggle between intellect and instinct as presented through symbolism in the novel

· The existence of Golding’s “beast” as the manifestation of evil that is present in all of us

IV. Learning Objectives

At the end of this unit, students will:

· Identify and demonstrate an understanding of key literary elements used in Lord of the Flies such as: theme, characterization, plot, foreshadowing, symbolism, etc.

· Recognize the use of the island and the boys as a microcosm of our society

· Have performed in-depth character analysis using their Character Journals to recognize the way that Golding develops and changes his characters to symbolize aspects of our society as well as aspects of humanity in relation to the themes of the need for order in society, facing the fear of the unknown, recognizing the existence of evil in all of us, and how society struggles for power
· Identify the symbolism throughout the novel present in characters, objects and setting and compared the symbols presented to present-day societal institutions, people and concepts

· Compare the way the themes presented in Lord of the Flies are dealt with to present day manifestations of them in our society
V. Sequence and Timeline

	Lesson
	Time Frame
	Concepts/ Topics

	1
	1 period (40 min)
	Pre- Reading: “Survival of the Fittest” Activity

	2
	1 period (40 min)
	Pre-Reading: “Abandoned” Handout

	3
	1 period (40 min)
	Pre-Reading: Introduction to the Novel/Golding, Chapter 1

	4
	1 period (40 min)
	Chapter 1, “Making Predictions” Handout (Foreshadowing)

	5
	1 period (40 min)
	Chapters 1 & 2

	6
	1 period (40 min)
	Chapter 2

	7
	1 period (40 min)
	Chapters 1 & 2 Review, Character Journal Entry #1

	8
	1 period (40 min)
	Chapters 1 & 2 Quiz, Chapters 3 & 4

	9
	1 period (40 min)
	Survivor Activity, Chapters 3 & 4 Review

	10
	1 period (40 min)
	Chapters 3 & 4 Quiz, Character Journal Entry #2, Chapter 5

	11
	1 period (40 min)
	Chapter 6, “Civilization” Activity

	12
	1 period (40 min)
	Chapters 5 & 6 Review, Character Journal Entry #3

	13
	1 period (40 min)
	Chapters 5 & 6 Quiz, “Symbolism” Activity

	14
	1 period (40 min)
	Chapters 7 & 8

	15
	1 period (40 min)
	Chapters 7 & 8 Review, Character Journal Entry #4, “Sympathy For the Devil” Activity

	16
	1 period (40 min)
	Chapters 7 & 8 Quiz, Chapters 9, 10, and 11

	17
	1 period (40 min)
	Chapters 9-11 Review, Character Journal Entry #5

	18
	1 period (40 min)
	Chapters 9-11 Quiz, Chapter 12

	19
	1 period (40 min)
	Unit Review

	20
	1 period (40 min)
	Unit Exam

	21
	1 period (40 min)
	TLC Documentary on Lord of the Flies 

	22
	1 period (40 min)
	TLC Documentary questions (exam)

	23
	1 period (40 min)
	Critical Lens Essay Assignment


VI. Assessment

In order to assess students’ prior knowledge of survival and how they would react in a survival situation (similar to the one the boys face in Lord of the Flies, the class will participate in two “survival” activities.
As students read the novel, they will be assigned vocabulary homework for each chapter (in groups of twos) as well as study guide questions for each section.  Students will be given homework grades for each vocabulary and study guide questions assignment as well as quiz grades for chapter quizzes given at the end of every two chapters.

Students will also be given a unit exam, that is comprehensive, at the end of the unit to assess their comprehension of the novel and their understanding of its themes.

Students will be given classwork/participation grades for each in-class activity they participate in.  Activities that require the completion of a handout will be checked for a homework grade.

Students will be given a test grade for the completion of their Character Journals (which consist of five assigned entries) at the end of the unit.

Students’ comprehension of the novel and understanding of major themes and concepts will be demonstrated through participation in class discussions and activities as well.

VII. Materials

Materials used for the unit will include:

· “Abandoned” Handout

· Introduction to William Golding and Lord of the Flies Handout

· “Making Predictions” Foreshadowing Handout

· Character Journal Assignment Sheet/ Character Journals

· Survivor- The Amazon Video/ Survivor Questions Handout
· “Civilization” Handout

· “Symbolism” Handout

· “Sympathy for the Devil” Handout

· TLC Great Books Series Video: Lord of the Flies/ TLC Video Questions Sheet

· Lord of the Flies Vocabulary Assignment Sheet

· Lord of the Flies Study Guide Questions

· Chapter Quizzes, Unit Exam

· Critical Lens Essay Assignment

· Critical Lens Essay Grading Rubric

Lesson Plans

The following are daily lesson plans for the twenty three day unit.  

Handouts, quizzes and tests have been attached behind the appropriate lesson.

Assessment and Analysis of Student Learning


In order to assess and analyze student learning throughout the unit, various methods of formal and informal assessment will be employed.  The tenth grade class is an inclusion class, so there will be varying forms of assessment to measure student learning and understanding of the four major learning goals for the unit to ensure understanding across all levels of student learning.  Assessment will remain the same for all students with some minor accommodations made for inclusion students when appropriate.  The most important accommodation for inclusion students in the assessment of their learning will be allowing extra time for quizzes and the unit exam as well as working with the Teacher Aide to provide strategies for additional instruction.


Prior to reading William Golding’s Lord of the Flies, student knowledge of the context in which the novel was written will be gauged through class discussion.  Additionally, student understanding of the setting of the novel and the survival situation the characters are involved in will be measured by participation in several pre-reading activities.  Understanding the context of the novel as well as the setting of the characters is pivotal to grasping the key themes presented in the unit.  Because the central learning goals of the unit focus on the struggle for power, the loss of innocence, the presence of evil in mankind and the need for social order, student understanding of Golding’s involvement in World War II is an important prefix for reading the novel and understanding these key themes.  Furthermore, the setting of the novel is an important aspect for understanding these concepts as well.  Golding’s choice to strand his characters on a desert island acts a pivotal catalyst for the introduction and hashing out of these issues.  Do the characters act the way they do because they are in “survival mode” or is it because there is no adult supervision (or social order).  Do they perform evil deeds because there is no one there to stop them?  Because that is the only way to gain power within their microcosm?  Because evil is an inherent trait in all of mankind?  


Through the “Survival of the Fittest” activity (Lesson 1)
, and the “Abandoned” activity
, students’ understanding of what is needed to survive on a deserted island (both tangible and intangible needs) and successfully interact with others will be evaluated.  We will discuss the results of the activities as a class and talk about the personality conflicts that would eventually occur if students were stranded with their classmates.  We will discuss practical needs (such as water, fire, etc.) and the importance of those needs to individual as well as group survival.  By active participation in both the activities as well as discussions, students will demonstrate an understanding of the setting of the novel, and therefore be introduced to the key themes presented therein.


Students’ knowledge of World War II will be measured through guided discussion about the life of William Golding.  The class will refer to the “Introduction to William Golding” and “Introduction to Lord of the Flies” handouts
 as we discuss how the horrors of the war and the Holocaust influenced Golding to explore the presence of evil in seemingly “civilized” men, society’s reliance on law and order, the power struggle that exists inherently in all men, and explores his own, and, in turn, civilization’s loss of innocence after the devastations of World War II.  We will also discuss the Cold War as a class to ensure student understanding of the global atmosphere out of which the book was written.  By actively participating in discussions, providing information about World War II verbally, and through demonstrating comprehension of introductory handouts, students’ prior knowledge about Golding and his involvement in World War II will be assessed.


Throughout the unit, students will be assessed in a variety of ways; both formal and informal forms of assessment will be used.  Formal assessment of student learning will be focused on comprehension of the novel itself and will include:

· Chapter vocabulary assignments, in groups of two chapters each, to be assigned weekly (or as needed)

· Chapter study guide questions, in groups of two chapters each, to be assigned weekly (or as needed)

· Chapter quizzes, in groups of two chapters each, to be administered weekly (or as needed) 

· A comprehensive unit exam that covers the entire novel, to be administered at the completion of the novel

· A Critical Lens Essay assignment to fulfill writing grade requirements, assigned post- reading, after completion of the unit exam, and after final class discussion of the novel

Informal methods of assessment will include:

· Participation in class discussions

· Completion of class activities/ in-class handouts

· Completion of Character Journals (five entries from a character’s perspective) to be assigned every four days

Both formal and informal assessment methods will be based on increasing student understanding of the novel’s key themes.  Formal assessment methods (vocabulary homework, quizzes, unit exam and Critical Lens essay) will measure students’ comprehension of the novel and will focus learning on an understanding of Lord of the Flies on a literal level, and informal methods of assessment (class discussions, Character Journals, and in-class handouts) will build on that knowledge to enhance understanding of the symbolic levels as well.  Students will receive homework grades for their vocabulary assignments and study guide question assignments, quiz grades for their chapter quizzes, test grades for the unit exam, and a writing grade for their Critical Lens essays.


Assessment for the unit will correspond with the school’s fifth marking period and will satisfy grading requirements for each area of the course.  Below is a table illustrating the curriculum grading requirements for one marking period, which unit assignments
 correspond with each of the grading categories, and what each assignment is worth in relation to students’ total marking period grade.

	Course Grading

Category
	Percent

of Marking

Period Grade
	Assignments used for

Unit Assessment
	Percent

of Category Grade

	Homework
	15%
	Chapters 1-2 Vocabulary
	5%

	
	
	Chapters 3-4 Vocabulary
	5%

	
	
	Chapters 5-6 Vocabulary
	5%

	
	
	Chapters 7-8 Vocabulary
	5%

	
	
	Chapters 9-11 Vocabulary
	5%

	
	
	Chapter 12 Vocabulary
	4%

	
	
	Chapters 1-2 Study Guide Questions
	12%

	
	
	Chapters 3-4 Study Guide Questions
	12%

	
	
	Chapters 5-6 Study Guide Questions
	12%

	
	
	Chapters 7-8 Study Guide Questions
	12%

	
	
	Chapters 9-11 Study Guide Questions
	12%

	
	
	Chapter 12 Study Guide Questions
	11%

	Quizzes
	15%
	Chapters 1-2 Quiz
	20%

	
	
	Chapters 3-4 Quiz
	20%

	
	
	Chapters 5-6 Quiz
	20%

	
	
	Chapters 7-8 Quiz
	20%

	
	
	Chapters 9-11 Quiz
	20%

	Tests
	
15%
	Comprehensive Unit Exam
	70%

	
	
	TLC Video Questions
	30%

	Writing Assignments
	20%
	Critical Lens Essay
	100%

	Journal Entries
	15%
	Character Journal Entry #1
	20%

	
	
	Character Journal Entry #2
	20%

	
	
	Character Journal Entry #3
	20%

	
	
	Character Journal Entry #4
	20%

	
	
	Character Journal Entry #5
	20%

	Class Participation
	20%
	Attendance
	10%

	
	
	Participation in class discussions
	10%

	
	
	“Survival of the Fittest” Activity
	10%

	
	
	“Abandoned” Activity
	10%

	
	
	“Making Predictions” Handout
	15%

	
	
	Survivor Handout
	15%

	
	
	“Civilization” Activity
	10%

	
	
	“Symbolism” Activity
	10%

	
	
	“Sympathy for the Devil” Activity
	10%



To correspond with the year-long goal of preparing tenth grade students for the upcoming English Regents exam, students are given a Critical Lens Essay assignment at the close of the unit.  With the assignment, students are given the New York State English Regents grading rubric for the Critical Lens essay.  Their essays for the class are graded according to the standards set forth in the rubric and are graded on a scale of 1-6.  The New York State rubric for scoring the Critical Lens essay is presented on the following page. 

PART IV SCORING RUBRIC: READING AND WRITING FOR CRITICAL ANALYSIS (CRITICAL LENS ESSAY)

	QUALITY
	6
Responses at this level:
	5
Responses at this level:
	4
Responses at this level:
	3
Responses at this level:
	2
Responses at this level:
	1
Responses at this level:

	Meaning: the extent to which the response exhibits sound understanding, interpretation, and analysis of the task and text (s)





	— provide an interpretation of the " critical lens " that is faithful to the complexity of the statement and clearly establishes the criteria for analysis
— use the criteria to make an insightful analysis of the chosen texts
	— provide a thoughtful interpretation of the "critical lens" that clearly establishes the criteria for analysis
— use the criteria to make a clear and reasoned analysis of the chosen texts
	— provide a reasonable interpretation of the "critical lens" that establishes the criteria for analysis
— make implicit connections between the criteria and the chosen texts
	— provide a simple interpretation of the   " critical lens" that suggests some criteria for analysis
— make superficial connections between the criteria and the chosen texts*
	— provide a confused or incomplete interpretation of the    " critical lens "
— may allude to the "critical lens" but do not use it to analyze the chosen texts 

 
	— do not refer to the " critical lens"
— reflect minimal analysis of the chosen texts or omit mention of texts


	Development: the extent to which ideas are elaborated using specific and relevant evidence from the 
text (s)
	— develop ideas clearly and fully, making effective use of a wide range of relevant and specific evidence from both texts


	—develop ideas clearly and fully, making effective use of a wide range of relevant and specific evidence  and appropriate literary elements from both texts

	—develop ideas clearly and consistently, with reference to relevant and specific evidence and appropriate literary elements from both texts


	—develop ideas briefly, using some evidence from the texts






	—are incomplete or largely undeveloped, hinting at ideas, but references to the text are vague, irrelevant, repetitive, or unjustified


	— are minimal, with no evidence of development



	Organization: the extent to which the response exhibits direction, shape, and coherence
	— maintain the focus established by the con- trolling idea
—exhibit a logical and coherent structure through skillful use of appropriate devices and transitions 


	—maintain the focus established by the critical lens
— exhibit a logical and coherent structure through skillful use of appropriate devices and transitions
	—maintain the focus established by the critical lens
—exhibit a logical sequence of ideas through the use of appropriate devices and transitions


 
	—establish, but fail to maintain, an appropriate focus
—exhibit a rudimentary structure but may include some inconsistencies or irrelevancies


	—lack an appropriate focus but suggest some organization, or suggest a focus but lack organization





	— show no focus or organization





	Language Use: the extent to which the response reveals an awareness of audience and purpose through effective use of words, sentence structure, and sentence variety
	— are stylistically sophisticated, using language that is precise and engaging, with a notable sense of voice and awareness of audience and purpose
—vary structure and length of sentences to enhance meaning
	—use language that is fluent and original, with evident awareness of audience and purpose
—vary structure and length of sentences to control rhythm and pacing

	—use appropriate language, with some awareness of audience and purpose
—occasionally make effective use of sentence structure or length

	—rely on language from the text or basic vocabulary, with little awareness of audience or purpose
—exhibit some attempt to vary sentence structure or length for effect, but with uneven success
	—use language that is imprecise or unsuitable for the audience or purpose
—reveal little awareness of how to use sentences to achieve an effect

	—are minimal
— use language that is incoherent or inappropriate


	Conventions: the extent to which the response exhibits conventional spelling, punctuation, paragraphing, capitalization, grammar, and usage
	
— demonstrate control of the conventions with essentially no errors, even with sophisticated language




	—demonstrate control of the conventions, exhibiting occasional errors only when using sophisticated language



	—demonstrate partial control, exhibiting occasional errors that do not hinder comprehension




	—demonstrate emerging control, exhibiting occasional errors that hinder comprehension




	— demonstrate a lack of control, exhibiting frequent errors that make comprehension difficult




	— are minimal, making assessment of conventions unreliable
—may be illegible or not recognizable as English 


Throughout the unit on William Golding’s Lord of the Flies, methods of assessment were consistent for students at all ability levels, however some accommodations were made for the five inclusion students in the class.  These accommodations included: 

· Allowing extra/unlimited time for completion of quizzes and tests

· Structuring cooperative learning activities to ensure that students with limited ability were paired with students with normal to above average ability

· Utilizing differentiated methods of instruction during class discussions (such as using handouts, writing key words and phrases on the blackboard, etc.) to reinforce key concepts visually, orally, and kinesthetically

· Allowing inclusion students to store their copies of Lord of the Flies, their notebooks, and their character journals in the classroom on a specific bookshelf to ensure that they were prepared for each class 

All accommodations were appropriate for inclusion students and worked well in the classroom throughout the unit.  Most students did extremely well and were successful participants in class activities and discussions.  However, the five inclusion students in the class did not perform as well with more formal forms of assessment (such as quizzes and tests) even with time adjustments; which was discouraging for them.  However, all five demonstrated a complete understanding of the major learning goals for the unit by completing well-structured, well-thought out Critical Lens essays that illustrated a grasp of the key concepts of the unit.  


Because most performed well on the only form of formal assessment that was able to be completed over a longer period of time and not necessarily in a classroom environment, in the future, inclusion students will be given the chance to either complete take-home exams or to make corrections to their exams for half-credit to increase their grade.
Analysis and Reflection


The unit presented to the tenth grade inclusion class on William Golding’s Lord of the Flies was successful for both regular and inclusion students.  By participating actively in class discussions and activities, students demonstrated an enthusiasm for the subject matter and an understanding of the key learning goals for the unit.  In the future, some of the assignments will be altered slightly (handouts reformatted, instructions explained more, etc.) but the main learning goals of the unit and the methods of assessment will remain the same.

By teaching this unit, I have grown professionally in a number of ways.  I had not anticipated the students’ enthusiasm for the unit activities at all.  I had underestimated the value that students placed on participating and interacting with their classmates in a positive, productive way.  As the unit progressed and students performance demonstrated their understanding of the unit’s themes, I was more apt to assign group work.  I was afraid that working in groups (especially when students were able to choose their group mates) would be counter-productive and hard to control.  Rather, the class worked well together and each student enhanced the group’s experience.  


In addition to performing well in cooperative learning activities, I had not anticipated the students to be as active in class discussions as they proved to be.  During an early discussion, a student was extremely eager to discuss symbolism and began to talk about the novel’s central symbol: the “Lord of the Flies” himself.  The student made the connection between the novel’s title, posters that I had put up around the classroom of a pig’s head mounted on a stick (the Lord of the Flies) and the devilish imagery he had noticed so far.  Excited that the student was participating (he was one of the inclusion students and usually not an active participant in discussion), I encouraged him to go on and helped him make connections.  In doing so, I “gave away” the novel’s shocking secret- that the pig is the “Lord of the Flies” and that Beelzebub translated means “Lord of the flies” and that the boys are the flies, etc. etc. etc.  I was completely thrown off by his participation and may have revealed too much early on in class discussions.  I did not realize that it was okay to leave him with questions (that would eventually be answered in the text) and move on!  This was an important learning experience for me.  


One of the things that I think went particularly well for me was the many activities that brought the novel into students’ frame of reference.  I had an advantage because of my own age (24) and my knowledge of popular culture.  In addition to watching popular television shows and comparing the novel to the Rolling Stones’ song, “Sympathy for the Devil,” many class discussions took place during which students wanted to compare a certain theme or idea to a pop or rap song.  I am certainly glad that I knew what they were talking about and the fact that I could relate to “their world” without sounding patronizing impressed them and inspired them to continue making connections.  


Teaching the unit was a great experience for me as a learning teacher.  The novel lends itself to discussion easily and the students were interested throughout the reading. 
Assessment Forms
To follow are individual assessment forms for each of the lessons I taught throughout the unit.  The forms track my growth as a teacher and detail my experiences with the unit in the classroom on a daily basis.

Lesson Planning Form- Lesson #1
Course: English 10 R                                                  Unit: Lord of the Flies                                             Date: Monday, March 17, 2003

	Big Ideas or Essential Questions
	Content Standards
	Lesson Objectives

	The struggle for power

The existence of evil in mankind


	1-RWLS

2-RWLS

3-RWLS

4-RWLS
	Students will be introduced to the novel, Lord of the Flies by William Golding and its setting by participating in a pre-reading activity.

	Motivation
	Learning Activities
	Assessment

	Without warning, students will be placed in a simulated “survival” situation in order to better understand the characters’ motivations in William Golding’s Lord of the Flies

	Students will participate in “Survival of the Fittest” activity as a group during which they will have a limited amount of time and supplies to complete individual projects in order to “survive”


Students will complete a journal entry assessing their “survival” skills, the conflicts that arose among the class and what they would do differently if given another chance

Students will discuss their journal entries and the conflicts and personality clashes that arose during the activity as a class in order to introduce them to the themes of man’s “evil instincts” and the struggle for power presented in Lord of the Flies


	The activity, though chaotic, went well.  As students tried to “survive” (by completing their projects), they realized that they were on their own.  Students bartered for the limited supplies, some hid them all away for themselves, and others stole supplies or other people’s completed projects.  Other students did not attempt to participate in the activity because it seemed “too difficult.”  Students evaluated whether the conflicts that arose during the struggle were because of the situation they were in or because of inherent traits of individuals.  Closure was brought to the lesson by a discussion of those issues.  This activity was extremely valuable for students to raise their awareness of the “big ideas” that will follow as we begin reading.


Lesson Planning Form- Lesson #2
Course: English 10 R                                                  Unit: Lord of the Flies                                             Date: Tuesday, March 18, 2003

	Big Ideas or Essential Questions
	Content Standards
	Lesson Objectives

	The struggle for power

The existence of evil in mankind

The need for social order


	1-RWLS

2-RWLS

3-RWLS

4-RWLS
	Students will be introduced to the novel, Lord of the Flies by William Golding and its setting by participating in a pre-reading activity as well as discussing the context of the novel and background of the author.

	Motivation
	Learning Activities
	Assessment

	Students will work together to make a plan for survival on a desert island, noting the conflicts that arise while planning, within their group, and considering long term plans and problem solving.  Students will be made aware of the key themes in Lord of the Flies of society’s need for social order as well as the struggle for power as they make suggestions like organizing their group into hunters and builders or holding a vote to elect a group leader.  Students will also be introduced to the theme of man’s inhrent evil as Golding’s motivation for writing Lord of the Flies as we discuss his background in World War II.

	Students will participate in a group activity that will allow them to assess their survival skills through working together to make short term and long term plans.  


Students will work together in groups of about 10 to complete the “Abandoned” handout.  Students will generate a list of 8-10 things they would do to survive together on a deserted island.  Group leaders will copy their lists onto the board.


Students will compare their survival plans with those of other groups and discuss conflicts that arose while planning their lists, how they would settle conflicts if they were stranded together, and their long term plan.

Students will then read the “Introduction to William Golding/ Lord of the Flies” handout, discussing as a class the influence that World War II and the Holocaust had on Golding’s writing of the novel to illustrate the theme of the existence of evil in all men.

	Today’s activity went very well.  Students worked well together in their groups and were very engaged in the activity.  As I taught the lesson, I changed the goal slightly, making the activity a competition between the two groups.  This change was good and focused the students more on the task at hand.  The activity was extremely productive, however judging who “won” was difficult.  After the lesson, I found a US Army Survival guide online that included a list similar to the one the groups made.  I will use this list in the future for judging which group “wins.”

Discussing WWII with students as Golding’s major influence to write Lord of the Flies introduced them to the theme of evil in civilization.  The discussion was extremely productive and students were excited to begin reading at the end of the period.


Lesson Planning Form- Lesson #3
Course: English 10 R                                                      Unit: Lord of the Flies                                   Date: Wednesday, March 19, 2003

	Big Ideas or Essential Questions
	Content Standards
	Lesson Objectives

	The loss of innocence

The existence of evil in mankind

The need for social order


	1-RLS

2-RLS

3-LS

4-LS
	Students will be introduced to the novel, Lord of the Flies by William Golding and its setting by continuing discussion of the context of the novel and background of the author and reading chapter 1.

	Motivation
	Learning Activities
	Assessment

	Students finished discussing the horrors witnessed by Golding in World War II and began to realize how he was motivated to write about man’s inherent evil, how easily innocence is lost, how this affects the struggle for power and control in society, and what happens when there is no social order.  After discussing the context of the novel, Golding’s background and introducing the setting presented in the book as a microcosm for our society, students will be well equipped to explore and analyze the unit’s “big ideas.”

	Students will continue discussion of William Golding’s background and the novel, Lord of the Flies.  

Students will define “microcosm” and discuss the ways that the novel presents a microcosm of our society. 


Students will go over their homework as a class (chapters 1 and 2 vocabulary)

Students will begin reading chapter 1 of Lord of the Flies aloud.

	Today’s lesson was a continuation of yesterday’s discussion of William Golding’s participation in World War II and an introduction to the novel.  The lesson was disjointed and students had to be reminded of yesterday’s discussion. Finishing discussion today took away from the impact of the lesson.  Students jumped around from the handout to taking notes in their notebooks as we discussed what a microcosm is to checking their homework to reading.  It was a lot of activities for one day and the pacing did not flow as well as I would have liked.  However, students were excited to begin reading and to finish the chapter for homework.


Lesson Planning Form- Lesson #4
Course: English 10 R                                                      Unit: Lord of the Flies                                   Date: Thursday, March 20, 2003

	Big Ideas or Essential Questions
	Content Standards
	Lesson Objectives

	The existence of evil in mankind

The fear of the unknown


	1-RWLS

2-RWLS

3-WLS

4-LS
	Students will finish reading chapter 1 of  Lord of the Flies by William Golding and look for foreshadowing using the “Making Predictions” handout.

	Motivation
	Learning Activities
	Assessment

	Students will discuss key questions in chapter one that illustrate the “Big Ideas.”  By completing the “Making Predictions” handout, students are making educated guesses as to what will happen in the book.  This motivates students to continue reading to find out if their predictions are right.  It also raises students’ awareness of Golding’s use of symbolism and characterization and their importance in the novel. 

	Students will finish reading chapter 1 of Lord of the Flies aloud.

Students will be introduced to their character journal assignments and will begin to watch characters more closely to decide who’s persona they will take on in their writing.

Students will discuss characterization by mapping characters’ responses to the discovery of an exotic plant on the board.

Students will discuss plot movement and major developments in chapter one.


Students will discuss foreshadowing and how/why authors use this technique.  The class will then complete the “Making Predictions” handout for the remainder of the period.

	Today’s lesson went smoothly.  Because I had read the beginning of chapter one to the class yesterday, there were no student volunteers to read today.  Instead of calling on someone to read, I continued to read myself.  In future classes, reading aloud will be extra credit for students.  

Because I had introduced the Character Journals to the students, they were very interested in the characterization activity we did on the board.  Students are starting to favor characters and question their motivation.  Discussing foreshadowing and completing the “Making Predictions” handout sparked students’ interest in the rest of the novel.  Students are using their handouts as bookmarks and plan to add instances of foreshadowing to them as we continue reading.   


Lesson Planning Form- Lesson #5
Course: English 10 R                                                      Unit: Lord of the Flies                                   Date: Friday, March 21, 2003

	Big Ideas or Essential Questions
	Content Standards
	Lesson Objectives

	The struggle for power

The need for social order

The fear of the unknown


	1-RLS

2-RLS

3-LS

4-LS
	Students will begin reading chapter 2 of  Lord of the Flies by William Golding.

	Motivation
	Learning Activities
	Assessment

	Students will discuss key questions in chapter two that illustrate the “Big Ideas.”  Students compared the boys’ election of Ralph as a leader to elections held in our society and school elections.  

Discussing how we choose our leaders and whether or not we pick them based on appearance or ability led to an engaging class discussion and helped students to compare the novel’s themes with themes in their own lives.  

	Students will discuss their “Making Predictions” handouts as a class, adding their classmates’ answers to their own handouts before beginning to read chapter two.

Students will review the events and character developments that took place in chapter one.

Students will begin reading chapter 2 of Lord of the Flies aloud.

Students will discuss plot movement and major developments in chapter two.


	At the prospect of extra credit, student volunteers to read chapter 2 aloud were plentiful.  As we read and discussed the major events in chapter two, students were eager to share when their predictions made in chapter one were right or wrong and continued to add to their handouts as we read.  Class discussion of how leaders are elected and what their function is was a completely spontaneous one.  Something that wasn’t planned turned into a valuable experience for the whole class and helped students to bring the novel’s themes to their frame of reference.  They continued to do so as we read further on.   


Lesson Planning Form- Lesson #6
Course: English 10 R                                                      Unit: Lord of the Flies                                   Date: Monday, March 24, 2003

	Big Ideas or Essential Questions
	Content Standards
	Lesson Objectives

	The struggle for power

The need for social order

The fear of the unknown

The existence of evil in mankind


	1-RWLS

2-RWLS

3-LS

4-S
	Students will finish reading chapter 2 of  Lord of the Flies by William Golding.

	Motivation
	Learning Activities
	Assessment

	Students will continue to discuss key questions in chapter two that illustrate the “Big Ideas.”  Students will discuss the symbolism presented in the first two chapters to illustrate Golding’s themes.  

	Students will review the events and character developments that took place in the beginning of chapter two.

Students will finish reading chapter 2 of Lord of the Flies aloud.

Students will discuss plot movement and major developments in chapter two.

Students will finish working on their study guide questions for chapters 1 & 2 


	Today’s lesson was a continuation of chapter two.  Once again, many students volunteered to read for extra credit.  The lesson ran smoothly and we finished the chapter as well as our discussion of the major symbols in the novel so far with enough time for students to work on their study guide questions in class.  Though they wanted to work on the questions in groups, they were not allowed to.  The students seemed to concentrate on answering the questions and the room was quiet as they worked; this could not have been accomplished if they had worked on the study guide in groups.




Lesson Planning Form- Lesson #7
Course: English 10 R                                                      Unit: Lord of the Flies                                         Date: Tuesday, March 25, 2003

	Big Ideas or Essential Questions
	Content Standards
	Lesson Objectives

	The struggle for power

The need for social order

The fear of the unknown

The existence of evil in mankind

	1-RWLS

2-RWLS

3-RWLS

4-WLS
	Students review chapters 1 and 2 of Lord of the Flies by William Golding.  Students will complete their first Character Journal Entry.

	Motivation
	Learning Activities
	Assessment

	Students will review the “Big Ideas” presented in the novel so far to prepare them for their quiz on chapters 1 and 2.  Students will write in their character journals in order to gain characters’ perspectives.

	Students will review their study guide questions for chapters 1 & 2  as a class.

Students will review the events and character developments that took place in chapters one and two.

Students will begin writing (2 paragraphs minimum) in their character journals (for 10-15 minutes) from the perspective of the character that they have chosen. 

Students will be asked to share their journal entries and discuss why they wrote what they did.

Students will be given the opportunity to ask any questions about the study guide questions for chapters 1 and 2 or about vocabulary from chapters 1 and 2 to prepare for tomorrow’s quiz. 
Students will be given their homework assignment: Complete chapters 3 and 4 vocabulary
	The students’ active participation in discussion and quick answers to review questions demonstrates their grasp of the big ideas and key themes presented in chapters one and two of the novel.  The review seemed almost redundant as we have spent a lot of time discussing these themes as we read in class.  The remainder of the reading of the book will be faster paced and students will do more reading for homework.  The slow pace and thorough reading of the first two chapters prepared students to read the rest of the novel just as thoroughly on their own.

The character journal activity was well received by the students.  I chose a character as well and wrote while they were writing in order to keep them interested in the task.  They wanted to share what they had written and were eager to defend their character’s actions or way of thinking based on textual evidence.  Of course, they were also eager to hear my entry!




Lesson Planning Form- Lesson #8
Course: English 10 R                                                      Unit: Lord of the Flies                                   Date: Wednesday, March 26, 2003

	Big Ideas or Essential Questions
	Content Standards
	Lesson Objectives

	The struggle for power

The need for social order

The fear of the unknown

The existence of evil in mankind


	1-RWL

2-RWL

3-WL

4-LS
	Students will take their quiz on chapters 1 and 2 of Lord of the Flies by William Golding.  Students will read chapter 3 and begin reading chapter  4.

	Motivation
	Learning Activities
	Assessment

	Students will continue to discuss key questions in chapter two that illustrate the “Big Ideas.”  Students will discuss the plot, character development and symbolism presented in chapters 3 and 4 to illustrate Golding’s themes.  

	Students will take their chapter 1 and 2 quiz.

While taking the quiz, students’ vocabulary homework for chapters 3 and 4 will be checked.

Students will go over chapters 3 and 4 vocabulary homework as a class.

Students will read chapter 3 of Lord of the Flies aloud.

Students will discuss plot movement and major character developments in chapter three.

Students will begin reading chapter 4 aloud in class.

Assign Homework: Finish reading chapter 4, complete chapters 3 and 4 study guide questions.

	Students demonstrated a clear understanding of the novel so far by performing very well on their quiz.  Because the questions were taken from their study guide questions, students who did their homework got rewarded and students who did not will certainly do so in the future. 

We are moving quicker through the book now, so I read aloud again in class.  We completed chapter three, not stopping until the end to discuss what had happened and how the characters are developing.  We did not have enough time to read much of chapter four, so the students have a lot to do for homework.  These chapters feel rushed so far and will require a very thorough review.




Lesson Planning Form- Lesson #9
Course: English 10 R                                                      Unit: Lord of the Flies                                       Date: Thursday, March 27, 2003

	Big Ideas or Essential Questions
	Content Standards
	Lesson Objectives

	The struggle for power

The need for social order

The fear of the unknown


	1-RWLS

2-RWLS

3-RWLS

4-LS
	Students will watch an episode of the television show, Survivor and complete the comparison handout.  Students will review chapters 3 and 4 of Lord of the Flies by William Golding.  

	Motivation
	Learning Activities
	Assessment

	Students will compare an episode of the television show Survivor to the book, Lord of the Flies.  Comparing the novel to the show will bring the “big ideas” and key themes into students’ frame of reference.

	Students will watch an episode of Survivor and complete the questions on the Survivor handout.
Students will review their chapters 3 and 4 study guide questions.

Students will be given the opportunity to ask any remaining questions to review chapters 3 and 4 (study guide questions as well as vocabulary) to prepare for their quiz tomorrow.

Assign Homework: Chapters 5 and 6 vocabulary
	Today’s lesson was great!  The students thoroughly enjoyed watching an episode of Survivor and making comparisons between the show and Lord of the Flies.  

The handout kept students interested in the show and aware of what was going on.  

The review of chapters 3 and 4 was a little fast paced, and I would have liked more time to discuss chapter four in depth.  

All in all, the students’ enthusiasm and excitement indicated that the Survivor activity was extremely worthwhile.



Lesson Planning Form- Lesson #10
Course: English 10 R                                                      Unit: Lord of the Flies                                       Date: Friday, March 28, 2003

	Big Ideas or Essential Questions
	Content Standards
	Lesson Objectives

	The struggle for power

The need for social order

The fear of the unknown

The existence of evil in mankind


	1-RWLS

2-RLS

3-LS

4-WLS
	Students will take their quiz on chapters 3 and 4 of Lord of the Flies by William Golding.  

Students will complete entry number two in their Character Journals.  

Students will begin reading chapter 5 aloud in class.

	Motivation
	Learning Activities
	Assessment

	Students will demonstrate an understanding of the key themes presented in Lord of the Flies so far by completing their quiz on chapters 3 and 4.

Students will gain further character perspective by completing the second entry in their character journals.  

Students will continue to look for literary elements in chapter five that highlight Golding’s key themes.

	Students will complete their quiz on chapters 3 and 4.

While they are taking the quiz, students’ vocabulary homework will be checked.

Students will briefly review the events and character developments that took place in the novel so far by going over their Survivor handouts.

Students will complete entry #2 in their Character Journals.

Students will discuss their journal entries as a class.

Students will begin reading chapter 5 of Lord of the Flies aloud.

Students will discuss plot movement and major developments in chapter five through class discussions as we read.


	Today’s lesson went well.  However, because we went through chapters 3 and 4 rather quickly, performance on this quiz was not as good as the first one.

Students are gaining very interesting insight into the minds of the characters they have chosen.  The journal activity continues to be a useful one as discussion is active and lively.

Students have been maintaining their foreshadowing charts and throughout discussion today, many raised their hands to tell the class that their predictions had “come true.”  

A rewarding moment happened when one student pointed out an example of irony, a term that we had earlier defined when reading Macbeth.



Lesson Planning Form- Lesson #11
Course: English 10 R                                                      Unit: Lord of the Flies                                       Date: Monday, March 31, 2003

	Big Ideas or Essential Questions
	Content Standards
	Lesson Objectives

	The struggle for power

The need for social order


	1-RWLS

2-RWLS

3-WLS

4-LS
	Students will review chapter 5 by completing the “Civilization” handout and read chapters 6 of Lord of the Flies by William Golding aloud in class.  

	Motivation
	Learning Activities
	Assessment

	Students will more closely examine the themes of man’s struggle for power and the need for social order by completing the “Civilization” handout.

	Students will review the events and character developments that took place in chapter five.

Students will work in groups on their “Civilization” handouts and go over them on the board as a class.

Students will read chapter 6 of Lord of the Flies aloud.

Students will discuss plot movement and major developments in chapter 6.

Assign Homework: 

Students will finish their study guide questions for chapters 5 & 6 


	Today’s group work went smoothly, however the handout seemed to confuse a lot of students (especially the inclusion students).  In the future, I will either revise the handout to be more clear or take more time explaining it in the beginning of the class.  Once students understood what to do with the handout, the momentum for the activity was low.




Lesson Planning Form- Lesson #12
Course: English 10 R                                                      Unit: Lord of the Flies                                       Date: Tuesday, April 1, 2003

	Big Ideas or Essential Questions
	Content Standards
	Lesson Objectives

	The struggle for power

The need for social order

The fear of the unknown

The existence of evil in mankind


	1-RWLS

2-RWLS

3-WLS

4-WLS
	Students will review chapters 5 and 6 of Lord of the Flies by William Golding.  

Students will complete entry number three in their Character Journals.

	Motivation
	Learning Activities
	Assessment

	Students will continue to use their character journal entries to explore the motivation of their characters and the ways in which they act as allegories in the novel.  Students will have an extensive review of chapters 5 and 6 in order to prepare them for tomorrow’s quiz.

	Students will complete entry #3 in their Character Journals.

Students will review the events and character developments that took place in chapters 5 and 6 of  Lord of the Flies by discussing the answers to their study guide questions.
Students will be given an opportunity to ask any remaining questions about chapters 5 and 6 or chapters 5 and 6 vocabulary before tomorrow’s quiz.
Assign Homework: Complete chapters 7 and 8 vocabulary
	Today the students were giddy with anticipation for their character journal entries!!  It was very rewarding to see the students excited to make their next entry.  I also noticed some illustrating of the pages and decorating of the covers!

Because students did not perform well on their last quiz, most of today’s class period was devoted to review for the quiz on chapters 5 and 6.  Students seemed to appreciate this and seemed to need it as well as there were many questions about the study guide.  




Lesson Planning Form- Lesson #13
Course: English 10 R                                                      Unit: Lord of the Flies                                       Date: Wednesday, April 2, 2003

	Big Ideas or Essential Questions
	Content Standards
	Lesson Objectives

	The struggle for power

The need for social order

The fear of the unknown

The existence of evil in mankind


	1-RWLS

2-RWLS

3-WLS

4-S
	Students will take their quiz on chapters 5 and 6 of Lord of the Flies by William Golding.  

Students will participate in a “Symbolism” activity and complete the corresponding handout.

	Motivation
	Learning Activities
	Assessment

	Students will demonstrate an understanding of the key themes presented in chapters 5 and 6 by completing their quiz.  Students will identify the symbolism presented in the novel to illustrate Golding’s themes through completing the “Symbolism” handout.

	Students will take their quiz on chapters 5 and 6 of Lord of the Flies.

While students are taking the quiz, their chapters 7 and 8 vocabulary homework will be checked.

Students will complete their “Symbolism” handouts in groups of three.


Students will discuss the “Symbolism” handouts as a class, making a “master copy” on the overhead projector.


	The extra time spent reviewing chapters 5 and 6 was well worth it; students performed extremely well on the quiz.

Students did very well with the symbolism activity because we have been talking about symbolism throughout our discussion of the novel.  It was a rewarding experience for them to recognize and analyze the various symbols Golding uses in the novel.

Because the students did so well with the activity, the lesson was changed and we went over the handout today instead of tomorrow as I had planned.




Lesson Planning Form- Lesson #14
Course: English 10 R                                                      Unit: Lord of the Flies                                       Date: Thursday, April 3, 2003

	Big Ideas or Essential Questions
	Content Standards
	Lesson Objectives

	The struggle for power

The need for social order

The fear of the unknown

The existence of evil in mankind


	1-RLS

2-RLS

3-LS

4-L
	Students will read chapters 7 and 8 of Lord of the Flies by William Golding.  



	Motivation
	Learning Activities
	Assessment

	Students will continue to discuss key questions in chapters 7 and 8 that illustrate the “Big Ideas.” 

	Students will read chapters 7 and 8 of Lord of the Flies aloud.

Students will discuss plot movement and major developments in chapters 7 and 8 as we read.

Assign Homework:

Students will finish their study guide questions for chapters 7 & 8 


	Today’s class was very “labor intensive” as we moved quickly through all of chapter 7 and most of chapter 8.  Students kept up, though and the reading flowed well.

There were a lot of “a ha” moments in class today as students realized the central symbol of the “Lord of the Flies.”




Lesson Planning Form- Lesson #15
Course: English 10 R                                                      Unit: Lord of the Flies                                       Date: Friday, April 4, 2003

	Big Ideas or Essential Questions
	Content Standards
	Lesson Objectives

	The struggle for power

The need for social order

The fear of the unknown

The existence of evil in mankind


	1-RWLS

2-RWLS

3-WLS

4-WLS
	Students will review chapters 7 and 8 of Lord of the Flies by William Golding.  

Students will complete entry number four in their Character Journals.

Students will analyze the song, “Sympathy for the Devil” and complete the corresponding handout.



	Motivation
	Learning Activities
	Assessment

	Students will relate the key themes presented in Lord of the Flies to similar themes and symbols presented in the Rolling Stones’ song, “Sympathy for the Devil,” brining the “big ideas” into their frame of reference.  

	Students will complete entry #4 in their character journals.

While students are writing, their chapters 7 and 8 study guide questions will be checked.

Students will review study guide questions as a class.

Students will complete their “Sympathy for the Devil” activity, reading the handout and answering the questions, then listening to a recording of the song.

Students will go over the handouts as a class, sharing answers with each other and discussing the connections between the song and Lord of the Flies.
Assign homework:

Study for quiz, Complete chapters 9-11 vocabulary


	Today’s lesson was a successful one.  Students enjoyed reading the song as poetry and easily (and excitedly) related the themes of the song to the themes of the book.

Students also demonstrated by their correct answers and active discussion of chapters 7 and 8 that they are prepared for Monday’s quiz.




Lesson Planning Form- Lesson #16
Course: English 10 R                                                      Unit: Lord of the Flies                                       Date: Monday, April 7, 2003

	Big Ideas or Essential Questions
	Content Standards
	Lesson Objectives

	The struggle for power

The need for social order

The fear of the unknown

The existence of evil in mankind


	1-RWLS

2-RWLS

3-WLS

4-WLS
	Students will take their quiz on chapters 7 and 8 of Lord of the Flies by William Golding.  

Students will read chapters 9, 10 and 11.



	Motivation
	Learning Activities
	Assessment

	Students will demonstrate an understanding of chapters 7 and 8 of Lord of the Flies by completing their quiz.

	Students will take their quiz on chapters 7 and 8.

While students are taking the quiz, their vocabulary homework for chapters 9-11 will be checked.


Students will go over chapters 9-11 vocabulary as a class.

Students will read chapters 9, 10 and 11 of Lord of the Flies aloud.

Students will discuss plot movement and major developments in chapters 9, 10 and 11.

Assign Homework:

Students will finish reading chapter 11 if necessary, Students will finish their study guide questions for chapters 9, 10 & 11 


	This was another “labor intensive” day for students.  Toward the end of the reading, students looked bored and disinterested.  They were given a hint that “something devastating” will happen in chapter 11 that made a few of them express excitement about reading for homework.  We have gone through this section of the book rather quickly, and in the future, I would like to take more time here.




Lesson Planning Form- Lesson #17
Course: English 10 R                                                      Unit: Lord of the Flies                                       Date: Tuesday, April 8, 2003

	Big Ideas or Essential Questions
	Content Standards
	Lesson Objectives

	The struggle for power

The need for social order

The fear of the unknown

The existence of evil in mankind


	1-WLS

2-WLS

3-LS

4-W
	Students will review chapters 9, 10 and 11 of Lord of the Flies by William Golding.  

Students will complete entry number five in their Character Journals.



	Motivation
	Learning Activities
	Assessment

	Students will complete their character journals today and will be instructed to make their last entry one that “concludes their experience.”  Students will discuss chapter 11 in class and review chapters 9-11 to prepare them for their quiz tomorrow.

	Students will complete their final journal entry.

While students are writing, their study guide questions for chapters 9-11 will be checked.

Students will evaluate their journal entries and the journal itself.  We will critique the usefulness of the entire activity as a class and discuss what students have learned through doing it.

Students will discuss plot movement and major developments in chapter eleven to ensure a complete understanding of the plot and themes presented.

Students will go over their study guide questions for chapters 9-11 as a class to prepare for tomorrow’s quiz. 


Assign Homework: Chapter 12 Vocabulary

	Today students were sad to end their journal writing.  They were eager to praise the activity as a whole and some asked if they could make additional entries!  I have decided to give the students until Friday to hand in their journals and told them that the more entries they make, the more extra credit they will receive.  This activity as a whole went so well that in the future, I think that I will add more entries to the unit.  It really helped students to recognize how the themes were presented in the novel and aided in them recognizing the big ideas in the unit.




Lesson Planning Form- Lesson #18
Course: English 10 R                                                      Unit: Lord of the Flies                                     Date: Wednesday, April 9, 2003

	Big Ideas or Essential Questions
	Content Standards
	Lesson Objectives

	The struggle for power

The need for social order

The fear of the unknown

The existence of evil in mankind


	1-RWLS

2-RWLS

3-WLS

4-WLS
	Students will take their quiz on chapters 9, 10 and 11 of Lord of the Flies by William Golding.  

Students will read chapter 12.



	Motivation
	Learning Activities
	Assessment

	Students will demonstrate an understanding of the main ideas and concepts presented in chapters 9-11 by completing their quiz.  Students will finish the novel today.  

	Students will take the quiz on chapters 9-11 of Lord of the Flies. 

While students are taking their quiz, their chapter 12 vocabulary homework will be checked.

Students will go over chapter 12 vocabulary as a class.

Students will read chapter 12 of Lord of the Flies aloud.

Students will discuss plot movement and major developments in chapter 12.

Students will begin working on their study guide questions for chapter 12 in class and finish them for homework.


	Students demonstrated a strong understanding of chapters 9-11 by performing well on their quiz.  Students were excited to finish the novel today, however there wasn’t much time for discussion left in the period.




Lesson Planning Form- Lesson #19
Course: English 10 R                                                      Unit: Lord of the Flies                                     Date: Thursday, April 10, 2003

	Big Ideas or Essential Questions
	Content Standards
	Lesson Objectives

	The struggle for power

The need for social order

The fear of the unknown

The existence of evil in mankind


	1-RWLS

2-RWLS

3-WLS

4-WLS
	Students review the entire novel, Lord of the Flies by William Golding.  



	Motivation
	Learning Activities
	Assessment

	Students will give closure to the unit by a final review of the book and the “big ideas” that we have been discussing throughout the unit.  

	Students will go over their chapter 12 study guide questions as a class.

Students will continue discussion for the rest of the class period to review the novel as a whole and the unit’s “big ideas” of the struggle for power, the need for social order, the fear of the unknown, and the existence of evil in mankind.


	Because we did not have a lot of time for discussion in yesterday’s class, today was completely devoted to review.  Students answered the unit’s “essential questions” to review the big ideas and prepare for their unit exam.




Lesson Planning Form- Lesson #20
Course: English 10 R                                                      Unit: Lord of the Flies                                     Date: Friday, April 11, 2003

	Big Ideas or Essential Questions
	Content Standards
	Lesson Objectives

	The struggle for power

The need for social order

The fear of the unknown

The existence of evil in mankind


	1-RW

2-RW

3-W

4-W
	Students will take their unit exam on William Golding’s Lord of the Flies.


	Motivation
	Learning Activities
	Assessment

	Students will complete their unit exam, demonstrating a complete understanding of Lord of the Flies on both a literal (plot) level as well as a symbolic level, identifying the important themes presented in the book through analysis of symbols, literary elements and characterization in their essay.  

	Students will have the entire class period to complete their unit exam on Lord of the Flies. 


	I was not sure if students would need the entire period to take their exams, but in fact they did.  Most everyone took the whole period, and those who finished early only had a few minutes left.  I am glad that I set aside the whole class period for the exam.




Lesson Planning Form- Lesson #21
Course: English 10 R                                                      Unit: Lord of the Flies                                     Date: Monday, April 14, 2003

	Big Ideas or Essential Questions
	Content Standards
	Lesson Objectives

	The struggle for power

The need for social order

The fear of the unknown

The existence of evil in mankind


	1-RWL

2-RWL

3-WL

4-WL
	Students will watch the TLC Documentary about William Golding’s Lord of the Flies.



	Motivation
	Learning Activities
	Assessment

	Students will watch the TLC documentary on Lord of the Flies.  By watching the comparison of the novel to violence in today’s youth, students will recognize another dimension to the novel’s themes that relate to our society today.  

	Students will watch the TLC documentary on Lord of the Flies for the whole period.


	Students were captivated by the video today and left the class saying things like, “I never thought of that before…” “We are just like the boys in the book!” etc. Using a handout was not necessary to keep students’ attention, but they were excited to hear that they would answer questions about the video tomorrow that counted toward their test grade average for the marking period. They thought that it would be an “easy A.”  




Lesson Planning Form- Lesson #22
Course: English 10 R                                                      Unit: Lord of the Flies                                     Date: Tuesday, April 15, 2003

	Big Ideas or Essential Questions
	Content Standards
	Lesson Objectives

	The struggle for power

The need for social order

The fear of the unknown

The existence of evil in mankind


	1-RW

2-RW

3-RW

4-W
	Students will complete the questions (test) on the TLC Documentary about William Golding’s Lord of the Flies.



	Motivation
	Learning Activities
	Assessment

	Students will continue to make connections between Lord of the Flies and our society today by completing questions based on the video they saw yesterday for a test grade for the marking period.

	Students will complete the questions given to them about TLC’s documentary on Lord of the Flies for the entire period.

	Students did well with the questions about the video.  At the last minute I instructed them that their answers should be at least one paragraph each.  This worked well to ensure that students’ answers were detailed and complete.  




Lesson Planning Form- Lesson #23
Course: English 10 R                                                      Unit: Lord of the Flies                                     Date: Wednesday, April 16, 2003

	Big Ideas or Essential Questions
	Content Standards
	Lesson Objectives

	The struggle for power

The need for social order

The fear of the unknown

The existence of evil in mankind


	1-RWLS

2-RWLS

3-W

4-W
	Students will be given their Critical Lens Essay Assignment and will begin work on it in class.



	Motivation
	Learning Activities
	Assessment

	Students will synthesize the “big ideas” of the unit by completing a Critical Lens essay to prepare them for the Regents Exam. 

	Students will be given their Critical Lens essay assignment and will be instructed to use Lord of the Flies as one of the texts in their essays (they can choose the second one).  Students will also be given the Critical Lens grading rubric.

We will briefly go over the rubric in class.

Students will work on their Critical Lens essays for the remainder of the period. 


	Because one of the goals for tenth grade English is to prepare for the English Regents, I decided to assign a practice Critical Lens essay.  Students grasped completely the themes of the novel and how they were presented through literary elements and are well prepared to analyze this text in the Critical Lens.
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� Handouts included after appropriate lesson plans





� New York State School District Report Card, 2001-2002


� See attached lesson plan


� See attached lesson plan/ handout


� See attached lesson plan/ handouts


� See attached lesson plans/ handouts for details of assignments





