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Privatization of Secondary Schools

Definition
Privatization means “to change (an industry or business, for example) from governmental or public ownership or control to private enterprise” as written in  www.dictionary.com . This type of change is not a current issue of Turkey and a phenomenon that is much probable to take place in near future. Privatization, in a more general description, is a process that occurs in many forms but in one form or another involves the transfer of public money or assets from public domain to the private sector. Privatization also means a shift in the control of public resources by private corporations and institutions that were once provided by the public sector. Therefore I would like to present two type of privatization in education system. The first one is by means of supporting private institutions to get more involved in education. This may be done by giving them more chance to use more flexible curricula and/or less inspectional responsibilities. Reducing tax rates may also be a very good incentive. While the number of private schools increase, the governments halt establishment of public schools. Thus, the ratio of number of private schools to public schools increase. The second way of privatization is by means of government support for private schools in order to educate the students that the government select. This is mostly known as the voucher system and has different versions.

History of private schools in Turkish education system

It is an irony that while I discuss the privatization of public schools in this paper, the history of Turkish education experienced opposite of this phenomenon, the nationalization of private schools.  Until 1824, the education service was provided by means of private religious foundations (vakıf) which were not controlled officially or bounded with any official rules. (Kodaman, 1999, p-IX) . Vakıfs used to be founded by rich religious persons or sultans; however, the system of vakıfs used to reject intervention of that persons in the administration of vakıfs. In that sense they were quite autonomous institutions. (Makdisi, 2004). The most known institution of that education system are medreses, which are the schools compatible to higher education institutions. The decentralized education system looked quite like America education system in which each district people pay their taxes and provide the budget for their schools. However, in Ottoman system, the students could attend to the schools anywhere in the country without any tuition, opposite to American system where the students are required to pay if they attend to other or even the neighbor schools.

Although Tanzimat reforms brought more involvement of public in local administration (Ortayli, 2000), it didn’t work in the same way for the school system. Claiming that current school system is inefficient and can not compete with the ones in European countries and taking advantage of the new and more systematic system, first primary and secondary (rüşdiye) public schools appeared. After a while, the Curriculum Counseling Council (1851) was established. There was an ongoing debate between Nezarat-i Evkaf and Nezaret-i Mekatib-i Rüşdiye about some responsibilities that they should take. Political gains used to lie in the nature of this debates. The most important obstacle in establishment of new schools was financial issues. It was quite expensive process to establish buildings and hire teachers. In 1876 there was 423 rüşdiyes. These number is quite high; however,most of them were in unhealthy buildings since the number was on the agenda most of time,considering the importance of European perception. 

By the way, 1856 Islahat Fermani brought more freedom to minorities, or millets which defines better. After that time, there was incredible increase in the number of private schools opened by different millets and foreigners. After 1876,  until what time the rüşdiyes used to only accept Muslim students, Abdulhamit began to accept Christian students to this schools to demonstrate that there is no difference between Ottoman citizens. Mixed education of Muslim-Christian students in the public schools was not a common event; on the other hand, it was not uncommon that Muslim students used to attend Christian schools which mostly supported by missionaries and strong local lodges supported by foreign ones. Together with thousand of foreign schools, some of these schools used to convey different ideas that the government opposes(Kieser, 2002). Although inspection system for all type of schools started earlier, Abdulhamit strengthened this system to prevent the collapsing of the state.

All foreign schools were closed during first world war and some of them were reopened after Lozan. The new Republic had so strict rules on these schools and their establishment was not easy. Though I don’t have a thoroughly information about private foreign schools in Turkey, the first İnönü coalition government (1961-1962) has proposed the following concern for private foreign schools: “There cannot be opened private foreign school in Turkey again”(Başar, 1999). The new republic was more tolerant towards Turkish private schools and sometimes they supported them as the first İnönü coalition did: “The state should help private schools financially and spiritually”, “By means of MONE, Ministry of Finance, Municipalities and City Special Administration Councils should provide buildings to private schools with or without charge”.

To summarize, in XIX. Century private Muslim schools has decreased in ratio and public schools established and their number increased. However, education in both of these institutions were not high except some of public Muslim schools which are differentiated. Public education was a big burden on government in terms of financial issues. Non-Muslim private schools increased incredibly and missionaries were everywhere. Therefore, strong inspection system was brought. The new Republic furthered the strict inspection system towards the remaining private foreign schools.

Privatization in foreign countries

America
There is no for-profit private schools in America claims Brown (2002). However, privatization of public schools is a hot subject and continuously on the agenda of succeeding governments. There are many ways of privatization in US, the most of which are the voucher system and charter schools.

In voucher system, selected students go to private institutions, the tuition of which is provided by state fund. The rationality lies behind this system is to provide equal opportunity to the children of low-income families. In Milwaukee, Wisconsin, the state established a voucher system for students from low-income families which may be used to attend private schools at the same cost per pupil as students attending public schools. About 1500 (1.5 %) African-American students are given vouchers to attend a private school of their choice. In Cleveland, the students may also attend an adjoining public schools besides private schools as a result of this system. A voucher is worth $ 3600 for Milwaukee and $2250 for Cleveland. Voucher proposals were defeated by voters in Michigan, Oregon Colorado and California. Besides Milwaukee and Cleveland voucher programs, there are private institutions and organizations providing vouchers. In Milwaukee, PAVE (Partners Advancing Values in Education), a privately funded voucher program, give scholarship to all students who applied and qualified. That number stabilized at about 4300 students in a school district of over 100000 students, more than 70% of whom qualified for PAVE on the basis on income. New York City with the aid of private foundations supports the attendance of 1300 low performing students from public schools to attend Catholic Schools. About half of private schools are Catholic schools in US. The average costs are between $1700-1800 per year. In 1999, a private citizen decided to improve education at an Albany, NY elementary school, the lowest performing school in the district, by setting aside $1 million to offer up to $2000 to any student who wished to attend a private school. About 105 students applied and were accepted, but only 83 enrolled in a local Catholic school. For the San Antonia (Texas) Independent School District, the Children’s Educational Opportunity Foundation provided scholarships that covered halo of the tuition cost, with a maximum of $750 for low-income children to enroll in private schools.

Charter schools are schools that are licensed by the state but granted a large measure of autonomy. They are formed by groups of educators, mostly teachers, who come together and devise a curriculum and a set of standards and goals that function as the school’s charter. While charter schools are publicly funded independent schools, they are free from many state and local regulations. As of the year 2002, there exist 2150 charter schools out of 85000 public schools nationwide in US. Most of them are small and aimed at disadvantaged elementary and middle school students. Charter schools are public schools with administrative flexibility and may also opt to be managed by a private for-profit company.

There are also some districts who want their schools to be run by some private institutions which partly exhibited their success in education. Edison Project, which was initiated in 1992, and later became Edison Inc., is the most known of them. They started education with the aim of profit in mind but the claim that they made none. They operated 113 schools across the US as of the year 2002. Since they couldn’t make any profit, now they have shifted their focus to managing public schools for a fee or profit. Charter schools are among the ones that they are quite interested in. There exists also some public schools that are involved in the voucher programs.

Both voucher programs and charter schools have supporters and opponents. Supporters of them argue that these programs will increase the choice of parents. In that sense, the schools that accept voucher programs are also known as “choice schools”. The programs will increase stratification of students with different race and socioeconomic status background and eliminate the process of forming an elite class. The program will increase the competency and as a result the success of public schools will increase as well. It will also provide competition for students, innovation and diversity, competition for students and more flexible employment relations. 

Voucher programs are criticized on the basis that the decisions about them are mostly political ones. About half of the private schools in US are Catholic private schools and Republicans are mostly in favor of passing the laws related to vouchers when they come to power but indeed both Republicans and Democrats use it. Brown(2002) states that if we assess its impact (privatization; which he implies voucher programs) on improving education for inner-city children, the experiment is a failure; most continue to be poorly educated. If we view privatization from a political perspective, it is a success. Political candidates who use this symbolism as a political strategy are always favored to win elections.

Although polls shows that most Americans oppose government tuition vouchers for parents to send their children to independent private or religious schools, US Supreme Court makes contradicting decisions about this issue depending on their political tendencies. Brown(2002) states that while federal courts in the recent past have enforced racial desegregation of public schools by restricting the choice of parents who do not wish their children to attend schools outside their neighborhoods, the current Supreme Court failed to enforce the decision requiring the racial desegregation of public schools. Likewise, the use of public funds to support educational services in religious schools at this level is a violation of the federal constitution, but recent Supreme Court decisions have weakened that standard by allowing public funds to be used to pay for books, transportation and other related services in religious schools. The use of public funds in religious higher education institutions is not a violation of the constitution as defined by the Court.

The involvement of for-profit institutions in public education was strictly opposed by the people of some districts. The voucher program proposals are rejected by votes of people in the states of California and Michigan in 2000.

The opponents of vouchers also argue that competition for students is not fair where all parents are not equally informed or interested; it will weaken the teaching profession and schools will return religion to the public schools.

Another important issue about vouchers and charter schools is about at which degree they reached to their aims. The studies give mixing conclusion about the success of voucher programs and charter schools. Most of them show no effect of those programs on students success when socioeconomic status, parent education level, etc. are controlled (Testa, & Sen, 1999, Wells, 1998). It also didn’t improve public schools. However, they were cases where they had significant influence. For example, NY Choice Scholarship Program resulted in 4% points increase in reading and 6% points increase in mathematics in favor of the ones receiving vouchers.

The stratification of students cannot also be said to be successful. The researchers found that parents exercising choice were more educated and wealthier; the children applying for the program had higher standardized test scores; the students were more likely to be white for the case of San Antonia (Texas) where the voucher of $750 were given to low-income students. However it would not be wise to generalize this case to all choice schools or charter schools since only a small amount of voucher is given in this case. I think, both programs have effect on stratification and diversity; however, they are not as much as expected since most families with higher socioeconomic status and education level does not want their children to study with economically disadvantaged students.

The programs may be said to have positive influence in terms of “choice”. The parents which in the past were not cared about the schools, now at least started to think about it. Although stratification was not successful as expected, some families are now happy with their children’s’ situation thinking that they are now more social then before.

Almost all studies state that it is too early to make a conclusion about both voucher programs and charter schools and more monitoring is needed.

Argentina and Chile

These countries are perhaps the first ones to introduce voucher programs to their countries. Both Latin American countries had dictatorship and both Latin shifted to decentralized education system at these times and later favored more involvement of private institutions.

Chile, although had have a partly voucher program until 1980, the real change came in 1980 when the decentralized education system was introduced and municipalities were given the responsibility. Together with that change, private schools were given the option to have subsidy or not. With that change, the students would be able to enroll in these private subsidized schools to the same tuition that they cost to municipals. After the implementation of the per student subsidy for public and subscribed private schools, private subsidized enrolment grew enormously as can be seen in Figure1(Narodowski & Nores, 2002). Such a privatization of enrolment has been mostly a consequence of the incentive for privately administrated schools to enter the market, established by the per student subsidy allocated (which in fact was initially higher than the pre-existing mean expenditure per student).
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The debates about these subsidized schools (There is some arguments that these schools are between voucher schools and charter schools. Though I think voucher would be more appropriate for these schools, considering the establishment process of charter schools, I will prefer using “subsidized schools”  in order to provide consistency with the ones that study on these countries) are mainly focused on segregated effect of these schools. It is surprising that although in US system vouchers and charter schools are supported arguing that they will cause desegregation, the researches in Chile argue the opposite by using statistics. Table I shows the distribution of students to different type of schools according to their parents’ socioeconomic status. As can be seen the highest quintile mostly attends private non-subsidized schools, the fourth and third quintile attends municipal and private subsidized schools in similar proportions and the lower quintiles are highly concentrated in municipal schools.
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All studies having used data for years prior to 1990 found a higher test score achievement of private subsidized schools after controlling for socioeconomic characteristics (measured by family income and/or parental education). However, the studies that cover the years between 1982 and 1997 found no difference; the superiority of private subsidized schools over municipal ones decreased after 1990. In both situations, private non-subsidized schools have superiority on both municipal schools and private subsidized schools after controlling for socioeconomic variables. However, I am not sure whether prior knowledge was controlled or not.

Between 1990 and 1997, central and local educational expenditures were doubled and teachers’ salaries were substantially increased. In addition materials, renovation costs and in-service teacher training were now centrally financed. Moreover, an important central state compensation measure was built into the program for increasing the quality to the poorest and lowest-achieving 10% of all public and private subsidized schools. After that implementations the achievement of the compensated schools roe higher than that of other schools(Helena, 1998).  Thus, for the schools with the poorest and lowest-achieving students, it can be determined that an increase in quality is not dependent on the kind of school but on the simultaneous financial and professional support for all individual school actors argue Helena (1998).

The history of private subsidized schools in quite old in Argentina where two-thirds of private schools are religious ones. Private-subsidized schools were regularized by the end of the 1940’s but the government-church conflict of the 1950a left subsidies during that decade to be mainly defined with a high degree of discretionary power of institutions. After 1964, objective parameters and criteria established for private subsidy allocation however the amounts allocated per school lack any clear consistency.

In 1978, the first decentralization step was implemented; transference of primary national schools to the provincial governments and in 1992 the second step was implemented; transference of middle schools to the provincial level. However, both initiatives didn’t give any autonomy to the schools.

The enrolment in private subsidized schools didn’t increase as it did in Chile (figure2); however, segmentation can be seen in Table 2 for different types of schools. Although we cannot trace subsidized and non-subsidized schools 75% of the private schools receive subsidy and two-third of private schools are religious ones. 
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Although there can be seen a correlation between different types of schools and socioeconomic levels in Argentina and Chile, we cannot reach to a causal effect relation.

China, Hong Kong and Macau

After mid 1980s China is moving towards decentralization and marketisation. In 1985, the Chinese Communist party(CCP) initiated structural reforms at the institutional level. Acknowledging that over-centralism and stringent rules had stifled the enthusiasm of local educational institutions, the CCP decided to devolve responsibilities and power to local leaders and educationalists (Chan & Mok, 2001). In order to reduce its rigid control over schools, the Party had decided to take resolute step to streamline administration , devolve powers to units at lower levels so as to extend the schools’ decision-making power in administration of school affairs. In 1993, the CCP reiterated its support for the decentralization and diversification of educational services by declaring that ‘the national policy is to actively encourage and fully support social institutions and citizens to establish schools according to laws and to provide the right guidelines and strengthen the administration. In 1995, more autonomy was granted for schools to decide matters about student enrollment, issue of academic credentials and recruitment of staff members.

After these implementations, although the state is the major provider of education, it no longer monopolies the provision of education. State financing for schools decreased and private sector got involved in. Tuition and different types of fees (in some provinces up to 24 types) were introduced even for public schools. In some states the parents have to pay in advance their children’ tuition and miscellaneous fees as in US.

Chinese government is continuously reducing its educational subsidy, provision and regulation while encouraging individuals, local communities and social organizations to create additional educational opportunities.

Learning from UK experience Hong Kong also introduced the idea of school-based management model in order to bring about the policy of decentralization. In Hong Kong, the Education Department has introduced a whole set of performance indicators , in both primary and secondary school, in order to measure the performance of various schools. This was criticized by many. The development of performance indicators could do more harm than good to the schools. That could bring problems of standardization, rigidity which were opposite to the rationality lies behind giving more autonomy to schools. The implementation of this test would be invasion of professional autonomy, suffocating initiatives and innovations.

Another province that returned to China is Macau, which was a Portuguese colony until 1999 (from 1557). The population of Macau is about 455000. 95% of the population are Chineese.

It is argued that the combination of laissez-faire marketisation and minimal state intervention has led to low standards of education in Macau (Fun Hei, Morrison, &.Morrison, 1998). Schooling in Macau is voluntary. An education department does not exist but it has always been overwhelmingly concerned with official schools (state schools that are established for the very small Portuguese speaking minority). No laws or regulations exist to control or regulate the operation of the private schools, which consists of 75% of the 121 schools. Institutions have absolute freedom to devise their own curricula, recruit teachers, determine the conditions of service and the size of classes. Private schools are completely responsible for their own management and budget while the official schools for the Portuguese (including Macanese) are well provided for by the government.

Pedagogy is often didactic, curricula are traditionalist and there is considerable emphasis on rote learning. Until 1989 most teachers did not have any training or even a proper education. For primary teachers, 50% had only junior education. At secondary level, 16% of the teaching force had only secondary education with no teacher training and only 9% had tertiary education.

The bad situation has been improved in the face of the 1999-handover, which was signed in 1987.  In 1987, a special in-service program was set up. Two years later 3 year full time pre-primary and primary teacher training courses were launched. Four year B Ed programs were also offered. 

Starting from 1987, schools would be given certain amount of money if Portuguese were included in the curriculum. However it didn’t help much to these schools except the promotion of Portuguese. In June 1995, it was announced that the government was going to implement a 7 year free education scheme by subsidizing students in the last year of nursery education and all primary students if their schools joined in the new educational scheme. Each student was to receive $4800 a month as subsidy. In August 1997, the 10 year education scheme was announced. The amount subsidized would be $8500 per student.

Before the introduction of subsidized education system in 1995, the educational situation in Macau was a completely free market with no state intervention. The new scheme runs the mostly private education into subsidized private education with basically very little or no regulation from the government. It seems that what has been offered in the scheme education is a political gesture in the last few years before the handover.

Privatization in Turkey
As it was mentioned in the history part, private schools have quite old history in Turkey. The problem similar to Macau was experienced in Turkey in 1840s. Turkey preferred a gradual  shift to public controlled and financed education contrary to state funded but controlled private subsidized system in Macau. After 1923, there was given quite restricted rights to foreign private schools. Private Turk schools regulations were lighter and the number of private (Turk) schools increased gradually.

In Turkey, private schools have autonomy to recruit their teachers provided that they have certificate. They can also select their students, some of which are by means of country-wide exam. The private education market was always open in Turkey, however, as an analogy to the role of Central Bank about dollar fluctuations, the governments may expose different regulations or taxes than they applied to public schools.

In Turkey, education is secularized. That means, the schools cannot convey religious ideas to the students or behave them differently according to their religious preferences. Although there is no religious private schools in Turkey, there are schools affiliated with the religious organizations. Although we don’t have any official statistics (except for the ones in intelligence agencies to what I cannot reach) about the percentage of religious affiliated private schools, the dominating public idea is that they are more than 50%. 

Although the dominating idea of public indicates that private schools are more successful than public ones and some purported statistics (Figure-3), unfortunately we don’t yet have any research statistically shows that claim by controlling prior knowledge of students and socioeconomic status of their parent. These two factors known to be quite influential in the achievements of the students and it is mostly either the students who have high achievement scores that the private schools accepts and the ones that have high socioeconomic status.
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Figure 3- The frequancies and percentages of school types according to admission to the universities in the years between 1999-2003.

Besides private schools, in Turkey there exist institutions that prepare the students in order to have acceptance from a university, which are known as dersane. The establishment of dersanes goes to the year of 1915 in which year Talimatname-i Mekatib-i Hususiye was introduced. But they take their current form after the years of 1970s when centralized exams were expanded throughout the country. There was dersanes in almost half of the cities in Turkey. After 1980 military intervention, the issue of “whether this institutions to be closed or not” was brought to the public attention and was discussed for two years. The bill about this issue was rejected in parliament; however, the National Security Council vetoed this decision and decided in 16.06.1983 that these institutions are to be closed on 31.07.1984. After the election in 1983, the Özal government brought this issue into public attention again and just three weeks before 31.07.1984, the government canceled the NSC decision and dersanes furthered living. In 1984 there was only 174 dersanes in Turkey. However, in 1998 that was 1759 while the number of secondary schools in that year was 2170 and of private secondary school was 441. The data does not include vocational and technical secondary schools. The number of teachers in dersanes is 15575 while it is 60966 for public secondary schools and 9970 for private secondary schools. (www.meb.gov.tr).

Issues about Privatization

 Today we have two issues regarding privatization. First one is the attempts of the current government to introduce the voucher system to the Turkey. Second one is not seriously on the agenda. However, it can be described as the decrease of pressure on private schools and dersanes which in turn increase their numbers; the probability of changes in University Entrance System (UES) and its probable effect on dersanes; and prime minister’s and other ministries’ statements about state’s roll about education (the state should take their hand off from education).

The voucher system

The voucher system, having been introduced towards the end of 2002-2003 academic-year, faced with overwhelming amount of opposition though they were some opponents. Voucher system was aimed at schooling 10.000 low-income successful students in the private institutions with the same cost that they would cost if they continue in public schools. Private schools, after the implementation of 8 year mandatory education and economic crisis in the beginning of millennium were experiencing difficulties in having students. Super lises were other important factor in this issue (Özellerin Lise Çıkmazı, 2001) since most parents used to send their children to private schools due to foreign language concerns and the more homogenized structures of the schools. This voucher system would be a very good opportunity for private schools since they were already operating below their quotes and decreasing their requirement for student admission (Özel okullar boş, 2002). The project was so important for private schools that some of them, for example Rüstem Eyüboğlu, the president of Private Schools Union, went on saying that “Let them not give any tuition for that students but decrease the taxes from 8% to 4%. In that way we can accept 26 000 students”(Özel okuldan itiraz, 2003). He was also concerned about the socioeconomic difference between already attending students and probable new coming voucher students.

The opposition party in parliament was mostly concerned about the effect of this project on the religious affiliated schools, thinking themselves as guardians of the Republic and state controlled religious affiliated private schools as a danger to it. More than half of the funds would go to these religious affiliated schools (Cemaatlere destek olmak,2003) although those schools approached to the project calmly opposite to religious schools in the countries examples of some of which I presented above. Another strong opposition about this issue came from Emirali Şimşek, the secretary of Eğitim-Sen, a strong teacher union, stating that this project will be a prize to the fundamentalists (Eğitim-Sen’den boykot, 2003). Eğitim-Sen applied to Danıştay in order to stop the selection of students that will benefit from the project which was supposed to take place on 7th of September, 2003. Ministry of Education, Çelik, criticized the quite quick decision of Danıştay, implying that the decision is a political one (Danıştay ‘Dur’ dedi, 2003).

The president, whose background is about law, approached this subject from different point of view. The state was responsible for the education of their citizens. This essential responsibility of state (as it was stated in constitution) couldn’t be devolved to private ones by means of buying services (AKP, eğitimde bir,2003). This decision was also criticized by some people arguing that the state buys some other essential services from private services, such as distribution of electricity and water, construction of high-ways, etc.

The debates about voucher system, to me are quite political ones. On the one side there is the ruling party, who would like to introduce something new (and also they know that that will attract more electorates since they quite well know the American case (Yoksul öğrenciye özel, 2003)), on the other side the opposition party that blindly opposites everything without introducing reasonable explanations. The project was not a new one that the pretty new government brought; it was on the agenda for 5 years (Özel okul kavgası, 2003) but couldn’t have found any chance to be publicized.

Political debates are dirty ones, people hiding the facts from the public and show only one side or sometimes distort the facts. For example, Ministry of Education claims that the voucher system is shown to be successful in many developed countries (Yoksul öğrenciye özel, 2003)), However, my review above does not support that idea. But it is possible to reach to that conclusion if the voucher system is approached only from specific dimensions.

An important issue about the voucher project in Turkey is its method of accepting the students. In none of the above countries we examined, and also in UK or the Netherlands that we didn’t mentioned in this paper, are the students selected by means of exam. They either selected those students by taking their families’ income into consideration or by direct choice of parents. However, in some countries application to some private schools were more than they required, those schools selected their students. Selecting successful students may have help increasing the classification of the society and forming an elite class. Voucher system in almost all countries I mentioned was favored since they were supposed to help stratification. The ones in Chile were criticized since some believe that they segregate the students according to families’ income.

The fear about religious affiliated private schools does not have a strong background. If they are dangerous for voucher selected students, they are dangerous for students that attend those schools after taking the exam since mostly the students in both don’t know that they are religious affiliated until they attend to schools. An important reason for the fear is lack of knowledge about the power of intelligent agencies in Turkey. To improve that knowledge and to relax those people the programs like Kurtlar Vadisi should be encouraged.

Voucher schools may be beneficial especially for the southeastern cities like Şırnak, Ardahan and Hakkari (Tekışık, 2003), which are almost always ranked the last in the UEE results. This will also be a pilot study. No country wide massive project should be introduced without extensive comprehensive study and a pilot study if applicable.

Decreasing pressure on private schools, the dersanes and minister statements
The prime Minister, Erdoğan, told on 21.07.2003 (Erdoğan: Devlet eğitimden, 2003) that “There is still no education in my country; there is teaching. We want that the state leave the education gradually and let it stay in the private sector”. This was a typical statement of privatization I mentioned in the definition part. We cannot convert public schools into private schools but the decrease in the role of state in education and more involvement of private sector will lead to privatization.

The success of public schools has decreased incredibly in recent years. Only 8% of public school students could attend to any university in 2003. It is not known how much influence the dersanes have on the success of that 8% students. If we take of dersanes influence it is highly probable that that percentile will decrease more.

There were no public schools in the first 10 successful students in 2003 (Çetinkaya, 2003), 26.448 students got the score of 0. Introducing dozens of  serious problems in our especially general secondary education, Tekışık (2003), introduced a number of remedies which of most are already known to many educators and administrators, however needs enormous fund. Eyüpoğlu (Kaya, Akbaş, 2004), the president of Private Schools Union, went on even saying that the general public secondary schools to be removed since they achieve almost nothing. This induction does not seem to me to be healthy since it is unavoidable for a education system in which you already identify the more successful students already and put them in special schools and then 3 years later you again try to identify the most successful students. Moreover only very quite small percentage of students can get acceptance by a university. Therefore, if we would like to solve that problem we should seek other methods.

One method that was introduced by some people was removing UEE. However, this would be the end of dersanes. The ones who propose that idea suggest to convert the dersanes into private institutions. Then this could be another was of privatization schools and may need further discussion in the class.

Limitations
This study didn’t focus on vocational and technical secondary schools. Moreover, there was really a shortage of research about private institutions. Therefore it could be wrong to make some conclusions. Therefore, this study didn’t delve into deep discussions or solutions about private education problems, mostly left them to the class discussion.
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