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Dear Colleagues, 


 It is my belief that the fun of English is being diluted in many classrooms around the country in an effort at, ironically enough, making English more fun.  Although trying to combat students’ skepticism and boredom, many of the teaching “solutions” for the uninterested often subtly confirm that their suspicions are correct.  In the interest of making English more fun, many teachers use the plot of given works as springboards to exploring loosely if not totally unrelated material.  Doing so suggests that the work is boring and requires frequent side ventures into other material to remain interesting.  It also suggests that the plot is the basis of literary study.  
 Another common tactic used to make English class more fun is to overly emphasize personal relevance: “How is this like something I have experienced?”  And while this is certainly not a bad question to ask, it is not always possible to answer.  Rather than creating disappointment or problems, lack of personal relevance should be celebrated.  After all, isn’t the strangeness or foreignness of material often precisely what makes it interesting and enlightening?  Isn’t learning something new, be it emotionally, or intellectually, the major motivation for reading?  If so, more than asking what a book confirms for us we should ask: “What did this book show me that I never knew before?” “What new awareness, imaginative capacity, or emotional sensitivity do I have as a result of reading this work?” “What was totally unlike anything I have ever experienced or thought of?”   David Bradley’s The Chaneysville Incident showed me an African-American spirituality based on mythic figures like the Signifying Monkey (a god of, among other things, linguistic manipulation). I was never previously aware of this and could not initially relate to it. Now, I could say the linguistic issues associated with the Signifying Monkey hold a personal relevance for me as someone interested in literature, but far more important is what the Signifying Monkey represents – the play of language.   
 
The way to really enjoy a novel is to steep oneself in the language, because while the plots in great works vary in quality, their stunning imaginative coherence does not.  Observe how the author creates patterns of language to develop themes, like when David Bradley crosses searching for meaning in the past with the ancient ritual of hunting at the sight of the grave.  Or how, with an impressive economy, Bradley produces the mythic overtones of African trickster figures.  It is the complexity and subtly of meaning that make works fascinating and intriguing. It is their scents and shadings and the challenge of talking about them concretely without killing them, which makes literary study fun. 

 My goal then is to have students fluent in the language of the work - the motifs and linguistic equations that are the threads of its thematic pattern.  I would rather students know what a book is about, than what it says. Emphasizing knowing the point of the novel rather than the plot (which is important but should not be the focus of class discussion).  For these reasons, this novel unit does nothing toward tracing plot.  All questions and assignments are aimed toward highlighting the key words and images for Bradley: white, darkness, cold, warm, freezing, fires, hunting, leaping, triangles, gravestones etc..  To have students noticing these terms as they read, I have organized the class lessons in such a way that, (while they do initially touch on the previous night’s readings) they focus primarily on what students will encounter next.  I organize the unit this way to give the students the sense that they are reading the novel for the second time as they frequently encounter passages they have already thought and talked about extensively.  This unit asks precise questions about passages the students are specifically directed to, and supplies the necessary passages in the form of a handout.  Having the piece on a handout serves the practical purpose of eliminating the “I don’t have my book” excuse to not participate, but more importantly getting students to focus closely on the language.  

A single close reading can unlock and illuminate an entire book. This is why I allow for three lessons on a four page dream sequence, and incorporate that passage directly in three other lessons.  If students are intimately familiar with that passage, fluent in its terms and connotations, they are able to enjoy the fullness of The Chaneysville Incident.  The paradox is that we need to get students reading close in order for them to see the “big picture.”  The way to do that is by asking students to create themselves.  Ask students to perform, and ask students to direct, because both necessitate interpretation and close reading.  Let them know, consciously or unconsciously, that what defines literary study and what is fun about it, is creating something new based on the original creation.  And while there is no single “right” answer, there are those with greater complexity, subtlety, and shades of authority.  
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Lesson 1  Saturn’s Day 
_______________________________
Understanding the Origins of the Days of the Week

WHAT’S ON FOR

TODAY AND WHY
As a pre-reading exercise we will familiarize the class with the origin of the seven day week as well as the origin of the names for the days of the week.  We will do this because the days of the week are the chapter titles for The Chaneysville Incident.  While the seven day week is found in Eastern and Western cultures alike, the names of the days of course varry.  The Monday, Tuesday, Wednesday etc. we are familiar with come out of a Western tradition (Rome) and are often the nordic or Scandanavian names for Roman gods.  Because the novel is centered on a struggle between Eastern and Western paradigms the discussion of the days of the week and their global, but also specifically Western traditions, is a useful one.  Not only will this teach students to pay attention to chapter titles and to see them as part of the coherence of great works, it will also introduce them to the dialectic between Eastern and Western belief systems at the core of the book.  

WHAT TO DO
1.  THE FIRST DAY OF THE WEEK?
Ask the students to right the seven days of the week in their notebook and circle or otherwise indicate what they think the first day of the week is.  This can be a “do now” activity if you like.  “Monday” will probably be the answer.  This is not necessarily wrong, but various traditions have it as either Saturday or Sunday.   

2. THE NAMES OF THE WEEK?

Ask whether anybody knows where the names of the week come from?  If not, ask them to right “Monday” with two “o’s” making “Moonday.”  Repeat the question.  Next, ask them to cross out the “day” at the end of each day of the week they have spelled out.  Ask them whether they see the names (complete or close) of any other objects of our solar system.  “Sunday” will now appear as “Sun” and “Saturday” as “Satur.”  Again ask where the names of the week come from.  Make clear that these are “Sun’s day” “Moon’s day” and “Saturn’s Day.” 

3. THE PRE-COPERNICAN SOLAR SYSTEM
Distribute the pre-Copernican model of the universe (see Handout at the end of this plan) that has the earth at the middle of the universe and the seven known planetary bodies (Moon, Mercury, Venus, Mars, Jupiter, Saturn and the Sun) ask them to count the number of planets.  The number seven should set off some bells.  Direct them to the bottom part of the handout that explains the Nordic translations of the Roman gods.  Alert them that the days of the week are Pagan and pre-Judeo-Christian, and that they have undergone translation by Scandanavian or Germanic tribes because the Roman empire extend from Rome to England into the 4th century A.D. – that some of the Roman gods remained in belief systems but were adapted and renamed. 

4. A STRUCTURAL OVERVIEW

Ask the students to look through their copy of The Chaneysville Incident at the chapter titles.  What do they notice (there are three Monday’s yet no Thursday’s or Friday’s)?  What day does the book start on?  What day does it end on?  What are the gods associated with those days and what are they defined by?  Ask them to hypothesize, based on what they have just learned, why the book begins and ends on the days it does. Stress that there are no firm answers.  Ask them to find the title of the chapter in the middle of the book.  What is generally considered the middle of the week?  What is the god of this day associated with?  Tell them to keep such questions in mind while they are reading to see if they find them useful.  

5. HOW DID IT GO?

If everyone got a bit of a history lesson, an awareness of chapter titles, and interest in the background of common words like the days of the week, it was successful.  If the historical aspect stood out, count it successful as well since John Washington, the main character and narrator, is a historian.   

HANDOUTS
[image: image1.png]atirn

Pre-Copernican Notion of Eaith at Center of Uiverse.



   

[http://www.12x30.net/origin.html]
Days of the Week
How they got their names
    [http://www.ernie.cummings.net/calendar.htm]


The Babylonians named each of the days after one of the planetary bodies known to them, a custom later adopted by the Romans, which continued with the
Julian and Gregorian Calendars.


SUNDAY .... Sun's-day. 

The first day of the week, named for the Sun

..... Sun's-day

For the History of the:
Sabbath, Sunday and the First Day of the Week
GO HERE


MONDAY .... Moon's-day. 

The second day of the week, 
named for the Moon

..... Moon's-day



TUESDAY .... Mars's-day

From the Roman warrior god Mars. Our culture adopted the Anglo-Saxon word for the warrior god of the Teutonic mythology Tiu or Tiw
..... Tiw's-day.



WEDNESDAY .... Mercury's-day

From the Roman god of peace and prosperity. Our culture adopted the Teutonic god Wotan
..... Wotan's-day



THURSDAY .... Jupiter's-day

From the Roman god of lightning, thunder and the husband of Juno. Our culture adopted the Scandinavian god Thor, known as the thunder-god

..... Thor's-day



FRIDAY .... Venus'-day

Roman goddess of the spring seasons, Greek goddess of love. Our culture adopted the name Frigg, the Scandianavian goddess of Love

..... Frigg's-day.



SATURDAY .... Saturn's-day

From the planet of the same name. 
A Roman god of planting and harvest

..... Saturn's-day.

Lesson 2  Frozen Beginnings to a 

  Fire of Fact Cards

_______________________________






The Sensory Motifs of Cold and Warm

WHAT’S ON TODAY



AND WHY                                         Focus on the opening and closing paragraphs of 






The Chaneysville Incident in order to give the 






students a  sense of the general trajectory of the






novel.  It is a striking move from a cold and frozen 

scene to a fire of John’s fact cards in the snow.  Cold and warm are at the poles of the novel and may also be seen as the poles on which the Western and Eastern, European/African, White/Black, Historical/Mythical dialectics are mapped.

WHAT TO DO
1. TOSSING LINES

Write the following fragments from the first paragraph on separate note cards:

“Sometimes you can hear the wire”

“Reaching out across the miles”

“Whining with its own weight”

“Crying from the cold”

“Panting at the distance”

“Humming”

“The phantom sounds of someone else’s conversation”

“Room is dark”

“Uneasy sleep”

“Shivering” 

“The cold”

“Whining”

“Crying”

“Panting”

“Humming”

“Moaning”

“Like a live thing”

“Shivering”

Distribute them to the students as they walk in.  It is not essential that all students get one.  If there are fewer than twenty students give some more than one.  Have the students move their desks out of the way and stand up.  With one student starting, have all students with cards individually read theirs aloud.  You can either go in a circle or have the students point to the next person with a card they want to read.

Collect the cards and distribute a second batch with the following lines from the closing paragraphs:

“Bringing in the wood”

“Replace what we had burned”

“Candle wax”

“Edifice of kindling”

“We rose early and washed and made breakfast”

“Frame of wood”

“Kerosene”

“Pyre”

“Matches”

“Cards and papers”

“Struck the match”

“Match to the wood”

“The flames go twisting”

“The smoke go rising”

2. REMEMBERING THE IMPRESSION
Have the students sit down and write the one or two words or a phrase that sums up each batch of cards for them.  For example, “moaning cold” and “flaming wood” or “Shivering, whinning, crying” and “matches, candle, wood.”  Do not give them these examples however.  Have willing students read these aloud.  

3. FOUND POETRY 

Now have the students read the paragraph (see handout) from Chapter 2 and selected either whole sentences, fragments, or individual words to create a poem of six lines or so.  Again, willing students can read theirs.

4. HOW DID IT GO?

If the students have the contrast of cold and warmth, darkness and light, cold and fire, unease and comfort, and/or a looming sense of suffering associated with cold, it went well.  Also, if the repetition of language and phrasing, particularly as applying to the ritual of fire making set in it was successful.

_______________________________________________________________________

HANDOUT

The cabin had closed in around me.  The darkness hung there, pushed back only a little way by the light of the lantern, and in the darkness, at the very limits of my vision, lurked the walls.  I could not see them, but I knew they were there; I could hear them.  They took the sounds of our past breathing – his an uneven wheezing, mine a series of short, hard inhalations and exhalations, too rapid and too shallow by half-and sent them back to merge with the sounds of our present breathing.  The result was something more than an echo, something less than a clear reverberation, a dark and clotted sound that grew and grew and grew until I could listen to it and I could not ignore it; until I could not do anything but accept it and try to keep my mind on what I was doing: making a fire.


I had made the preparations slowly and carefully, because I knew neither of us could afford to be long without heat.  I had started with the stove, clearing the grate with an iron poker, then sliding the box of ashes out and carrying them outside and spreading them along the path.  Then I had cut wood, chucks of hardwood for lasting head, slabs of pine for faster burning, strips of kindling.  And then I had prepared the tinder, twisting sheets of paper of old newspaper into tight wads.  


Now I laid the tinder in the firebox, keeping it an open, crisscross pattern.  On top of it I built a fragile edifice of kindling and small pieces of wood.  Then I went to the shelf and got the old, rusted coffee can in which he had always kept his matches.  I found it there, in precisely the same spot it had always occupied.

Lesson 3  The Search for Home






The “Hyphenated” Novel of the Late






20th Century.

WHAT’S ON TODAY

Familiarizing students with a generalization  
AND WHY
one can make about twentieth century literature, namely, a search for “Home.”  Is home a 






a physical place?  A mental place?  Both? How does 




home relate to your identity?  This is a useful






discussion for The Chaneysville Incident because

 it is a novel that not only deals with the “hyphenated” Amercian experience i.e. John as an African- American experiencing an identity crisis wherein his professional allegiances are set against the spiritualism of his African heritage, but it is

a search predicated on a return to his childhood home.

WHAT TO DO


1. PUTTING WORDS TO IT
Write the word “Home” on the board and ask






students to “put words to it” in their notebook.





Have them define the term by describing what it 

means to them. Give them five minutes or so.  

2.  HOME AS PART OF YOU
Now write the following quotes either on the board or distribute them as a handout with the following tag line:

How strange home is: 

“A place to which you belong and which belongs to you even if you do not particularly like it or want it.”

“A place you cannot escape, not matter how far you go or how furiously you run.” 

 “how strange it feels to be going back to that place and, even if you do not like it, even if you hate it, to get a tiny flush of excitement when you reach the point where you can look out the window and know, without thinking, where you are; when the bends in the road have meaning, and every hill a name”  (p13-14).

3. DISTILLATION
Ask the students to label their definition of home as either “positive” or “negative.”  Also ask them to label it as either a “physical location” or “mental state.”  Have them do the same for the individual quotes above.  For each label of positive or negative, have students attach a word or phrase from their definition, and a word or phrase from the quotes that led them to their choice ex. “negative” – “cannot escape,” “do not particularly like it or want it.”  When they bring up that the first passage can refer to both a physical and mental place, and that the third quote has both positive and negative associations, call those quotes ambivalent and ask them to define “ambivalent” in their notebooks.  If many do not know the word, go to the attached mini-lesson and come to a class concensus about the meaning of “ambivalent.”  

4. SYNTHESIS
Ask them to write a paragraph in which they explain/paraphrase the author(s) of the quotes definition of home.  They should use the words they attached to “positive” and “negative” etc. to make their point.  They need to be clear about whether each is a positive or negative definition and whether it refers to a specific physical location or a mental state.  They then need to compare it to their own definition coming to conclusions about whether the two definitions agree or disagree.  Is one clear and the other mixed? Are both clear? Are both mixed?  If mixed, encourage them to use the word “ambivalent.”

5.  HOMEWORK

Read to p.24 of The Chaneysville Incident.

6. HOW DID IT GO
If students came to personal definitions of home and realize the ambivalent attitude toward home expressed in these quotes that appear in the first 24 pages they will read tonight, it was a success.  Also, if they learned the word ambivalent it was a good day.  
________________________________________________________________________

VOCAB MINI –LESSON : “AMBIVALENT”

Write the following three examples on the board:

a. John like the new color paint in the room but did not like the smell, his     

      ambivalence made his girlfriend unhappy.

b. Ambivalent about the breakup, she felt both good and bad about seeing him

again.

      c. We need a decision now!” he shouted, “This is no time to be ambivalent.”

Ambivalent means:  
Definition:  The coexistence in a person’s mind of opposing feelings esp. love and hate in a single context.

Lesson 4  Moses Washington’s 

  Friends

Focus: p. 25-26





UNCLE JOSH WHITE AND OLD






JACK CRAWLEY

WHAT’S ON FOR TODAY

AND WHY



Focusing on the descriptions of Moses’ two 

best friends, Josh White and the “dark” Jack Crawley.  As this novel progresses we come to 

find out that Moses Washington

achieved a sort of synthesis of black and white worlds as, one can argue, John eventually does.  That Moses’ one friend is a stark white albino who barely speaks and the other is emphasized as dark, and an almost incessant talker, should not go overlooked.  

WHAT TO DO


1.  TERMINOLOGY ON THE HILL
Distribute the attached handout or have students 

turn to page 25 in their books starting with the bottom paragraph.  As a group, read the description of Uncle Josh White.  Why don’t people call him albino?  What do they call him instead?  Does Josh talk much?

2. “DARK” JACK CRAWLEY

Read the paragraph that describes Jack Crawley as a group but have the students open or raise their arms every time the word “dark,” “darkness,” or “black” is used.  This will make it abundantly clear how often these terms are employed in his introductory description.  That Jack and Josh are polar opposites should be emphasized.  Also, that Moses, Jack, and Josh are a trio should be stressed as well. 

3. THE FOUNDATION OF MOSES WASHINGTON’S HOUSE
Ask the students what is the shape of the stones that make up the foundation of Moses’ house (p. 17).  They will find they are triangular.  As a group, brainstorm word associations with the shape of the triangle.  This is an important shape and symbol in the novel as it is linked with Moses and the gravestones we encounter near the novels end.  Have them keep the triangular shape in mind and mark whenever it appears in the text henceforth. 

4. A CHART OF LIGHT AND DARK
Distribute the attached chart of light and dark, white and black, and have students note on the chart whenever something is associated with each shade or color.  For example, under white, they would put Josh White and also “did” or “does not talk” and under black or dark they would put Jack Crawley and storytelling or incessant “patter.”  Cold and warmth, snow and fire, should certainly be on there at this point as well.  Which do they align with?

5. HOMEWORK

Have the students read to the top of page 62. Ask them to think about three questions while reading: 1) What gives a man say? 2) How does Moses make a man who is pointing a  shotgun at him cry?  3)  What does John say a man’s dying really means?  Also, give “Saturday” (Chapter 1) a new title.  The title should reflect what you think is at the core of that first chapter.  What is the most important event or statement in that chapter?

6. HOW DID IT GO?

If the students have the shape of triangles in their head, Josh White, Jack Crawley, and Moses Washington as a triangle like trio, and a sense of emerging binaries: cold, whiteness, silence, and  warmth, darkness, and almost omnipresent voice, it went well.

HANDOUTS: NEXT PAGE

INTRODUCTION  TO JOSH WHITE AND JACK CRAWLEY:
Uncle Josh White had earned his more uncomplimentary nickname by being pale and dank-looking, with mangy yellowish hair and almost pink eyes.  Since “albino” was not a term that was taught in the local elementary school, the suspicion that the children of the Hill, and the Town too, often whispered – that “Snakebelly” White had been dead for some years – was allayed only by his actual demise and amazingly opulent burial; where the money had come from was a minor mystery, as nobody had ever thought “Snakebelly” White cared enough about tomorrow to take out burial insurance.  To make matters more frightening, Uncle Josh White did not talk.  Oh, he could talk, and if you followed him for hours you might actually hear him utter a word or two as he bought blackstrap, snuff, or some other staple.  But apart from those two or three words, Uncle Josh said nothing to anybody besides Old Jack Crawley and Moses Washington, and when he did speak, it was on the other side of the Hill.


Old Jack was the opposite; he was dark, his skin the color of pine bark, his eyes blacker and beadier than those of the snake he was rumored to keep as pets.  His clothes were dark too; his pant were baggy gray-black things that had possibly once been of a lighter color, but which had gone too many years without washing to ever regain a fairer shade.  In summer the top of Old Jack’s union suit served for a shirt, and although it was cleaner than his pants, it suffered from drippings of coffee and dribbles of tobacco juice that had miraculously made the unions suit’s underarms dark . They  matched the unholy color of the dark dirty suspenders that held up the dark dirty pants.  The women of the Hill maintained that Old Jack owned only one set of underwear and one pair of pants, which he never took off. But that was a slander; he had two of each.  He did have only one pair of shoes, old high-topped work shoes with studs instead of eyelets and rawhide thongs in place of laces, and they were stained with kerosene and soot and blood from his hunting.  At most times Old Jack’s overall darkness was augmented by random smears of shoe polish, black and brown and oxblood, for every morning he took up his station at the Alliquippa Hotel on Pitt Street, at the foot of the elevated shoeshine stand with its raised brass footrests and high-backed chairs (25 -26).

A TRACING CHART OF LIGHT AND DARK

Directions:  Any time there is a simile or description that adheres to one of these categories mark it down.  For example, we have the character Josh White who is an albino.  Thus, under “Light/White” we put Josh White, both because of his name, “White,” and his albino color.  We also put “silence” or “doesn’t speak” under the “Light/White” category because Josh, we are told, almost never speaks, and we are later told he is “as silent as a tomb”(62), which would also go under “Light/White.”  Pay attention to these equations of language. Mark anytime this happens for any character or anything.  Record the page number, and the statement if you have room.

LIGHT/ WHITE



          DARK/BLACK

Lesson 5    African Trickster 

    Figures

________________________________

Focus: p. 45






Moses Reduces an Angry Armed 







Farmer to Tears 

WHAT’S ON TODAY

AND WHY
Acting out the scene from Chapter 2 wherein Moses is said to have reduced an angry gun wielding farmer to convulsing sobs by simply repeating the farmers threats as questions, all the while grinning like an idiot.  It is a significant scene because it places Moses Washington in the tradition of other Moses’ of Black folklore and their associations with African, and African- American trickster figures.  Key to understanding this novel is the recognition of the somewhat mythic quality of Moses as well as having at least a general familiarity with the trickster figures that mediate between this world and the African spiritual world.  Part of this familiarity is recognizing the instability of language that trickster figures revel in.  

WHAT TO DO



1.  ACTING THE IDIOT
Pick two students; one will be the farmer the other Moses.  If the students pictured others present in the scene more actors may be added.  There is no dialogue provided in the scene, so you will create some as a class.

2. IMAGINED DIALOGUE
Divide the class into four or five groups of 2-4 students.  Allowing 5-8 minutes, ask them to think of one threatening line an angry farmer might say to Moses, a line that when repeated with an idiot smile would be disarming and bring the farmer to fits of sobbing.  Once the lines have been generated, have the class direct the actors on how to play the scene.  How close is Moses to the farmer?  How long does the episode last?  What is Moses’ posture like during this scene?  What happens once the farmer starts crying? Does the scene end? Why is the farmer crying?

3. UNDERSTANDING THE TRICKSTER TURN

What is key about this seen is that there is simultaneously repetition and revision. Moses is not changing what is said, yet he is. He uses the dominant discourse (in this case the gun wielding farmer) against itself, to undo itself.  This move is consistent with one of the hallmarks of the African-American trickster figure the Signifying Monkey who is a trope for repeating and reversing and is a figure who embodies the ambiguities of language. Ask students to re-group and answer one of the following questions 1) Did Moses change the language?  If yes, how?  If not, why did the farmer cry?  2) Is there a time you can recall when someone used your own words against you, or repeated exactly what you said to make fun of it or undermine it?  What changed between your statement and theirs?  We cannot see question marks when someone is speaking, how do we know they are asking a question?   Finally, ask if they think language is stable, meaning, if the words can remain the same but tone changes everything. What does that say about the words themselves, and the power of intonation?

4. HOMEWORK

Read to page 77.  Also, read the handout on Esu and the Signifying Monkey and write a 7-10 sentence summary using only your own words (this can be done in class if time permits this period or the next).  Write the summary without looking at what you just read.  Feel free to re-read, but don’t have the sheet in front of you while you write.  Re-title this chapter as you did the first.

5. HOW DID IT GO?

If they started thinking about how language can work and also got a sense of repetition and revison, how they can happen simultaneously, then it was a success. Additionally, if they recognize Moses as a figure intimately tied to these mythic figures and behaviors, then it went great.  




 
Lesson 6  “The Dangerous Kind”

​​​​​​​​​​​​​​​​






      Attitudes Toward 







Women

WHAT’S ON TODAY

AND WHY
Highlighting and discussing the 

attitudes about women expressed throughout the novel.  It is an important discussion to 

have because Chapter 3, which contains the  incident that provides the books title, is a chapter that not only explains Josh White’s quietness, but is a result of Josh’s courting of a white woman.

With the protection of white womanhood as a persistent call to arms for white supremacists throughout the ages, Judith being white, women being viewed as weak but also dangerous, and the book closing with John wondering if Judith would “understand” we can see that women are a central concern of the novel.  

WHAT TO DO



1.  CHORAL READING

Divide the class into two groups.  Distribute 






the handout (see below) with the various 







quotations about women.  Students in first 

group will be reading the statements while 

the other will be responding in unison after each quote is read.  Each time a member of the first group finish reading a statement, the 

other group, in unison, will say “I wonder if Judith will understand?” 

2. QUIET READING/ HOMEWORK

Allow the rest of the period for silent reading of  “Sunday” (Chapter 3).  Finish “Sunday” and re-title it. 

3. HOW DID IT GO

If students are aware of the pervasive negative attitudes about women, and that John’s changing attitude toward Judith is another way he grows in this novel, it went well.  
Lesson 7, 8, & 9 Trackin’ not   

  Trailin’

_________________________________

Focus: p. 93, 146-150






The Hunt


WHAT’S ON TODAY

AND WHY




Near the novels end we are told that







Moses Washington’s suicide was not







a suicide, instead, says John, “what 






it really was was a . . . hunting 

trip”(388).  Hunting is what John is 

doing as well, as he hunts for the 

truth.  Hunting, with it’s various 

connotations is an important term 

and ritual for the novel.  Today’s lesson

highlights what will become a more 

prominent theme later in Bradley’s work, and focuses on a passage the students will encounter in the next day or two.

WHAT TO DO



1.  “Not trackin’, now; trailin’.”

Spend a few moments reviewing the 







Passage on p. 93 wherein Jack 

Crawley explains the difference 

between tracking and trailing.  Paraphrase as a class what Jack is saying. Note that, like the definitions of home, we have a distinction between the physical and mental, the physical scent v. getting into the mental state of whatever it is you are hunting.

2. DIRECTING A DREAM
In pairs, ask the students to prepare an explanation of how they would shoot John’s dream sequence (p. 146-150) (see handout). It is one of, if not the most important scene(s) in the novel.  A deep understanding of this passage unlocks the entire work.  As a result, the students should be given several days to develop their readings and interpretations. 

3. HOMEWORK
Read through p.137.

4.  NOTE:  I would use the handout on film terms you gave us in class.
5. HOW DID IT GO
If  students are realizing the density of this scene and becoming increasingly fluent in the primary themes and motifs of the novel, it went well.  Also, if they are enjoying themselves and enjoying close reading (perhaps without knowing it) it is going great. 
Lesson 8
 Directing the Dream cont.

____________________________________

Focus: p. 146-150






The Hunt
WHAT’S ON TODAY

AND WHY




Continuing with the partner directing 







activity to establish a close reading of 







the dream sequence scene in Chapter 







4. The chapter is extremely helpful in 

understanding the novel as a whole, 

and making directing choices necessitates close reading. 

WHAT TO DO



1.  RECOGNIZING METAPHOR
“ . . . what had happened was not, as everybody thought, that Moses Washington had given up hunting, but rather that he had transferred his efforts to a different forest, to the pursuit of other game” (p.142)  Ask students to spend five minutes responding to this quote, explaining or predicting what the “different forests” are that John refers to, and what is the “other game”?  Is he talking about trees or animals?  

2. DIRECTING A DREAM CONT.

When they are finished responding to the quotation, have them get back in their pairs and resume their film interpretation of this scene.

3. HOMEWORK
Read through p.160.  Re-title “Monday” (Chapter 4).
Lesson 9    Presenting Their Dream






Films

___________________________________

Focus: 146 -150







John’s Dream Sequence

WHAT’S ON TODAY

AND WHY





Student pairs present their imagined 

film versions to the class.  Note:  This can be put off for another day.  

WHAT TO DO




1. GET THE STUDENTS IN A 

CIRCLE FOR THE PRESENTATIONS

2. VOTE ON THE CLASSES FAVORITE VERSION OR BEST VERSIONS OF SPECIFIC MOMENTS

3. HOMEWORK

Read to p. 186






4. HOW DID IT GO

If students enjoyed themselves and were genuinely impressed by parts of others work it went well.  Again, count it successful if the themes of cold, warmth, triangular stones, and hunting etc. are becoming very clear to the students.
Lesson 10  History as Funeral

_________________________________

Focus: p. 186-187






“The best way to find out what

they did is to find out where they hid the bodies” (p. 186).

WHAT’S ON TODAY

AND WHY




Exploring the relationship between history







and the gravesite.  John sees graves as the 







key to knowing and it is at the gravesites of

C.K. Washington and the other fugitive slaves (the place Moses commits suicide) that John begins to get some answers. He becomes capable of making the “burning inductive leaps” that “let you really understand anything” (p. 147).  Although the scene at the Iiames family graveyard is not until much later in the book, the exchange between John, his mother, Judge Scott, and Randall Scott that introduces the grave as a contested site of power begins with the last assigned reading and continues with the reading assignment for tomorrow.  This discussion is crucial for understanding the novel.

WHAT TO DO  



1.  FOCUSING ON THE GRAVE IN 







GROUPS

Have the students get in groups of four and  turn to p.186-187.  Ask them to answer the following four questions 1) What does John say he is searching for? (A. Where the lies are)  2) What does John say history is? (A. One long string of atrocities) 3) What does John see as the key to history i.e. where is the best place to look to find out what happened? (A. The grave, where they hid the bodies)  4) What does Judge Scott say are marked with great care in the county, and what is it that they attempted to hide? (A. The graves are marked with great care, it’s the skeletons they try to hide)  Allow 5-8 minutes for this.

2.  MAKING CONNECTIONS 

Ask for a group to volunteer their answer to the first question.  It is clear in the text and should come quickly.  Write this on the board/overhead etc. Then ask for another groups answer to number two.  When they say, “History is one long string of atrocities” have them flip back to the opening page of the novel and read the last sentence of the first paragraph aloud that includes the words “whining, crying, panting, humming, moaning like a live thing”(p.1).  Although this is the description of a telephone wire, be clear about the “anguishing” quality of the language.

Ask them what a telephone allows for or doesn’t?  Don’t spend too much time, but make it clear that a phone allows you to speak with someone very distant as if they were very close; that it’s a point of connection.  Ask them again how the wire is described, let them be clear that it is described as suffering.

Return now to p.186-187 and the first two answers (“John is searching for where the lies are,” and “History is one long string of atrocities”) on the board.  Do the same for the third and fourth questions asking different groups each time. 

Now ask, “A grave is a spot where we put what?”  Dead people, a dead body, a gravestone etc. will be the obvious answers.  Ask if another name for a grave would be a dead spot?  Once said, have them turn back to p.148 to the dream scene they have been developing film versions of the last three periods.  Read the last third of the top paragraph on p.148 starting with “And suddenly I knew I had found him.”  Ask 1) What John is doing? (A. He is hunting) 2) How does he know where what he is hunting is? (A. By the “silent space in the woods, a little dead spot”) 3)  What happens when he fires into the dead spot?  What sound does he hear? (A. Hears a human cry of anguish and anger).  If time allows, have the students  write a brief paragraph (5-7 sentences) about why, in general, gravesites are important to people, what they represent, and what they tell us.  Also, what would a silent grave look like? 

3. HOMEWORK

Read to p. 205 and develop a new title for this chapter to replace the title “Tuesday.” 

4. HOW DID IT GO
If the students heads are swimming with connections between hunting, the grave, suffering, making people far away seem very close, and what graves mean to themselves and John; it went well.
Lesson 11  Reviewing by 

Updating the Charts

_________________________________

Focus: p. 206-221






Caught in a dialectical battle 







between African thesis and 







European antithesis?  John says 







“No,” what do you say?

WHAT’S ON TODAY

AND WHY




Today students have reached the mid-point 

of the book.  Wonderfully appropriate, the “Wednesday” chapter that is the literal middle of the book talks explicitly about the binaries of white and black and African and European. These make up the thematic core.  This chapter is the culmination of all the themes that will be in play for the rest of the novel.  Therefore, to properly prepare the students to enjoy the second half of the text, have them get out their “Light and Dark” charts, and as a class, make a master chart that lists all the associations they have found and categorized on either side.  This is a helpful review that will condense all the motifs the previous lessons have highlighted, and remind students of any they have forgotten.

WHAT TO DO



1. MAKE A MASTER CHART






Have students get out their individual “Light 

and Dark” charts and get in groups of 3-4 to combine the elements of all their lists.  Allow 8-10 minutes for this.  Once they have made a cumulative list, reconvene as a class to develop a master list.  Ask each group to volunteer one association they had for each category until no new suggestions are available.  Depending on the extensiveness of the list, you may want to furnish it with more associations.  A solid list should include some versions of the following:

For Light:  white, cold, snow, Christian, chronological, linear, fact based, silence, silent as the tomb, restrictive, Uncle Josh White, myopic, Judge Scott, Randall Scott, and an insistence on a definitive disconnect between the living and the dead.

For Dark:  black, warmth, fire, African mythology – trickster figures, Jack Crawley, storytelling, indeterminacy, plurality, simultaneous present i.e. the dead are still with us and can be heard moaning, panting, crying, and imagination  

2. CLASS DEBATE

Direct the students to p.213 the middle paragraph.  Starting at, “It is not that we must choose between two traditions . . .” read to the end of the paragraph either yourself or via a volunteer.  Once done, have the students consider their charts and ask whether or not they agree with John’s statement?  Is this book about a battle between black and white, or between European and African belief systems?  If it is not, why all these sets of binaries?  Also, ask what the word synthesis means?  (You may use the example of a musical synthesizer or organ, asking what happens when you hold down to separate keys simultaneously?  You can combine two individual sounds to make a new third sound which, although it is made up of each of the first two, is unique unto itself).  When they have grasped the concept of synthesis, draw a triangle on the board and label the base corners 1 and 2 and the top of the triangle 3.  They should recall that the triangular shape is significant in this book.  See if they can make the connection between triangles being a potential symbol for synthesis.  If they do, then ask again if they believe John that this is not some dialectical battle between African and European in which we can hope for synthesis.  

3. HOMEWORK

Read to the stop on p. 221.  Answer the following questions: 1) What is the difference between dying and “death itself” according to John on p.208.  2)  After the discussion of African v. European beliefs, how does the next section on p.214 begin?  What is the first sentence?  3) In what does John say truth lies? (you may want to comment on the juxtaposition of the words “truth” and “lies”)

4. HOW DID IT GO

If students have the motifs of cold and warm, Christianity v. African mythology, history and myth, triangles, synthesis, funerals, and graves in their heads, and have them organized in a manageable way on their charts, it was a success.
Lesson 12  The Song of

Chaneysville 

_________________________________







Creating a song for the novel.

WHAT’S ON TODAY

AND WHY




Creating a song as a class that is 







representative of the novel.  It’s an activity







that is fun, forces students to distill their







perceptions of the book, and is an exercise







in poetic writing.

WHAT TO DO 



1.  DECIDING ON A GENRE







As a class decide what type of song you are 







going to write.  Will it be a rock song, a folk 







song, a blues song, a pop song, hip-hop etc.?  

2. CREATING CHORUSES

Have the students pick groups of three or four.  Ask them to first develop a chorus that

expresses their perception of the dominant theme or message of the book i.e. what’s this book about in 4 lines or so.  After creating a chorus they should then move on to crafting verses.  They should feel free to use the alternate chapter titles they have generated or any favorite quotations from throughout the novel.  Groups will share their versions at the next meeting.

3. HOMEWORK

Read from bottom of p.221-238 then skip to p.305-309.

4. HOW DID IT GO

If students came to some conclusions about the novel’s themes thus far and enjoyed themselves, then it was a success.

Lesson 13  The Song of 

Chaneysville cont.

_________________________________







Creating a song for the novel.

WHAT’S ON TODAY

AND WHY




Continuing the last lesson in which

groups of students were asked to create a song, starting with a chorus and then moving on to verses, that they felt properly represented the themes and issues of The Chaneysville Incident.  It’s a fun lesson that forces students to distill their perceptions of the novel.

WHAT TO DO



1.  SYTHESIZING THE SONG

Once all the groups have at least a chorus, reconvene as a whole and have each group recite them.  Discuss whose are best, or lines the class finds particularly successful.  Pick and choose those lines to create a class version.  Do the same with whatever verses groups were able to create.   Type the final product and distribute it to students as a handout for the next period.

2. HOMEWORK

Read p.310 – top 333.  Also, have students prepare three questions on three note cards about this chapter or any aspect of the book that they want answered by you.  Tell them not to put their names on them.  They can be about anything including your opinions i.e. why do you think Bradley has included this section?  Or, what does this paragraph mean (to you).    

3.  HOW DID IT GO
If the song included the mention of any or all of the following: hunting, graves, hot  toddies, a constricting whiteness, fires, the cold, the sounds of suffering, triangular stones, the difference between dying and death etc., and the class came to a consensus about the primary thrust of the novel thus far, it went well. 
Lesson 14  Testing Teacher

_________________________________

The classes burning questions answered by their resident “John Washington” i.e. you.

WHAT’S ON TODAY

AND WHY




Answering prepared student questions on 

anything pertaining to The Chaneysville Incident.  It is an exercise that allows you to potentially show off a bit, but more importantly it hones the most important skill of a proficient reader:  asking good questions.

WHAT TO DO



1.  COLLECT ALL THE STUDENTS’ 







QUESTION CARDS  

Collect the note cards with students questions on them and place them in the bag or any other suitable container.  Mix up, and begin selecting.  Good Luck.

2. HOMEWORK

Read p. 333-358

3. HOW DID IT GO
If students read a little closer in order to try and stump you, or you got to amaze them with your interpretive skills, and they learned that asking questions always a part of good reading, then it went well.
Lesson 15 & 16 A Chaneysville 

  Incident Trailer

_________________________________







Creating Sound-bites

WHAT’S ON TODAY

AND WHY




Students creating sound-bites for a would-

be trailer of a  Chaneysville Incident movie.     It is an activity that again forces students to distill their perceptions of the novel thus far.  It also asks students to make predictions about what will happen in the closing scenes of Bradley’s work.

WHAT TO DO



1.  CHARACTER’S WANTS







Have the class break up into groups and 







finish the following sentence for John, 

Judith, Jack, Moses, and C.K.
:  “What I 

want most is . . .”   Allow 20 minutes or so.  If  groups finish early, have them begin to think about how they would film a movie trailer for this book.

2. DEVELOPING A CLASS TRAILER

Using the “What I want most is . . .” character sound-bites generated by each group, reconvene as a class to decide which are the best.  Make a “master list” of the best sound-bites for each character.  Also, ask for additional sound-bites based on favorite lines from the book or their re-named chapter titles.

3. HOMEWORK

Read p. 358 – 381.  Think about how you would film a trailer for a would-be Chaneysville movie.  Re-title “Monday”(2) (Chapter 8).

4. HOW DID IT GO

If students are continuing to come to conclusions about what issues they think are at the core of this novel, then it went well.  Count it additionally successful if they are making predictions about the novels end.    



Lesson 15 & 16 A Chaneysville 

  Incident Trailer

_________________________________







Creating Sound-bites

WHAT’S ON TODAY

AND WHY




Students creating sound-bites for a would-

be trailer of a  Chaneysville Incident movie.     It is an activity that again forces students to distill their perceptions of the novel thus far.  It also asks students to make predictions about what will happen in the closing scenes of Bradley’s work.

WHAT TO DO



1.  CHARACTER’S WANTS







Have the class break up into groups and 







finish the following sentence for John, 

Judith, Jack, Moses, and C.K.
:  “What I 

want most is . . .”   Allow 20 minutes or so.  If  groups finish early, have them begin to think about how they would film a movie trailer for this book.

5. DEVELOPING A CLASS TRAILER

Using the “What I want most is . . .” character sound-bites generated by each group, reconvene as a class to decide which are the best.  Make a “master list” of the best sound-bites for each character.  Also, ask for additional sound-bites based on favorite lines from the book or their re-named chapter titles.

6. HOMEWORK

Read p. 358 – 381.  Think about how you would film a trailer for a would-be Chaneysville movie.  Re-title “Monday”(2) (Chapter 8).

7. HOW DID IT GO

If students are continuing to come to conclusions about what issues they think are at the core of this novel, then it went well.  Count it additionally successful if they are making predictions about the novels end.    



Lesson 16  A Chaneysville   

 Incident trailer cont.

_________________________________







Directing the Trailer

WHAT’S ON TODAY

AND WHY




Deciding in groups how a would be trailer 

should be filmed, and what sound-bites







should be included.  This will not only bring 

coherence to their understanding of the book, it will also be an exercise in how to “sell” a book to someone; how to peak interest without divulging everything; how to select particularly potent details -- all of which requires close reading.

WHAT TO DO



1.  DIRECT IN GROUPS





In groups of three or four, have 

students develop a script for a thirty second trailer including camera shots and sound-bites.

2. PRESENT GROUPS TRAILERS TO THE CLASS.

Have the groups present their trailers to the class, offering explanations for their choices.  What mood were they trying to evoke?  Anger? Ambivalence? Mystery?

3. HOMEWORK
Re-read the dream sequence p. 146 – top of 150.  Also read p. 382- top of 408. What does John run into at the crest of the hill on p.147? Note:  The students are obviously welcome to read further at this exciting point in the book, however you must warn them not to ruin it for others that have not read as far.  

4. HOW DID IT GO
If there is an emerging consensus among the class about the primary themes, but a difference of opinion about which loom largest, it went well.  If students are grappling with thematic issues in order to create a provocative trailer, consider it successful as well.
Lesson 17  “Burning Inductive 

  Leaps”
_________________________________

Focus: Pgs. 382 - 408






C.K. Washington makes mythic






jump over Tussey Mountain 

gorge.

WHAT’S ON TODAY

AND WHY




Comparing the passages concerning C.K.’s 







somewhat superhuman jump over theTussey 


Mountain gorge with John’s earlier dream.  

C.K’s jump is an extended metaphor in which the language is precise. Thus letting us know that C.K.’s mediation of the gorge places him in a mythic category with the signifying Monkey, who mediates the gaps in language and has one foot in this world and one in the divine.  It is important

for students to recognize the precision of word choice in this section as well as the compression of on going themes.

WHAT TO DO   



1.  REVIEW PASSAGES FROM 

DREAM SEQUENCE AND THOSE 

FROM THE ACCOUNT OF C.K’S 

LEAP

Write the following passages from John’s dream sequence on note cards or strips of paper with the following numbers:

1) “There were, it seemed, too many gaps. But what I had feared was that there were not too many gaps; only too many for me, my mind” (p.146).

2)  “. . . if you cannot imagine, you can discover only cold facts, and more cold facts; you will never know the truth . . . my life [was] an endless round of fact-gathering and reference-searching, my only discoveries silly little deductions, full of cold, incontrovertible logic, never any of the burning inductive leaps that take you from here to there and let you really understand anything” (p.146-147).

3) “ . . . when I reached the crest of the Hill I found that there was no path, but a giant gorge a hundred feet deep . . . I stopped and shivered hearing the wind singing in the trees, hearing the panting and then the footsteps as she came up behind me . . . But when I turned it was not her, it was Old Jack.  He asked me if I knew where I was and I started to say no, but the I realized I did . . . Tussey Mountain, a few miles north of the line” (p.147-148).

4) “And suddenly I knew I had found him.  I could not see him, but I could hear a hollow silent space in the woods, a little dead spot” (p.148).

Prepare note cards or strips of paper with the designated numbers for the following quotes from in and around Cake’s jump of Tussey Mountain gorge:
1)  “ ‘I lost him,’ I had said.  ‘I don’t know enough to’ ‘You know you lost him,’ he said. ‘You know that much.’  I hadn’t said anything.  ‘You figure too much, Johnny,’ he had said. ‘You ain’t lost him.  You jest lost your feel for him.  He’s still there. Quit trying to figure where he’s at an’ jest follow him.’”(p.393) 

2)  “The thing is, if you accept his premises, everything he did was perfectly logical.  He wanted to understand dying, to look before he leaped, so he went to war.  He was a hero, because he wanted to take chances, get closer to dying” (p.388)

“He [C.K.] could not imagine what had happened.  He went over the reasoning that had led to his being there, and could find no fault with it”

“Then he stopped hoping, stopped despairing.  He stepped to the very edge of the gorge and stood for a moment, his toes hanging over nothing, and then leaped . . . For a moment he was rising, almost soaring, but then gravity took him.” (p. 407)

“And so he stood up and leaped, giving it no more thought than that, and making the distance with ease, stumbling when he landed” (p.409)

3) “. . . C.K. was standing on the lower slopes of Tussey Mountain 

4) “So he was looking for his grave or a skeleton or whatever the same way a hunter looks for a hoofprint, or bedding grounds, or signs of feeding or droppings” (p.388).

2. A SORT OF CALL AND RESPONSE

Ask for 13 volunteers.  Four will get the quotes from the dream sequence.  7 will get quotes from the C.K. section.  The other two volunteers will be word tracers.  One will raise their hand anytime the word leap or jump is used, the other anytime a word relating to thinking, imagination, logic facts or figuring is used.

Have the dream sequence group line up across from the C.K. group with the word tracers in the middle.  Ask the person from the dream sequence group with the card marked #1 to read their quote.  When they finish, the member from the C.K. group with card #1 should read their quote.  When they are finished, #2 from the dream sequence group reads their quote and the multiple #2 card holders from the C.K. group all read their quotes individually.  Continue this pattern until all the quotes are read.  Students should notice the word tracers, particularly when their hands are raised at the same time.  This should give them the double sense of leap in this novel, both as a mental move and a physical one. This is to say, Cake’s jump over the gorge speaks to the “burning inductive leaps” John, our narrator, is now able to make.  However, do not make any firm conclusions about this activity, let the meaning of the exercise floating with the students

3. ALLOW THE REST OF THE PERIOD FOR QUITE READING OF THE REMAINDER OF THE NOVEL, OR TO THINKING ABOUT THEIR FINAL PROJECTS

4. HOMEWORK

Finish The Chaneysville Incident.  Answer the following question, why does John say the kerosene he spills on his boots “would make no difference?”  Think about your final project which is to create a movie poster for would-be Chaneysville Incident film. (See handout).

5. HOW DID IT GO

If students recognized the symmetry of these passages separated by  two hundred pages and are getting a firm grip on the conflations of mental and physical hunting, mental and physical leaps, it went well.  If the word tracers arms being raised at the same time gave them a sense of the way the language is pointing in two ways, count it successful.
________________________________________________________________________

HANDOUT:  FINAL PROJECT

Assignment:  To create a movie poster for the would-be Chaneysville Incident movie for which you have already directed a key scene and developed a trailer script.  You may draw your images and fonts, cut them out of magazines, or get them from the computer, or take your own pictures.  The size is up to your discretion.  Along with the poster you must also submit a 3-4 page paper that provides an explanation of your poster i.e. why you chose the images you did?  Why they are arranged in the manner they are?  Why did you use the colors you did?  What statements appear on the poster?  Why?  What effect you were trying to achieve?  Why is your poster suitable to the novel and movie as a whole?  Note: Answering each one of these questions in a paragraph or two will magically produce a paper.  

Alternate Assignment:  “Nothing in his life/Became him like his leaving it” Macbeth 1.4.7-8.
   If you do not want to make a movie poster, you can respond in 4-6 pages to the following quotation from Macbeth in regards to either Moses, Jack Crawley, C.K., or John (depending on your interpretation).  You must explain what you think the quotation means, and why it is a fitting or ill fitting description of any or all of these characters.
Lesson 18  Our Ambiguous End

_________________________________

Focus: The Final Section
Does John commit suicide at the 







novels end?

WHAT’S ON TODAY

AND WHY




Highlighting and discussing the ambiguities 







of  The Chaneysville Incident’s closing 

passage via a debate.  “We left there in the morning” says John, which appears to be a clear statement of their leaving.  Then however comes a series of statements “We packed ours things. Or she did.  I didn’t bother with most things,” “ . . . I said I had things to do there and wanted to be alone to do them” “I went back inside the cabin and got the kerosene . . . I was a bit careless and got some of it on my boots, but that would make no difference,” “And then I left the cabin for the last time and went and stood before the pyre and stood looking at the cards and the papers, and thinking about all of it, one last time,” “ As I struck the match it came to me how strange it would all look to someone else, someone from far away.” (My emphasis) (431-2).   It’s a tough passage, and worth debating.  There are no clear answers but arguments can be made either way.  It is a good exercise to develop argumentative skills. 

WHAT TO DO  



1.  RE-READ THE FINAL PASSAGE  







ALOUD (EITHER YOURSELF OR A 







VOLUNTEER)

Ask for students responses to the end.  Did they find it satisfying?  What do they think is going on at the end?  What is John doing?

If the potential reading of a suicide does not come up, bring it up yourself.  With suicide in mind, read the passage again.  Ask how many think John commits suicide?  Have them raise their hands, or move to one side of the classroom.  Have those that don’t move to the other.  Next ask individuals on each side to indicate what in the text leads them to feel the way they do?  What words suggest their take one way or the other?  Note: the debate does not have to be a formal one.  

2. RECALLING THE TRIANGLE
It is undeniable that the  passage is ambiguous and has elements both for and against suicide arguments. Further, there are individual words that point in both directions to be noted. Therefore, isn’t it  an ending consistent with the ambiguities the signifying Monkey of African-American mythology revels in?  If students come to the conclusion that it is both, or indeterminent, draw the shape of a triangle on the board.  Label the base corners with a 1 and 2 and the top with a 3.  Don’t provide any answers, just let them think.

3. HOMEWORK

Continue working on their movie posters and papers. 

4.   HOW DID IT GO
If students came away with an awareness of the ambiguity of language and the way in which the closing passage is deliberately allusive, then it went well.  If they can make connections between this elusiveness, triangles, the triangular grave stones, and trickster figures, it went phenomenally well.    
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