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I believe every conflict—Muslim vs. Christian, Democrat vs. Republican or Hatfield vs. McCoy—originates from the refusal of both sides to see their opponent’s point of view. Unfortunately, our species prefers provincial measures to inclusive ones. We opt to ignore or suppress an alternative instead of analyzing or accepting it. No one is immune. 

Now, I hold no illusions about solving global problems with a three-week unit plan. However, I refuse to ignore large-scale concerns simply because they seem hard. Therefore I put forth this unit plan on tolerance. Every assignment in this unit is designed for students to appreciate, not necessarily succumb to, the opposing view. Perhaps, by confronting an opposing belief, they will grow beyond the unfortunately human instinct to confront the opposing believer.

To accomplish this far-reaching goal, this unit includes a wide range of nearly 20 print and non-print texts that address a diverse range of cultures nation- and worldwide (NCTE Standard 9, New York State Standard 3). It teaches complete versions of the following: a young adult novel, a graphic autobiography, two poems, two short stories, a song, two photos and five works of journalism. The unit incorporates clips from two documentaries and a feature film. The unit contains five works of fiction, and a dozen works of non-fiction. Using young adult literature means I do not have to spend an inordinate amount of classroom time explicating plot. This allows students to learn by doing and by cooperating with their classmates. By design, I limit my lecture to 10 minutes for the entire unit (NCTE Standard 1).

The unit balances a classic short story and two classic poems with a contemporary novel, graphic autobiography, short story and three recent films. Works in this unit plan span four continents and range in time from 1940 to 2004 (NCTE Standard 2). During this unit, students will assess visual texts based on acting, camera angles, dialogue, setting and sound. They will analyze poetry for assonance, consonance, imagery, onomatopoeia and tone, and prose for those same poetic elements in addition to point of view and other rhetorical effects. They will analyze visual mediums, as well (NCTE Standards 3 and 6). They will write for authentic audiences ranging from themselves to published authors to school boards. They will present their findings and debate before classmates (NCTE Standard 4 and 7, New York State Standards 1 and 4). Students will complete a WebQuest that activates technological resources to integrate print and non-print texts (NCTE Standard 8). They will become critical readers of texts using the feminist and travel theory lenses (NCTE Standard 11, New York State Standard 3). And they will construct original poems and write persuasive essays (NCTE Standard 12, New York State Standard 2). I believe students will not shy away from this activity-packed unit, because no two days are the same. The constantly changing form of the classroom will energize the students, and support the goal of teaching students to appreciate new ideas and perspectives.

While a unit of this magnitude could extend for a lifetime, a high school class has only 40 weeks, and miles to go before it accomplishes all the standards and still prepares for state exams. This unit is designed to take 14 class periods. By calling it a three-week unit, I have allowed an extra day in case some assignments to run long. Bear in mind, I have not taught this lesson yet, so my to-the-minute timetable may not be possible. That Litmus test will come when I teach it.

I believe this unit would be an excellent fit for 10th graders. By this grade, most students will be able to articulate most of their beliefs on issues that divide America. This unit depends on students being opinionated, and learning to appreciate the inverses of those opinions. Students too young to develop opinions will not be able to contribute much. Fortunately, unlike adults, most students in 10th grade are not married to their opinions. They will be more capable than older students to absorb ideas that challenge their beliefs. Whether this unit plan leads students to seek new beliefs or strengthen their old opinions, they will be able to do what most adults cannot: make a calm, rational defense of their beliefs in the face of an opposing view. Pedagogically, the WebQuest is a must-do for future Regents takers, because its summative task mirrors the Critical Lens essay, a major component on Day 2 of the English & Language Arts Regents exam.

I may never be able to assess the long-term goals of this unit plan. Although, if I see formerly combative students acting cooperatively, I will feel like I had a positive effect. However, I believe a second unit using Avi’s Nothing But the Truth could evaluate students’ long-term grasp of the concepts discussed in this unit. A narrator-less story with a multitude of perspectives about a controversial issue should serve as an excellent test of students’ ability to tolerate and evaluate the views of others. I would love to see how students compare the shoddy journalism performed by Jennifer Stewart, the righteously indignant correspondence between Miss Narwin and her sister, the political ranting of Ted Griffen, the militant zeal of the telegram senders and the solipsistic journal entries of Philip Malloy. But I don’t think they would be as capable to see the distinct voices before learning to consider opposing views.

I believe this unit will fulfill all of the PEP proficiencies, so that means I’m probably on to something. Specifically, I will declare this unit successful if the majority of students realize:

1) Their views are informed by their environment

2) Other points of view are as valid as theirs

3) Tensions between groups are current problems, not just the stuff of history books

4) Texts worth analyzing and the new perspectives they offer are everywhere: on TV, in books, in the movie theatre, on the radio, on street signs, etc.

5) There are multiple ways to read those texts

6) Civil and intellectual debate should replace intolerance and avoidance

LESSON 1: INTRODUCTION

Materials:

1) Handout 1 (Survey)

2) Handout 2 (Gold Dust Chapter “Shortchanged”)

Objective: The students will examine their own prejudices about the appearance of characters based on scarce verbal descriptions. The students will deconstruct those prejudices and notice changes in their preconceptions after they confront visual representations of the characters. Then the students will deconstruct those prejudices again as they read deeper into the text of a young adult novel.

Process:

1) To gauge students’ sense of their own beliefs, they will fill out a form (Handout 1) that asks them to give numerical values to their beliefs on eight of the most controversial issues of the day. These handouts will be collected and used for an assignment at the end of the unit, when students will argue a perspective opposite one of the beliefs the survey said they held most closely (5 minutes).

2) The teacher will read aloud the first two pages of Gold Dust, a passage that introduces the first two characters but gives no physical description. The teacher MUST NOT tell the students what is being read. During the reading, the students will take notes on what each character looks like (5 minutes).

3) The teacher will distribute a copy of the first two pages (Handout 2) to each student and have the class read silently. During their reading, students will write down more notes on the physical appearance of each character (5 minutes).

4) At the chalkboard, the teacher will lead as the class fills out a graphic organizer of the physical appearances of the characters (10 minutes).

5) The teacher will hand out a copy of Gold Dust. After the students check the last page to see how long the book is, the teacher will ask the students how the images on the cover differ from the data in their graphic organizers (15 minutes).

Homework: Assign the students a triple-entry in their blogs (which are Internet-based logs. Students who have difficulty accessing the Internet will be allowed to keep blogs offline).

1) Write 100 words about which character you liked more during the in-class reading.

2) Write 100 words about which character you liked more after seeing the cover art.

3) Then read the first three chapters (14 pp.) and write 100 words on which character you like more now.
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Handout 1

1) Roe v. Wade should be overturned, ending the right to terminate a pregnancy.

5


4

3

2

1

Strongly Agree 
Agree 

Not Sure 
Disagree 
Strongly Disagree

2) No state should have the right to sentence its criminals to death.

5


4

3

2

1

Strongly Agree 
Agree 

Not Sure 
Disagree 
Strongly Disagree

3) Drugs should be legalized and regulated by government to stop drug-related crimes.

5


4

3

2

1

Strongly Agree 
Agree 

Not Sure 
Disagree 
Strongly Disagree

4) States should not sanction marriage between same-sex couples.
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4

3

2

1

Strongly Agree 
Agree 

Not Sure 
Disagree 
Strongly Disagree

5) God should be taken out of the pledge of allegiance.
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4

3

2

1

Strongly Agree 
Agree 

Not Sure 
Disagree 
Strongly Disagree

6) Public buildings should be allowed to post the 10 Commandments.
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4

3
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1

Strongly Agree 
Agree 

Not Sure 
Disagree 
Strongly Disagree

7) Public schools should compel their students to take sex education classes.
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4

3

2

1

Strongly Agree 
Agree 

Not Sure 
Disagree 
Strongly Disagree

8) America was justified in going to war in Iraq.

5


4

3

2

1

Strongly Agree 
Agree 

Not Sure 
Disagree 
Strongly Disagree
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Handout 2

Napoleon Charlie Ellis showed up just after Christmas. When he landed here there was almost a foot of snow on the ground. When he took off from Dominica, there probably was not.

That was the first shortchanging he got. The second was that they shoved him back down into seventh grade when he was supposed to be in eighth. Language problems was what they were talking about. What language did you speak back home in Dominica, I asked him. English, he told me, and told me in some pretty fine English, I must say. So I didn’t quite get why they did that. Anyway.

“They announced my name when I came in,” he said to me. “So you have the advantage of me.”

“Huh?”

“What is your name?”

“It ain’t half what your name is.”

“Ain’t?” Napoleon Charlie Ellis asked me, sounding very surprised. My ain’t never surprised anybody in the past. Mr. Ellis apparently expected Boston, Massachusetts, USA, Hub of the Solar System, Athens of America, to be an Ain’t-Free-Zone. It would be my job to enlighten him.

Richard Riley Montcreif, I told him. Ain’t it purdy? I added. I was loaded with confidence that day, and lots of days before then too. Meeting people, talking to people, mixing … I never had any problem with that the way a lot of people do.

Napoleon Charlie Ellis stuck out his hand, right there in the boys’ bathroom, and after a small pause I stuck out mine. My hand.

It was an excellent shake, kind of formal, kind of hard, little bit squeezy. I had very little experience with the hand-shaking bit since it was never really much of a thing in my circle, and I never figured it to be all that crammed with meaning, the way grown men take it so seriously. But if I wanted to try thinking that there was more to it than a couple trying to show each other how firm their grip was, I might have thought, this feels like the hand of somebody I could like.

But I didn’t want to try thinking that. Don’t make things more complicated than they should be would be my philosophy if I had one. So.

It was a fairly tough grip to match squeeze for squeeze if it came down to it. That was what I thought mattered about the handshake of Napoleon Charlie Ellis.
LESSON 2: COMMUNITY

Materials: 

1) Gold Dust, Chapters “Shortchange,” “Hard Down the Middle,” and “Community”

2) VHS or DVD of Remember the Titans

3) VHS or DVD player and monitor

4) Handout 3 (Theme for English B by Langston Hughes)

Objective: Students will understand the intolerance of Boston in 1975, the setting of Gold Dust, and in other parts of the country. Students will see how byproducts of intolerance still exist in their communities. Students will interpret intolerance by analyzing film techniques such as setting, acting, camera angles, sound and dialogue. Students will understand that some people use the word community to unite, and some use the word to divide. Then students will collect data and interpret information to better understand diversity.

Process: 

1) The class will watch a 20-minute clip from Remember the Titans, an award-winning Disney movie about a Virginia high school football team that struggles, but eventually embraces, its racial differences during forced busing in the 1970s. In the scene, white and black students leave for football camp determined to undermine the other group. When they are compelled to interact, they find enough common experiences to build relationships. However, their acceptance of each other comes under fire when they return home to the intolerance of their families and friends. Divide the class into five groups: 1) A group examining setting; 2) a group examining acting; 3) a group examining camera angles; 4) a group examining sound; 5) a group examining dialogue. The sound and dialogue groups MUST NOT look at the screen. They will only note what they hear (20 minutes).

2) Groups will discuss how their film technique expressed the intolerance experienced by each group and their resolution of that divide. Groups will relay their findings to the entire class (10 minutes). 

3) As a class, define community. Then define community, according to Richard (10 total).

4) Distribute Theme for English B by Langston Hughes (Handout 3).

Homework: 

1) The students will go online to find the racial breakdown of their county and write 250 words on the (dis)similarities between Boston and Virginia in the 1970s and their hometown today.

2) They will read the next chapter in Gold Dust, “Snap Crackle Pop” (3 pp.)

3) They will read Langston Hughes’ Theme for English B (Handout 3).
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Handout 3

THEME FOR ENGLISH B

By Langston Hughes

The instructor said, 

Go home and write 
a page tonight. 
And let that page come out of you--- 
Then, it will be true. 

I wonder if it's that simple? 
I am twenty-two, colored, born in Winston-Salem. 
I went to school there, then Durham, then here 
to this college on the hill above Harlem. 
I am the only colored student in my class. 
The steps from the hill lead down into Harlem 
through a park, then I cross St. Nicholas, 
Eighth Avenue, Seventh, and I come to the Y, 
the Harlem Branch Y, where I take the elevator 
up to my room, sit down, and write this page: 

It's not easy to know what is true for you or me 
at twenty-two, my age. But I guess I'm what 
I feel and see and hear, Harlem, I hear you: 
hear you, hear me---we two---you, me, talk on this page. 
(I hear New York too.) Me---who? 
Well, I like to eat, sleep, drink, and be in love. 
I like to work, read, learn, and understand life. 
I like a pipe for a Christmas present, 
or records---Bessie, bop, or Bach. 
I guess being colored doesn't make me NOT like 
the same things other folks like who are other races. 
So will my page be colored that I write? 
Being me, it will not be white. 
But it will be 
a part of you, instructor. 
You are white--- 
yet a part of me, as I am a part of you. 
That's American. 
Sometimes perhaps you don't want to be a part of me. 
Nor do I often want to be a part of you. 
But we are, that's true! 
As I learn from you,
I guess you learn from me--- 
although you're older---and white--- 
and somewhat more free. 

This is my page for English B. 

LESSON 3: FOUND POETRY

Materials: 

1) Gold Dust, Chapter “Snap Crackle Pop”

2) Handout 3 (Theme for English B By Langston Hughes)

Objective: Students will become comfortable with a free exchange of ideas through a free exchange of language. Student will use found poetry to learn that poetic elements exist everywhere. That will turn all things into a source of language, and therefore ideas. Asking students to look at a familiar text with new eyes makes them comfortable with bringing new perspectives to old ideas. This will make them less rigid in their thinking and more open to experimentation. Learning to recast a text in a different genre will make students more insightful readers and develop their creativity in thinking and writing. This lesson requires students to examine descriptive language, and then create something new from something old. 
Process:

1) Divide the class into seven groups to discuss “Snap Crackle Pop” from Gold Dust and Theme for English B. Here are the groups: 1. A group examining onomatopoeia in the Gold Dust passage; 2 A group examining imagery in the Gold Dust passage; 3. A group examining tone in the Gold Dust passage; 4. A group examining consonance in the Theme for English B; 5. A group examining assonance in the Theme for English B; 6. . A group examining imagery in the Theme for English B; 7. A group examining tone in the Theme for English B. (10 minutes)

2) The class will reconvene as each group informs the rest of the class how their literary element works in the text they discussed (15 minutes for the groups to relay their findings).

3) The class will discuss/debate if “Snap Crackle Pop” is poetry? (15 minutes)

Homework:

1) Write a poem that begins: “The instructor said,” uses at least 10 phrases from “Snap Crackle Pop” and at least two lines from Theme for English B. A phrase can be anything from an entire sentence to a single word. Students will post their poem on the class Blackboard site.

2) Read Chapters “Seventeen Squared” and “Sting” (25 pp.). 

LESSON 4: PERFORMANCE

Materials:

1) Gold Dust, Chapters “Seventeen Squared” and “Sting””

2) Handout 4 (Dialogue only of the opening scene in “Seventeen Squared”)

3) Handout 5 (Dialogue only of the batting cage scene in “Sting”)

Objective: Students will deepen their understanding of the relationships between characters by acting out those characters’ motivations. Students will communicate those discoveries to an authentic audience and enrich their understanding of the social issues discussed in the text. Students will learn how decisions made by writers, directors and actors influence how the reader or viewer makes meaning.

Process:

1) Select two sets of three actors and two sets of two actors. The rest of the class will direct while their classmates act. Distribute lines (Handouts 4 and 5) to the entire class (5 minutes).

2) Have the first set of three actors perform the dialogue between Butchie, Richard and Napoleon at the beginning of chapter “Seventeen Squared” (5 minutes).

3) Have the second of three actors perform the dialogue between Butchie, Richard and Napoleon at the beginning of chapter “Seventeen Squared” but this time the class of directors must make wholesale changes to the performance (10 minutes).

4) Have the first set of two actors perform the dialogue between Richard and Napoleon in the batting cage scene in “Sting” (5 minutes).

5) Have the second set of two actors perform the dialogue between Richard and Napoleon in the batting cage scene in “Sting” but this time the class of directors must make wholesale changes to the performance (5 minutes).

6) Each member of the class will tell the other members “one thing that I learned” about the characters from the exercise (10 minutes).

Homework: Read the next two chapters in Gold Dust, “Girl 17” and “Mulligatawny Soup” (28 pp.)
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Handout 4

1: I can’t stand this for one more day.

2: Hey, Butch

1: Walk a half-mile. Take the bus to Forest Hills. Wait in the freezing cold for another stinking bus. Walk another two blocks. And for what?

2: To get to school?

1: And why am I even doing this? Why am I even here? I’m sittin’ with them anyway now, and I’ll probably be sitting’ with more of ‘em. Until my old man finds me a school three buses away. Forget about it. Nothing personal.

3: Nothing personal? Tell me, is it that you think I’m deaf, or that I’m stupid and cannot understand the words? Of course it is personal. You are talking about persons, and I am one of them. You traveled two buses to get here. So? I traveled two thousands miles. And to sit with you?

1: So who asked you to? It’s not like we had a shortage of you people.

2: Listen. Butchie said forget about it. Didn’t you hear that? He said forget about it. When a guy says forget about it, it’s supposed to be the end of it, so that’s the end of it. See, you just need to not make such a big deal out of stuff. Relax, Napoleon. Like the commercial says, right? No prob-lems. Right? No prob-lems.

3: That’s the Bahamas.
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Handout 5

1: A batting what?

2: Cage. It’s a practice facility. Somebody invented this thing so that you could practice baseball against live pitching—well, sort of live—all day, all night, all year even if you were totally friendless and everything. Total baseball. Brings tears to my eyes just thinking about it.

1: I will not be getting into any cage.

2: No, no man it’s not that kind of—

1: My uncle back in Dominica told me this would happen. He said if we dared come to this place, some white man would try to put me in a cage.

2: That is so unfair. That hardly ever—

LESSON 5: FEMINIST AND TRAVEL THEORIES

Materials: 

1) Handout 6 (Quotations from the book that can be used with Feminist and/or Travel lenses)

Objective: Students will analyze quotations to discover what ideas, themes and biases certain characters do not consider about those with whom they interact. Students will see various perspectives through the humorous ignorance of the main character. Students will learn new strategies to read texts and activate their ability for critical analysis.

Process: 

1) The teacher will lecture and give a brief overview of the Feminist and Travel Theory lenses to the students. The students will take notes on these different readings of texts (10 minutes).

2) Distribute the quotation sheet (Handout 8) and divide the students into seven groups: one for each quotation. Students will apply a lens to the quotation and interpret according to the corresponding theory (10 minutes).

3) The teacher will dramatically read chapter “Girl 17” (10 minutes), a scene that introduces book’s only strong female character, who is also a good traveler.

4) The students will apply the Feminist and Travel lenses to Richard’s treatments of Beverly and Napoleon (10 minutes).

Homework: 

1) Answer the following questions in your blog: If you were Richard’s friend, would you rather be female or from another country? Why?

2) Read the next two chapters in Gold Dust, “Winter Haven” and “Foreign Territory” (30 pp.)

3) Begin the WebQuest on “Equality,” at http://geocities.com/vonnegutquest. This WebQuest contains five tasks that ask students to analyze the positive and negative aspects of the American ideal of equality. The students will have two weeks to complete the five tasks. All work for this WebQuest MUST be done outside class. 
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Handout 6

1. We called her “Redheaded Beverly” to distinguish her from regular Beverly. Regular Beverly had sandy hair and had attended St. C’s since first grade and walked to school because she was from the neighborhood. Redheaded Beverly, on the other hand, was interesting and weird and not like anybody else (44).

2. It was the best place and time to talk to a girl, because it was almost as if you weren’t doing it (44).

3. I knew all I needed to know about everybody. And everybody knew all they needed to know about me. That was the joy of never going anywhere, never meeting anyone (51).

4. ‘Fish is what people eat when they can’t find any real food. It’s like disaster food.’ As he often, mysteriously does, Napoleon seemed to take this personally. (62)

5. I knew once I showed him baseball, the way I knew baseball, that the cricket stuff just wouldn’t be an issue anymore (89).

6. I busied myself pulling apart my roll, which was hard and crackly on the outside and kind of slick and hollow on the inside. This might have been a fancy place, but they could learn a thing from Wonder bread (98).

7. He took some Junior Mints. Offered me some Good & Plenty. I took one, to be sociable, but Good & Plenty are awful, and I thought everybody knew that (121).

8. She did look like the Godzilla movies (123).

LESSON 6: IDENTIFICATION

Materials: 

1) Gold Dust chapters “Winter Haven” and “Foreign Territory”

2) Handout 7 (Images of Fred Lynn and Jim Rice)

3) VHS or DVD of Curse of the Bambino
4) VHS or DVD player and monitor

Objective: Students will examine and analyze non-print texts, from baseball card images to documentary films. Students will act out a scene of the print text to deepen their understanding of the characters’ emotions. Students will make connections between print and non-print texts, and convey their discoveries to an authentic audience.

Process:

1) Distribute images of Fred Lynn and Jim Rice (Handout 7), real baseball players who are anecdotal characters in Gold Dust. Lynn is white and Rice is black, and, for this distinction, received grossly different treatment in racially charged Boston in the 1970s. The teacher will ask the class who is who. The class will discuss why they made certain assumptions. The class will also discuss who Richard identifies with and why and who he identifies Napoleon with and why (10 minutes). 

2) Show a clip from Curse of the Bambino, an HBO documentary about the Boston Red Sox 86-year World Series drought. The clip talks about Boston’s owners, the Yawkey family, some of the most ardent racists in the history of a sport that could be defined by racism for its first 170 years. Boston, the last big-league team to sign black players (nearly two decades after Jackie Robinson broke the color barrier) became the last bastion for racial hardliners. That is an oft-ignored part of that team’s history, but it should be known by fans who cheer for the uniform without knowing the strife black players endured to wear it. (5 minutes)

3) The class will discuss why, in Richard’s mind, he and Napoleon are the second coming of Fred Lynn and Jim Rice. Like most baseball fans of that era, Richard assumes the persona of his favorite player, a fellow Caucasian (5 minutes).

4) To display the discomfort Richard feels during the “fancy” dinner with Napoleon’s father, the class will perform Tableaux Vivants, or living pictures, of the scene. Students will block the scene while the rest of the class instructs their postures, expressions and gestures. This process will force the students to get inside the heads of the characters, assess motivations and witness interactions. The teacher will take a digital photo of the tableaux and post it to the class Web site (20 minutes).

Homework: 

1) Answer the following questions in your blog:  How is Richard’s discomfort at dinner (dis)similar to Napoleon’s discomfort in activities Richard suggests? 

2) Go to the class Web site and look at the Tableaux Vivant of other section. Compare their class’ photo to yours. What is different about their interpretation? Start a Blackboard thread on the (dis)similarities between your classes’ Tableauxs.
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Handout 7

LESSON 7: POINT OF VIEW

Materials: 

1) Gold Dust chapter “Not Cricket”

2) VHS or DVD of Fog of War
3) VHS or DVD player and monitor

Objective: Students will discover relationships between characters and scenes, and understand the impact of point of view on story telling. Students will apply knowledge of literary terms to print and non-print texts.

Process:

1) Discuss the (dis)similarities between Gold Dust chapters “Sting,” when Richard teaches a reluctant Napoleon, and “Not Cricket,” when Napoleon teaches a reluctant Richard. Why does point of view determine power in a novel (20 minutes)?

2) Show a short clip from Fog of War, an Academy Award-winning documentary about former U.S. Defense Secretary Robert McNamara. The scene shows the firebombing of 67 Japanese cities during World War II, and McNamara explains that he and other American military brass would have been tried “as war criminals” if the United States had lost the war. Discuss why winning determines point of view (10 minutes).

3) Discuss how Gold Dust would change as a story if Napoleon narrated (10 minutes).

Homework: Read Gold Dust chapters “There But Not There,” “Gone Bananas” and “Impossible Dream.”

LESSON 8: AUDIO LITERACY

Materials: 

1) Garth Brooks CD Sevens
2) CD Player

Objective: Students will acquire information from an audio text, synthesize that new knowledge and relate it to a print text. Students will integrate print and audio texts to make meaning.

Process: 

1) Play “Belleau Wood,” a Garth Brooks song based on true events during the European Theatre of World War II. On Christmas Eve, both German and American soldiers interrupted the battle to sing “Silent Night.” Then they resumed the battle after the calm wore off (5 minutes).

2) Play “Belleau Wood” again, but have students take notes on words and phrases that stand out (5 minutes).

3) Compile a chalkboard list of words and phrases and organize the list under common themes. Show how the singer makes the process of seeing the other side of things sound so easy. Talk about the naivety of statements such as “Can’t we all just get along” (15 minutes)?

4) Discuss how the joint singing of the German and American soldiers is (dis)similar to Richard declaring Butch “is as foreign as Napoleon” because he is bussed to St. C’s from another part of Boston (15 minutes).

Homework: 

1) Answer the following questions in your blog: Garth Brooks makes finding common ground sound so easy in his song. Use the interaction of Richard and Napoleon to show why point of view makes that difficult?

2) Read “Telephone Man,” a short story by Chris Crutcher.

LESSON 9: INTOLERANCE

Materials:

1) “Telephone Man,” a short story by Chris Crutcher

Objective: Students will build on the previous Point of View lesson (#7) and speak their findings to a large group.

Process: 

1) Ask if the text is too taboo to teach and record student responses (5 minutes).

2) Break the students into four groups; Group 1 will discuss how the story would change if Hawk narrated the fight scene; Group 2 will discuss how the story would change if one of the Asian gang members narrated the fight scene; Group 3 will discuss how the story would change if Jack’s father narrated the fight scene; Group 4 will discuss how the story would change if the principal narrated the fight scene (20 minutes).

3) Each group will report their findings to the class (15 minutes).

Homework: Go online and read the following five links about the controversy surrounding “Telephone Man” and why it pushed Athletic Shorts, the anthology it is printed in, to No. 64 on ALA’s list of most challenged books. 

This one deals with a controversy in Gregory, Texas in January, 2003: 

http://www.aboutcrutcher.com/index.2ts?page=censorship
ATHLETIC SHORTS CHALLENGED IN TEXAS

G-P school board votes to keep hotly argued book 
Members say that its value outweighs objections 

These four deal with a controversy in Atchinson, Kansas in Sept., 2004:

http://www.aboutcrutcher.com/index.2ts?page=censorship
AHS library takes book off shelves

Committee to review ‘Athletic Shorts’

http://www.atchisondailyglobe.com/main.asp?Search=1&ArticleID=3308&SectionID=11&SubSectionID=18&S=1
Banning books takes away freedom

http://www.atchisondailyglobe.com/Main.asp?SectionID=16&SubSectionID=33&ArticleID=3310
Author in question plans visit

http://www.atchisondailyglobe.com/Main.asp?SectionID=16&SubSectionID=33&ArticleID=3321
Crutcher captivates audience

LESSON 10: INTOLERANCE (PART DEUX)

Materials:

1) “Telephone Man,” a short story by Chris Crutcher

2) Persepolis, a graphic novel by Marjane Satrapi

Objective: Students will come face-to-face with conflicts of perspective that have led to violent disagreement. Students will debate tolerance and decency. Students will address these conflicts and write to authentic audiences to find civil solutions to avoid violent disagreement.

Process: 

1) Ask if it is intolerant to call racists “ignorant” Reference quotations from Jack, the protagonist, a racist who displays his ignorance in a slew of ways. These are the first references to statements he repeats: “I can’t think of anything to say” (138), “I don’t get it” (139) and “it confuses me” (142). Several characters tell him “you just don’t think” (143). He soils himself twice after eating strawberry shampoo and box of Bisquick because he doesn’t have time to make biscuits and jam. When his ideas are challenged, he convinces himself he is right because “my dad told me” (148). He admits “it’s hard to get the words in my head out so they sound right” (149), and “I got to think a little bit, which is something I don’t usually like to do because it makes me feel nervous” (153-154). Both are sharp contrasts from his assertion that “communication is my business” (142). (35 minutes).

2) Give homework assignment (5 minutes).

Homework: 

1) Students will write one of two assignments due after the weekend. For those who said the text was too taboo to teach at the beginning of Lesson 9, they must write a letter to Chris Crutcher inviting him to come to this school, like he did in Atchinson, Kansas, to defend his book against charges that it is racist. For those who said the text should be taught in school, write a letter to the school board arguing for the removal of Crutcher’s book from the school library. 

2) Read Persepolis, a graphic autobiography by Marjane Satrapi

3) Finish Gold Dust before Lesson 12.

LESSON 11: GRAPHIC TEXT

Materials: Persepolis, a graphic autobiography by Marjane Satrapi

Objective: Students will acquire knowledge through a graphic autobiography. Students will dissect how the work makes meaning visually and graphically. 

Process:  

1) This whole period will be a class discussion, which will begin by asking the students what changed about their idea of Iran after reading this graphic autobiography (15 minutes).

2) Isolate frames and discuss how they make meaning verbally and visually (25 minutes).

Homework: 

1) Pick five frames, either those discussed in class or not, and redraw them from the point of view of a character other than Marjane.

2) Finish Gold Dust before Lesson 13.

LESSON 12: GRAPHIC TEXT (Part Deux)

Materials: Persepolis, a graphic novel by Marjane Satrapi

Objective: Students will apply their knowledge of literary theory (Lesson #5) and work in tandem to use those theories to transmit meaning to their classmates. Students will differentiate their theoretical criticism of print and non-print messages.

Process:

1) Pair off the students and have each group review a chapter, but analyze it through either the travel or feminist lenses (15 minutes).

2) Each group will make a two-minute presentation about their chapter. Analysis must include at least one reference to text and one reference to the art (25 minutes).

Homework: Answer the following question in your blog: Why is Richard more tolerant than Napoleon? Why is Napoleon more tolerant than Richard? Bring your response to class.

LESSON 13: DEBATE PREP

Materials: Gold Dust
Objective: Students will prepare a structured debate analyzing the characters’ level of tolerance. Students will learn the processes of civil discussion. Students will apply their skills of close reading to a variety of texts to formulate cohesive, cogent arguments in support of their thesis.

Process:

1) Divide class into four groups: Groups 1 and 3 will argue that Richard is more tolerant; Groups 2 and 4 will argue that Napoleon is more tolerant. Explain to the students that they can only score a point for their side by citing a specific reference to the text. Groups will lose points if every member does not score at least one point (5 minutes).

2) Allow the groups the remainder of the period to prepare their arguments (35 minutes).

Homework: Make note cards for the points you intend to discuss during the debate.

LESSON 14: DEBATE DAY

Materials: 

1) Handout 8 (Debate score sheet)

2) Handout 9 (Individual assignment sheets)

Objective: Students will engage in, and analyze others engaged in, civil debate. Students will work cooperatively to demonstrate their understanding of the novel, their ability to apply its lessons, their knowledge of theory and point of view. Students will write persuasive appeals to an authentic audience. Students will argue in support of an idea they expressed complete disapproval of, to show their ability to see multiple perspectives on complex, global issues.

Process:

1) Have Group 1 debate Group 2 (15 minutes)

2) Have Group 3 debate Group 4 (15 minutes)

3) Have Groups 3 and 4 give their score sheets (Handout 11) to Groups 1 and 2; and have Groups 1 and 2 give their score sheets (Handout 11) to Groups 3 and 4 (5 minutes).

4) Distribute personalized assignment sheets to each student. The sheet will give the student a choice of writing topics predicated on their individual responses from the survey during Lesson 1. Students will A) pick one of the issues they circled as a 5 (Strongly Disagree) and write a 500-word letter to themselves, persuading their “pre-unit” self to endorse that issue; or B) pick one of the issues they circled as a 1 (Strongly Agree) and write a 500-word letter to themselves, persuading their “pre-unit” self to condemn that issue (5 minutes).
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Handout 1

DEBATE SCORING SHEET

Group 1
Fact, strongly supported by citation (+2)
Fact, weakly supported by citation (+1)
Inaccurate statement (-1)
Yelling, trash-talk, disrespect, etc. (-2)

Member 1





Member 2





Member 3





Member 4





Member 5





Group 2
Fact, strongly supported by citation (+2)
Fact, weakly supported by citation (+1)
Inaccurate statement (-1)
Yelling, trash-talk, disrespect, etc. (-2)

Member 1





Member 2





Member 3





Member 4





Member 5





Group 3
Fact, strongly supported by citation (+2)
Fact, weakly supported by citation (+1)
Inaccurate statement (-1)
Yelling, trash-talk, disrespect, etc. (-2)

Member 1





Member 2





Member 3





Member 4





Member 5





Group 4
Fact, strongly supported by citation (+2)
Fact, weakly supported by citation (+1)
Inaccurate statement (-1)
Yelling, trash-talk, disrespect, etc. (-2)

Member 1





Member 2





Member 3





Member 4





Member 5
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Handout 9


You strongly favored
You strongly opposed
You can write a letter supporting
You can write a letter condemning

Roe v. Wade should be overturned, ending the right to terminate a pregnancy.

x
x


No state should have the right to sentence its criminals to death.





Drugs should be legalized and regulated by government to stop drug-related crimes.
x


x

States should not sanction marriage between same-sex couples.

x
x


God should be taken out of the pledge of allegiance.
x


x

Public buildings should be allowed to post the 10 Commandments.

x
x


Public schools should compel their students to take sex education classes.





America was justified in going to war in Iraq.

x
x


