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This unit plan will teach 11th-grade English & Language Arts Regents students various aspects of The Curious Incident of the Dog in the Night-time. This novel, published in 2003, tells a mystery through the eyes of a 15-year-old British boy with a rare form of autism. He is a brilliant, observant, good-hearted narrator, the type of voice students do not hear often enough. The novel is a National Bestseller, a New York Times Notable Book and a Whitbread Book of the Year.

During this unit, students will fulfill all four New York State standards and most of the dozen set down by NCTE, but they will take away much more than skills for high marks on state exams. This unit scaffolds instruction to heighten students’ literacy with print, visual and audio text. During this unit, students will gain a deep sense of character, setting and tone by performing many scenes that they stage themselves.

This unit assumes a 28-student class that is working on its seventh novel unit of the year. That assumption is made because I intend to spend a day during each unit to teach a different literary theory. This will help students build a library of literary theories that they can use on the Critical Lens essay on the Regents exam or with every text (print and non-print) they ever come across. Lesson #6 will be a Theory Relay that will incorporate six theories learned in previous units. Deconstruction is the featured criticism in this unit.

This unit is scheduled to last three and a half weeks. I have scheduled 18 40-minute class periods. If a teacher finds these lessons too cumbersome (some groups are tougher to organize for group work or performance, both bulwarks of this unit) to complete in 18 periods, this unit suggests how lessons can be scaled back, remodeled or removed. Of course, with an 18-day lesson, a teacher could add days to accomplish the unit in its entirety.

This unit depends on students having regular access to technology. The students will make 16 entries in Blogs. Though these feel like journals, students will be told that their Blogs will be public records and they may want to withhold anything they don’t want to become known. If particular students cannot access computers daily, they can keep their Blog offline, and type their responses online in less regular intervals. All students must be able to complete a WebQuest in the first week of the unit. If students do not have home Internet access, the teacher can contact staff members at the local and public libraries to extend normal time limitations and allow students to accomplish all five WebQuest tasks. This class will also use a variety of multi-media resources (as many as 20 film clips and at least two music tracks). This unit plan assumes DVD and CD player. VHS and audio cassette could substitute, but will slow down the timeline.

Ultimately, students will take away a great sense of empathy for a unique character. They will deepen their understanding of character development, narrator, setting, foreshadowing, metaphor, simile, idiom, Christ figures and descriptive grammar. Students will encounter existentialism and experiment with genre from epistolary to mystery to found poetry. Students will read excerpts from Albert Camus, Jonathan Edwards, Edgar Schuster and Walt Whitman. 

Unit Evaluation

1. Performance (30 percent): The students will perform throughout the unit, but only two of the assignments will be specifically graded. The rest will fall under the umbrella of class participation. The final performance (Lesson 15) accounts for 25 percent of the total grade. The tableaux vivants (Lesson 2) will account for 5 percent of the final grade. Both will be group grades.

2. Formal writing (30 percent): The students will complete four short writing assignments, which will be worth a total of 10 percent. The final writing assignment, a persuasive letter to the narrator of The Curious Incident of the Dog in the Night-time, will be worth 20 percent.

3. WebQuest (15 percent): Each of five tasks will be worth 3 percent.

4. Blog (15 percent): There will be 16 Blog entries, so students will be allowed to miss one and still receive full credit. Students may complete all 16 to receive an extra-credit percentage point that can be applied to other portions of the unit evaluation.

5. Class Participation (10 percent): Students will participate in class every single day. The teacher will note that participation in whatever method he/she sees fit.

6. Extra credit (5 percent): If students feel they are lacking in one of the five categories, they can complete one of three extra-credit assignments to make up points. 


Monday
Tuesday
Wednesday
Thursday
Friday

Week 1

Pages 1-82
LESSON 1

Read Around

& Actor’s Circle
LESSON 2

Tableaux Vivants
LESSON 2 (cont.)
Tableaux Vivants & Songs of Chris.
LESSON 3

Existentialism
LESSON 4

Deconstruction of the 10 Commandments

Week 2

Pages 83-176
LESSON 5

Narrator Shift
LESSON 6

Theory Relay
LESSON 7

Computer Room
LESSON 8

Metaphors & Other Lies
LESSON 9

Dramatic Grammar

Week 3

Pages 176-221
LESSON 10

Fore-shadowing
LESSON 11

Resetting the Scene
LESSON 12

Show, Don’t Tell
LESSON

13

Make Sounds, Not Words
LESSON

14

Found Poetry

Week 4

FINAL

SCENES
Lesson 15

Final Perform.

Groups

1-3
Lesson 15

(cont.)
Final Perform.

Groups

4-6
Lesson 15

(cont.)
Final Perform.

Groups

7-9



Lesson 1: You’re Serious Aren’t You?

Reading covered: Pp. 148-151

What’s on for today and why: Students will read and perform a scene from The Curious Incident of the Dog in the Night-time to gain comfort with performance, which will be a major portion of this unit plan, gain access to the central character and hone their close reading skills, a major asset for writing Regents essays. Asking students to act the character takes him off the page and turns him into a real, serious being.

What to do: 

1) Read Around: The students will arrange their desks in a circle as the teacher distributes a sheet with the dialogue (all the text that is not dialogue will be removed) of the interaction between Christopher Boone and a police officer at the Swindon train station. DO NOT tell the students the source of the dialogue. Each student and the teacher will read a line until they finish the scene. Then the teacher will ask pointed questions about the interaction, such as who are the two characters? Where are they? What are they discussing? When is this taking place? How long have they known each other? What do they look like? How old are they? What do they do for work? What is unique about their interaction? Which character is more important to the story? Students will support their answers with specific textual references (25 minutes).

2) Actor’s Circle: After they answer those questions, two volunteers will act out the scene mid-circle with direction from the rest of the class. Each student who offers a direction must support that instruction with specific textual references. Encourage actors to question the decisions of the directors so the class can arrive at a consensus (10 minutes).

3) Books in their Hands: Distribute The Curious Incident of the Dog in the Night-time. Have students turn to page 148 and discover what they just acted out is actually part of a novel (5 minutes).

4) Homework:

a) Read pp. 1-21 

b) Answer in your Blog: What do you know about Christopher after the reading?

c) Give: URL for the WebQuest (http://www.geocities.com/curiousdogwq/curiousindex.html) that will be due in a week (before Lesson #6)

How did it go: The strength of this lesson depends on the teacher’s ability to show students the uniqueness of Christopher’s interactions with others, without making him seem freakish. Characterizing him as different, but not weird, will establish proper pathos for the WebQuest, which asks the students to empathize with Christopher and his father. Consider the Read Around successful if students can answer the questions and tie those answers to specific lines of dialogue. Consider the Actor’s Circle a success if students can articulate why they made specific directorial or acting choices. This lesson can generate a long-term benefit by showing students that a teacher can begin a text in the middle, and turn a novel into a play, demonstrates that texts are not things to be feared. Texts exist for their manipulation. This will prove invaluable during Lesson 4, which will introduce students to deconstruction, a literary theory that depends on the reader taking ownership of a text. 
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Handout 1

1: Anyone at home? Are you all right young man?

2: No.

1: The lady at the café said you’ve been here for 2½ hours, and when she tried to talk to you, you 

were in a complete trance. What’s your name?

2: Christopher Boone.

1: Where do you live?

2: 36 Randolph Street.

1: What are you doing here?

2: I needed to sit down and be quiet and think.

1: OK, let’s keep it simple. What are you doing at the railway station?

2: I’m going to see Mother.

1: Mother?

2: Yes, Mother.

1: When’s your train?

2: I don’t know. She lives in London. I don’t know when there’s a train to London.

1: So, you don’t live with your mother?

2: No. But I’m going to.

1: So, where does your mother live?

2: In London.

1: Yes, but where in London?

2: 451c Chapter Road, London NW2 5 NG.

1: Jesus. What is that?

2: That’s my pet rat, Toby.

1: A pet rat?

2: Yes, a pet rat. He’s very clean and he hasn’t got bubonic plague.

1: Well that’s reassuring.

2: Yes.

1: Have you got a ticket?

2: No.

1: Have you got any money to get a ticket?

2: No.

1: So, how precisely were you going to get to London, then?

2: I have a cashpoint card.

1: Is this your card?

2: No, it’s Father’s.

1: Father’s?

2: Yes, Father’s.

1: OK.

2: He told me the number.

1: Why don’t you and I take a stroll to the cashpoint machine, eh?

2: You mustn’t touch me.

1: Why would I want to touch you?

2: I don’t know.

1: Well neither do I.

2: Because I got a caution for hitting a policeman, but I didn’t mean to hurt him and if I do it 

    
again I’ll get into even bigger trouble.

1: You’re serious, aren’t you.

2: Yes.

1: You lead the way.

2: Where?

1: Back by the ticket office.

Lesson 2: His face was drawn (Day 1)

Reading covered: Pp. 1-21

What’s on for today and why: The students will cooperatively create living pictures to depict 13 interactions that Christopher describes during the first 13 chapters. Physically arranging themselves as the characters will deepen students’ understanding of the action and relationships between characters. It will also bring the characters to life and make Christopher’s often monotone depictions seem more real. The homework assignments will continue to make Christopher real because they ask the students to write about the character in the constructs of two authentic voices. They will detail their knowledge of him in a Biopoem, a form the students will find familiar, because they will have written them about themselves earlier in the year. They will also apply their knowledge of Christopher and his world to the chronicling style of the 15th stanza of Walt Whitman’s Song of Myself. This requires students to integrate literary forms, explore differences in genre, create authentic poetry and assess their knowledge of the central character of a novel. All of these activities contribute to Regents tasks. 

What to do:

1) Tableaux vivants: Distribute assignment sheets (Handout 2) telling the students what group they are in and which of the 13 scenes they will be performing. Give the students 10 minutes to prepare and then randomly call on seven groups to demonstrate their tableaux vivants to the class. Each group will be given four minutes to arrange themselves in front of the class and then answer questions from the class about their depiction. Time will only allow seven of the 13 groups to demonstrate their living pictures on the first day, so tell each group to prepare like you will go today. If the remainder of the class can determine which scene the group is portraying, lead the class in inquiries about choices the group made in its portrayal. Take digital pictures of the tableaux vivants (40 minutes).

2) Homework:

a) Read Stanza 15 of Walt Whitman’s Song of Myself (Handout 3). Write at least 12 lines in Whitman’s style, but about things Christopher observed in the first 13 chapters

b) Answer in your Blog: How does Christopher catalogue informative details differently than Whitman?

How did it go: If the students make the scenes vivid for their classmates and begin to discuss characters motivations, postures, gestures, expressions, etc., put this one in the win column. The students should begin to see Christopher as the kind of puzzle he likes to solve, a complex amalgam of emotionless observations and emotional experiences. The students should deepen their understanding of Christopher and demonstrate an ability to take his character out of the book and apply other genres to discuss him. Note: Two groups are specifically designed to contract or expand to allow for absences. In the event of a severe number of absences, cut scenes to accommodate the number of students in class.
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Handout 2

You’re a member of Group ___________________

You will partner with ___________________   ___________________   ___________________

Your group will perform a living picture for the scene from The Curious Incident of the Dog in the Night-time marked with an X.

____ Chapter 3: Christopher finds Wellington (Requires 1 to 2 actors)

____ Chapter 5: Mrs. Shears discovers Christopher with Wellington (Requires 2 actors)

____ Chapter 7: Siobhan tells Christopher how to structure his book (Requires 2 actors)

____ Chapter 11: Policeman interrogates Christopher (Requires 2 actors)

____ Chapter 11: Christopher groans on the grass (Requires 1 actor)

____ Chapter 11: Policeman arrests Christopher (Requires 2 actors)

____ Chapter 17: Policeman radios his partner after Christopher hits him (Requires 3 actors)

____ Chapter 23: Christopher gives his property to the desk sergeant (Requires 2 actors)

____ Chapter 31: Father arrives at the precinct (Requires 2 to 4 actors)

____ Chapter 31: Father greets Christopher at the precinct (Requires 2 actors)

____ Chapter 31: The Lieutenant and Father interrogate Christopher (Requires 3 actors)

____ Chapter 41: Father and Christopher drive home (Requires 2 actors)

____ Chapter 41: Father and Christopher sit on the sofa (Requires 2 actors)
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Handout 3

Song of Myself By Walt Whitman

15

The carpenter dresses his plank, the tongue of his foreplane whistles its wild ascending lisp,

The married and unmarried children ride home to their Thanks-giving dinner,

The pilot seizes the king-pin, he heaves down with a strong arm,

The mate stands braced in the whale-boat, lance and harpoon are ready,

The duck-shooter walks by silent and cautious stretches,

The deacons are ordain'd with cross'd hands at the altar,

The spinning-girl retreats and advances to the hum of the big wheel,

The farmer stops by the bars as he walks on a First-day loafe and looks at the oats and rye,

The lunatic is carried at last to the asylum a confirm'd case,

(He will never sleep any more as he did in the cot in his mother's bedroom;)

The jour printer with gray head and gaunt jaws works at his case,

He turns his quid of tobacco while his eyes blurr with the man-uscript;

The malform'd limbs are tied to the surgeon's table,

What is removed drops horribly in a pail;

The quadroon girl is sold at the auction-stand, the drunkard nods by the bar-room stove,

The machinist rolls up his sleeves, the policeman travels his beat, the gatekeeper marks who pass,

The young fellow drives the express-wagon, (I love him, though I do not know him;)

The half-breed straps on his light boots to compete in the race,

The western turkey-shooting draws old and young, some lean on their rifles, some sit on logs,

Out from the crowd steps the marksman, takes his position, levels his piece;

The groups of newly-come immigrants cover the wharf or levee,

As the woolly-pates hoe in the sugar-field, the overseer views them from his saddle,

The bugle calls in the ball room, the gentlemen run for their partners, the dancers bow to each other,

The youth lies awake in the cedar-roof'd garret and harks to the musical rain,

The Wolverine sets traps on the creek that helps fill the Huron,

The squaw wrapt in her yellow-hemm'd cloth is offering moccasins and bead-bags for sale,

The connoisseur peers along the exhibition-gallery with half-shut eyes bent sideways,

As the deck-hands make fast the steamboat the plank is thrown for the shore-going passengers,

The young sister holds out the skein while the elder sister winds it off in a ball, and stops now and then for the knots,

The one-year wife is recovering and happy having a week ago borne her first child,

The clean-hair'd Yankee girl works with her sewing-machine or in the factory or mill,

The paving-man leans on his two-handed rammer, the reporter's lead flies swiftly over the note-book, the sign-

painter is lettering with blue and gold,

The canal boy trots on the tow-path, the book-keeper counts at his desk, the shoemaker waxes his thread,

The conductor beats time for the band and all the performers follow him,

The child is baptized, the convert is making his first professions,

The regatta is spread on the bay, the race is begun, (how the white sails sparkle!)

The drover watching his drove sings out to them that would stray, 

The pedler sweats with his pack on his back, (the purchaser higgling about the odd cent;)

The bride unrumples her white dress, the minute-hand of the clock moves slowly,

The opium-eater reclines with rigid head and just-open'd lips,

The prostitute draggles her shawl, her bonnet bobs on her tipsy and pimpled neck,

The crowd laugh at her blackguard oaths, the men jeer and wink to each other, (Miserable! I do not laugh at your 

oaths nor jeer you;)

The President holding a cabinet council is surrounded by the great Secretaries,

On the piazza walk three matrons stately and friendly with twined arms,

The crew of the fish-smack pack repeated-layers of halibut in the hold,

The Missourian crosses the plains toting his wares and his cattle,

As the fare-collector goes through the train he gives notice by the jingling of loose change,

The floor-men are laying the floor, the tinners are tinning the roof, the masons are calling for mortar,

In single file each shouldering his hod pass onward the laborers;

Seasons pursuing each other the indescribable crowd is gather'd, it is the fourth of Seventh-month, (what salutes of 

Cannon and small arms!)
Seasons pursuing each other the plougher ploughs, the mower mows, and the winter-grain falls in the ground;

Off on the lakes the pike-fisher watches and waits by the hole in the frozen surface,

The stumps stand thick round the clearing, the squatter strikes deep with his axe,

Flatboatmen make fast towards dusk near the cotton-wood or pe- can-trees,

Coon seekers go through the regions of the Red river or through those drain'd by the Tennessee, or through those of 

the Arkansas,

Torches shine in the dark that hangs on the Chattahooche or Altamahaw,

Patriarchs sit at supper with sons and grandsons and great-grandsons around them,

In walls of adobie, in canvas tents, rest hunters and trappers after their day's sport,

The city sleeps and the country sleeps, The living sleep for their time, the dead sleep for their time,

The old husband sleeps by his wife and the young husband sleeps by his wife;

And these tend inward to me, and I tend outward to them,

And such as it is to be of these more or less I am,

And of these one and all I weave the song of myself.
Lesson 2: His face was drawn (Day 2)

Reading covered: Pp. 1-21

What’s on for today and why: The remaining groups will perform their living pictures. The class will assess differences between how reading, writing and performance helped them make meaning about the characters. In their Blogs, the students will critically analyze differences between their living pictures and those done by another section of the same class.

What to do:

1) Tableaux Vivants: The remaining six groups will arrange themselves in front of the class and then answer questions from the class about their depiction. Again, if the remainder of the class can determine which scene the group is portraying, lead the class in inquiries about choices the group made in its portrayal. Take digital pictures of the Tableaux Vivants and post them to the class Web site (25 minutes).

2) Songs of Their Christopherselves: Volunteers will read their Whitman imitations about Christopher’s observations. The class will discuss how his storytelling differs from Whitman’s (10 minutes).

3) Assessment: Each student will say one thing he learned about Christopher from acting him out that he didn’t learn from reading about him and one thing he learned about Christopher from writing about him that he didn’t learn from reading about him (5 minutes).

4) Homework:

a) Write a BioPoem of Christopher. Follow the instructions (Handout 4)

b) Read pp. 22-43

c) In your Blog: Go to the class Web site and look at the Tableaux Vivant of the scene you acted out and compare it to the same scene acted out by students in the other section of the course. What are the (dis)similarities between your group’s interpretation and theirs?

How did it go: If the entire class can generate a series of differences between how the performance and writing exercises helped them gain greater access to Christopher, smile wide. 
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Handout 4

BioPoem

A BioPoem is a structured collection of vivid details about a character's life, personality traits and aspirations: a portrait in words.  In creating your BioPoem, try to avoid generalizations, which tend to be boring and uninteresting, in favor of vivid details which reveal interesting aspects of your subject.  The structure of the BioPoem you are going to use is outlined below.  An example is also provided.  


Begin each line with the words in quotes where indicated, and after research supply the details requested in the parentheses.  Good luck!  

Line 1: (Character's first name)

Line 2: "Relative of..." or Friend of..." (List 3 or 4 relatives or friends)

Line 3: (List 4 character traits that would describe this person or his personality

Line 4: (Position or job)

Line 5: "Lover of..." (3 things, people, activities, etc.)

Line 6: "Who felt..." (3 emotions and explanations)

Line 7: "Who has been..." (3 places or events this character has been)

Line 8: "Who needed..." (3 descriptions of things this character may have needed)

Line 9: "Who feared..." (3 descriptions of things this character may have feared)

Line 10: "Who gave..." (3 descriptions of what this character has given to family, friends, the world, etc.)

Line 11: "Who longed for..." (3 descriptions)

Line 12: "Who would like to have seen..." (3 descriptions of things the character may have wanted to have seen in 

his lifetime)

Line 13: (Synonym - one profound word that describes the character)

Line 14: "Resident of..." (description of place, dates, location, etc.)

Line 15: (Character's last name)

 

Winnie the Pooh

Winnie

Friend of Piglet, Christopher Robin, Eeyore and Tigger

Cheerful, optimistic, loyal, 'a bear of very little brain'

Teddy bear, friend, confidante and honey hunter

Lover of honey, impromptu songs and hums, honey and more honey

Who feels adventurous on expeditions, fearful of Woozles and protective of Piglet

Who fell out of a tree, got pulled into the air by a kite and walked in the 100 Acre Wood

Who needed advice from Christopher Robin, occasional mothering from Kanga and a 'little something' at 11:00

Who feared empty honey pots, Tigger's bounces and bees

Who gave Eeyore the house he already had, the game of Pooh-Sticks to his friends and unlimited  love to 

Christopher Robin

Who longed for more honey, to look like a cloud and fly

Who would like to have seen Christopher Robin remain a child forever, the return of 'small' and  Eeyore happy

Loveable

Resident of 100 Acre Wood and Christopher Robin's imagination

The Pooh

Courtesy: http://hrsbstaff.ednet.ns.ca/phillie/webquest/ibiopoem.htm

Lesson 3: Heaven Doesn’t Exist

Reading covered: Pp. 22-43

What’s on for today and why: The teacher will demonstrate contrasts in tone by offsetting Christopher’s rational view of religion in Chapter 61 with Jonathan Edward’s passionate lecture in his Sinners in the Hands of an Angry God speech. The class will perform chorally to learn how Christopher’s religious views differ from Edwards’ and how their different tones contribute to different meanings. This lesson will allow students to practice audio literacy skills and contrast those skills with reading literacy.

What to do:

1) Christopher in the Hands of an Angry Teacher/Preacher: The teacher will begin a fire-and-brimstone reading of an excerpt from Jonathan Edwards Sinners in the Hands of an Angry God speech (Handout 5). Then the students will take over and mimic the tone. The students will use the same tone to open Chapter 61 of The Curious Incident of the Dog in the Night-time. The teacher will ask the students why they do or do not think Christopher would read his chapter aloud the same way. Then they will perform chorally to generate a consensus for how Christopher would sound. After they find a consensus, the teacher will ask the class to explain Christopher’s views of religion (20 minutes).

2) Christopher the Existentialist: The teacher will distribute the first paragraph (Handout 6) of The Stranger, a novel by Albert Camus. The teacher will ask if the students have any familiarity with existentialism. If a student does, she will explain the concept to the class. If not, the teacher will explain how this movement was viewed as irreligious. Then the teacher will have a student read the passage and ask the class about the (dis)similarities between this passage and anything Christopher wrote about his mother (20 minutes).

3) Homework:

a) Read 44-83

b) Look at the sheet of quotations (Handout 7) from The Curious Incident of the Dog in the Night-time. Answer in your Blog: What is Christopher’s religion?

How did it go: Students should be able to link The Stranger passage with the opening line of Chapter 43 (“Mother died 2 years ago”). They should notice the detached tone of both narrators, but appreciate the difference between Christopher’s incredible sense of detail, and The Stranger’s absence of salient pieces of information. Students should be able to make inferences about Christopher’s beliefs, based on specific textual references.
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Handout 5

An excerpt from Sinners in the Hands of an Angry God by Jonathan Edwards

The wrath of God is like great waters that are dammed for the present; they increase more and more, and rise higher and higher, till an outlet is given; and the longer the stream is stopped, the more rapid and mighty is its course, when once it is let loose. It is true, that judgment against your evil works has not been executed hitherto; the floods of God's vengeance have been withheld; but your guilt in the mean time is constantly increasing, and you are every day treasuring up more wrath; the waters are constantly rising, and waxing more and more mighty; and there is nothing but the mere pleasure of God, that holds the waters back, that are unwilling to be stopped, and press hard to go forward. If God should only withdraw his hand from the flood-gate, it would immediately fly open, and the fiery floods of the fierceness and wrath of God, would rush forth with inconceivable fury, and would come upon you with omnipotent power; and if your strength were ten thousand times greater than it is, yea, ten thousand times greater than the strength of the stoutest, sturdiest devil in hell, it would be nothing to withstand or endure it.

The bow of God's wrath is bent, and the arrow made ready on the string, and justice bends the arrow at your heart, and strains the bow, and it is nothing but the mere pleasure of God, and that of an angry God, without any promise or obligation at all, that keeps the arrow one moment from being made drunk with your blood. Thus all you that never passed under a great change of heart, by the mighty power of the Spirit of God upon your souls; all you that were never born again, and made new creatures, and raised from being dead in sin, to a state of new, and before altogether unexperienced light and life, are in the hands of an angry God. However you may have reformed your life in many things, and may have had religious affections, and may keep up a form of religion in your families and closets, and in the house of God, it is nothing but his mere pleasure that keeps you from being this moment swallowed up in everlasting destruction. However unconvinced you may now be of the truth of what you hear, by and by you will be fully convinced of it. Those that are gone from being in the like circumstances with you, see that it was so with them; for destruction came suddenly upon most of them; when they expected nothing of it, and while they were saying, Peace and safety: now they see, that those things on which they depended for peace and safety, were nothing but thin air and empty shadows.

The God that holds you over the pit of hell, much as one holds a spider, or some loathsome insect over the fire, abhors you, and is dreadfully provoked: his wrath towards you burns like fire; he looks upon you as worthy of nothing else, but to be cast into the fire; he is of purer eyes than to bear to have you in his sight; you are ten thousand times more abominable in his eyes, than the most hateful venomous serpent is in ours. You have offended him infinitely more than ever a stubborn rebel did his prince; and yet it is nothing but his hand that holds you from falling into the fire every moment. It is to be ascribed to nothing else, that you did not go to hell the last night; that you was suffered to awake again in this world, after you closed your eyes to sleep. And there is no other reason to be given, why you have not dropped into hell since you arose in the morning, but that God's hand has held you up. There is no other reason to be given why you have not gone to hell, since you have sat here in the house of God, provoking his pure eyes by your sinful wicked manner of attending his solemn worship. Yea, there is nothing else that is to be given as a reason why you do not this very moment drop down into hell.

O sinner! Consider the fearful danger you are in: it is a great furnace of wrath, a wide and bottomless pit, full of the fire of wrath, that you are held over in the hand of that God, whose wrath is provoked and incensed as much against you, as against many of the damned in hell. You hang by a slender thread, with the flames of divine wrath flashing about it, and ready every moment to singe it, and burn it asunder; and you have no interest in any Mediator, and nothing to lay hold of to save yourself, nothing to keep off the flames of wrath, nothing of your own, nothing that you ever have done, nothing that you can do, to induce God to spare you one moment.
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Handout 6

The opening paragraph of The Stranger By Albert Camus.

Mother died today. Or, maybe, yesterday; I can’t be sure. The telegram from the Home says: YOUR MOTHER PASSED AWAY. FUNERAL TOMORROW. DEEP SYMPATHY. Which leaves the matter doubtful; it could have been yesterday.
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Handout 7

There is always something new that science can discover, and all the facts that you take for granted can be completely wrong (80).

Eventually scientists will discover something that explains ghosts, just like they discovered electricity, which explained lightning, and it might be something about people’s brains, or something about the earth’s magnetic field, or it might be some new force altogether. And then ghosts won’t be mysteries. They will be like electricity and rainbows and non-stick frying pans (100).

And when you look at the sky you know you are looking at stars which are hundreds and thousands of light-years away from you. And some of the stars don’t even exist anymore because their light has taken so long to get to us that they are already dead, or they have exploded and collapsed in red dwarfs. And that makes you seem very small, and if you have difficult things in your life it is nice to think that they are what is called negligible, which means that they are so small you don’t have to take them into account when you are calculating something (126-127).

People believe in God because the world is very complicated and they think it is very unlikely that anything as complicated as a flying squirrel or the human eye or a brain can happen by chance (164).

People who believe in God think God has put human beings on the earth because they think human beings are the best animal, but human beings are just an animal and they will evolve into another animal, and that animal will be cleverer and it will put human beings in a zoo (165).

Lesson 4: The facts that you take for granted can be completely wrong 

Reading covered: Pp. 44-83

What’s on for today and why: Each unit plan this year will spend a lesson or two focusing on a specific literary theory. This will allow students to build a toolbox of literary theories for use with every text they read. By the time they complete the course, they will have acquired the skill to apply 8-10 literary theories to any text they encounter. This book lends itself to deconstruction, so the teacher will show the students how to apply this lens to the entire novel and on the sentence level. Theory may seem esoteric, but teaching students 8-10 approaches to literature almost guarantees they will be able to interpret whatever Critical Lens they face on the Regents exam. This particular theoretical approach will activate students’ knowledge of Christ Figures and irony, both terms that will come in handy on the state exam.

What to do:

1) Deconstructing the 10 Commandments: The teacher will distribute a sheet with the 10 Commandments and a quotation that refers to them (Handout 8). The class will interpret the quotation orally. Then the teacher will divide the class into six groups. Group 1 will examine how well the characters in The Curious Incident of the Dog in the Night-time uphold the first and second commandments. Group 2 will examine how well the characters in The Curious Incident of the Dog in the Night-time uphold the third and fourth commandments. Group 3 will examine how well Christopher upholds the fifth commandment. Group 4 will examine how well the characters in The Curious Incident of the Dog in the Night-time uphold the sixth commandment. Group 5 will examine how well the characters in The Curious Incident of the Dog in the Night-time uphold the seventh and 10th commandments. Group 6 will examine how well the characters in The Curious Incident of the Dog in the Night-time uphold the eight and ninth commandments. The students will have five minutes to brainstorm before each group will relay their findings to the rest of the class (25 minutes). 

2) Demystifying Deconstruction: The teacher will explain that the students just used the deconstructionist lens to break down this book by way of the 10 Commandments, because the textual reference to the 10 Commandments allows a reader to do so. The teacher will explain that some readers use this lens—probably the most difficult in all of literary criticism—to look for deeper layers of meaning in texts. The teacher will distribute a sheet with several quotations (Handout 9) from The Curious Incident of the Dog in the Night-time and questions that lead the students to discover how Christopher could be deconstructed as a Christ figure. The class will discuss these questions and arrive at this conclusion as a group. Note: Make sure to explain that deconstruction does not always involve religious doctrines (15 minutes).

3) Homework: 

a) Reminder: Finish your WebQuest by Monday.

b) Read pp. 83-124

c) Answer in your Blog: Why is it ironic to look at Christopher as a Christ figure?

How did it go: Deconstruction is arguably the most difficult lens to teach in all of literary criticism. It is likely many students will not fully understand this concept after a class period, however if students look for multiple layers in the text during the balance of the unit, this lesson would have been worthwhile. If the majority of students recognize Christopher as a Christ figure based on the quotations on Handout 9, well done. If the majority of students combine this lesson with the previous one that shows how Christopher makes science his God, then they can note the irony of a Christ figure who is not a person of religious faith. If they make this connection, it’s a home run.
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Handout 8

People break rules all the time. For example, Father often drives at over 30 mph in a 30 mph zone and sometimes he drives when he has been drinking and often he doesn’t wear his seat belt when he is driving his van. And in the Bible it says Thou shalt not kill but there were the Crusades and two world wars and the Gulf War and there were Christians killing people in all of them (29).

10 Commandments

1. I am the Lord your God, who has taken you out of the land of Egypt, from the house of slavery

2. You shall have no other gods but me

3. You shall not take the name of your Lord in vain

4. You shall remember and keep the Sabbath day holy

5. Honor your father and mother

6. You shall not murder

7. You shall not commit adultery

8. You shall not steal

9. You shall not bear false witness against your neighbor

10. You shall not covet your neighbor's goods. You shall not covet your neighbor's house. You shall not covet your neighbor’s wife, nor his manservant, nor his maidservant, nor his bull, nor his donkey, nor anything that is your neighbor’s.
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Handout 9

I can walk up and down the street and pretend that I am the only person in the whole world (2)

According to the Old Testament, who was the only person when the world began? How is this related to the Holy Trinity of Christian dogma?

My name is a metaphor. It means carrying Christ (16)

Since names carry meaning, and people carry names, what does this statement say about Christopher?

I said leave it, for God’s sake (21)

I’m talking to you, for God’s sake (50)

Who made these statements in the book? For whose sake does the speaker really mean? What inference can be drawn about the speaker? What does that mean for Christopher?

Jesus, Christopher (48)

If you say this really fast, what does this sound like?

I would make a map in my head and I would follow the map and I would be a little cross on the map that showed where I was (139).

What symbol does Christopher pick to identify himself on his mental map?

What has our deconstruction generated?

Lesson 5: I’d love it if you were able to write me a letter

Reading covered: Pp. 83-124

What’s on for today and why: Students will think critically about the effect narrator has on storytelling. In this point of the story, the point of view shifts from Christopher to Mother. The students will examine how the story told in an epistolary differs from one told by a first person (limited) narrator. This lesson will require a computer with speakers and high-speed Internet access because the teacher will also play a clip of an NPR interview, where Mark Haddon explains how he found Christopher’s voice. This will show students that the narrator is a choice the writer makes and therefore, usually an element for discussion when analyzing a text. 

What to do: 

1) Socratic shift: Ask the class who narrates the first 96 pages of the book. Then ask what changes on Page 97 and what that does to the story. Introduce the epistolary as a new form. Lead the class to generate a chalkboard list of notes on the powers and limitations of first-person narrator and the powers and limitations of an epistolary (20 minutes).

2) The narrator behind the narrator: Relisten to a section of the NPR interview with Mark Haddon, which was part of Task 4 in the WebQuest the class just completed. Have the class listen to the excerpt and critically analyze how Haddon created the narrative voice in the story (15 minutes).

3) Separating: Distribute a sheet with questions that isolate who the narrator is and what story that narrator has told the reader (Handout 10). The sheet will segue into the homework assignment (5 minutes).

4) Homework:

a) Rewrite any chapter from another character’s perspective by Monday.

b) Answer in your Blog: What do we learn from Mother’s letters that we cannot learn from Christopher?

c) Read pp. 125-158

How did it go: Students should assess how a narrator can inform and limit a story. Students may draw comparisons between the type of story Christopher writes with his teacher’s help and The Outsiders, which the narrator, Pony Boy, writes as an essay for English class. Students may draw comparisons between Christopher’s narrative tone and that of Holden Caulfield, who tells Catcher in the Rye as therapy during his time in a sanitarium. Ultimately, for the lesson to be successful, students must be able to explain how the story would change if Father, Mother, Siobhan, Mrs. Shears, Rhodri, Mrs. Alexander or any other character had agency over telling it.
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Handout 10

1. List all the characters that have appeared in the story so far.

2. From whose point(s) of view is the story told?

3. According to the narrator(s), summarize the story so far.

4. Pick another character from your list in question 1. Now summarize the story from their viewpoint.

DUE MONDAY: Pick a chapter and rewrite it from that character’s point of view. 

Lesson 6: You could join up the dots in any way you wanted

Reading covered: Pp. 125-158

What’s on for today and why: In this lesson students will get up and apply their entire toolbox of literary theories they have learned to date. This will activate prior knowledge of Deconstruction, Feminism, Historicism, New Criticism, Psychoanalysis, Reader-Response and Travel Theory. This type of scaffolded instruction will show students that all these theories can be applied to a variety of texts. This lesson will require a DVD player and Monitor as well as a copy of A Beautiful Mind.

What to do:

1) Theory Relay: In groups of 3-4, consider The Curious Incident of the Dog in the Night-time from a variety of theoretical perspectives that the class has learned throughout the year. Students will examine the novel according to the lenses of Deconstruction, Feminism, Historicism, New Criticism, Psychoanalysis, Reader-Response and Travel Theory. There will be seven stations around the room, where students will find quotations, or an excerpt from a magazine or a video clip. The students should spend 6-7 minutes at each of the first six stations because the seventh station is a take-home exercise. Look at the map at the end of this lesson plan to see what each station requires the students to do. Each group member will turn in a worksheet (Handout 11) with all the questions answered (40 minutes).

2) Homework:

a) Read pp. 158-179

b) Answer the Reader-Response station in your Blog. See Handout 11

How did it go: Students should be able to draw on their previous knowledge of literary theories to answer all the questions on the worksheet (Handout 11).  Students should be able to use the deconstruction lens to see the allusion to the Garden of Eden and realize Christopher as a Christ figure. Students should realize that Christopher creates a gender hierarchy, and may note that being raised by a scorned man informed that hierarchy. Students should note moments where Mark Haddon’s life intersects with the story. Students should be able to make meaning from symbolism in the book. Students should see the Oedipal Complex alive in Christopher, and may note how that makes him a “normal” 15-year, 3-month and 2-day old kid. Students should recognize Christopher’s ability to step outside himself and find that there are no universal truths, rather truth is relative to the observer. Students should see where they intersect with the text.

MAP OF THEORY RELAY

STATION 1: Deconstruction

I felt safer in the Garden because I was hidden (126).

--Think of another famous garden from literature we’ve discussed in class. Draw comparisons between that garden and this one. What does that comparison say about Christopher, his home, Father?
A character you haven’t met yet in the novel is shocked by something Christopher does. He shouts “Oh Christ. Oh Christ” (182) Christopher is the next speaker and in the same scene brings another character back from certain death.

--Deconstruct this moment. What is the text saying about Christopher?

STATION 2: Feminism

I will be able to pay someone who can look after me and cook my meals and wash my clothes, or I will get a lady to marry me and be my wife and she can look after me so I can have company and not be on my own (45)
--What are Christopher’s attitudes about women? Where did Christopher learn them?

I would have to find out how to get to the train station and I would do this by asking someone, and it would be a lady because they talked to us about Stranger Danger at school they say that if a man comes up to you and talks to you and you feel frightened you should call out and find a lady to run to because ladies are safer (137).
--What is Christopher saying about the differences between men and women? How is this portrayal of women (un)flattering?

STATION 3: Historicism

These are excerpts from a review of The Curious Incident of the Dog in the Night-time in the Guardian Weekly. Read this and name three things about Mark Haddon’s life that became significant factors in the book.

Haddon is interested in 'all sorts of disability'. He worked as a community service volunteer, looking after a recalcitrant evangelical Christian with multiple sclerosis in Scotland. He worked at an adult training centre in north London with people many of whom would now be diagnosed as autistic. He quickly learnt that the main problems in their lives were just like ours: 'sex, money, housing - particularly sex. We used to take them to these awful Mencap discos which in the end we had to boycott because they were not allowed to do close dancing and because they played the national anthem at the end.'

He is 'ineluctably drawn' to books and newspaper articles about depression and schizophrenia, and plans to write a radio play about manic depression. Why? 'I'm really interested in what goes on in other people's minds, and if they are particularly strange or off kilter it is even more interesting.'

He has friends who have children with Asperger's; and his sister's son has cerebral palsy - 'not so that you'd notice it but enough to make their lives very difficult'. His sister was surprised by his radio play Coming Down the Mountain in which he showed brilliantly how a family in which one member has special needs becomes a family in which everyone has special needs. But how did you know, his sister wondered.

'People think of writing as a wafty, vague profession. But I sit around a lot thinking of what it might be like to be other people, and eventually you get there.'

Haddon's wife Sos (or Dr Sos Eltis to give her full title - she teaches English at Brasenose) comes in. She is having to field calls for her husband while we talk. She seems every bit as nice as he is - and sunny - even though she is trying to mark finals papers on English drama in the back garden.

Their two-year-old son Alfie is at nursery. 'We share the childcare,' Haddon says. 'Alfie is having a rather prolonged and frenzied half-Oedipal stage. When the three of us are together it's "I love you Mummy" and "Daddy stand back a bit..." ' He laughs.

I keep catching in the corner of my eye an abstract painting in gold and maroon. He finds painting restful because it is wordless and after 'writing too much' it clears the head. He likes running too. And translating Horace is good for his nerves. He grew up in 'Northampton-jewel-of-the-Midlands'. His father was an architect: 'During the Seventies building slump his practice built abattoirs - it became their speciality. All my early drawings were done on the backs of enormous plan prints of abattoirs.'

He remembers himself as a 'depressed and anxious child, with an oversensitivity to everything, an uneasiness in my own skin'.

It is hard to believe now, I say, looking at him. 'I am much more confident, although I still have industrial-strength mood swings,' he says.

At Oxford he read English 'but only by the skin of my teeth' - maths had been his thing. Like Christopher in the book, he had a precocious talent for it, taking his first A-level at 16 (all the maths in the book is his own). But he decided he was a 'sensitive artist'. 'I didn't want to go round with an orange quilted Parka.'

Perhaps it was the wrong decision: Oxford was a washout. 'I'd come out of a public school for the solid sons of Leicester farming folk (Uppingham in Rutland). The three years was rather like turning an oil tanker around. I did nothing. I was in a chrysalis state, trying to think who I was and what I wanted to do.'

In one sense, he already knew. He was 16 when he decided to become a writer. He had read almost no fiction as a child but, at 12 or 13, consumed Lord of the Rings on a Bank Holiday weekend, reading '300 pages a day, lying on a sofa, completely incommunicado'. He was 'overwhelmed'. Then he decided - 'for some reason I don't entirely understand' - to move on to adult books and read Camus's The Outsider.

STATION 4: New Criticism

Pick three symbols in the book and write a brief sentence on how they work to affect meaning.

STATION 5: Psychoanalytical

Christopher has a dream that he is one of the only people left in the world. In that dream he goes “home to Father’s house, except it’s not Father’s house anymore, it’s mine” (200).

Whose complex does this sound like? How does that change your image of Christopher?

STATION 6: Travel Theory

I see everything. That is why I don’t like new places. If I am in a place I know, like home, or school, or the bus, or the shop, or the street I have seen almost everything in it beforehand and all I have to do is look at the things that have changed or moved … “But most people are lazy. They never look at everything, They do what is called glancing, which is the same word for bumping off something and carrying on in almost the same direction … Most people are almost blind and they don’t see most things and there is lots of space capacity in their heads and it is filled with things which aren’t connected and are silly, like, “I’m worried that I might have left the gas cooker on.” (140-144).

Is Christopher a good traveler? What about him allows him to see things others miss?

Now, press play on the DVD player to watch a clip from A Beautiful Mind [In the clip, Russell Crowe, the actor portraying schizophrenic mathematics wiz John Nash, uses his future wife’s (Jennifer Connelly) hand to point out original constellations he creates. She names a shape and he arranges stars to form that object. The film shows the stars illuminating to show the shape she named]. Compare this to chapter 173 [Christopher shows how Orion is not a hunter to him, but a dinosaur]. He ends that passage by saying “And that is the truth” (126).

Use travel theory to determine what is the truth about these images.

STATION 7: Reader-Response

In your Blog answer these questions: What are your peculiarities? How are they (dis)similar than Christopher’s?
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Handout 10

STATION 1: Deconstruction

Think of another famous garden from literature we’ve discussed in class. Draw comparisons between that garden and this one. What does that comparison say about Christopher, his home, Father?

Deconstruct this moment. What is the text saying about Christopher?

STATION 2: Feminism

What are Christopher’s attitudes about women? Where did Christopher learn them?

What is Christopher saying about the differences between men and women? How is this portrayal of women (un)flattering?

STATION 3: HISTORICISM

Name three things about Mark Haddon’s life that became significant factors in the book.

1.

2.

3.

STATION 4: New Criticism

Pick three symbols in the book and write a brief sentence on how they work to affect meaning.

1.

2.

3.

STATION 5: Psychoanalytical

Whose complex does this sound like? How does that change your image of Christopher?

STATION 6: Travel Theory

Based on the first quotation, is Christopher a good traveler? What about him allows him to see things others miss?

Compare the video clip to Chapter 173. What is the truth about these images?

STATION 7: Reader-Response

In your Blog answer these questions: What are you peculiarities? How are they (dis)similar than Christopher’s?

Lesson 7: Think of my mind as a machine

Reading covered: 158-179

What’s on for today and why: The teacher will reserve lab time so students can use computerized resources to investigate similes, metaphors and idioms. To begin this critical analysis, students will briefly perform a scene from the previous night’s reading, to visually represent Christopher’s inability with figurative language. Also, we will use computers to dramatize the computer simile Christopher uses to describe his thought processes. In addition to helping students hone skills of close reading and literary awareness, this lesson will aid their technology learning. 

What to do:

1) Actor’s Circle in the computer room, just like the school board intended: Two volunteers will act out part of the interaction between Christopher and the policeman on the train (162). Students will come to a consensus about why Christopher does not understand how the police officer will “be keeping an eye” on him (10 minutes)

2) ESL Idiom Page: Then the students will go to http://www.eslcafe.com/idioms/id-list.html and pick 5 idioms at random. They will imagine they are Christopher and write 5 distinct responses to hearing those idioms. They will e-mail the teacher with their idioms and responses (10 minutes)

3) CTRL+ALT+DEL: Distribute a quotation sheet (Handout 11) with statements Christopher makes about his thought process. One is the rapid shutdown for a computer. The students will perform that operation. Then the class will discuss what that means about Christopher’s thought process (10 minutes).

4) Metaphors be with you: Christopher makes a compelling argument against metaphors in Chapter 29. The class will review that argument and then go to the following Web page: http://owl.english.purdue.edu/handouts/general/gl_metaphor.html#sub3. The class will read that Aristotle thought metaphors were “a sign of genius.” They will read other reasons to include metaphors in your writing (10 minutes) 

5) Homework:

a) In your Blog: Who is correct, Christopher or Aristotle, et al?

b) Read Handout 12 and write in your Blog: Why is this interaction problematic?

How did it go: Students should recognize that figurative language can present problems for and invigorate communication. The homework assignment should help students realize that these miscommunications can occur between people who do not have language barriers like Christopher’s. This lesson is a home run if the students notice that Christopher explains the purpose of simile in the first quotation on Handout 11: “I sometimes think of my mind as a machine, but not always as a bread-slicing machine. It makes it easier to explain to other people what is going on inside it” (7).
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Handout 11

I sometimes think of my mind as a machine, but not always as a bread-slicing machine. It makes it easier to explain to other people what is going on inside it (7).

It was like someone had switched me off and then switched me on again (83).

The mind is just a complicate machine (116).

I have to close my eyes and put my hands over my ears and groan, which is like pressing CTRL + ALT + DEL and shutting down programs and tuning the computer off and rebooting so that I can remember (143-144).

And when I am in a new place, because I see everything, it is like when a computer is doing too many things at the same time and the central processor unit is blocked up and there isn’t any space left to think about other things. (143).
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Handout 12

I was shopping for hockey equipment with my father. He was talking to the salesman, but I sought his attention because I wanted a poster of Mario Lemieux. After a staccato of “Dad” didn’t work, nor did a round of “Hey Dad,” nor even tugging on both sleeves and both pant legs, I was fed up. I shouted loud enough for the stock boys to hear, “Dad, why are you being so ignorant?” I had never seen steam come out of anyone’s ears besides Yosemite Sam. My father said an abrupt good day to the salesman, grabbed me at the elbow and whisked me out of the store. I could not understand why he was so enraged, but he made me go home and look up the word “ignorant.” I never used it in that context again.

Lesson 8: It should be called a lie

Reading covered: 158-179

What’s on for today and why: Students will continue to examine differences between similes and metaphors. Cooperatively, they will explore how each figure of speech comes into being and how each figure of speech makes meaning. Students will learn how color designations of race (white for Caucasian, yellow for Asian) had been metaphors once upon a time, because they expressed a difference in skin tone, but actually they are inaccurate and loaded statements. The teacher will show a film clip from X, Spike Lee’s movie about Malcolm X that will visually explain how words of color took on loaded meanings.

What to do: 

1) Grouping similes: Divide students into six groups. Two groups will look at three similes that make meaning with visual images. Two groups will look at three similes that make meaning with auditory images. Two groups will look at three similes that make meaning with comparisons to animals. Each group will receive a handout tailored to their group and discuss how the simile works and what the choice of simile says about the character or situation. They will report their findings to the class. Duplicating the groups serves only to keep the groups small and on task (20 minutes).

2) Lurking language: The teacher will ask students what colors are used to describe the skin of Caucasians, African-Americans, Arabs, Asians and Native Americans. Then the teacher will ask the students what Christopher would say about these descriptions. Likely they will say he would not approve, because Caucasians are not really white, African-Americans are not really black, Arabs are not really brown, Asians are not really yellow and Native Americans are not really red. However, the teacher will read quotations where Christopher notes “they were black people” (37) or a name Brown, which was “not actually brown like Anil or Mohammed” (85) or when he saw someone “had dreadlocks, which is what some black people have, but he was white” (153). The teacher will ask why Christopher, who is so literal-minded, uses these figures of speech? If no one knows, the teacher will explain that these color characterizations were metaphors that date back to the first European contact with other races. At the time, they were new twists on language. Now they are dead metaphors that have fallen into everyday speech. Then the teacher will show a brief clip from the Spike Lee film X. The scene shows Malcolm X learning to use English more effectively by reading the dictionary and analyzing differences between compound words that include the word “white” and compound words that include the word “black” (20 minutes).

3) Homework:

a) Christopher believes “prime numbers are like life. They are very logical but you could never work out all the rules, even if you spent all your time thinking about them” (12). In your Blog, write your own simile for life.

b) Answer in your Blog: How would Malcolm X react to the quotations from Christopher (Handout 4)?

c) Read Edgar Schuster’s column On the Need for Subversion.

How did it go: This is likely the most complicated lesson in the unit, and the one to take out if time becomes a problem. However, this lesson should engage students with similes and metaphors in more meaningful ways than simply being told to identify them, as many teachers have done for eons. If students begin a dialogue about the politics of the English language, perhaps a future lesson could include the influential George Orwell essay of the same title.

Mr. Thier’s 11th-grade








Handout 13a

Visual Similes

My memory is like a film (76)

It was like the room was swinging from side to side, as if it was at the top of a really tall building and the building was swinging backward and forward in a strong wind (112).

Dreadlocks is when you never wash your hair and it looks like old rope (153).
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Handout 13b

Audio Similes

But it didn’t hurt when he touched me, like it normally does. I could see him touching me, like I was watching a film. It was too much information in my head and it made it hard to think, like there was shouting in my head (139).

There was a sound like people fighting with swords (176).

It was like being in a dark room with the curtains closed so I couldn’t see anything, like when you wake up at night and the only sounds you hear are the sounds inside your head (180).

Mr. Thier’s 11th-grade








Handout 13c

Animal Similes

I was moaning, not groaning, but different, like a dog when it has hurt its paw (176).

And then she made a loud wailing noise like an animal on a nature program on television (193).

He crouched down like you do with dogs (215).
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Handout 14

Think about the clip we saw from X. In your Blog, analyze each of these quotations from Christopher. How would Malcolm X react to hearing them?

It is like when you are upset and you hold the radio against your ear and you tune it halfway between two stations so that all you get is white noise and then you turn the volume right ups o that this is all you can hear and then you know you are safe because you cannot hear anything else (8).

It was a Red Herring, which is a clue which makes you come to the wrong conclusion or something which looks like a clue but isn’t (31).
This is called a white lie. A white lie is not a lie at all. It is where you tell the truth but you do not tell all of the truth. This means that everything you say is a white lie because when someone says, for example, “ What do you want to do today?” you say, “I want to do painting with Mrs. Peters,” but you don’t say, “ I want to have my lunch and I want to go to the toilet and I want to go home after school and I want to play with Toby and I want to have my supper and I want top play on my computer and I want to go to bed (48).

Lesson 9: English A-Level

What’s on for today and why: Students will learn the differences between prescriptive and descriptive grammar by analyzing the style of Christopher’s language. Through dramatic readings, the students will distinguish what is “grammatically correct” from what is “rhetorically effective.”

What to do:

1) Dramatic grammar: The teacher will give a breathy read of a short passage from The Curious Incident of the Dog in the Night-time. The teacher will distribute the passage (Handout 15) and have a volunteer read. The teacher will ask the class what would an old-school English teacher would do to that sentence if you wrote it on the Regents? (10 minutes)

2) Editing for actors: The students will copy edit the sentence to fall in line with “the standard conventions of English” the Regents talks about. A few volunteers will read their revised versions. The teacher will ask the class what are the differences in the sound of the original and revised versions. Then a volunteer will give a dramatic read of the second passage. The teacher will ask the class why is fluidity more important than “the standard conventions of English” in this passage (15 minutes)?

3) Synthesizing with Schuster: The teacher will ask the class why we need to know both. Then the teacher will ask the students to think of the Schuster article and determine who sets the rules for what is “grammatically correct?” The teacher will explain how ruling classes set rules for communication, and that ensures their power (15 minutes) 

4) Homework:

a) Answer in your blog: How would Schuster react to Christopher’s writing style?

b) Complete the Emoticons assignment on Handout 16

c) Finish novel.

d) Reminder: Chapter re-write due.

How did it go: Many teachers retreat from teaching conflict. I say embrace the conflict. This lesson will allow students to appreciate the rhetorical differences between using proper grammar and achieving the proper tone. Students should realize how Christopher’s run-on sentences come when he gets excited and his “mind doesn’t work properly.” If the student realize that they need to know both informal and formal usages to be an effective communicator—that they should use the proper code in the proper situation (e.g. writing standard conventions on the Regents or using slang in the locker room)— the lesson has worked. Students should see that there is power in setting rules for communication. If students feel empowered by writing in a language where they are more powerful than adults, they may remember this lesson as their favorite.
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Handout 15

For example, this morning for breakfast I had Ready Brek and some hot raspberry milk shake. But if I say that I actually had Shreddies and a mug of tea I start thinking about Coco Pops and lemonade and porridge and Dr Pepper and how I wasn’t eating my breakfast in Egypt and there wasn’t a rhinoceros in the room and Father wasn’t wearing a diving suit and so on and even writing this makes me feel shaky and scared, like I do when I’m standing on the top of a very tall building and there are thousands of houses and cars and people below me and my head is so full of all these things that I’m afraid that I’m going to forget to stand up straight and hang on to the rail and I’m going to fall over and be killed (19).

And that made me think that there must be millions of miles of train track in the world and they all go past houses and roads and rivers and fields, and that made me think how many people must be in the world and they all have houses and roads to travel on and cars and pets and clothes and they all eat lunch and go to bed and have names and this made my head hurt, too, so I closed my eyes again and did counting and groaning (161).
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Handout 16

In class we learned how standard grammar keeps the status quo of the power structure. But you’re already in on the ground floor of a new language system where you have the power. Christopher is not such a huge fan, but I bet you can use this language effectively. 

Remember when Christopher said, “I got Siobhan to draw lots of these faces and then write down next to them exactly what they meant. I kept the piece of paper in my pocket and took it out when I didn’t understand what someone was saying. But it was very difficult to decide which of the diagrams was most like the face they were making because people’s faces move very quickly (3)

The faces he’s talking about are called emoticons, and you use them all the time when you Instant Message and e-mail. Because most adults never learned this language, they may think more literally, kind of like Christopher. They may feel uncomfortable in this language, too. So here’s your big chance to take power over adults. Find an adult (except Mr. Thier) and write them a note primarily in emoticons. If you need help using the symbols, type emoticons” into Google. Then, have the adult write a translation using the “standard conventions.” Then write a paragraph about the power dynamic between you and the adult.

Lesson 10: Sometimes you can work out the answer before the end of the book

Reading covered: 179-221

What’s on for today and why: This lesson was inspired by a bright ninth-grader at Half Hollow Hills West High School in Dix Hills, N.Y. When her teacher told her to identify an example of foreshadowing in John Steinbeck’s Of Mice and Men, she asked “How do I know what’s foreshadowing if I don’t know what will happen next?” I thought, what a remarkably insightful question, particularly because the teacher could not answer it. Then I thought what identifying foreshadowing must look like to students. They’re told to find it, never really told how, and certainly never told why. Meanwhile, the English teacher knows what is foreshadowing because they’ve read the book a hundred times. Students must think this is an English teacher trick. And, in a way, it is. This simply alienates students from reading and re-reading. So I decided to teach foreshadowing after the students finish the book, so they can see how the author drops clues for the reader. Students will explore the mystery genre as they acquire an understanding of how a text keeps the reader engaged.

What to do: 

1) It’s not so elementary: Break the students into six groups. Each group will have a quotation or a passage (Handout 17) from The Curious Incident of the Dog in the Night-time. The groups will go back into the text and come to a consensus about what the passage or quotation foreshadows. They will then discuss why they read past that the first time. They will report their findings to the class (20 minutes).

2) Red Herrings: The teacher will use Christopher’s definition of a red herring: “a clue which makes you come to a wrong conclusion or something which looks like a clue but isn’t” (31). The teacher will ask if the students can identify any red herrings from the text. If not, the teacher will offer a statement by Mother, “You are going to drive me into an early grave” (48). The class will discuss why red herrings exist in mystery novels and how they are the “Bizzarro World” version of foreshadowing. Then the class will have a short debate/discussion to determine if Wellington is a red herring (20 minutes).

3) Homework:

a) In your blog, agree or disagree with the following quotation and provide evidence from the text to back up your opinion: “It’s best if you know a good thing is going to happen, like an eclipse or getting a microscope for Christmas. And it’s bad if you know a bad thing is going to happen, like having a filling or going to France. But I think it is worst if you don’t know whether it is a good thing or a bad thing which is going to happen” (215).

b) Distribute assignment sheets (Handout 18) for final performance (Lesson 15).

How did it go: If students demystify the term foreshadowing and see it as a tool they can use rather than a trap from the teacher, this lesson served its purpose. Students should come away from this lesson more willing to engage the text to predict and make inferences. Students should also acquire a willingness to re-read to deepen understanding.
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Handout 17

GROUP 1

I asked, “Are you sad about Wellington?”

He looked at me for a long time and sucked air in through his nose. Then he said, “Yes, Christopher, you could say that. You could very well say that” (21)

GROUP 2

Mother died 2 years ago.

I came home from school one day and no one answered the door, so I went and found the secret key that we keep under a flowerpot behind the kitchen door. I let myself into the house and carried on making the Airfix Sherman tank model I was building

An hour and a half later Father came home from work. He runs a business and he does heating maintenance and boiler repair with a man called Rhodri who is his employee. He knocked on the door of my room and opened it and asked whether I had seen Mother (22).

GROUP 3

Father said, “I’m sorry, Christopher, I’m really sorry.”

But it wasn’t his fault. (28)

GROUP 4

Perhaps you should be talking to your father about this (37)

GROUP 5

I used to think that Mother and Father might get divorced (45)

GROUP 6

And Father said, “Best to let sleeping dogs lie, I reckon.” (67)
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Handout 18

The Final Performance

Throughout this unit you have done various performance exercises that helped you get inside these characters’ heads. Now here’s your chance to show what you’ve learned. You can form your own acting group of 2 to 8 people. All acting groups must be approved by Mr. Thier.

1. Each acting group will perform a 10-minute scene.

2. No two acting groups will perform the same scene.

3. Acting groups may manipulate dialogue from the text in any way you see fit. If you need to cut your scene down for time, feel free to eliminate lines or even minor characters. Feel free to give lines from one character to another, SO LONG AS YOU CAN JUSTIFY YOUR DIRECTORIAL DECISIONS. If you need to increase the length of your scene, feel free to repeat lines or add original dialogue SO LONG AS THE NEW DIALOGUE FITS THE VOICE OF THE CHARACTER. Note: adding dialogue is much riskier than subtracting dialogue.

4. Every actor must speak at least one line and appear on stage for a significant portion of the performance. Mr. Thier will be the judge of what is and is not significant. Students can play multiple roles if necessary.

5. The acting group can pick a director, but it does not have to. Ultimately, the whole group will own this performance. No one member’s contribution should exceed anyone else’s.

6. Actors should memorize their lines or make substantial eye contact.

7. Acting groups employing props (THIS WOULD BE WISE ON YOUR PART) can see Mr. Thier to make arrangements with the drama department.

8. Mr. Thier will approve scenes on a first-come, first-serve basis.

9. Acting groups can pick a scene not from the list below, but it must be approved by Mr. Thier. Scenes we have already performed (in any way) in class will not be approved unless the acting group can make a valid argument for why its interpretation will be unique enough to suspend this rule.

Here is a list of suggested scenes:

Chapters 59-67
(Christopher, Mrs. Shears, Mr. Thompson, Black Woman, Mr. 

Wise, Mrs. Alexander)

Chapter 97 

(Christopher, Mrs. Alexander, Indian lady)

Chapter 167

(Christopher, Father)

Chapter 179

(Christopher, Mrs. Alexander, Lady)

Chapter 211

(Christopher, Barry, Lady, Man #1, Man #2, Man #3, Man #4, 

Black Woman)

Chapter 227 

(Christopher, Man with Diamond socks, Lady with guitar, Map 

[Page 179 to 188]
salesman)


Chapter 227

(Christopher, Mother, Father, Mr. Shears, Policeman)

[Page 190 to 198]

Chapter 233

(Christopher, Mother, Father, Mr. Shears, Mrs. Shears, Siobhan, [Page 200 to 210]
Rev. Peters)

Chapter 233

(Christopher, Mother, Father)

[Page 210 to 221]

Helpful hints:

1) Read the scene as a group and come to consensus about what it means to your acting group and how you want to portray it. Then RE-READ it as many times as it takes to understand the scene. [Remember how our understanding increased when we re-read during the Foreshadowing Lesson]

2) Discuss the motivations and thoughts of each character [Remember the Tableaux Vivants]. Unlike a script, where the text is barely more than dialogue, you have a novel, a form which often has full paragraphs offering clues about a characters’ actions.

3) Cast the scene, but remember to include every member in a meaningful way.

4) When you block the scene, consider ways to integrate visual images and audio cues to add to the experience for the audience. Pay attention to how/when/where characters enter and exit a scene. Repeat this activity so your body remembers where and when it is supposed to be.

5) Read your lines aloud often to gain familiarity and comfort with your part. Remember, how you deliver your lines can be as important as the lines themselves [Refer to the Sinners in the Hands of an Angry God lesson].

6) Most importantly: There should be a reason for every decision your group makes.

Lesson 11: It’s not nice like white noise

What’s on for today and why: Even though the students have completed the novel, this seemed like an ideal time for a lesson on setting. While many teachers usually introduce a novel with a discussion of setting, this novel is unique because the location of Swindon becomes more important as a contrast from Christopher’s adventure in London. Discussing the difference in settings before he goes to London would rob a lot of impact from those moments in the story. In this lesson, students will compare London and Swindon visually and verbally to determine where Christopher feels more comfortable. Students will learn how setting helps reveal character.

What to do: 

1) London spotting: The teacher will show a short scene from the film Trainspotting twice. The scene bridges the story from when the character moves from suburban Scotland to urban London. In the clip, the viewer is bombarded with a slew of images from Piccadilly Circus to the Globe to Tour buses to flamboyantly dressed pedestrians. The montage is nearly too much to take, particularly because the background music has many sharp, jabbing notes. The teacher will divide the class in half. Group 1 will watch the scene but cover their ears. Group 2 will turn away from the screen but listen to the scene. Both groups will take notes on what they saw or heard.  Then the groups will switch and the teacher will reshow the scene. The groups will now take notes on what they heard or saw. Then the class will discuss how the images and sounds impacted them separately. The teacher will ask the students to compare that experience to anything Christopher went through during the novel (10 minutes).

2) Back to the text: After students identify the scene from the book that parallels the scene from Trainspotting, the teacher will divide the class into groups of 3 or 4 and have them discuss differences between Christopher’s life in Swindon and London. The class will generate a comprehensive list of specific textual references to determine which location is better for Christopher (30 minutes)?

3) Homework: In your blog: Think visually about setting if you were making a movie or staging a drama of The Curious Incident of the Dog in Night-time.

How did it go: Students should be able to identify the similarities between their experience of confusion with the sights and sounds of Trainspotting and Christopher’s overload upon arriving in London in Chapter 211. Students should be able to make inferences about what situation suits Christopher better. The homework assignment should help students think about their final performances, even though they have not been assigned yet.

Lesson 12: Jesus, Christopher

What’s on for today and why: Carrying over the Christ figure image discussed during the lesson on deconstruction (Lesson 4), students will learn how these images can be constructed visually as well as verbally. This will enhance their reading of visual texts. To achieve this, the students will watch a montage of video clips where directors made specific decisions to depict a character as a Christ figure. This will likely require an impressive video selection at the local library, a petty cash account for renting from Blockbuster or a Netflix account.

What to do:

1) Show, don’t tell: The teacher will show a montage of specific scenes from a variety of popular films. The scenes will demonstrate directorial methods of revealing characters as Christ figures. The scenes will show five methods that directors have used to show this image. One method will show character walking on water (those include the closing shot of Being There where the protagonist walks across water into the horizon; an interaction where the protagonist and God standing on the ocean in Bruce Almighty; a moment where Ludwig van Beethoven floats on a stream as strains of the Ninth Symphony crescendo in Immortal Beloved). One method will show actual images of crucifixions or characters assuming the pose of Jesus on the crucifix (those include William Wallace’s torture on a horizontal wooden cross in Braveheart, the post-crash scene in Pearl Harbor where Danny dies tied to a buffalo yoke; the scene in Gladiator preceding the battle between Commodus and Maximus, when Maximus arms are outstretched and bound and Commodus stabs him, echoing the torture of Christ written in the Book of Matthew; the scene in End of Days when Arnold Schwarzenegger’s character throws down his gun, closes his eyes, opens his arms and prays, “Please help me.”). One method will show more subtle images of crosses (those include A Knight’s Tale, where William, after his arrest, kneels on the floor, bows his head, amid the shadows of the bars in the window high that create an image of stripes across his back; the overhead shot in Quiz Show, where Charles Van Doren testifies before Congress, but the aisle and table form an image of a cross; the closing shot of Cool Hand Luke, where the camera pulls away as Luke is positioned between crossed roads.). One method will show images of resurrection (the denoument of Matrix where Neo is shot dead and revives himself; the closing scene of E.T. when he ascends to the spaceship). One method will show characters receiving stigmata, or the wounds of Christ (the scene in Fight Club when Tyler Durden burns his hand with lye; the final battle in X-Men when Wolverine stabs himself to save Rogue). One method will recreate Renaissance depictions of the Death of Christ (the closing scene in Dogma when Silent Bob carries Bethany like in Pieta by Michaelangelo; the scene when Sgt. Elias Grodin is shot in Platoon and falls in the pose of the Pieta). Watching each scene will only take a minute, however there will be much time wasted by reloading the DVD player unless the teacher can burn a montage of all 15 scenes onto one DVD. If that is not possible, the teacher will show one film to represent each method. In between scenes the class will discuss how the images make the viewer compare the characters to the representations they’ve seen and read about Christ (20-30 minutes)

2) Show, don’t tell (Part 2): The students will pick a partner, and brainstorm ideas for moments in the text where they could stage Christopher as a Christ figure (10-20 minutes).

3) Homework: In your blog: write a rough draft of a visual image stemming from the text that shows Christopher as a Christ figure.

How did it go: Students should make progress toward visualizing a scene that they could create and ways they could tell stories with images as well as with dialogue. If students can translate Haddon’s words into physical images and stage those images, they will be comfortable receiving the assignment of their final performances tomorrow.

Lesson 13: What else did I say, Christopher?

What’s on for today and why: Students will continue to analyze ways to stage Christopher as a Christ figure, but using sound, instead of visual device. They will sharpen their audio literacy skills and learn how musicians make meaning with more than just lyrics.

What to do: 

1) Make sound, not words: The class will listen to two songs, What if God was One of Us? by Joan Osborne and Christmas by The Who. The students will take notes on the sounds they hear. They will do their best to concentrate on the music and sound effects, NOT THE LYRICS. They will discuss the sounds they hear and what those sounds do to the meaning in the two songs. Then the teacher will distribute sheets with the lyrics (Handouts 19 and 20) and the class will listen to the songs, again, this time noting both the lyrics and the sounds. The class will discuss which makes more effective use of sounds and which relies more on lyrics (20 minutes).

2) Make sound, not words (Part 2): Make the students aware the book starts with a dog’s death (Wellington) and ends with a dog appearing (Sandy). Ask the students to think about yesterday’s lesson and think what that brings to mind. When they realize it is a resurrection, have them partner up and brainstorm ways to depict that in an audio fashion (15 minutes).

3) Homework:

a) In your blog: write a rough draft of an audio depiction of the dog resurrection.

b) Distribute assignment sheets for the final writing assignment due in two weeks (after the conclusion of the unit). The students will also receive instructions for an extra-credit assignment (Handout 21).

How did it go: If students go beyond the lyrics and talk about how music adds to the meaning of the song, they’re on the right track. Students should notice that “Christmas” includes many sounds that carry religious connotations, such as the background staccato of “Ahs,” or how the Tommy solo sounds like an audio equivalent of the voice of God. They should realize that “What if God was one of us” depends more on lyrics than sounds. Then they should be able to translate that ability to identify musical features into using sound to show the dog’s resurrection. Students should realize that the video and audio exercises performed over the last two lessons are the type of outside-the-box methods that will help them stage an impressive scene for their final performance. 
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Handout 19

“Christmas” by Pete Townshend 

[Father:] Did you ever see the faces of children
They get so excited.
Waking up on Christmas morning
Hours before the winter sun’s ignited.
They believe in dreams and all they mean
Including heavens generosity.
Peeping round the door
to see what parcels are for free
In curiosity.

And Tommy doesn't know what day it is.
Doesn't know who Jesus was or what praying is.
How can he be saved?
From the eternal grave.

Surrounded by his friends he sits so silently,
And unaware of everything.
Playing poxy pin ball
picks his nose and smiles and
Pokes his tongue at everything.
I believe in love
but how can men who've never seen
Light be enlightened.
Only if he's cured
will his spirits future level ever heighten.

And Tommy doesn't know what day it is.
Doesn't know who Jesus was or what praying is.
How can he be saved?
From the eternal grave.
Tommy can you hear me?
Tommy can you hear me?
Tommy can you hear me?
How can he be saved?

[Tommy:]
See me, feel me
Touch me, heal me.
See me, feel me
Touch me, heal me!

Tommy can you hear me?
Tommy can you hear me?
Tommy can you hear me?
How can he be saved?
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Handout 20

“What If God Was One Of Us” by Joan Osborne 

If God had a name
What would it be?
And would you call it to his face
If you were faced with him
In all his glory
What would you ask
If you had just one question?

Yeah yeah God is great
Yeah yeah God is good
Yeah yeah yeah yeah yeah

What if God was one of us?
Just a slob like one of us
Just a stranger on the bus
Trying to make his way home

If God had a face
What would it look like?
And would you want to see
If seeing meant that you would have to believe
In things like heaven and in Jesus and the saints and all the prophets

And yeah yeah God is great
Yeah yeah God is good
Yeah yeah yeah yeah yeah

What if God was one of us?
Just a slob like one of us
Just a stranger on the bus
Trying to make his way home

Trying to make his way home
Back up to heaven all alone
Nobody callin' on the phone
'cept for the Pope maybe in Rome

Yeah yeah God is great
Yeah yeah God is good
Yeah yeah yeah yeah yeah

What if God was one of us?
Just a slob like one of us
Just a stranger on the bus
Trying to make his way home
Just trying to make his way home

Like a holy rollin' stone
Back up to heaven all alone
Just trying to make his way home

Nobody callin' on the phone
'cept for the Pope maybe in Rome...
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Handout 21

All students MUST complete the following writing assignment:

Decide between Mother and Father and pick the parent you think cares for Christopher better. Now, write a 500-word letter to Christopher explaining your choice. Use specifics from The Curious Incident of the Dog in the Night-time to support your argument.

For Extra Credit: Students may complete ONE of the following options:

1) Design an alternate cover and back cover to market the book specifically for students your age. Include both visual and textual elements. Include a blurb for the book that differs from anything on the myriad covers.

2) Write a proposal to a movie studio. Tell them you want to write a screenplay for The Curious Incident of the Dog in the Night-time, but you believe you will need to cut three scenes. In your proposal, explain which scenes you want to cut, why you want to cut them, and why you will not lose pivotal parts of this story. Feel free to include suggestions for cast members, or scene locations.

3) Christopher ends his story by saying: “I know I can do this because I went to London on my own, and because I solved the mystery of Who Killed Wellington? and I found my mother and I was brave and I wrote a book and that means I can do anything” (221). What would make you feel like you could do anything? Send a letter from the 40-year-old you to 16-year-old you telling yourself what you have done that makes you feel like you could do anything.

Lesson 14: Special Needs

What’s on for today and why: The students will use found poetry to gain ownership of the text. This will serve as a final reminder to students that they own the text. This will be essential for their performances.

What to do:

1) Found poetry: The teacher will read a found poem (Handout 22) generated from Chapter 71. Students will then pick a paragraph and write their own 12-line poems. Volunteers will share their poems with the class. After each volunteer reads, the teacher will ask the class to guess what the reader tried to do with the language, meaning, tone, etc.

2) Rehearsal: Students will have the remainder of the class period to rehearse their performances.

3) Homework: Good luck with your performance tomorrow. Obviously not every group will perform, but we’ll pick the first three at random. DO NOT PLAY THE ODDS.

How did it go: Found poetry will give the students one more example that they own the text. The students’ found poems may even serve as a coming attraction for their performances. Walk around the room as the students rehearse to make sure they use their rehearsal time productively. Also observe the decisions they make. Do not make suggestions, unless requested. This is their assignment. You’ve taught them for three weeks. Don’t meddle. 
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Handout 22

All the other children at my school are stupid.

Except I’m not meant to call them stupid,

Even though this is what they are.

I’m meant to say that they have learning disabilities

Or that they have learning difficulties

Or that they have special needs.

But this is stupid

Because everyone has learning difficulties

Because learning to speak French

Or understanding relativity is difficult

And also everyone has special needs

Like Father

Who has to carry a little packet of artificial sweetening tablets around with him

To put in his coffee to stop him from getting fat

Or Mrs. Peters, who wears a beige-colored hearing aid

Or Siobhan, who has glasses so thick that they give you a headache if you borrow them

And none of these people are Special Needs, even if they have special needs.

But Siobhan said we have to use those words

Because people used to call children

Like the children at school

Spaz and crip and mong

Which were nasty words.

But that is stupid too

Because sometimes the children from the school down the road

See us in the street when we’re getting off the bus

And they shout

“Special Needs! Special Needs!”

But I don’t take any notice

Because I don’t listen to what other people say

And only sticks and stones can break my bones

And I have a Swiss Army knife

If they hit me

And if I kill them

It will be self-defense and I won’t go to prison.

I am going to prove that I’m not stupid.

Next month I’m going to take my A level in maths

And I’m going to get an A grade.

Lesson 15 (3 Days): What am I going to do with you Christopher?

What’s on for today and why: Students will culminate all their previous activities in this unit plan by performing 10-minute scenes. This will allow students to activate all their knowledge of literature and drama, while assessing their understanding of the characters, tone and themes of The Curious Incident of the Dog in the Night-time. This should appeal to students who’ve had enough of essays by this point in the year. This also means less paperwork for the teacher. Students will work cooperatively to deepen their understanding of language, enrich their close reading skills and communicate their ability to visually depict a print text to an authentic audience.

What to do:

1) Grading their friends: Distribute enough scoring sheets (Handout 23) so each group can assess each other group. Tell the students that the average score of the student assessments will count as 25 percent the group’s grade on the project. The teacher’s assessment will comprise the other 75 percent. DO NOT TELL THE CLASS THIS UNTIL THE DAY OF THE FIRST PERFORMANCE. THEY MAY NOT TREAT THE ASSIGNMENT AS SERIOUSLY, OR THEY MAY PRESSURE FRIENDS FOR FAVORABLE GRADES. (5 minutes)

2) Hat dance: Pull the numbers of three groups out of a hat. The remaining groups will perform their scenes over the next two days. This process demands that everyone is prepared to go on the first day, so no one has the advantage of extra time.

3) Raise the curtain: The first three groups will perform their scenes. On Day 2, the next three groups will perform their scenes. On Day 3, the remaining groups will perform.

How did it go: The assessment looks for the students to use what they’ve learned during this unit plan. There shouldn’t be too many surprises when the students see the scoring sheet. The goal is not perfect portrayals, nor brilliant interpretations. Simply getting students out of their chairs, involved in the text and thinking about language, character, point of view and tone will be a gift they can take to every text they ever read, watch or hear.
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Handout 23

Character Portrayal—Faithfulness to the Text (total of 15 percent)

Exceptional
Very Good
Good 

Satisfactory
Unimpressive 
Non-existent

10

8

6

4

2


0

Character Portrayal—Creativity of Approach (10 percent)

Exceptional
Very Good
Good 

Satisfactory
Unimpressive 
Non-existent

10

8

6

4

2


0

Comprehension of the Plot—Faithfulness to the Text (15 percent)

Exceptional
Very Good
Good 

Satisfactory
Unimpressive 
Non-existent

10

8

6

4

2


0

Comprehension of the Plot—Creativity of Approach (10 percent)

Exceptional
Very Good
Good 

Satisfactory
Unimpressive 
Non-existent

10

8

6

4

2


0

Use of audio elements (10 percent)

Exceptional
Very Good
Good 

Satisfactory
Unimpressive 
Non-existent

10

8

6

4

2


0

Use of visual elements (10 percent)

Exceptional
Very Good
Good 

Satisfactory
Unimpressive 
Non-existent

10

8

6

4

2


0

Use of props & costumes (10 percent)

Exceptional
Very Good
Good 

Satisfactory
Unimpressive 
Non-existent

10

8

6

4

2


0

Movement (10 percent)

Exceptional
Very Good
Good 

Satisfactory
Unimpressive 
Non-existent

10

8

6

4

2


0

Ability to engage the audience (10 percent)

Exceptional
Very Good
Good 

Satisfactory
Unimpressive 
Non-existent

10

8

6

4

2


0
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