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Dear Professor LoMonico:
I have been taught to think “outside the box”.  Therefore, I wish to express a concern I have about this project.  After observing in several schools, for what feels like several hundred hours, and after becoming friendly with several members of Rocky Point’s English Department, I know that Freak the Mighty is not available as part of their store house of books.  And, since I intended to put a great deal of professional time into this assignment, yet knowing that I was going to student teach this September in Rocky Point, I have tried to create three weeks of lesson plans specifically designed around Freak, yet plans that might also adjust to the novels that will actually be available to me, for example, To Kill a Mockingbird..  In regard to Freak the Mighty, I don’t believe as a student teacher the department chairperson will buy me these books.  And since time is precious, and I intended to work with integrity, I chose a focus from Freak, prejudice and its effects, that is easily adjusted to other novels.  I believe this is a pragmatic solution to meet your requirements for the class assignment, and to design lessons that I might actually use during student teaching.  

I also wish to establish a growing educational philosophy.  I found it unbearable as a student to have a teacher spend three, four, five weeks on one book where each day we discussed the book, chapter by chapter, sometimes, page by page.  And at the end, we had covered One book.  I believe this method is boring, and limiting.  Instead, my lessons will have a more global approach.  It is my hope that by using the novel’s theme as a springboard, students can explore other genres, can achieve fluency in writing and  in researching, and can creatively demonstrate their ability to use technology.  Philosophically, I believe, diversity will keep students interested and their educational experience will be enhanced.

I hope you are okay with the fact that each and every lesson is not on Freak the Mighty.  I feel I have created a balance to satisfy the class assignment, and to satisfy my personal goal of great teaching.

Sincerely,

Merri Montenare  
Date
English Chair:

Freak the Mighty, a well written novel by Rodman Philbrick, is an excellent selection for the middle school student.  First, although the novel is classified as fiction, Freak the Mighty discusses an important true to life topic:  problems faced by the disabled, including both challenges for the learning disabled and the physically handicapped. Conflict is an important characteristic in this novel, operating on many levels.  There are not only the external conflicts between Max and Worm, Worm and her grandfather, but there is inner conflict, as well, since Max, the main character, is constantly questioning himself, displaying severe doubt. “I’m thinking, hey I know her, and then I’m thinking, no way, no way you’d know a female that beautiful” (7).  It is important for students to discuss why Max questions his actions; why he depends on Freak for confidence and stability. Self doubt is a conflict motif in all literature and parallel texts from poetry, the short story, drama, or non-fiction essays will enrich the unit and provide opportunity for students to engage in parallel text analysis, a New York state requirement for improved language arts education.

In addition to presenting an interesting conflict, it is the thematic significance of the novel that sets Philbrick’s work apart from other “teen lit.”  Many of the novel’s themes include: the importance of friendship and family; the difference between myth and reality; recognizing the worth in all humans; the importance of positive self concept; and, perhaps most important, dealing with death. Poems about experiences, such as Theodore Roethke’s “Child on Top of a Greenhouse”, is a perfect companion to reinforce how  sensory experiences can be communicated by students.  Diction becomes critically important here as words describe the feelings associated with the experience.

In addition, the novel provides a venue for argumentation.  Library research skills, and the ability to navigate the internet will help students sort information and enhance their argument.  For example, students might argue the importance of self-acceptance.  In the novel, Kevin, a.k.a., Freak, does not like himself.  Does this internal conflict result in external conflict?  How does this happen in real life?     

.   

Finally, to initiate the journey, there are several imaginative activities that make the work readily engaging.  First, one could discuss with students the term, “sobriquet.”  Since this is a novel based on nicknames, students might find it engaging to identify all the sobriquets in the novel. They might even personalize themselves with a sobriquet.  Second, before beginning the novel assign this creative project.  As students read, they should takes notes, preparing to write a chapter sequel to Freak the Mighty, where,   based on the evidence from the novel, students will consider whether or not the sequel will include Max, what title they will give it, or if Worm ever reconciles with Max.  Or, perhaps, they will choose to write an editorial honoring one of the characters in the novel, creating a list of positive traits that defines their character as a good role model today. 

Obviously, the work is rich in perspective, insight, and discovery.  It encourages students to develop a positive attitude toward the novel, to use students’ personal experiences as an approach to a richer understanding of the novel, and it encourages students to discover the poetry in themselves and the world around them.

I highly recommend this novel.  

Sincerely,

Meredith Montenare
Dear Student and Parent:

This will be an interesting quarter studying important elements of the novel, in particular characterization and theme, and important artistic techniques, auditory and tactile imagery, figurative language, such as simile and metaphor, and irony, which are used by writers to achieve their characterization and thematic goals.  The novel we will use to begin our journey is Freak the Mighty by Rodman Philbrick.  

In addition to the novel, other forms of fiction, poetry and drama,  and non-fiction, the descriptive narrative, will be explored to discover the many ways a writer can voice a similar theme.  Some writers we will be introduced to, or reacquainted with Countee Cullen, Paul Laurence Dunbar, Jeanne Park, Edward Abbey, and A.A. Milne.

Not only will students discover how content and language inter-act  in literature, they will also have opportunity to achieve fluency in writing themselves.  Students will explore the personal narrative, and argumentation, placing a specific emphasis on imagery and structure, using precise diction to achieve effects, to create mood and voice.

This quarter will also take us into the library where students will gain knowledge with the library reference section, as well as the fiction and non-fiction sections.  In particular, students will be instructed on how to browse the internet (or, at least those who don’t know how???) for articles, stories, poems, and dramas on Prejudice and Its Affects.
Using information they discover in the library, and using their original works achieved in the classroom, students, placed in groups of three,  will create a web-site carrying their message about the dangers of prejudice.    

By working together, there is a possibility that this can be an amazing quarter for the student.  Please be advised that all homework assignments are not intended to produce busy work, but are assigned to help students hone their skills, and, ultimately, will be used in their quarter project.  

To evaluate a student’s progress, assigned quiz grades on the novel, student writing, and the quarter project will be used as major factors.  In addition, a class grade of 10% will be assigned for initiative, and a student’s willingness to participate in all group activities, and a homework grade of 10% will also be assigned.

If you have any questions, please, feel free to contact me any day after school at (Time).
You may reach me at (Number).    My e-mail address is _______________.  Each day the homework assignment is posted on my e-mail address.
Wishing all of us an exciting and interesting journey.

Miss M. Montenare

English Department

Dear Parent or Guardian,

It is a pleasure to be working with you this year making sure that your child is successful. I believe that together we can make a difference.  While several of our goals look to the student’s future, sometimes the student’s goal is more on the friends, Instant Messenger, or sports.  While all these concerns are important, balancing today’s problems with preparation for tomorrow’s entry into higher education is tantamount to success.  I am concerned that your son/daughter is having a balancing problem, and, as his/her parent, I know with your help, this concern can be resolved.  Your son/daughter

a. is not consistently doing his/her homework.

b. did not hand in an important assignment.

c. is not preparing for important tests and has failing test scores.

d. is not completing class work because of a focusing problem.

e. is inattentive in class and disrupts others who are trying to achieve.

Often when a parent speaks to a student, the young person refocuses, begins to take his/her education or preparation for higher education seriously.  It is important that he/she understand that you and I care about his/her future. If there is anything I can do to help you, please, feel free to contact me any day between 2:00 and 2:30pm at (Number).

Thank you for being a partner in your son’s/daughter’s success.

Sincerely,

Meredith Montenare

English Teacher

Lesson:  Confronting Prejudice:  Thinking outside the box.
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	Objectives
	[image: image4.png]





	- To introduce students to the importance of characterization and theme as literary elements

- To introduce students to the power of language

- To introduce students to the ante-hero

- To introduce students to the power of poetry in creating voice

- To introduce students to a famous American writers, for example, Countee Cullen and Laurence Dunbar

- to introduce students to the importance of rhetoric, for example, sound sense in poetry where alliteration is used to create auditory and tactile imagery that mimics the writer’s characterization, mood, tone, or theme 

- to encourage fluency in writing by encouraging students to play with diction to create their own sound sense in original poetry, and non-fiction descriptive narratives, to use literary analysis as a basis for argumentation.

- To encourage vocabulary growth by browsing the Thesaurus for appropriate diction
- To analyze comparative texts
- To encourage reading as a life-time experience

- To introduce students to the library reference collection

- To teach Web design

- To use technology as a way to voice 

- To practice creative thinking and creative writing

- To provide audience and to teach students the importance of audience when shaping a piece of writing

- To practice oral interpretation




Note:  Prior to these lessons, the novel Freak the Mighty will already have been read.  The homework assignment for each night will include five (5) chapters and a journal entry which will be used later in lesson 9.  The journal will respond to guided questions:  What is your first reaction to Kevin?  To Max?  How do you feel about them by the end of the novel?  Why?  Compare Kevin and Max’s treatment to others compared to how others treat them.  What determines who we are- nature (inborn traits) or nurture (environment)?  Discuss if it is a little bit of both.  How do you think Max’s life and Kevin’s life were shaped by these factors?  Discuss a particular scene that you found yourself reacting to.  Why do you think you reacted this way?  What is a hero?  Do you think there is a difference in literature between a controlling character and a hero?  Does your choice meet the standard definition of how our culture perceives a hero?  If not, how is this character different?  Choose passages that clearly show his difference.  

In addition to the journal entries to be used later, there will be a quiz given each day to make sure students are on task.  If a students fails a quiz, a letter will be sent home immediately informing the parent so teacher and parent can work together to keep the student on track.
Lesson: 1 
Procedure:
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	Homework
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	               -  Put homework on the board in the section labeled Homework.  Date: ____

Finish the fairytale you worked on in class today.  Be prepared to read your tale in group tomorrow.
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· Collect and check journals on Freak the Mighty 
· Introducing Prejudice:  Distribute Jack and the Beanstalk, and Hansel and Gretel (handouts #1 and #2).  After reading the two short stories, the students will begin to write original fairytales based on the schemata discussed.  

Lesson: 2 
Procedure:
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	Homework
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	-     Put homework on the board in the section labeled Homework.  Date:_____                  

      Ask students to copy down the assignment. You are to write ten sentences using alliteration where the sound you create, by choosing words carefully, makes sense with the meaning of the line.  Use your Thesaurus to find appropriate sound matches.

[image: image11.png]



[image: image12.png]






-    Let kids get into groups of three.  Allow time for each group to read their tales.  
     Ask for volunteers to read the tale to the entire class.  Tell the class to put the tales away in the back of their notebooks.  Tell them we will be using them later in the unit.

-
Arranging students in groups of three (three minds are better than one), let students explore the sounds of the alphabet, d, t, s, f, m, l, z, e, o, u, etc..  Ask students to react to sounds. Are they comfortable, uncomfortable, mellow, romantic, spooky, or funny?  
· Ask students to arrange select diction in a sequence to produce tactile images:  harsh, soft, romantic, evil, cold, crashing, chilling, breezy, for example, the dark, dreary, dungeon whispered a tale of long ago, or so smooth, so sweet, so slow, the moon climbs.  Ask students if they reacted differently to the sounds created.  Let students explore how sound can produce a tactile image.  
· Have selected students put some of the results on the board for all to share.  Let students guess at the effect the student writer was trying to create.
· Inform students that what they did today is called alliteration.  Put the poetic

term on the board and define it while students copy the information into the appropriate section of their notebooks labeled, Definitions. 

· Introduce to students the idea that sometimes when a writer wishes to express a 
feeling of sadness, frustration, fear, joy or anger, sometimes the words are not enough to carry the feeling.  When this happens, some writers play with the sound of words to create a tactile image to emphasize how they feel.  
Lesson:  3 

Procedure: 
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	Homework
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	·      Put homework on the board in section labeled Homework.  Ask students to copy 

Down the assignment.  Date: ______ Tonight for homework, you are to find several passages (at least four) from chapter 5 or 9 of Freak the Mighty.  In your notebook, copy down the passages and underline important diction (word choices) that Philbrick used to create an auditory or tactile image.  Next to each image explain how the image helps the writer to create mood, to characterize a person or a situation, or how the image helps to establish the theme (the message) of the story.
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· Review with students what was covered yesterday.  Select several student volunteers to put one of their sentences on the board.  Have the student writer explain the voice he was trying to achieve. 
· Distribute handouts #3 and #4:  two poems, “Incident” and “Sympathy.”
· Ask students to consider the poem “Incident” by Countee Cullen (Handout #3).
First, ask students to discuss the content, the meaning of the words.  What    happened to the speaker of the poem?  How did the incident affect his vacation?  Why did the incident have such a powerful effect on the speaker?

· Next, ask students to consider the sounds within the poem?  What sounds do they hear? How do the sounds make them feel?  Ask if they think Cullen used tactile imagery to his advantage?

· Next, ask students to turn their attention to “Sympathy” (Handout #4) by Paul Laurence Dunbar.  Repeat the same line of questioning used with Cullen’s poem.  Ask the students if they recognize the technique used by Dunbar to create his tactile image (alliteration).  Ask students if they think the sound helps them to understand the message of the poem?  Ask students to consider the controlling idea or theme of both poems. 

· Ask students to compare the poets’ use of language to create characterization, mood, and tone with chapter 20 and 24 in Freak the Mighty.
Lesson: 4
Procedure:  
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	Homework
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	· Put homework on the board in the section labeled Homework.  Ask students to copy down the assignment:  Date: ______ Tonight for homework you are to look up the following words in the dictionary: basking, limelight, condescending, elitist, abounds, culinary, metamorphose, bigotry.  You are to put the words and their definitions in the section of your notebook labeled vocabulary.  Under each defined word, you are to write three sentences for each word.  Be prepared for a quiz tomorrow as these are important words that will show up in tomorrow’s reading selection.
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-     Review briefly yesterday’s lesson.  Check homework.  Call on selected students       

             to share their findings for tone in chapters 20 and 24 of Freak the Mighty.  
· Distribute handouts (#5 and #6):  one descriptive narrative, “Freedom and the Wilderness,” and study questions for quiz. 

· Read Edward Abbey’s descriptive narrative “Freedom and the Wilderness”.  Allow time for chart.

· Discuss findings, emphasizing how the same theme (prejudice) can be dealt with 
in a different way from either the novel or the poem.  Also, emphasize the idea that sometimes an author’s theme is implicit rather than explicit.  Ask students to discuss how they arrived at the author’s theme.

Lesson: 5
Procedure:  
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	Homework
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	· Date: ______ Finish the journal entry you worked on in class.  When you are done, edit your work using alliteration to produce at least two sound sequences that express the pain, the anger, or some other feeling that the victim was feeling.  Be prepared to share how you created the image in class tomorrow and explain how the language matches the content.  Next, read the articles on Matthew Sheppard and James Byrd.  Be prepared to discuss your reactions tomorrow.
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· Return graded journals on Freak the Mighty.  

· Distribute handouts (#7, #8, #9a, #9b, #10, #11):  one descriptive narrative, “Eggs, Twinkies and Ethnic Stereotypes,” worksheets, two articles, and vocabulary quiz.  
· Give students a few minutes to answer the quiz.  

· Briefly review yesterday’s lesson.
· Have students read Jeanne Park’s Eggs, Twinkies and Ethnic Stereotypes and answer the questions.  (Refer to worksheet #8).  Class discussion.
· Compare/Contrast the different strategies Park’s and Abbey used in their narratives to achieve the same theme.  One is implicit, one is explicit.   
· Reinforce the theme of prejudice by asking students to write a journal entry about a personal experience they endured or an incident they witnessed when someone’s prejudice made them or someone else feel inferior. Let kids suggest several topics before they begin.  For example, list on the board:  When I Wasn’t Chosen to Play Ball, or When Someone Made Me Feel Ugly, or A Day I Regret.  After a list is made, ask students to begin the narrative and make sure students understand that the narrative must have a theme.  Explain that, in addition to poetry, the non-fiction narrative is another way a writer may voice, so the end of their narrative will carry the theme that prejudice hurts.  They will be able to accomplish this goal by explaining to the students that the last paragraph of their narrative must discuss how they felt at the end of the incident or it must explain what they witnessed happened to the person who experienced prejudice or what they inferred happened to the person who engaged in prejudice?  For example, did he lose his soul, did he become more malicious, and did he learn not to care about his fellow man?  Lead students to re-examine the ending of Park’s narrative:  “…Rather than being angered by this act, I feel pity for this generation that lives in a state of bigotry.”  
· Allow time to begin the narrative.

Lesson: 6
Procedure
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	Homework
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	· Put the homework in the space marked Homework:  Date: ______ .  Read the fairytale Rumpelstiltskin. After you have read it, go back and find passages that characterize the dwarf.  Selecting three passages, copy down the passages in your notebook, and underline words or phrases that give the reader a picture of the dwarf.  On top of each word or phrase that you underlined, put a + (plus) or a – (minus), and after counting the majority of the marks, decide whether the author creates a positive or negative attitude towards the character.  Be ready to discuss your findings tomorrow.  
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· Distribute handout (#12):  Rumpelstitlskin
· Review yesterday’s lesson.  Ask for reactions to the articles on James Byrd and Matthew Shepherd
· Allow selected students time to read their narratives.  After students are done          reading, ask two questions, first, how harmful is prejudice not only to the victim, but also to the bully?  Second, did the writer explicitly or implicitly state his theme?

· Ask students what it means to be an American?  Allow students time to come up with a working definition of an American.  Ask for volunteers to put their definitions on the board.  Ask them to notice if anybody put down as part of their definition, skin color, religion, height, weight, or gender?  If someone did, ask the class to discuss if this should be part of a working definition?  Why or Why Not?

· Ask students if they believe some citizens are valued less than other citizens?  Ask students if they can think of social incidents from real life that demonstrate discrimination, other than the death of Matthew Sheppard in Wyoming, or the death of James Byrd in Texas, for example, how gays are not allowed to march in the St. Patrick’s Day Parade.  If students have trouble citing, perhaps, a reference to the war with Iraq will help.  What seems to be the conditions under which some citizens are devalued?  (skin color, gender, religion, height, weight?)  Ask students if their working definition of an American citizen excluded any of these people because of these conditions?  
· Ask students if they understand why some citizens are treated poorly even though they are American citizens?  Try to lead students to the idea of stereotypes.
Lesson: 7
Procedure:  
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	Homework
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	· Put the homework on the board. Date:______  Everyone wants to be happy, but few have a clear or illusion-free concept of exactly what would bring contentment.  What do you mean when you say you’d like to be happy?  What things or qualities can guarantee a person a happy life?  What do you think would make you feel content with your life? What do you think would make you feel content with your life?  After you have answered these questions in your notebook, review chapter 9 in Freak the Mighty. In essay which is due ____DATE____, using information from the chapter and your experience with real life, argue whether Kevin will find the contentment he is looking for by becoming “bionically” improved.        
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· Review briefly what was covered yesterday.  Ask students if they thought of any 

more incidents where citizens were treated poorly because of stereotyping.  Ask students if they think they stereotype.  Let students explore their own prejudices.

· Review with students the results of last night’s homework on Rumplestiltskin.  

Discuss the dwarf’s characterization.  Based on yesterday’s lesson and their homework, ask students if they think they are already tainted by the culture?  Ask if any of them believe they are bigots?  (I’m sure they will say NO!)
· Ask students to take out the fairytales they wrote at the beginning of the unit.    Introduce to students that prejudice grows in many ways and, sometimes, the roots of prejudice are hard to recognize, for example, our attitudes are often shaped by the voices in literature, and, sometimes, those voices are not always good.  Ask students to re-read their fairytales.  Ask students to comment on whether or not they stereotyped in their tales.  Ask students who did not stereotype the prince, the princess, the giant, the dwarf, or the witch to read their fairytales to the class.  Ask students for their reactions to this fresher view.  
· Next, ask students to explore how they got tainted?  Explore stereotypes in children’s literature in television, films, and video games.  Discuss how today’s princess is translated but ultimately remains the same?  The prince?  The dwarfs and the giants?  The heroes?  Put list on board.  (Comparison/Contrast)
Lesson: 8
Procedure:
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	Homework
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	-     Put homework on the board.  Date: _____. Finish your argument which is due  tomorrow.  
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-
Review briefly where we left off yesterday where we were discussing how a culture becomes tainted with stereotypes.
-
Show movie clips that stereotype:  Harry Potter, and Matilda.  
· Ask students if they believe these characterizations continue to cause stereotypes and if these stereotypes influence our perceptions in the real world?  Is a fat person usually seen as a hero?  Is a skinny boy usually the subject of humor? 
· Show clip from The New Kid.  Remind students of Matthew Shepherd and James Byrd.
· To switch the idea of victim, ask students how stereotypes affect their self confidence, even if they are not bullies.
· Ask students, “How do we feel about ourselves if we identify stereotypical characteristics within ourselves?  If we have a “giant” of a nose?  If we are “too tall” or “too short”?  Ask students if there are ways to control stereotypes?  Ask students if the media has a responsibility to balance images, so stereotyping is avoided? The key here is balance. After all, there are bad giants, but, there are good giants too.  
-
Let students discuss literature that is reshaping the way an audience might see difference (like bigness) as okay, for example, Star Wars and Shrek.  Discuss the ante-hero. 
-
Show a movie clip from Freak the Mighty.  Discuss Kevin as the ante-hero.     
Lesson: 9

Procedure
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Homework
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-     Put homework on the board.  Date:________.  Tonight for homework you are to read the play The Ugly Duckling by A.A. Milne.  There is a quiz tomorrow.



-
Collect arguments.
-
Distribute handout (to be photocopied at a later date): The Ugly Duckling, 

by A. A. Milne.

-
Ask students to turn to chapter 5 in Freak the Mighty, and to quickly reread the   chapter on Gwen’s reaction when first meeting Max.
-
Go into Coffee House:  We all sit in circle (Informal discussion).

· Open your journals to the questions you answered about Kevin and Max as you were reading the novel.  Checking against their journals, take time to discuss if they reacted as Kevin’s mother did when they first met the characters.  Does Kevin’s mother change?  Did they change?  Why?  (Were they using a different criterion to judge?  What was it?  Was it a better way to judge?)
Lesson: 10 & 11
Procedure:
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	Homework
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	· Put homework on the board:  Date:_______  In your journal, write a found poem reacting to the following prompt about The Ugly Duckling by A.A. Milne.  

“Princess Camilla’s godmother said that, “the best thing in the world…was to be quite sure of yourself, but not to expect admiration form other people.”
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· Handout quiz (#13) on The Ugly Duckling. 

· Hand out worksheet (#14) on Freak the Mighty. (In what ways do Kevin and                    Maxwell not meet the stereotypes of dwarf and giant? You may find that chapters 6 & 7 are helpful).
· Show movie clips from recent films that are also defying stereotypes:  The Ice Age and The Princess Bride.  Discuss the dwarfs as real people.

-------------------------------------------------------------------------------------------------------

· Original Found Poems:  Working in groups, students will create a voice. Using similes, metaphors, images, and diction from the novel’s content.  Students will create poems (using blank verse), with confronting prejudice as a theme.  A class sample will be done as an exemplar.  This sample is from chapter 9, Life is Dangerous.
Life is Dangerous


But out we go; it’s a habit by now.

I’m fighting to keep my balance.  Steady…steady.



Go east, they say.     I go…..But how do you know







Which way is east?
Lessons: 12-13-14
Procedure:
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	Homework
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	· Put homework on the board:  Date:_________  Each group will be assigned a chapter from Freak the Mighty to revise into a one act play.  From your scene, which you have reread very carefully, make a producer’s list of all the items you will need to collect (costumes, desks, lamps, etc.) to put on your scene.  Be prepared to discuss this list with your group in class tomorrow.
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· Discuss The Ugly Duckling. Even though the prince and the princess were not 

“typical”, did they have value?  Would you want to be their friend?  Why?

· What about Kevin and Max?  Would you want to be their friend?  Why?  Do you   
think stereotyping keeps us from meeting some pretty interesting people?

· Getting into groups:  Each group (6 in all) will be assigned a particular chapter from the book.  Two groups will be assigned chapter 11; two other groups, chapter 12; and the last two, chapter 17.  Using Milne’s The Ugly Duckling as a prototype, students will create a dramatic scene from their novel.  They will have to learn how to mark a script for efficiency.  Refer to handout. (Marked up scene: costumes, props, etc.)
· Give kids time to discuss problems – Brainstorm solutions.

Lessons:  15-16-17
Procedure
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	Homework
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	-     Put homework on the board.  Date: _____   You must study your lines this evening and every evening until performance.  You must be responsible and bring in any items that the group depends on for performance.
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-
Kids will be given opportunity to role play their scripts.  This should be interesting as two groups are doing the same skit, and class discussion will revolve around the different visions, and the different voice of each director.

· Kids will visit other classrooms to perform their skits advocating Freak the Mighty to other classmates as a selection for the school’s “Best Seller List”.  (An initiative my students will create within the school…..HOPEFULLY…to encourage lifetime literacy).

Lessons:  18 and on….


-  The rest of the quarter will be spent creating a web-site that has the theme of prejudice geared for their contemporaries.  This will bring us into the library and the computer room.  In the library, students will learn how to navigate the reference sections using books like Poetry for Students and Short Stories for Students.  Specifically, they will learn how to use book indexes to look up thematically poems on bigotry or short stories that deal with prejudice.  They will also learn how to get into data bases such as Social Issues Resource Series to access articles on bias crimes.  After they have gathered material, in assigned groups, students will begin the selection and sorting process of poems, stories, plays, photographs, music, and articles that they feel are appropriate for their web-site.  They will be encouraged to “think outside the box”.  Included in their websites will be their original works from class, their narratives, their poems, their arguments, and their photos.  (Boxed cameras will be supplied to each group.  Photography is an additional voice and children should be made aware of its potential.)  When the websites are done, several classes will be invited to attend a special performance.  Goodies will be provided and students will be encouraged to browse the websites created.  This will create audience for my students, and will encourage them to do a fine job, but more importantly, will create a directed targeted audience.  
Handout 1
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        Jack & the Beanstalk
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The text for this fairy tale is taken from the 1919 Young Folks Treasury
Electronic Enhancement of this fairy tale © 1997, Antelope Publishing

Once upon a time there lived a poor widow who had an only son named Jack. She was very poor, for times had been hard, and Jack was too young to work. Almost all the furniture of the little cottage had been sold to buy bread, until at last there was nothing left worth selling. Only the good cow, Milky White, remained, and she gave milk every morning, which they took to market and sold. But one sad day Milky White gave no milk, and then things looked bad indeed.

"Never mind, mother," said Jack. "We must sell Milky White. Trust me to make a good bargain," and away he went to the market.

For some time he went along very sadly, but after a little he quite recovered his spirits. "I may as well ride as walk," said he; so instead of leading the cow by the halter, he jumped on her back, and so he went whistling along until he met a butcher.

"Good morning," said the butcher.

"Good morning, sir," answered Jack.

"Where are you going?" said the butcher.

"I am going to market to sell the cow."

"It's lucky I met you," said the butcher. "You may save yourself the trouble of going so far."

With this, he put his hand in his pocket, and pulled out five curious-looking beans. "What do you call these?" he said.

"Beans," said Jack.

"Yes," said he, "beans, but they're the most wonderful beans that ever were known. If you plant them overnight, by the next morning they'll grow up and reach the sky. But to save you the trouble of going all the way to market, I don't mind exchanging them for that cow of yours."

"Done!" cried Jack, who was so delighted with the bargain that he ran all the way home to tell his mother how lucky he had been.

But oh! how disappointed the poor widow was.

"Off to bed with you!" she cried; and she was so angry that she threw the beans out of the window into the garden. So poor Jack went to bed without any supper and cried himself to sleep.

When he woke up the next morning, the room was almost dark; and Jack jumped out of bed and ran to the window to see what was the matter. The sun was shining brightly outside, but from the ground right up beside his window there was growing a great beanstalk, which stretched up and up as far as he could see, into the sky.

"I'll just see where it leads to," thought Jack, and with that he stepped out of the window on to the beanstalk, and began to climb upwards. He climbed up and up, till after a time his mother's cottage looked a mere speck below, but at last the stalk ended, and he found himself in a new and beautiful country. A little way off there was a great castle, with a broad road leading straight up to the front gate. But what most surprised Jack was to find a beautiful maiden suddenly standing beside him.

"Good morning, ma'am," said he, very politely.

"Good morning, Jack," said she; and Jack was more surprised than ever; for he could not imagine how she had learned his name. But he soon found that she knew a great deal more about him than his name; for she told him how, when he was quite a little baby, his father, a gallant knight, had been slain by the giant who lived in yonder castle, and how his mother, in order to save Jack, had been obliged to promise never to tell the secret.

"All that the giant has is yours," she said, and then disappeared quite as suddenly as she came.

"She must be a fairy," thought Jack.

As he drew near to the castle, he saw the giant's wife standing at the door.

"If you please, ma'am," said he, "would you kindly give me some breakfast? I have had nothing to eat since yesterday."

Now, the giant's wife, although very big and very ugly, had a kind heart, so she said: "Very well, little man, come in; but you must be quick about it, for if my husband, the giant, finds you here, he will eat you up, bones and all."

So in Jack went, and the giant's wife gave him a good breakfast, but before he had half finished it there came a terrible knock at the front door, which seemed to shake even the thick walls of the castle.

"Dearie me, that is my husband!" said the giantess, in a terrible fright; "we must hide you somehow," and she lifted Jack up and popped him into the empty kettle.

No sooner had the giant's wife opened the door than her husband roared out:

"Fee, fi, fo, fun,

I smell the blood of an Englishman:

Be he alive, or be he dead,

I'll grind his bones to make my bread!"

It's a boy, I'm sure it is" he continued. "Where is he? I'll have him for my breakfast."

"Nonsense!" said his wife; "you must be mistaken. It's the ox's hide you smell." So he sat down, and ate up the greater part of the ox. When he had finished he said: "Wife, bring me my money-bags." So his wife brought him two full bags of gold, and the giant began to count his money. But he was so sleepy that his head soon began to nod, and then he began to snore, like the rumbling of thunder. Then Jack crept out, snatched up the two bags, and though the giant's dog barked loudly, he made his way down the beanstalk back to the cottage before the giant awoke.

Jack and his mother were now quite rich; but it occurred to him one day that he would like to see how matters were going on at the giant's castle. So while his mother was away at market, he climbed up, and up, and up, and up, until he got to the top of the beanstalk again.

The giantess was standing at the door, just as before, but she did not know Jack, who, of course, was more finely dressed than on his first visit. "If you please, ma'am," said he, "will you give me some breakfast?"

"Run away," said she, "or my husband the giant will eat you up, bones and all. The last boy who came here stole two bags of gold - off with you!" But the giantess had a kind heart, and after a time she allowed Jack to come into the kitchen, where she sat before him enough breakfast to last him a week. Scarcely had he begun to eat than there was a great rumbling like an earthquake, and the giantess had only time to bundle Jack into the oven when in came the giant. No sooner was he inside the room than he roared:

"Fee, fi, fo, fum,

I smell the blood of an Englishman:

Be he alive, or be he dead,

I'll grind his bones to make my bread!"

But his wife told him he was mistaken, and after breakfasting off a roasted bullock, just as if it were a lark, he called out: "Wife, bring the little brown hen!" The giantess went out and brought in a little brown hen, which she placed on the table.

"Lay!" said the giant; and the hen at once laid a golden egg. "Lay!" said the giant a second time; and she laid another golden egg. "Lay!" said the giant a third time; and she laid a third golden egg.

"That will do for to-day," said he, and stretched himself out to go to sleep. As soon as he began to snore, Jack crept out of the oven, went on tiptoe to the table, and snatching up the little brown hen, made a dash for the door. Then the hen began to cackle, and the giant began to wake up; but before he was quite awake, Jack had escaped from the castle, and, climbing as fast as he could down the beanstalk, got safe home to his mother's cottage.

The little brown hen laid so many golden eggs that Jack and his mother had now more money than they could spend, but Jack was always thinking about the beanstalk; and one day he crept out of the window again, and climbed up, and up, and up, and up, until he reached the top.

This time, you may be sure, he was careful not to be seen; so he crept round to the back of the castle, and when the giant's wife went out he slipped into the kitchen and hid himself in the oven. In came the giant, roaring louder than ever:

"Fee, fi, fo, fum.

I smell the blood of an Englishman;

Be he alive, or be he dead,

I'll grind his bones to make my bread!"

But the giantess was quite sure that she had seen no little boys that morning; and after grumbling a great deal, the giant sat down to breakfast. Even then he was not quite satisfied, for every now and again he would say:

"Fee, fi, fo, fum,

I smell the blood of an Englishman;"

and he got up and looked in the kettle. But, of course, Jack was in the oven all the time!

When the giant had finished, he called out: "Wife, bring me the golden harp" so she brought in the golden harp, and placed it on the table. "Sing!" said the giant; and the harp at once began to sing the most beautiful songs that ever were heard. It sang so sweetly that the giant soon fell fast asleep; and then Jack crept quietly out of the oven, and going on tiptoe to the table, seized hold of the golden harp. But the harp at once called out: "Master! master!" and the giant woke up just in time to catch sight of Jack running out of the kitchen-door.

With a fearful roar, he seized his oak-tree club, and dashed after Jack, who had the harp tight, and was running faster than he had ever run before. The giant, brandishing his club, and taking terribly long strides, gained on Jack at every instant, and he would have been caught if the giant hadn't slipped over a boulder. Before he could pick himself up, Jack began to climb down the beanstalk, and when the giant arrived at the edge he was nearly half-way to the cottage. The giant began to climb down too; but as soon as Jack saw him coming, he called out: "Mother, bring me an axe!" and the widow hurried out with a chopper. Jack had no sooner reached the ground than he cut the beanstalk right in two. Down came the giant with a terrible crash, and that, you may be sure, was the end of him. What became of the giantess and the castle nobody knows. But Jack and his mother grew very rich, and lived happy every after.
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Text and drawing copyright©1972 Random House, from the Pantheon book The Complete Grimm's Fairy Tales
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ARD BY a great forest dwelt a poor wood-cutter with his wife and his two children. The boy was called Hansel and the girl Gretel. He had little to bite and to break, and once when great dearth fell on the land, he could no longer procure even daily bread. Now when he thought over this by night in his bed, and tossed about in his anxiety, he groaned and said to his wife: "What is to become of us? How are we to feed our poor children, when we no longer have anything even for ourselves?" "I'11 tell you what, husband," answered the woman, "early to-morrow morning we will take the children out into the forest to where it is the thickest; there we will light a fire for them, and give each of them one more piece of bread, and then we will go to our work and leave them alone. They will not find the way home again, and we shall be rid of them." "No, wife," said the man, "I will not do that; how can I bear to leave my children alone in the forest--the wild animals would soon come and tear them to pieces." "0, you fool!" said she, "then we must all four die of hunger, you may as well plane the planks for our coffins," and she left him no peace until he consented. "But I feel very sorry for the poor children, all the same," said the man. 

The two children had also not been able to sleep for hunger, and had heard what their step-mother had said to their father. Gretel wept bitter tears, and said to Hansel: "Now all is over with us." "Be quiet, Gretel," said Hansel, "do not distress yourself, I will soon find a way to help us." And when the old folks had fallen asleep, he got up, put on his little coat, opened the door below, and crept outside. The moon shone brightly, and the white pebbles which lay in front of the house glittered like real silver pennies. Hansel stooped and stuffed the little pocket of his coat with as many as he could get in. Then he went back and said to Gretel: "Be comforted, dear little sister, and sleep in peace, God will not forsake us," and he lay down again in his bed. When day dawned, but before the sun had risen, the woman came and awoke the two children, saying: "Get up, you sluggards! We are going into the forest to fetch wood." She gave each a little piece of bread, and said: "There is something for your dinner, but do not eat it up before then, for you will get nothing else." Gretel took the bread under her apron, as Hansel had the pebbles in his pocket. Then they all set out together on the way to the forest. When they had walked a short time, Hansel stood still and peeped back at the house, and did so again and again. His father said: "Hansel, what are you looking at there and staying behind for? Pay attention, and do not forget how to use your legs." "Ah, father," said Hansel, "I am looking at my little white cat, which is sitting up on the roof, and wants to say good-bye to me." The wife said: "Fool, that is not your little cat, that is the morning sun which is shining on the chimneys." Hansel, however, had not been looking back at the cat, but had been constantly throwing one of the white pebble-stones out of his pocket on the road. 

When they had reached the middle of the forest, the father said: "Now, children, pile up some wood, and I will light a fire that you may not be cold." Hansel and Gretel gathered brushwood together, as high as a little hill. The brushwood was lighted, and when the flames were burning very high, the woman said: "Now, children, lay yourselves down by the fire and rest, we will go into the forest and cut some wood. When we have done, we will come back and fetch you away." 

Hansel and Gretel sat by the fire, and when noon came, each ate a little piece of bread, and as they heard the strokes of the wood-axe they believed that their father was near. It was not the axe, however, but a branch which he had fastened to a withered tree which the wind was blowing backwards and forwards. And as they had been sitting such a long time, their eyes closed with fatigue, and they fell fast asleep. When at last they awoke, it was already dark night. Gretel began to cry and said: "How are we to get out of the forest now?" But Hansel comforted her and said: "Just wait a little, until the moon has risen, and then we will soon find the way." And when the full moon had risen, Hansel took his little sister by the hand, and followed the pebbles which shone like newly-coined silver pieces, and showed them the way. 

They walked the whole night long, and by break of day came once more to their father's house. They knocked at the door, and when the woman opened it and saw that it was Hansel and Gretel, she said: "You naughty children, why have you slept so long in the forest--we thought you were never coming back at all!" The father, however, rejoiced, for it had cut him to the heart to leave them behind alone. 
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ot long afterwards, there was once more great dearth throughout the land, and the children heard their mother saying at night to their father: "Everything is eaten again, we have one half loaf left, and that is the end. The children must go, we will take them farther into the wood, so that they will not find their way out again; there is no other means of saving ourselves!" The man's heart was heavy, and he thought: "It would be better for you to share the last mouthful with your children." The woman, however, would listen to nothing that he had to say, but scolded and reproached him. He who says A must say B, likewise, and as he had yielded the first time, he had to do so a second time also. 

The children, however, were still awake and had heard the conversation. When the old folks were asleep, Hansel again got up, and wanted to go out and pick up pebbles as he had done before, but the woman had locked the door, and Hansel could not get out. Nevertheless he comforted his little sister, and said: "Do not cry, Gretel, go to sleep quietly, the good God will help us." 

Early in the morning came the woman, and took the children out of their beds. Their piece of bread was given to them, but it was still smaller than the time before. On the way into the forest Hansel crumbled his in his pocket, and often stood still and threw a morsel on the ground. "Hansel, why do you stop and look round " said the father, "go on." "I am looking back at my little pigeon which is sitting on the roof, and wants to say good-bye to me," answered Hansel. "Fool!" said the woman, "that is not Your little pigeon, that is the morning sun that is shining on the chimney." Hansel, however, little by little, threw all the crumbs on the path. 

The woman led the children still deeper into the forest, where they had never in their lives been before. Then a great fire was again made, and the mother said: "Just sit there, you children, and when you are tired you may sleep a little; we are going into the forest to cut wood, and in the evening when we are done, we will come and fetch you away." When it was noon, Gretel shared her piece of bread with Hansel, who had scattered his by the way. Then they fell asleep and evening passed, but no one came to the poor children. They did not awake until it was dark night, and Hansel comforted his little sister and said: "Just wait, Gretel, until the moon rises, and then we shall see the crumbs of bread which I have strewn about, they will show us our way home again." When the moon came they set out, but they found no crumbs, for the many thousands of birds which fly about in the woods and fields had picked them all up. 

Hansel said to Gretel: "We shall soon find the way," but they did not find it. They walked the whole night and all the next day too from morning till evening, but they did not get out of the forest, and were very hungry, for they had nothing to eat but two or three berries, which grew on the ground. And as they were so weary that their legs would carry them no longer, they lay down beneath a tree and fell asleep. 
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t was now three mornings since they had left their father's house. They began to walk again, but they always came deeper into the forest, and if help did not come soon, they must die of hunger and weariness. When it was mid-day, they saw a beautiful snow-white bird sitting on a bough, which sang so delightfully that they stood still and listened to it. And when its song was over, it spread its wings and flew away before them, and they followed it until they reached a little house, on the roof of which it alighted; and when they approached the little house they saw that it was built of bread and covered with cakes, but that the windows were of clear sugar. "We will set to work on that," said Hansel, "and have a good meal. I will eat a bit of the roof, and you Gretel, can eat some of the window, it will taste sweet." Hansel reached up above, and broke off a little of the roof to try how it tasted, and Gretel leant against the window and nibbled at the panes. Then a soft voice cried from the parlor: 

"Nibble, nibble, gnaw,
Who is nibbling at my little house?" 

The children answered: 

"The wind, the wind,
The heaven-born wind," 

and went on eating without disturbing themselves. Hansel, who liked the taste of the roof, tore down a great piece of it, and Gretel pushed out the whole of one round window-pane, sat down, and enjoyed herself with it. Suddenly the door opened, and a woman as old as the hills, who supported herself on crutches, came creeping out. Hansel and Gretel were so terribly frightened that they let fall what they had in their hands. The old woman, however, nodded her head, and said: "Oh, you dear children, who has brought you here Do come in, and stay with me. No harm shall happen to you." She took them both by the hand, and led them into her little house. Then good food was set before them, milk and pancakes, with sugar, apples, and nuts. Afterwards two pretty little beds were covered with clean white linen, and Hansel and Gretel lay down in them, and thought they were in heaven. 

The old woman had only pretended to be so kind; she was in reality a wicked witch, who lay in wait for children, and had only built the little house of bread in order to entice them there. When a child fell into her power, she killed it, cooked and ate it, and that was a feast day with her. Witches have red eyes, and cannot see far, but they have a keen scent like the beasts, and are aware when human beings draw near. When Hansel and Gretel came into her neighborhood, she laughed with malice, and said mockingly: "I have them, they shall not escape me again!" Early in the morning before the children were awake, she was already up, and when she saw both of them sleeping and looking so pretty, with their plump and rosy cheeks, she muttered to herself: "That will be a dainty mouthful" Then she seized Hansel with her shriveled hand, carried him into a little stable, and locked him in behind a grated door. Scream as he might, it would not help him. Then she went to Gretel, shook her till she awoke, and cried: "Get up, lazy thing, fetch some water, and cook something good for your brother, he is in the stable outside, and is to be made fat. When he is fat, I will eat him." Gretel began to weep bitterly, but it was all in vain, for she was forced to do what the wicked witch commanded. 

And now the best food was cooked for poor Hansel, but Gretel got nothing but crab-shells. Every morning the woman crept to the little stable, and cried: "Hansel, stretch out your finger that I may feel if you will soon be fat." Hansel, however, stretched out a little bone to her, and the old woman, who had dim eyes, could not see it, and thought it was Hansel's finger, and was astonished that there was no way of fattening him. When four weeks had gone by, and Hansel still remained thin, she was seized with impatience and would not wait any longer. "Now, then, Gretel," she cried to the girl, "stir yourself, and bring some water. Let Hansel be fat or lean, to-morrow I will kill him, and cook him." Ah, how the poor little sister did lament when she had to fetch the water, and how her tears did flow down her cheeks! "Dear God, do help us," she cried. "If the wild beasts in the forest had but devoured us, we should at any rate have died together." "Just keep your noise to yourself," said the old woman, "it won't help you at all." 
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arly in the morning, Gretel had to go out and hang up the cauldron with the water, and light the fire. "We will bake first," said the old woman, "I have already heated the oven, and kneaded the dough." She pushed poor Gretel out to the oven, from which flames of fire were already darting. "Creep in," said the witch, "and see if it is properly heated, so that we can put the bread in." And once Gretel was inside, she intended to shut the oven and let her bake in it, and then she would eat her, too. But Gretel saw what she had in mind, and said: "I do not know how I am to do it; how do I get in?" "Silly goose," said the old woman. "The door is big enough; just look, I can get in myself!" and she crept up and thrust her head into the oven. Then Gretel gave her a push that drove her far into it, and shut the iron door, and fastened the bolt. Oh then she began to howl quite horribly, but Gretel ran away, and the godless witch was miserably burnt to death. 

Gretel, however, ran like lightning to Hansel, opened his little stable, and cried: "Hansel, we are saved! The old witch is dead!" Then Hansel sprang like a bird from its cage when the door is opened. How they did rejoice and embrace each other, and dance about and kiss each other! And as they had no longer any need to fear her, they went into the witch's house, and in every corner there stood chests full of pearls and jewels. "These are far better than pebbles!" said Hansel, and thrust into his pockets whatever could be got in, and Gretel said: "I, too, will take something home with me," and filled her pinafore full. "But now we must be off," said Hansel, "that we may get out of the witch's forest." 

When they had walked for two hours, they came to a great stretch of water. "We cannot cross," said Hansel, "I see no foot-plank, and no bridge." "And there is also no ferry," answered Gretel, "but a white duck is swimming there; if I ask her, she will help us over." Then she cried: 

"Little duck, little duck, dost thou see,
Hansel and Gretel are waiting for thee?
There's never a plank, or bridge in sight,
Take us across on thy back so white. 

The duck came to them, and Hansel seated himself on its back, and told his sister to sit by him. "No," replied Gretel, "that will be too heavy for the little duck; she shall take us across, one after the other." The good little duck did so, and when they were once safely across and had walked for a short time, the forest seemed to be more and more familiar to them, and at length they saw from afar their father's house. Then they began to run, rushed into the parlor, and threw themselves round their father's neck. The man had not known one happy hour since he had left the children in the forest; the woman, however, was dead. Gretel emptied her pinafore until pearls and precious stones ran about the room, and Hansel threw one handful after another out of his pocket to add to them. Then all anxiety was at an end, and they lived together in perfect happiness. 

Handout 3
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	Countee Cullen
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	Incident
Once riding in old Baltimore,
    Heart-filled, head-filled with glee,
I saw a Baltimorean
    Keep looking straight at me. 

Now I was eight and very small,
    And he was no whit bigger,
And so I smiled, but he poked out
    His tongue, and called me, "Nigger." 

I saw the whole of Baltimore
    From May until December;
Of all the things that happened there
    That's all that I remember.




Handout 4
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Paul Laurence Dunbar
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Sympathy

I know what the caged bird feels, alas! 
   When the sun is bright on the upland slopes; 
When the wind stirs soft through the springing grass, 
And the river flows like a stream of glass; 
   When the first bird sings and the first bud opes, 
And the faint perfume from its chalice steals-- 
I know what the caged bird feels!

I know why the caged bird beats his wing 
   Till its blood is red on the cruel bars; 
For he must fly back to his perch and cling 
When he fain would be on the bough a-swing; 
   And a pain still throbs in the old, old scars 
And they pulse again with a keener sting-- 
I know why he beats his wing!

I know why the caged bird sings, ah me, 
   When his wing is bruised and his bosom sore,-- 
When he beats his bars and he would be free; 
It is not a carol of joy or glee, 
   But a prayer that he sends from his heart's deep core, 
But a plea, that upward to Heaven he flings-- 
I know why the caged bird sings!




Handout 5
Edward Abbey – “Freedom and Wilderness”

Let me tell you a story.
A couple of years ago I had a job.  I worked for an outfit called Defenders of Fur Bearers (now known as Defenders of Wildlife).  I was caretaker and head janitor of a 70,000-acre wildlife refuge in the vicinity of Aravaipa Canyon in southern Arizona.  The Whittell Wildlife Preserve, as we called it, was a refuge for mountain lion, javelina, a few black bear, maybe a wolf or two, a heard of whitetail deer, and me, to name the principal fur bearers.

I was walking along Aravaipa Creek one afternoon when I noticed fresh mountain lion tracks leading ahead of me.  Big tracks, the biggest lion tracks I’ve seen anywhere.  Now I’ve lived most of my life in the Southwest, but I am sorry to admit that I had never seen a mountain lion in the wild. Naturally I was eager to get a glimpse of this one.


It was getting late in the day, the sun already down beyond the canyon wall, so I hurried along, hoping I might catch up to the lion and get one food look at  him before I had to return back and head home.  But no matter how fast I walked and then jogged along, I couldn’t seem to get any closer; those big tracks kept leading ahead of me, looking not five minutes old, but always disappearing around the next turn in the canyon.


Twilight settled in, visibility getting poor.  I realized I’d have to call it quits.  I stopped for a while, starting upstream into the gloom of the canyon,.  I could see the buzzards settling down for the evening in their favorite dead cottonwood.  I heard the poor-wills and the spotted toads beginning to sing, but of that mountain lion I could neither hear nor see any living trace.

I turned around and started home.  I’d walked maybe a mile when I though I heard something odd behind me.  I stopped and looked back – nothing; nothing but the canyon, the running water, the trees, the rocks, the willow thickets. I went on and soon I hear that noise again – the sound of footsteps.

I stopped.  The noise stopped.  Feeling a bit uncomfortable now – it was getting dark – with all the ancient superstitions of the night starting to crawl from the crannies of my soul, I looked back again.  And this time I saw him.  About fifty yards behind me, poised on a sand bar, one front paw still lifted and waiting, stood this big cat, looking straight at me.  I could see the gleam of the twilight in his eyes.  I was startled as always by how small a cougar’s head seems but how long and lean and powerful the body really is. To me, at that moment, he looked like the biggest cat in the world.  He looked dangerous.  Now I know very well that mountain lions are supposed almost never to attack human beings.  I knew there was nothing to fear – but I couldn’t help thinking maybe this lion is different from the others.  Maybe he knows we’re in a wildlife preserve, where lions can get away with anything.  I was not unarmed; I had my Swiss army knife in my pocket with the built-in can opener, the corkscrew, the two-inch folding blade, the screwdriver.  Rationally there was nothing to fear; all the same I felt fear.

And something else too: I felt what I always feel when I meet a large animal face to face in the wild: I felt kind of affection and the crazy desire to communicate, to make some kind of emotional, even physical contact with the animal.  After we’d stared at each other for maybe five seconds – it seemed at the time like five minutes – I held out one hand and took a step toward the big cat and said something ridiculous like, “Here kitty, kitty.”  The cat paused there on three legs, one paw up as if he wanted to shake hands.  But he didn’t respond to my advance. 

I took a second step toward the lion. Again the lion remained still, not moving a muscle, not blinking an eye. And I stopped and thought again and this time I understood that however the big cat might secretly feel, I myself was not yet quite ready to shake hands with a mountain lion. Maybe someday. But no yet.  I retreated.

I turned and walked homeward again, pausing every few steps to look back over my shoulder.  The cat had lowered his front paw but did not follow me.  The last I saw of him, from the next bend of the canyon, he was till in the same place, watching me go. I hurried on through the evening, stopping now and then to look and listen, but if that cat followed me any further I could detect no sight of sound of it.

I haven’t seen a mountain lion since that evening, but the experience remains shining in my memory.  I want my children to have the opportunity for that kind of experience. I want my friends to have it. I want even our enemies to have it – they need it most.  And someday, possibly, one of our children’s children will discover how to get close enough to that mountain lion to shake paws with it, to embrace and caress it, maybe even teach it something, and to learn what the lion has to teach us.  

Handout 6

Study Questions for “Freedom and Wilderness”, by Edward Abbey
What are your immediate reactions to this story?  Write down what it makes you think about and your opinion of what Abbey says.
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t the lion has to teach us. ect no sight of sound o
Edward Abbey tells about conflicting feelings in this selection. He also leaves room for the reader to infer what he is feeling.  Use the chart below to explore how his observations provoke particular feelings in him. The first one an example.

Abbey’s Observations


Abbey’s Reactions


My Interpretation

1:  sees tracks         

        “eager to get a glimpse”

      He’s curious about                         

      



      seeing something he








      had not seen.

2:

3:

4:

Look at your chart to complete this sentence:

“Edward Abbey wants the reader to understand that…”

------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------
Handout 7
“Eggs Twinkies and Ethnic Stereotypes”, by Jeanne Park
Who am I?

For Asian-American students, the answer is diligent, hardworking and intelligent young person. But living up to this reputation has secretly haunted me.  

The labeling starts in elementary school. It’s not uncommon for a teacher to remark, “You’re Asian, you’re supposed to do well in math.”  The underlying message is, “You’re Asian and you’re suppose to be smarter.”

Not to say being labeled intelligent isn’t flattering, because it is, or not to deny that basking in the limelight of being top of my class isn’t ego-boosting, because frankly it is. But at a certain point, the pressure became crushing.  I felt as if doing poorly on my next spelling quiz would stain the exalted reputation of all Asian students forever.

So I continued to be an academic overachiever, as were my friends. By junior high school I started to believe I was indeed smarted. I became condescending toward non-Asians. I was a bigot; all my friends were Asian.  The thought of intermingling occurred rarely if ever.
 My elitist opinion of Asian students changed, however, in high school.  As a student at what is considered one of the nations’ most competitive science and matt school, I found that being on top is no longer an easy feat.
 I quickly learned that Asian students were not smarter. How could I ever have believed such a thing?  All around me are intelligent, ambitious people who are not only Asian but white, black and Hispanic.

 Superiority complexes aside, the problem of social segregation still exist in the school. With few exceptions, each race socials only with its “own kind.”  Students see one another in the classroom, but outside of the classroom there remains distinct segregation.  

 Racist lingo abounds.  An Asian student who socializes only with other Asians is believed to be an Asian Supremacist or, at the very least, arrogant and closed off.  Yet an Asian student who socializes with white is called a “twinkie,” one who is yellow on the outside but white on the inside.

 A white teen-ager who socializes only with whites is thought of as prejudiced, yet one who socializes with Asian is considered an “egg,” white on the outside and yellow on the inside.
 These culinary classifications go on endlessly, needless to say, leaving many confuse, and leaving many more fearful than ever of social experimentation. Because the stereotypes are accepted almost unanimously, they are rarely challenged. Many develop harmful stereotypes of entire races. We label people before we even know them.
 Labels learned at a young age later metamorphose into more visible acts of racism. For example, my parents once accused and ultimately fired a Puerto Rican cashier, believing that she had stolen $200 from the register at their grocery store. They later learned it was a mistake. An Asian shopkeeper nearby once beat a young Hispanic youth who worked there with a baseball bat because he believed the boy to be lazy and dishonest.

 We all hold misleading stereotypes of people that limit us as individuals in that we cheat ourselves out of the benefits different cultures can contribute. We can grow and learn from each culture whether it be Chinese, Korean or African American.

 Just recently some Asian boys in my neighborhood were attacked by a group of young white boys who have christened themselves the Master Race. Rather than being angered by this act, I feel pity for this generation that lives in a state of bigotry.

 It may be too late for our parents’ generation to accept that each person can only be judged for the characteristics that set him or her apart as an individual. We, however, can do better.  

Handout 8
Study Guide for “Eggs, Twinkies and Ethnic Stereotypes”, by Jeanne Park

Understanding the Content
Feel free to reread all or parts of the selection to answer the following questions

1: Explain what the title means.

2: Why did Park become an overachiever?

3: What has Park’s becoming an overachiever to do with her thesis?  What is her thesis?

4:  Why is the author against what she calls, “culinary classifications”?

5:  Does Park believe that Asian students are smarter than most others? Why?

6:  Explain Park’s comment, “Labels learned at a young age later metamorphose into more visible acts of racism”.

Looking at Structure and Style

1: How effective is the one-sentence opening paragraph?  Does the author answer her own questions?

2:  What is the function of paragraphs 3 through 5?

3:  What is the function of paragraphs 6 and 7?

4:  In what paragraph does Park move from discussing the dilemma to discussing a larger problem?  Is the transition smooth? Explain.

5:  How does Park support her statement that begins paragraph 9, “Racist lingo abounds”?
6:  Explain how Park supports her topic sentence in paragraph 12.

7:  To what audience does Park seem to be writing?  Explain why you think so.
Handout 9a
James Byrd, Jr.

Racial violence and the social forces in America that fuel it
By Martin McLaughlin
13 June 1998

The sadistic murder of a middle-aged black man in Texas last week is an indication of the savagery which lies just beneath the surface of American life. James Byrd, Jr., 49, was beaten unconscious, chained to the back of a pickup truck and dragged for miles over rural roads outside the town of Jasper.

Three white men, John William King, 23, Shawn Berry 23, and Lawrence Brewer Jr., 31, have been arrested. Berry has already given a confession that implicates the other two as the principal assailants. Both King and Brewer had links to white supremacist groups while serving terms in state prison. In the course of the killing King reportedly made a reference to the "Turner Diaries," a fascistic novel which was in the possession of Timothy McVeigh when he was arrested for his role in the Oklahoma City bombing.

The official commentaries on this atrocity--from the media, the Democratic and Republican politicians and the civil rights establishment--have not gone beyond the horror of the killing and its racist motives to begin a more searching examination of its social roots.

The black mayor of Jasper said race relations in the town were good: "Here you have a hospital administrator who is black, the executive director of the East Texas Council of Government is black, the president of the chamber of commerce is black, the past president of the school board is black and the mayor and two councilmen are black.''

Precisely! The mayor's statement quite unintentionally highlights how limited in many respects and how fragile is the social progress made since the days of Jim Crow. A handful of middle class blacks may hold privileged positions, and legal segregation may be banned, but it is still the case that a black man is in danger of being beaten and murdered because of the color of his skin.

Today the killers are arrested and jailed, rather than being patted on the back by the local authorities, but that will not bring back James Byrd Jr., or prevent the next such attack.

Handout 9b
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James Byrd:


2nd defendant guilty in Texas dragging death 

The accused and the crime
Lawrence Brewer, 32, is the second of three white defendants to go on trial for the 1998 death of James Byrd Jr. in Jasper, Texas. The first, John King, 24, was convicted last February and sentenced to death. The third, Shawn Berry, 24, will go on trial later. 

All three men are accused of kidnapping the 49-year-old victim, beating him unconscious, chaining him to the bumper of Berry's pickup and dragging him 3 1/2 miles to his death along a country road outside of Jasper. 

Prosecutors say the three men killed Byrd to promote their fledgling white supremacist organization and initiate Berry into the group. 

The jury
The Brazos County jury -- 12 members and two alternates -- includes seven white men, two Hispanic men and five white women, ranging in age from 29 to 69. 

Why Bryan, Texas?
The trial was moved to Brazos County, 150 miles west of Jasper, at the request of prosecutors. They didn't want the defense to use pretrial publicity in Jasper as an issue for appeal. 




Handout 10
	


Matthew Sheppard:

McKinney Avoids Death Sentence 
By Tom Kenworthy
Washington Post Staff Writer
Friday, November 5, 1999; Page A2 
GOLDEN, Colo., Nov. 4—Judy and Dennis Shepard tempered justice with mercy and may have spared the life of the man who killed their son.

In a dramatic and surprising end to the Matthew Shepard murder case, convicted killer Aaron J. McKinney, 22, today was sentenced to two life sentences for beating the gay University of Wyoming student to death last year. McKinney accepted a deal brokered by Shepard's parents just as a jury was about to begin hearing testimony about whether he should be put to death.
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Dennis Shepard, right, explains why he and his wife, Judy, center, consented to life in prison for their son's murderer. (AP) 
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The unexpected agreement was announced this morning in the same Laramie, Wyo., courtroom where the seven-man, five-woman jury found McKinney guilty on Wednesday of felony murder, kidnapping and aggravated robbery. The panel was set to begin the penalty phase of the trial this morning, and McKinney's life hung in the balance.

It was 13 months ago that McKinney and an accomplice posed as homosexuals and lured Shepard from a bar, drove him to the outskirts of Laramie, tied him to a fence, savagely pistol-whipped him and left him to die.

"Mr. McKinney, I give you life in the memory of one who no longer lives," Dennis Shepard told his son's murderer in court this morning. Some members of the jury wept as he talked about a diminutive, trusting son who could see only good in others, who had nervously told his father he was gay, and who had "paid a terrible price to open the eyes of all of us" to the intolerance faced by the gay community.

And most poignantly of all, Dennis Shepard recalled in his lengthy statement the simple joys of fatherhood with a son--"my hero," he called him--now forever gone.

Earlier, McKinney had briefly addressed the Shepard’s, saying he was "truly sorry to the entire Shepard family," the Associated Press reported.

The sentencing agreement bars any appeal by McKinney and guarantees he will remain in prison for the rest of his life. It resulted from a request by McKinney's attorneys, Dion Custis and Jason Tangeman, to meet with the Shepards, whom the lawyers asked to spare McKinney's life, according to Albany County prosecutor Cal Rerucha and people close to the Shepards.

Judy Shepard agreed and went to the prosecutor to iron out the deal.

"To my knowledge it was Judy Shepard's decision," said David Smith, a spokesman for the Human Rights Campaign and an adviser to Judy Shepard as she has become a human rights advocate over the past few months. "I think it is the most stunning act of benevolence I've ever seen. In essence, Judy Shepard spared his life. It's a testament to her human spirit."

Rerucha, addressing the news media outside the Albany County Courthouse today, made it clear that if it had been up to him alone, there would have been no consideration shown to McKinney, who planned the attack. McKinney's accomplice, Russell Henderson, pleaded guilty on the eve of his trial last April in exchange for spending the rest of his life in the Wyoming Penitentiary.

"A real message was sent . . . by the Shepards," Rerucha said. "They lost what was most important to them, but they could look in the eyes of the man who took their son and give him mercy."

In his address to the jury, Dennis Shepard suggested he took some solace in the fact that his son spent his final night in Wyoming in the company of "lifelong friends": the night sky, "the smell of Wyoming sagebrush," the "ever-present Wyoming wind" and God. He then recounted his own feelings, and his late son's, about the death penalty.

His son, Shepard said, believed in the death penalty for certain crimes, and had called it justified in the racially motivated murder in Texas of James Byrd Jr., who was dragged to death behind a pickup truck in another hate crime that shocked the nation's conscience. "Little did we know that the same response would come about involving Matt," Shepard said.

"I too believe in the death penalty," he added. "I would like nothing better than to see you die, Mr. McKinney. However, this is the time to begin the healing process. To show mercy to someone who refused to show any mercy.

"Mr. McKinney, I'm going to grant you life, as hard as it is for me to do so, because of Matthew. Every time you celebrate Christmas, a birthday or the Fourth of July, remember that Matthew isn't. Every time that you wake up in that prison cell, remember that you had the opportunity and the ability to stop your actions that night. You robbed me of something very precious, and I will never forgive you for that."

© 1999 The Washington Post Company

Handout 11

Vocabulary Quiz preceding “Eggs, Twinkies and Ethnic Stereotypes”.

Basking: ________________________________________________________________________________________________________________________________________________

Limelight:

​​​​​​​​​​​

Condescending:
________________________________________________________________________

________________________________________________________________________
Elitist:
________________________________________________________________________

________________________________________________________________________

Abounds:

________________________________________________________________________

________________________________________________________________________

Culinary:

________________________________________________________________________

________________________________________________________________________

Metamorphose:

Bigotry:

________________________________________________________________________________________________________________________________________________
Handout 12
Rumpelstiltskin 

Once there was a miller who was poor, but who had a beautiful daughter. Now it happened that he had to go and speak to the king, and in order to make himself appear important he said to him, 
"I have a daughter who can spin straw into gold."
The king said to the miller, 
"That is an art which pleases me well; if your daughter is as clever as you say, bring her to-morrow to my palace, and I will put her to the test." 
And when the girl was brought to him he took her into a room which was quite full of straw, gave her a spinning-wheel and a reel, and said, 
"Now set to work, and if by to-morrow morning early you have not spun this straw into gold during the night, you must die."
Thereupon he himself locked up the room, and left her in it alone. So there sat the poor miller's daughter, and for the life of her could not tell what to do -- she had no idea how straw could be spun into gold, and she grew more and more frightened, until at last she began to weep. But all at once the door opened, and in came a little man, and said,
"Good evening, mistress miller, why are you crying so?"
"Alas," answered the girl, "I have to spin straw into gold, and I do not know how to do it."
"What will you give me if I do it for you?" said the manikin.
"My necklace," said the girl. 
The little man took the necklace, seated himself in front of the wheel, and whirr, whirr, whirr, three turns, and the reel was full. Then he put another on, and whirr, whirr, whirr, three times round, and the second was full too. And so it went on until the morning, when all the straw was spun, and all the reels were full of gold. 
By daybreak the king was already there, and when he saw the gold he was astonished and delighted, but his heart became only more greedy. He had the miller's daughter taken into another room full of straw, which was much larger, and commanded her to spin that also in one night if she valued her life. The girl knew not how to help herself, and was crying, when the door opened again, and the little man appeared, and said,
"What will you give me if I spin that straw into gold for you?" 
"The ring on my finger," answered the girl. 
The little man took the ring, again began to turn the wheel, and by morning had spun all the straw into glittering gold. The king rejoiced beyond measure at the sight, but still he had not gold enough, and he had the miller's daughter taken into a still larger room full of straw, and said,
"You must spin this, too, in the course of this night, but if you succeed, you shall be my wife."
Even if she be a miller's daughter, thought he, I could not find a richer wife in the whole world. 
When the girl was alone the manikin came again for the third time, and said, 
"What will you give me if I spin the straw for you this time also?"
"I have nothing left that I could give," answered the girl. 
"Then promise me, if you should become queen, to give me your first child."
Who knows whether that will ever happen, thought the miller's daughter, and, not knowing how else to help herself in this strait, she promised the manikin what he wanted, and for that he once more spun the straw into gold. And when the king came in the morning, and found all as he had wished, he took her in marriage, and the pretty miller's daughter became a queen. 
A year after, she brought a beautiful child into the world, and she never gave a thought to the manikin. But suddenly he came into her room, and said,
"Now give me what you promised."
The queen was horror-struck, and offered the manikin all the riches of the kingdom if he would leave her the child. But the manikin said,
"No, something alive is dearer to me than all the treasures in the world."
Then the queen began to lament and cry, so that the manikin pitied her. 
"I will give you three days' time," said he, "and if by that time you find out my name, then shall you keep your child"
. So the queen thought the whole night of all the names that she had ever heard, and she sent a messenger over the country to inquire, far and wide, for any other names that there might be. When the manikin came the next day, she began with caspar, melchior, balthazar, and said all the names she knew, one after another, but to every one the little man said, 
"That is not my name."
On the second day she had inquiries made in the neighborhood as to the names of the people there, and she repeated to the manikin the most uncommon and curious. 
"Perhaps your name is Shortribs, or Sheepshanks, or Laceleg?"
But he always answered,
"That is not my name."
On the third day the messenger came back again, and said,
"I have not been able to find a single new name, but as I came to a high mountain at the end of the forest, where the fox and the hare bid each other good night, there I saw a little house, and before the house a fire was burning, and round about the fire quite a ridiculous little man was jumping, he hopped upon one leg, and shouted --
"Today I bake, to-morrow brew,
the next I'll have the young queen's child. 
Ha! Glad am I that no one knew
that Rumpelstiltskin I am styled."
You may imagine how glad the queen was when she heard the name. And when soon afterwards the little man came in, and asked,
"Now, mistress queen, what is my name?"
At first she said,
"Is your name Conrad?"
“No."
"Is your name Harry?"
"No."
"Perhaps your name is Rumpelstiltskin?"
"The devil has told you that! The devil has told you that!" cried the little man, and in his anger he plunged his right foot so deep into the earth that his whole leg went in, and then in rage he pulled at his left leg so hard with both hands that he tore himself in two. 

Handout 13:
Ugly Duckling Quiz

1: What was the weighty matter which the King and the Chancellor were discussing?

2:  What does the Chancellor think of Camilla’s looks?  How does he convey this feeling to the King?  Why is he so indirect?

3:  What evidence was given that Princess Camilla was not beautiful?

4:  What “gifts” did Princess Camilla’s godmother give to her?

5:  What ruse did the King propose in order to entice Prince Simon to marry Princess Camilla?  How did Camilla react to the plan?  Why?

6:  The King tries to teach Dulcibella, Camilla’s waiting maid, how to act when she meets Prince Simon. How does Dulcibella respond to the King’s instructions?

7:  When the Prince does meet Camilla, who does he pretend to be?
8:  Contrast the Prince’s modesty with the King’s pompousness.

9:  Why did the Prince find Camilla attractive?

10: What observation does the King make at the end of the play?
Handout 14
Freak the Mighty Worksheet
In what ways do Kevin and Maxwell not meet the stereotypes of dwarf and giant? 

(You may find that chapters 6 & 7 are helpful.)

Kevin

1:

2:

3:

4:

5:

Maxwell

1:

2:

3:

4:

5:
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