This example is pretty good but could be better.  I try to point out the good and note where improvements could be made. 

CHAPTER 1
INTRODUCTION

 No Child Left Behind is designed to change the culture of America’s schools by 

closing the achievement gap, offering more flexibility, giving parents more options, and 

teaching students based on what works (Strong, 2006).   Improving the reading skills of 

America’s children are a top priority for leaders at all levels of government and businesses, as well as for parents, teachers, and countless citizens who volunteer at reading programs across the nation. Over the years, research has provided insight into how children learn to read and the essential components for effective reading instruction. About fifty percent of children (Lyon, 1997) learn to read through meaningful experiences with engaging books. The children are able to decode words without direct instruction in sounds and the letters that correspond to them, and they seem to use the strategies that good readers use to comprehend text without being taught these strategies. The other fifty percent of children struggle to learn their sounds and the letters that represent them when they aren’t taught them explicitly and they struggle to achieve fluency and comprehend what they are reading with guided practice. Researchers now call for a balanced approach to instruction, and for teachers to tailor their instruction to the changing needs of their students. (Leipzig, 2001).
The use of the citations is good in the intro. The author noted several facts and the author gave citations for those facts.  Unless you say something that is well known (e.g., the world is round) you should give citiations
Reading is the bridge to learning math, history, science, literature, geography, and 
much more. Therefore, young, capable readers can succeed in these subjects, take 
advantage of other opportunities, and develop confidence in their own abilities. On the 
other hand, those students who cannot read well are much more likely to drop out of 
school and be limited to low-paying jobs throughout their lives. Reading is undeniably 
critical to success in today’s society. (Arizpe, 2000). 
Due to this growing concern of reading achievement research has begun to 
investigate deeper as to why boys have lower reading scores than girls. The statistics are consistent: Young male readers lag behind their female counterparts. According to the Progress in International Reading Literacy Study in 2001, fourth grade girls in all of the 30 plus participating countries scored higher in reading literacy than fourth grade boys by a statistically significant amount. Similar findings show up in the U. S. National Assessment of Educational Progress scores, as well as in studies in New Zealand, England, Wales, Scotland, and Northern Ireland. It is this research that has brought about the following question: Why does this disparity exist? (A weakness here – don’t ask the reader questions.  The issue is certainly a serious one, and the solutions must come from a multitude of sources: parents, teachers, librarians, and communities (McFann, 2004).
Notice how the author starts with a very broad statement that could apply to many many topic in eduction. Then she begins to get more specific step by step, sentence by sentence almost until she has gone from NCLB to reading to the specific issue of a gender difference in reading achievement.  This is good how it was done.
Purpose of the Study

The purpose of the study will be to ( this is the perfect way to start this section! examine the use of high-interest reading materials for middle school age boys as a means of increasing reading achievement. Test scores across the nation are depicting lower reading scores for boys than girls. According to the 2003 National Assessment of Education Progress (NAEP), 21 percent males and 16 percent females in fourth grade and 17 percent males and 11 percent females in eighth grade cannot read at the basic level. That is, when reading grade appropriate text these students cannot extract the general meaning or make obvious connections between the text and their own experiences or make simple inferences from the text. Nearly half of America’s adults are poor readers, or “functionally illiterate.” They can’t carry out simple tasks like balancing check books, reading drug labels or writing essays for a job. There is no doubt that the ability to read is one of the most important skills a child can acquire (NAEP, 2003).
The purpose section flows from the introduction. The author reiterate or supplemented some of the intro – this is not the best, but she did move from the end of the intro – gender differences exist to a more specific issue – increasing the eading of boys by varying the interest level of the reading material – this is good. 
Need for the Study

Administrators, teachers, and the public are being made aware of the growing number of individuals entering society who are incapable of reading fluently and have very little comprehension. Studies have shown that girls, overall, have better academic performance in reading than boys. Evidence for female reading superiority dates back to the 1930’s (Halbrook, 1988). It splashed on to the public scene in 1961 after a landmark study of the comprehension and vocabulary test scores of 13,000 elementary students (Gates, 1961). This long well- documented history of underachievement has helped contribute to an entrenched perception that boys simply will not become accomplished readers (Brozo, 2002).   
If boys are truly more likely to have reading disabilities, this would direct research attention to uncovering the possible source of the sex differences. In addition, if boys are more prone to have reading disabilities, this should motivate education programs to address boys’ and girls’ early emerging disability (Johnson, 1998).

In her research, Vivienne Holland (1998) mentions three factors that may help us better understand why boys have a more difficult time learning to read. These factors are:(a) growth, maturation, emotional and intellectual development are slower in boys than girls, (b) girls have superior language sense, and (c) reading interest of boys and girls differ, and existing instructional content appeals more to girls. To remedy these factors socially and culturally, teachers’ expectations of students need to be handled differently. Administrators and teachers should evaluate the materials being used to teach people to read (Holland, 1998).  
The author really didn’t fulfill this section very well by speaking clearly about the benefits of the study AFTER it is completed.  This section would be better if she were more explicit about how the results of her study might benefit teachers and students.  For instance, she could have written that the results of her work might demonstrate that if the topic is of more interest for boys and they read better than teachers should keep this in mind when choosing topics and that boys will benefit from teachers being selective about topics.
Statement of the Problem


Recent teaching experience and observation has posed the question, “What are the differences, if any, in the ability and achievement in reading between boys and girls in the elementary school?”  The National Institute of Literacy (2006) estimated that up to 80 percent of instructional time is spent each day on reading instruction and other reading related activities. In spite of this time commitment, and the fact that skill mastery is considered role appropriate for both sexes, boys continue to have significantly more trouble than girls in mastering the reading skill (Bishops, 1997). However, research is not consistent as to the reasons for this problem. ( This is a good and simple statement noting a the “problem” with the past research.  There is an inconsistency and she will conduct some research to try to provide some clarity.  

This study will examine whether a lack of high-interest reading material is a reason for the lower achievement in reading for boys than girls of middle school age.
Research Question/Hypothesis

Are there significant differences in reading achievement between boys and girls in middle school age students associated with a lack of high-interest reading material? Boys of middle school age, who are given high-interest reading material, will increase their reading scores. A research question – followed by a prediction – a hypothesis!! Good.
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