CHAPTER TWO
REVIEW OF THE LITERATURE

Quincy University has recently implemented a new Study Table program for its student-athletes involved with the football team.  While it is important to examine the structure of university’s own study table, it is also very important to look at the structure of other universities’ study tables.  Along with the different types of structures that are used, much research has been conducted looking at the intercollegiate athlete and academic performance.  There are, however, not many research sources that look specifically into one university’s study table structure to determine if it promotes academic improvement in GPAs and overall academic success.  With the literature available discussing student-athlete success in the classroom, it is important to use the conducted research to understand the student-athlete and how they excel and struggle in certain academic situations.  This literature review will look at the following topics: academic support structures, negative stereotypes, prejudice against student-athletes, and academic issue and athletic participation. From this review, the reader can determine the different types of academic support available to student-athletes at different universities across the country.  This will then lead to a determination of whether Quincy University provides enough academic support for its football team to have the opportunity to be successful.
Academic Support Structures


Before looking at the overall structure of how schools work to help student-athletes, one should become familiar with requirements and guidelines passed down by the National Collegiate Athletic Association (NCAA) and the National Association of Intercollegiate Athletics (NAIA) for a student-athlete to be eligible for athletic participation.  The reason for looking at the NAIA requirements for eligibility is Quincy University is a NCAA Division II affiliate and its football team participates in a NAIA football conference.  Therefore, the football players need to be eligible by both sanctioning bodies. 

 According to the NAIA official website, freshman students must meet two of three entry level requirements.  A minimum score of 18 on the ACT or 860 on the SAT is achieved.  A student achieves an overall high school minimum GPA of a 2.0. Or the student ranks in the top half of the high school’s graduating class.  To maintain eligibility status, a student-athlete must maintain a 2.0 GPA and pass 12 hours of credit per semester.
The NCAA has a different system in place.  Stansbury (2004) explained the NCAA Clearinghouse system that declares incoming freshman eligible or ineligible.  The Clearinghouse is responsible for obtaining academic information from the student-athlete’s high school, monitors it, and then sends it to the college a student-athlete wishes to attend, visit, or is being recruited.  According to the NCAA official website, a student-athlete entering a Division II institution must have completed 14 core high school classes and maintain a minimum 2.0 GPA in those core classes.  Also, a student-athlete must obtain a SAT score of 820 or an ACT sum score of a 68.  To maintain eligibility status, a student-athlete must pass 12 credit hours per semester.  The minimum GPA entering the second year of school is a 1.8.  For the third year of school enrollment, the minimum GPA is 1.9 with 40% of the course work in a specific degree program completed.  The fourth year moves the GPA minimum to 2.0 with 60% of course work completed for a specific degree program.  The fifth year eligibility status is a 2.0 GPA with 80% of a specific degree program completed.
Now with this in mind [no need to use colloquial or “folksy” phrases like this – remove them] There are many colleges that help their student-athletes attempt to maintain eligibility status. With long days consisting of class, labs, meetings, film study, practice, weight lifting, and studying, many researchers have expressed the idea student-athletes are being setup to fail. After all, many programs that are offered throughout the day to non student-athletes to assist in academic work are not available to many student-athletes due to scheduling and time constraints.  Yet there are still those who feel that student-athletes need to take on a greater responsibility and hold themselves accountable to the academic standards.
When looking at the overall academic support that colleges provide to their student-athletes, it is important to look at the size of the school, what athletic division affiliation they are, and the amount of money being produced by the revenue generating sports.  There are large contrasts in the amount of support between large schools and smaller schools, mostly due to available funding.  While many attempts were made to talk to the heads of many college academic supports for athletics programs, such as Northern Illinois, University of Illinois Champaign-Urbana, and Southern Illinois University Carbondale, the best information was found on the schools’ athletic web pages that showed the breakdown of its academic support and Study Table programs.

Southern Illinois University at Edwardsville’s (2008) 2008-2009 Study Table Rules, sets up their Study Table to provide a structured and monitored study environment to help promote the academic success of its student-athletes.  SIUE created policies to structure their Study Table program.  The website does not breakdown the number of hours needed for each student-athlete to complete by the week’s end, but does give a good indication of what is expected by their student-athletes.  For example, after each study session, a player must have an approved signature by the study table tutor, coach, academic advisor, monitor, or department tutors to verify the time of study completed that day by that player.  Cell phones must be turned off and personal computer use is allowed for academic reason only.  Library use is available to those wishing to do research, but the student-athlete must return to the Study Table area with proof of research by time’s end. SIUE will discipline any student-athlete who violates the policies, is dismissed by the monitor due to disrespectful behavior, failure of turning in time sheets, or falsifying log sheets.  The first infraction will result in a meeting with the Head Coach and Athletic Director to determine a course of action.  A second infraction leads to a suspension from the next date of competition.  The third infraction leads to a meeting with the Head Coach, Athletic Director, and Assistant Athletic Director for Compliance/Student Services to due determine additional suspension from competition, reduction in athletic aid, or indefinite suspension for the season.
Bethany College in Lindsborg, KS (2008), Guided Study Time / Study Table, explains its program’s structure on the school’s website for its athletes to follow.  Their mission statement is similar to SIUE’s of trying to create a positive learning environment for their student-athletes.  Like SIUE, the Study Table / Guided Study Time rules and policies are the same for all athletes.  In addition to assigned Study Table hours, all incoming student-athletes are enrolled in AS012 Study Skills for their first semester on campus. The location and scheduled times are set for the same each week during the school year.  Mondays, Wednesdays, and Fridays offer two hours per day and Tuesdays and Thursdays offer four hours per day.  The monitor is also the head of the BASS program, which is responsible for athletic academic support and tutors are present throughout the times.  At Bethany, athletes are broken down into four different levels of academic assistance.  Level 1 requires the following: a completed study plan every week, a report of upcoming tests homework assignments and other required coursework, completion of 8 hours per week of Study Table time.  Student-athletes with less than a 2.0 cumulative GPA make up the Level 1 group, which does not include new students.  Level 2 student-athletes are returners with a cumulative GPA of a 2.0 – 2.49 and first year students with an ACT up to and including an 18.  They are required to turn in the same amount of information as Level 1 students, but complete 5 hours of Study Table.   Level 3 students complete the same study plan for the week as Level 1 and 2 groups.  This group completes 3 hours per week of Study Table.  To be a Level 3 student, one must maintain a cumulative GPA of 2.5 to 2.99. New students are allowed in this group with an ACT score of a 19-24.  Level 4 students must have cumulative GPA over a 3.0 and new students are allowed with an ACT score above a 24.  These students are exempt from Study Table hours.  Bethany also has policies in place to help maintain the program’s success rate. Students are allowed to schedule different times than what is available through the BASS office.  No cell phones are allowed.  All hours must be logged and signed by an approved staff member.  Academic materials are required in order to begin a study session. Failing to meet the required number of hours will result in disciplinary actions by the player’s Head Coach and carried out by the Athletic Director. Also, attendance records will be sent out to the players’ Head Coaches at the end of each week.
Auburn University’s SASS (2008), Student Athlete Support Service at Auburn University, program is responsible for running their Study Table program.  However, the school’s website did not list many specifics as to the program’s breakdown.  The mission statement is very similar to the schools already listed above, again hoping to help enhance student-athlete education and promoting inter-personal skills in order to produce self-discipline and responsibility.  Freshman and transfers regardless of ACT scores or cumulative GPAs are required to attend 10 hours of structured study table hours per week of their first year.  Any other student-athlete with a cumulative GPA below a 2.3 is required to attend 10 hours of mandatory study session.  Any athlete who does not complete the required number of hours will be disciplined according to team rules.
Ball State (2008), Studytable, runs a program that is geared to towards helping student-athletes graduate.  The Study Table program setup at this university is different than others previously mentioned due to the fact that Head Coaches and the Support Staff are responsible designating the number of hours to be completed on an individual basis.  According to Ball State’s school website, all new students participate in the Study Table program regardless of ACT score or cumulative transferred GPA.  Student-athletes are responsible for completing the set number of hours in compliance with their own schedule.  Participants at Ball State chose when and how they complete their assigned number of hours.  This program has three methods of completing the required number of hours needed to fulfill the assigned amount.  The first is called Supervised Quiet Sessions.  The hours set for this session are Monday through Friday from 9:00am to 2:00pm, Sunday through Thursday from 8:10pm to 10:00pm, each in a specific location.  Policies in place help set disciplinary guidelines.  For example, if a student-athlete uses a cell phone during the first hour of the evening study session, he or she will lose the time spent and forced to leave for the rest of the evening.  Any student-athlete who uses a cell phone during the day sessions lose hours earned and not allowed back until the following day.  Student-athletes who skip class to attend study sessions will lose hours earned that day.  The second method of completing the hours assigned is to receive tutoring that is available Monday through Friday from 9:00am to 8:00pm.  Student-athletes sign in at the front desk of the learning center and sign out when finished to receive credit hours. The third and final method is what Ball State calls Passport. Passport time is any amount of time that is spent with professors, teachers’ assistants, or any other type of supervisors.  The amount of time is documented and turned into the Support Services Staff for a student-athlete to receive credit.
Michigan State University (2003), Introducing First-Year Student-Athletes to the Library, makes use of its library employees on campus to help with its student-athletes.  After looking internally to determine the specific group with the most in need, MSU started a program designed by Student-Athlete Support Services and the university’s librarians to help all incoming freshman and transfer students make better use of the resources available in the library.  Topics covered include instruction on bibliographies and site specific reference service to student-athletes.  On top of the program created to help with library use, all student-athletes are required to participate in study tables based on cumulative GPA.  Time slots are available five days a week with tutors and support staff on hand to help in anyway needed (Lorenzen and Lucas, 2004).
Dudley, Johnson, and Johnson (1997) from the University of Minnesota conducted a study at a mid western university to determine if a cooperative learning environment would provide a more conducive learning environment for freshman student-athletes to adapt well academically and socially to the demands of college work.  The study consisted of 107 freshman student-athletes, both male and female, from 17 different sports.  At semester’s end, 50 of the athletes were selected for questionnaires to determine the effectiveness of the program.  In hoping to provide both academic and personal support, the researchers hypothesized that the freshman would receive the staff for the program as supportive, both socially and academically.  The program consisted of five nights per week, Sunday through Thursday for 3 hours a night, 7:00pm to 10:00pm.  Staffing included a coordinator, two academic specialists, and three to five academic tutors.  Results indicated that the freshman student-athletes found the program to be very helpful.  The athletes involved reported being able to work together with other athletes to achieve set academic goals.  Also, the athletes felt the evening study sessions were beneficial to their education and felt a greater sense of self-esteem.  With the results of the research showing a positive outcome on cooperative learning groups, it may be an idea for other schools to look into, upon further research conducted.
Negative Stereotypes

After looking at what some schools are attempting to do to help raise the academic achievement of student-athletes, it is imperative to look at the negative aspects that student-athletes face in and out of the classroom.  There are many negative stereotypes out in the open about student-athletes and this has an affect on how athletes perceive themselves, both in and out of the classroom.  The importance of looking at this area of negative stereotypes will inform the reader to the many obstacles faced by student-athletes on top of the already large pressure of successful expectations in and out of the classroom.  Research on this specific area may show that negative stereotypes may lead to extra stress and anxiety or provide evidence that suggests that student-athletes fulfill many of the stereotypes that have them portrayed as academically unsuccessful.  How this area ties into the research of this paper is that negative stereotypes may be a cause for failures in the classroom, resulting in enrollment of Quincy University’s Study Table Program.
Narcissism is a negative stereotype that is pressed upon student-athletes at the collegiate level, especially football players.  A study conducted by Elman and McKelvie (2003) set out to determine if this truly a stereotype or reality. Their study was conducted in two parts.  The first was by 30 undergraduate non athletes who completed the Narcissism Personality Inventory as they believed a football player would and then again as themselves.  The second study consisted of 112 football players, other sport student-athletes, and non student-athletes, but only as themselves.  One outside question the researchers were hoping to answer with this study was whether sport participation causes personality differences or whether pre-existing differences draw people into particular sports.  Cox as cited by Elman and McKelvie (2003), [good example of secondary citation] found that football players are more aggressive and anxious than other student-athletes who play different sports.  Also because of the physical nature of the sport, football players stereotypically feel entitled to certain privileges.  The authors hoped that because of the small school size, non athletes were able to observe football players in a number of varied situations.  As a result of the study non athletes who took the test through the eyes of a football player perceived the players as being more narcissistic than them.  Football players perceived themselves as being narcissistic with a mean score of 19.4, which is high but less than the mean of perceived narcissism of 36.4. This finding supports the idea that there is a stereotype about football players, but there is also the reality of the self perceived idea of narcissism.  And to answer the outside question of attracting certain types of people, it appears that collegiate football attracts highly narcissistic people.
 Shulman and Bowen (2001) wrote a book entitled The Game of Life. The authors proposed that revenue producing sports report lower test scores, GPAs, and lower graduation rates than non student-athlete and non-revenue producing sports.  Also discussed in this book are the lack of admission credentials these revenue producing athletes have when compared to non student-athletes.   As a result of the research the negative stereotype stating lack of academic competence among student-athletes pushed forward.
To further research the evidence brought forth from The Game of Life, three Wesleyan University researchers conducted a study to determine if the negative stereotypes college athletes faced had an impact on academic performance.  Jameson, Diehl, and Danso (2007), designed the study for 72 university male athletes who participated in football, basketball, or baseball.  These male athletes took an intelligence test, half receiving a questionnaire promoting negative athletic stereotypes before taking the test, the other half receiving the questionnaire after taking the intelligence test.  Researchers from Wesleyan University hypothesized that since the lack of academic competence stereotype involves character issues, that recognizing student-athletes as an athlete only should lead to underperformance on the intellectual test distributed.  In being consistent with the negative stereotypes, if an athlete feels confident in their academic ability that he would out perform one who is less confident.  The results indicate that those student-athletes who answered the questionnaire after the intellectual test scored higher (M=8.69, SD =3.45) than those who answered the questionnaire before (M=6.44, SD=3.46).  Student-athletes believing that they received special considerations for admission to the university, performed worse than their counter parts who did not have this belief.  According to the researchers, the findings indicate that negative stereotypes have a direct impact on the student-athletes academic self-esteem.  Also the studies find that although the student-athletes did not perform well on the intellectual test, the researchers did find that many of the student-athletes did have above average SAT scores.
Prejudice Against Student-athletes


Most of the research conducted on student-athletes focuses on the larger universities and how student-athletes respond and react to that particular environment.  Division II and III level schools have not been researched as much as the larger schools since their athletic mission statements seem to run parallel with that of the academic institutions. The research done on these smaller universities are few and far between. However, because the number of research conducted is low, it does not mean that prejudice against smaller school student-athletes does not exist.  The prejudices against student-athletes can have a large effect on how student-athletes compare to their non student-athlete peers. Prejudices against student-athletes can fall into some of these categories: racism, peer negativity, and faculty ignorance.

 Based on the study conducted by Baucom and Lantz (2001), was apparent that the student-athletes at the NCAA Division I level are not held to the same academic standards of smaller level universities. Because of this, a prejudice may have existed that covers all student-athletes regardless of athletic division affiliation.  Baucom and Lantz hypothesized that the faculty at a highly renowned academic NCAA Division II institution will have faculty that have a prejudice against male student-athletes regardless of sport, revenue or non revenue.  The study consisted of three forms that were sent out anonymously to the faculty.  Each member received one of the three forms and answered the following situation on a scale of 1-5, representing most positive on the lower end or least positive on the higher end.  Form ‘A’ referred to the student in each situation as a “male student.”  Form ‘B’ referred to the student in each situation as a “male non revenue athlete.”  Form ‘C’ referred to the student in each situation as a “male revenue athlete.”  Each form was an adaptation of the Revised Situational Attitude Scale, which is used to determine prejudicial attitudes of faculty towards collegiate student-athletes.  The results indicated that faculty perceived both revenue and non revenue student-athletes in a less positive light than non student-athletes.  One possible reason for the prejudice is that the faculty based their attitudes on student-athletes in general and not at this specific school, who graduation rate is 11% higher of student-athletes than the national average.  Another possible reason for the prejudice attitudes may stem from misinformation and lack of understanding of NCAA Division II policies for student-athletes.  Either way, the issue at hand represents a problematic situation for student-athletes who must overcome these types of prejudice from faculty members.  Although the study does show the prejudice of the faculty at the lower level institution, it is difficult to apply this on a national level.

Using a revised Situational Attitude Scale, Engstrom and Sedlacek (1991) selected a random sample of 293 freshman entering a large eastern NCAA Division I institution to determine if the prejudice against student-athletes was so wide spread that incoming freshman already held these negative attitudes.  The scale included ten personal and social situations that would test how freshman felt about the athletes in a system that portrays student-athletes as heroes or incompetent students.  Scores ranged from 50 = most positive to   10 = most negative.  There were two forms used to determine freshman attitudes.  Form ‘A’ used the word “student” while Form ‘B’ used the work “student-athlete.”  Students were randomly assigned either Form ‘A’ or Form ‘B’.  In three situations on Form ‘B’, students responded with highly significant negative attitudes.  These situations included a student-athlete receiving an ‘A’ in class (M = 31.7, Form ‘A’ M = 37.2), a student-athlete assigned to he or she as a lab partner (M = 30.8, Form ‘A’ M = 35.6), and when tutoring and advising services were expanded for student-athletes (M = 31.7, Form ‘A’ M = 41.8).  The results explained to the authors that the students did possess some type of prejudicial attitudes when working with issues of academics.  It also suggests that the student-athlete culture is prone to prejudice in the university community. 
Academic Issues and Athletic Participation

Richards (1999) conducted a study to determine if athletic participation deterred student-athletes from experiencing different opportunities that are available to non student-athletes.  Richards looked at the following categories of academia: academic performance, campus involvement, and personal growth of the students.  One note of importance with this study is that it was conducted on a smaller NCAA Division III university, unlike the majority of the studies conducted at larger universities.  Richards suggested that due to the smaller college lifestyle, student-athletes’ involvement and participation in extracurricular activities and academic performance would be similar to that of their non student-athlete peers.   The researcher focused on five key areas to show the coast and benefits to athletic participation at a Division III institution.  First, the time demanded by athletic teams versus other extracurricular groups.  Second, the difficulties student-athletes face by being a member of a varsity team.  Third, the effect of athletic involvement on academic success.  Fourth, the effects of athletic involvement and if it is compatible with the non student-athlete lifestyle, looking specifically at extracurricular involvement. And fifth, the effects of athletic participation on personal growth and well-being.  To carry out the study, counselors at a small Division III, northeastern liberal arts college were instructed by Richards to contact seniors and instruct them to fill out a questionnaire regarding their academic, extracurricular, and social activities on campus.  A total of 219 students (54%) filled out the questionnaire, 73 were athletes and 146 were non athletes. The 73 athletes represented 50% of the athletes on campus.  Measures for the questionnaire were derived from the Sophomore Student Life Survey.  The students were asked to report on four aspects: time, grades, extracurricular activities, and life satisfaction.  Each category was then broken down further into specific categories, where the students rated each item on a scale of 1 (very negative) to 5 (very positive).  The results indicated that student-athletes and non student-athletes did not vary much in the number of hours spent in a typical week for class time or studying.  Athletes spent more time devoted to extracurricular activities than their peers with 19.6 hours on average and 15.77 of those hours to games or practice.  The results also showed that 39% of athletes devoted over 20 hours or more to athletics in some way or form.  Athletes did report difficulty in being taken serious by their peers and professors.  When comparing the GPAs of athletes and non athletes, the study proved that there was not much of a difference between the athletes (M=3.39) and non athletes (M=3.47).  Richards’s study proves that at smaller institutions, student-athletes devote more time to extracurricular activities while not trailing vary far from the average student’s GPA.  In order to fully understand the findings at the small school level, a larger sample must be studied.
Comeaux’s (2005) examined what factors predicted how well a male revenue generating student-athlete will succeed academically.  Comeaux examined incoming SAT scores, GPAs, and faculty interaction.  The hypothesis of the study was that incoming SAT scores will be the biggest indicator in predicting academic success.  The study itself examined both demographic input and environmental variables in the prediction of academic achievement.  In order to conduct the survey, Comeaux obtained data from the Cooperative Institutional Research Program, the 2000 Student Information Form, and the 2004 College Student Survey that is sponsored by the Higher Education Research Institute at UCLA. Those involved in the study included 459 football and basketball players.  The outcome variable used was the athletes’ GPAs. The input variable looked at Verbal and Math SAT scores and high school grades.  Environmental variables examined faculty support and academic characteristics.  Comeaux’s results showed that high school GPAs are the most powerful predictor of college GPAs.  Also, results showed that student with high SAT Verbal scores tend to have higher college GPAs.  When faculty provided help in achieving professional goals, the study showed a direct correlation with higher college GPAs suggesting that athletes respected by faculty tend to have higher GPAs.  Due to the large number of student-athletes that come to college unprepared for the work expected them in the academic portion, Comeaux’s study can be used as a guideline for some type of program design that can be used to assist college and university-level student-athletes in improving academic success.  The results also show that faculty interaction will play a large role in the success of students and hopefully encourage them to do so.
Umbach, Palmer, Kuh, and Hannah (2006) conducted a study to compare student-athletes and non student-athletes in terms of their participation in educational practices such as grades earned, participation in extracurricular activities, and preferential treatment.  This study is important because the results stood up against the majority stereotypical views of student-athletes and their academic failing in the college academic world.  Umbach, et, al hypothesized that student-athletes do not differ greatly from their peers in terms of educational practices.  To prove their hypothesis, the researchers used a much larger scale of students and a greater number of universities of different athletic affiliation (NCAA Division I, II, III, and NAIA).  The data used for the research is from The National Survey of Student Engagement (NSSE) which compares the college experience of student-athletes to non student-athletes.  This test is focused on first year students only, due to the large number of participants available during the spring of 2003.  The study included 57,308 students: 7,821 are athletes and 49,407 are non student-athletes.  Students involved represent 395 four year colleges and universities. Of the schools represented 107 are NCAA Division I, 93 are Division II, 145 are Division III, and 50 are NAIA.  The researchers conducted a series of hierarchical linear models to look at the effects of being a student-athlete on the college experience.  In the experiment, the dependent variables fall into four categories: student engagement, perceptions of campus environment, self-reported gains, and GPA.  Student engagement is measured by three scales: level academic challenge, student-faculty interactions, and active and collaborating learning.  The campus environment is measured by two scales: a supportive campus environment scale and an overall satisfaction scale.  The gains are measured by three scales: gains in personal and social development, gains in general education, and gains in practical competencies.  For each dependent variable, the researchers estimated separate models for men and women.  The researchers hoped that because of the large variations of schools represented, they would determine if one level of athletic division allows for more student growth than other involved.  What they found gave the evidence needed to prove their hypothesis on student-athletes.  On average, the researchers found that student-athletes are just as engaged in educational practices as their peers.  Compared with male non student-athletes, male student-athletes are as challenged academically, interact with faculty as frequently, and participate as often in active and collaborating learning activities.  Female student-athletes are comparable to their counterparts in terms of academic challenge.  When looking at the student-athlete slope, one can conclude that the impact of being a student-athlete is determined by the institution attended.  But the results indicated that the nature and frequency of the student-athlete engagement does not differ between institutions, therefore the slope is not used.  This showed that the engagement of student-athletes in effective educational practices is similar across the country.  Division III student-athletes are more academically challenged and have more faculty interactions than Division I and II student-athletes.  Male and female student-athletes report that their campuses provide more academic and social support than their peers.  Both men and women, on average, showed more academic support while attending at Division III school than a Division I school.  Both male and female student-athletes report greater gains in self reports than non student-athletes across the board.  When looking at grades, male student-athletes did show lower grades than their peers and grades did show a difference by institution.  On average, men at Division II and NAIA schools report higher grades than a Division III school.  The results indicated that student-athletes are just as engaged overall in comparison to their non student-athlete peers.  Student-athletes also report receiving more support from their institutions than their peers.  It also shows that students at Division III schools, both athlete and non athlete, are more engaged at this level than at any other.  Also even though male student-athletes tend to have lower grades than their peers, but report higher levels of academic engagement.  Also indicated is the academic gap between Division II and NAIA which should require further study. Within the study, the researchers came across a few limitations.  One is the validity to the self reported gains.  The second is that the student-athletes did not report the sport in which they participated in, therefore the researchers could not conclude the on the experiences of revenue versus non-revenue sports.

Summary

Overall the literature review points out that there are many different conclusions on how student-athletes compare to their non student-athlete peers in the academic world.  Some researchers determined that student-athletes are less likely to do well academically due to factors such as SAT scores or high school GPAs.  Others conclude that due to the constant work effort student-athletes put forth, they are being setup to fail. Even further, researchers concluded colleges either do not do their part in providing the academic support needed or the support needed is not of importance as much as the revenue brought in by the student-athletes. Yet others have concluded that student-athletes are not lacking that far behind from their peers.  This is especially true in the lower athletic affiliations.  In Division II and III colleges, student-athletes have recorded putting more time in a week devoted to extracurricular activities than non student-athletes and have been very comparable in terms in current GPAs.

Despite the idea of wanting to have all students succeed, there are those who have negative biases and prejudices towards student-athletes regardless of athletic affiliation.  Whether it is professors having biases towards student-athletes how receive a good grade in class, or a non student-athlete’s regard about having a student-athlete as a lab partner.  Yet, in spite of some biases that people have towards student-athletes, colleges across the country are doing their part to help student-athletes succeed with their Study Table programs.  Which type of program has the most success is yet to be determined.  However, it is a step in the right direction.
Conclusion

In review of this literature on the topic of athletes and academics at the collegiate level, it is important to realize that there are many parts that still need to be researched.  The idea of research on student-athletes tied in with academic support is a very recently growing field. Much research has been conducted on the athletes themselves, but not as much on what is being done to support them in their academic field.  It is important that researches begin to look at how schools provide academic support and work with the student-athletes’ schedules.
One aspect that needs to be further researched is the comparison on larger schools to smaller schools with academic support.  This type of research can hopefully pinpoint what is needed at each level of athletic competition level and offer suggestions as to how to counteract a sliding trend in student-athletes academic success.  To say that colleges and student-athletes that differ in athletic affiliation should be on the same level is not the point. The fact of the matter is that larger schools treat their athletes differently due to the dollar amount that is brought in by revenue producing sports.  Instead of trying to correct the institution of its current policy, research should focus on how to help student-athletes adapt to the expectations and pressure applied by the larger schools in order to be academically successful.  Focus needs to look internally at universities, large or small, to determine if their current academic support is giving their student-athletes every type of opportunity to succeed as they do for non student-athletes.  This then applies to the point of the research conducted within this paper: is Quincy University providing a good academic support system for its football team? 

[not a great RQ – a better one would be “Do football players at QU who participate in the football program’s academic support system have a grade point average equal to other athletes at QU and equal to non-athletes at QU?”]
REFERENCES

Auburn University. (2008). Student-athlete support services at Auburn University.


Retrieved from http://sass.auburn.edu/sassweb/mvc/index.php?p=19
Ball State University. (2008). Study Table. Retrieved from http://www.bsu.edu/sass/studytable/.

Baucom, C. & Lantz, C. (2001). Faculty attitudes towards male division II student-athletes.


Journal of Sport Behavior, 24(3), 265-276.

Bethany College. (2008). Guided study time. Retrieved from


www.bethanylb.edu/contentm/gen/bethany_college_generated_pages/Bethany_

Academic_Support_Services_p2205.
Comeaux, E. (2005). Predictors of academic achievement among student-athletes in the revenue


producing sports of men’s basketball and football. The Sport Journal, 8(3).

Danso, H., Diehl, R.& Jameson, M. (2007). Stereotype threat impacts college athletes’ academic


performance. Current Research in Social Psychology, 12(5), 68-79. Retrieved from


http://www.uiowa.edu/~grpproc/crisp/crisp.html.

Dudley, B., Johnson, D. & Johnson, R. (1997). Using the cooperative learning to enhance the 


academic and social experiences of freshman student athletes. The Journal of Social 


Psychology, 137(4), 449-459.

Elman, W. & McKelvie, S. (2003). Narcissism in football players: Stereotype or reality?

Athleticism Insight. Retrieved from http://www.athleticinsight.com/Vol5Iss1/Narcissism.htm.
Engstrom, C. & Sedlacek, W. (1991). A study of prejudice towards university student-athletes.


Journal of Counseling & Development, 70, 189-193.

Michigan State University. (2003). Introducing first-year student-athletes to the library.


Retrieved from http://www.libraryinstruction.com/athlete.html.

NAIA (2008) NAIA eligibility requirements. Retrieved from


naia.cstv.com/memberservices/legislative/currentissues/FreshmenEligibilityRequirement
.htm.

NCAA (2008). NCAA eligibility requirements. Retrieved from


www.web1.ncaa.org/eligibilitycenter/hs/d1_standards.pdf.

Radcliffe, P., Huesman, R. & Kellogg, J. (2006). Identifying students at risk: Utilizing survival


analysis to study student athlete attrition. Retrieved from


http://www.irr.umn.edu/papers/CSRDE_2006/CSRDE_identifying_students_at_risk_

paper.pdf.

Richards, S. (1999). Division III student-athlete: The academic performance, campus 


involvement, and growth. Journal of College Student Development, 40(3), 211-218.

Shulman, J. & Bowen, W. (2001). The Game of Life: College Sports and Educational Values.


Princeton, NJ: Princeton University Press.

Southern Illinois University Edwardsville. (2008). 2008-2009 Study table rules.


Retrieved from www.siue.edu?ATHLETIC/COMP/studytable.html.
Umbach, P., Palmer, M., Kuh, G. & Hannah, S. (2006). Intercollegiate athletes and effective 


educational practices. Research in Higher Education, 47(6), 709-733.

17

