GraceLand Unit Plan (To be taught in grade 11R)

Lesson 1 

What’s On For Today and Why: 

Introduce students to Graceland, and experience a day in the life of Elvis. 
Students will visit the seedwiki site and read the first two and a half illuminated pages of chapter 1 for homework before coming to class.  This will serve as an introduction to the novel and will force students to become active readers in that the illuminated text will enable them to experience the novel through images and sounds as the text comes alive.  It will also encourage students to really think about the language being used as well as familiarize the students with terms such as the kola nut and buka, which appear through out the novel.  After visiting the site and experiencing the text, students should write a one-page reaction detailing their experience:  How did the images and sounds illuminated in the text affect the meaning and your interpretation of the language?  What is your perception of the character Elvis and the city of Lagos?  Write down any words or phrases that you felt jumped out at you or were of great significance in the first two pages.  About how old do you think Elvis is and what makes you think so?  What do you think about the title of the book?

What To Do:  

We will begin class by discussing students’ reactions to the illuminated text and first two pages of the novel (10 minutes).  Did the students view Lagos as far removed and different?  Which significant phrases did students note? 

I will then hand out copies of Graceland.  Students will break up into groups of five.  Once students are in their groups we will turn to page five in the text, the third paragraph: 

“Elvis! Elvis!  Wake up.  It’s past six in de morning and all your mates are out dere looking for work,”

“What work, sir?  I have a job.”

“Dancing is no job.  We all dance in the bar on Saturday.  Open dis bloody door!”  

Students will form a circle in their groups.  One student will be in the center of the circle.  The students who are part of the circle should shout Sunday’s lines aloud to the student in the center of the circle, pausing at each punctuation mark.  The student in the center of the circle will read Elvis’ line “What work, sir?  I have a job.” The students who took on the role of Elvis will then share with the class how they felt to be ordered around, and the students who read Sunday’s lines will share how they felt to yell out orders.  

Ask students the following questions:

1) Do Elvis and his father seem to respect one another?  

2) Does their relationship seem to be typical of a parent child relationship?  

3) Is it typical for a parent to expect their teenage child to have a job?

Students may relate the text back to their personal life and note if they have experienced similar resistance from their parents, or if their parents have ever put down their interests.  This activity will help students to begin to understand Elvis’ relationship with his father as well as get students interested in the novel so that they see Elvis as a teenage boy as opposed to a stranger living in Nigeria who they cannot relate to.  (20 minutes).  For the last ten minutes of class I will introduce web blogs and explain that students will be required to post blogs online as they read Graceland to respond to the chapters making note of any literary devices, characterization as well as key moments found in the assigned reading.  The blogs should NOT be a summary of the text, but should show that you are thinking critically about the text.  Cite specific page numbers if you would like to incorporate quotes into your blogs.  Students may also choose to post photos on their blogs, which they feel add meaning to or are representational to the text. To create their blogs students should visit www.blogger.com select take a quick tour, read the sections on What’s a blog?, Publish your thoughts, Get feedback, Post photos.  Students should then create their account and post their first blog.  Remind students that I will be checking blogs on a daily basis to ensure that students are keeping up with assigned reading.  

.    

How Did It Go:  

If students were able to understand Elvis’ frustration towards his father than the lesson was successful.  Students should view Elvis not as a boy living in a distant town in Lagos, Nigeria, but as a teenager who gets into arguments with his father, likes to read and has posters up in his bedroom.  Highlighting similarities between students and Elvis will help students to enjoy the experience of reading Graceland as opposed to viewing the piece as a novel about Nigeria.  

Homework:  

Finish reading chapter 1, 2, 3, then create and post your first web blog responding to the following question:

Based on what you have read in chapters 1-3 make a prediction of how Elvis’ relationship with his father will develop in the novel.  Will their relationship change, remain the same for the better or worse?  Also make note of any significant literary devices used and key moments found in the chapters.

Lesson 2

What’s On For Today and Why:

Have students create tableaux to help identify key moments in Chapters 1,2,3.  Students will then use the tableaux in lesson 3 to create story boards. 

What To Do:

Ask students to share the metaphors and key moments they found in chapters 1,2.3.  Money is represented repeatedly in the chapters.  Ask students how does money/wealth seem to affect Elvis, his family and the town of Lagos?  Elvis states: “How could a place be so ugly and violent yet beautiful at the same time?” (p.7)  In what ways is Lagos beautiful yet violent?  How does Elvis enter into manhood? (10 minutes)

Have students turn to page 29 in chapter 3.

“He often wondered how he would frame moments like this if he were a director making a film.  What shots would he line up?  Which wouldn’t make the final edit, ending up on the cutting-room floor?  It frustrated him to think this way.  Before he read the book on film theory he had found in the secondhand store, movies were as much magic to him as the strange wizards who used to appear in the markets of his childhood.  Now when he watched a movie, he made internal comparisons about what angle would have been better, and whether the watermelon shattering in the street of a small western town was a metaphor for death or a commentary about the lack of water.”

Elvis wonders how he would frame moments in his life if he were making a film.  In groups of four students will select five important moments to “frame” from chapters 1,2,3.  Introduce tableaux (see attached Tableau Handout).  Explain that tableaux are motionless, still living pictures.  In groups of four, students will create five tableaux to illuminate and dramatize five important scenes and or moments from chapters 1,2,3.  Explain to students that they should pay close attention to how they chose to position themselves.  Students must note what type of action and emotion is occurring in the scenes and convey those elements in a still photo.  Take a picture of each groups’ tableaux using a digital camera. (30 minutes)  Develop the photos to be used in lesson 3.

How Did It Go:

Were the students able to identify five important scenes/moments in the text?  How did they position themselves in the tableaux?  Were they able to convey meaning and feeling through the tableaux?  If they were the lesson was a success.  

Homework: 

Read chapter 4 and post remarks on blog.
Handout:

Tableaux Vivants - Living Pictures and Attitudes in Photography, Film, and Video

Tableaux vivants (living pictures), re-enacted paintings and sculptures, both historical and contemporary, have become a staple motif in the daily flood of images: in the movies, in videos and in fashion photography, in the star-system and in politics we find a rich abundance of well-known poses, which keep the game of changing identities alive and kicking. Even if we do not straight away recognize the original model, upon which the staged images are based, they are, nevertheless, ever-present -- be it in the case of Madonna, who even picked her pseudonym with strategic regard to such antecedents, or in the case of most politicians, who align their body language, whether consciously or not, according to classic patterns of image programming. 


Tableaux vivants are an art form in their own right, shifting between the theatrical and the pictorial, between performance and silence, history and vivid presence. They reflect and interpret classical art works in physical terms for contemporary audiences. Tableaux vivants are, as it were, a corporeal appropriation of art history, which keeps traditional images alive through a permanent process of transformation.  Poised somewhere between performance and static immobility, these living pictures have become the ideal medium of an art that reflects upon itself and its own history. In the fast-paced rush and sweep of the media they, once again, direct the gaze towards the gesture, towards physiognomies, towards guises and disguises. They demonstrate human activity precisely because the people in them remain standing still.

Dating back to classical antiquity, tableaux vivants were later integrated, as political and evocative imagery, in the festive pageants of the Renaissance and Baroque periods and, ever since the Middle Ages, in Catholic liturgical processions, mainly in Southern Europe and Latin America, before they eventually came to serve late 18th Century bourgeois ascendancy. In this enlightened era, tableaux vivants and their related form, referred to as ´attitudes´, became, as physical representations or re-enactments of artworks and their specific atmospheres, a popular party game in private circles. Since the 19th Century they have become a point of interest to photographers. In the 20th Century tableaux vivants initially emerged as a form of attack on bourgeois concepts of what constituted a masterpiece, and also as a pictorial reservoir for the surrealists (Marcel Duchamp, Man Ray, René Magritte). In the 60´s and 70´s they symbolized the conflict between art and the quotidian (Piero Manzoni, Gilbert & George). They enhanced the staging of one’s own bodily presence (Cindy Sherman, Bruce McLean, Arnulf Rainer). In feminist art, they physically expressed subversively problem-oriented attitudes to femininity (Eleanor Antin, Valie Export, Hannah Wilke). Finally, since the 80´s, they have been developed further in the course of post-modern theories and questions of identity into all sorts of directions, ranging from criticism through memorial work right up to parody (Hiroshi Sugimoto, Jeroen de Rijke and Willem de Rooij).

(http://www.artfacts.net/index.php/pageType/exhibitionInfo/exhibition/9224)

Lesson 3

What’s On For Today and Why:

Have students create storyboards using the tableaux they created in lesson 2 to highlight and dramatize 5 key scenes from chapters 1,2,3.  This will encourage students to take a close look at the language and tone being used in these scenes. 

What To Do:

Hand students back their developed tableaux.  As a class discuss the overall tone of the novel thus far to review.  Hand out storyboard rubric.  In their groups, have students go back to the five scenes they selected in the text and make note of what type of language is being used.  Students must then utilize a similar tone as that used by Chris Abani to create text to be added to their tableaux.  Are action verbs used?  Are descriptive adjectives used? The text should illuminate the tableaux not detract from it.  Students must create a maximum of three sentences to be used for each tableau. Students should put the storyboards together using the poster board available in class.  The storyboards should look professional and grab a reader’s attention.  (40 minutes)  The storyboards will be collected and graded.

At the end of the class period distribute and discuss the Final Project Handout.  Explain that the final project will be due on the last day of the unit.

How Did It Go:

Did the text the students created successfully illuminate their tableaux?  Did the text capture what was happening in the scene?  Was the tone similar to the tone of the scene?  Were the scenes the students selected significant or minor?

Homework: 

Read chapter 5.  Post reaction to creating the storyboards on blog detailing why your group selected to highlight those particular scenes.  
Storyboard Rubric

	
	4
	3
	2 
	1

	Understanding of the process 
	Storyboard illuminates and brings meaning to the scenes being represented.  The text and tableaux correspond to one another.
	Storyboard illuminates the scenes being represented but does not add meaning.  
	Storyboard illuminates the scenes being represented but the text and tableaux do not correspond.
	Storyboard detracts meaning from the scenes being represented.

	Time Management 
	Used class time effectively to create the tableaux on day one and story board on day two. 
	Used class time well on day one but was a little less effective on day two. 
	Did not take full advantage of class time to work on the tableaux and storyboard.  Had to be reminded to stay on track.
	Used class time poorly, was not able to complete the assignment on time. 

	Cooperation 
	Worked cooperatively with group.  Participated and took an active role in group work. 
	Worked cooperatively with group.  Participated but did not take an active role in group work.
	Participated in group work but did not always work cooperatively with group members.
	Did not work well with group and did not participate in group work.

	Presentation 
	Storyboard is clear, easy to read, is neatly presented, organized and grabs the reader’s attention.
	Storyboard is clear and easy to read but does not grab the reader’s attention.  
	Storyboard is hard to read and does not grab the reader’s attention. 
	Storyboard is unclear, hard to read, poorly organized.  The reader is unable to get meaning out of the storyboard. 

	Creativity
	The storyboard is innovative and goes beyond the requirements.  The tableaux and text employ additional meaning.
	The storyboard goes beyond the requirements but does not implement new ideas.
	The storyboard does not express original ideas and just meets requirement.
	Storyboard meets minimum requirements. No originality used.


Final Project Handout:

Option 1) Write a Film Treatment (an outline for a film) for one chapter from the novel (minimum of 5 pages).  
Grading:
The treatment discusses details which characters will be in the film.  Include dialogue, what will the characters be saying? -25 points
The treatment makes note of any sound that will be heard in the film.  Make note of any songs you will wish to incorporate as well as sound effects.  Will things be played/heard loudly or softly? -25points


The treatment discusses the type of lighting that will be used in the film.  Will characters and or images be illuminated or in the dark? -25 points



The treatment discusses what type of images will be used in the film. -25 points
Option 2) Write a chapter 30: Continuing Elvis’ story (minimum of 5 pages)

Grading:
The added chapter uses background information provided in the novel to bring new meaning to the novel as a whole. -35 points

The chapter has varied sentence structure and length and is meticulously edited. -30 points
The chapter is creative, has metaphors, is written using vivid language. -35 points


Option 3) Create and design a new cover for the novel along with a 3 page analysis and explanation of the new cover detailing any research you may have done to help you in creating the cover (who and what is represented in the cover, why did you choose to do such a cover).

Grading:  
Aesthetic appearance of cover (neatness, artistic creativity) -25 points

The cover brings new meaning to the novel –25 points

The analysis clearly explains the artist's motive in creating the cover and any challenges they faced –25 points
The analysis details research conducted which lent inspiration in creating the cover –25 points 

To be handed in on day 17.  The final projects will be worth 25% of your final grade.

Lesson 4
What’s On For Today and Why: 

Have students examine gender roles in the novel as well as Elvis’ relationship to his mother, grandmother and stepmother.  Have students interpret text from a feminist lens. This will help students to see the fluidity of gender as presented in the novel.  

What To Do:

Open with a discussion with stereotypical traits of men and women.  Do students in the class agree on the stereotypes?  Do any students think it would be easier to be the opposite gender.  Ask students what they think of the roles of mothers and grandmothers.  How do the roles of mothers differ from the roles of fathers (give examples from the text)?  Do the students have the same relationship with the women in their life as they do men?  How so? (10 minutes)

Have students turn to page 37 in the text.  Have a female student read the text beginning at the line: “Remember when I had to carry coals from neighbors’s houses” and ending at line “When I come back, it will be as a boy.”

Then hand out a copy of the same text but the gender reversed (see handout) so that it is a son talking to his father.  Have a male student read the text aloud.  How does changing the gender roles change our interpretation of the text and why does it change?  Would a man in Nigerian society wish to be a woman?  Would a man in American society wish to a woman?  What seem to be the benefits of being a man in Nigeria?  What seem to be the benefits of being a woman in Nigeria?  Has Elvis mentioned any female characteristics that he would like to take on but cannot as a man in his society?  Why does Elvis assume that his mother will no longer have children?  How has Beatrice’s mastectomy changed her role as a woman?  What female characteristics do Beatrice and Oye have?   Does Abani give Beatrice and Oye characteristics that would traditionally be attributed to a man?

No let’s look at Comfort.  Have students turn to page 49 and read aloud beginning at “As soon as she moved in,” and ending at page 50 “Pay or pack out,”  Does Abani give Comfort characteristics that would traditionally be attributed to a man?  If so what are the characteristics and why would Abani give her such characteristics?  (30 minutes)

How Did It Go:

Are students picking up on the fluidity of gender that Abani presents in the novel?  Through discussing common stereotypes and then studying characteristics of Elvis, Beatrice, Oye and Comfort are the students pick up on the commentary Abani is making with regards to gender roles?  Do students see the major differences between Beatrice and Comfort?  Do students find it ironic that Sunday takes on Comfort who has male characteristics as a girlfriend after the death of his wife who had part of her femininity removed through her mastectomy? 

Homework: 

Read chapters 6, 7, post reaction to chapters on blog.

Hand out for Lesson 4

“Remember when I had to carry coals from neighbors’ houses back to ours to light de hearth as a child?”

“Yes,” Oye replied.  “You were so scared of tha fire,” he added with a chuckle.

“It was hot and dangerous.”

“I know, son, but we couldn’t afford matches in those days.”

“I will miss this place, Dad,”

“Yes, son.  But we’ll call you back to be reborn into tha lineage again.”

“As a girl next time!”

“Why?  They are such limited creatures.”

“But wanted.”

“I always wanted you.”

“I know, Dad.  But remember the songs dat de men would sing when a girl was born?  Ringing from hamlet to hamlet, dropped by one voice, picked up by another until it had circled de town.  And de ring of white powder we would wear around de neck to signify de girl’s place as head of de family.”

“We sing for boys too.”

“Yes, Dad.  A dirge.  Mournful, carried by solo voices until all de town was altered of de sadness of de family.  And de ring of powder we wore was around de elbow to show the flexibility and willingness to work hard for de man.  When I come back, it will be as a girl.”

Lesson 5:

What’s On For Today and Why: 

Students will interpret and analyze the themes of struggles and lies found in chapters six and seven through two quotes.  This will help them lead into and discuss the sensitive subject matter such as rape brought up in the chapters.  

What To Do:

Read quote aloud from page 60 “The shape is always traced by a divine finger.  Look always to the King’s head for the star.  It never lies.” and page 70 “When the star is early on the King’s head, the number is two.  This is the number of most people.  The lobes split between their heart and mind, the constant struggle.”  First ask the students if they think different levels of lying exist in the novel.  For example are there small white lies versus bigger more serious lies?  Is it ever appropriate or acceptable to lie?  If so when, under what circumstances?  Does lying lead to struggles or can lying help you to deal with a struggle, or is it just a temporary solution?  Is lying a good solution? 

Then repeat the quotes and ask students what they think the quotes mean.  Are the themes of lying and struggling present in both chapters and the novel as a whole?  Chapter six is a heavy chapter as it deals with Efua’s rape, which is a sensitive topic, some students may not feel comfortable discussing.  The quotes should help students digest the chapter in that they can chose to discuss the internal and external lies and struggles that are occurring without having to directly discuss the rape as it may be a sensitive issue for students.  Elvis faces an internal struggle in that he did nothing to stop his Uncle Joseph and is mad at himself for that.  However he like Efua, is only a child at this point, but both are forced to deal with a very adult issue.  

Next break the class up into groups of four in which half of the groups will take the first quote relating to lies and the other half will take the quote relating to struggles.  Each group should interpret how the quote applies to Elvis and Efua using direct support from the text.  Students should write down page numbers as well as quotes to support their arguments.  Did the lies help or harm the two characters and how so?  Were their struggles external or internal and how so?  What is the difference in having a struggle of the “mind” versus a struggle of the “heart”? 

How did it go?

Did the use of the quotes help students discuss the sensitive subject matter presented in chapter 6?  Were the students able to pick up on the fact that there are different types of lies as well as different levels of severity that telling and or keeping lies in the novel result in?  Did the students pick up on the external and internal conflicts taking place in the novel?
Homework: Read chapters 8, 9. Select one sentence in the chapter that you find to have an interesting structure/composition and on blog along with your chapter notes.  Complete part one of webQuest.
Lesson 6:

What’s On For Today and Why:
Students will analyze the theme of flawed heroes in the novel through the characters of Elvis, Sunday, Comfort, Oye and Redemption.  Abani presents the reader with characters that have multiple layers.  While we often tend to put characters into categories Abani wants us to see that the characters in this novel are not “black” or “white” “good” or “evil”.  Abani humanizes his characters and this lesson should help students realize that characters in this novel cannot easily be labeled.

What To Do:
Getting into Character:

The night before class print out five of the students’ web blogs to stir discussion and answer any outstanding questions about the novel.  Then break students up into groups of five and hand each student in the group a name tag with the name of a character.  One student from each group will be given the character Elvis, Sunday, Comfort, Oye and Redemption.  Each student in the groups should take five minutes to note the flaws in their character as well as to note any hero like traits.  The students must then share the characteristics they found in the text with their group members.  The group should discuss how the positive and or negative traits of their characters have affected the other four characters.  Students must also take on their characters traits so that when they are having their group discussion they should respond as Elvis or as Oye.   Students should have their novels with them and use specific support from the text. 

The students will then shift groups so that all the Elvis’ are in one group, Sundays in another, Comforts, Oyes and Redemptions.  Now write the following quote on the board: 

“There are no clean cut heroes; we are most beautiful when we are most flawed.”-C.Abani 

How is your character beautiful yet flawed?  Is your character a hero in any way, how so?

The students should also discuss any similar struggles and or lies their characters are carrying.  How did the other characters in the previous group treat them?  Did they have similar experiences in the first group?  This activity will encourage students to really look at characters traits.  Are they simply one sided or complicated encompassing positive and negative characteristics.  What did they learn about their character through this activity?  Did they develop sympathy for their character?  

How Did It Go:

This activity should serve to humanize the characters.  Were the students able to get into character and realize that the characters in this book cannot be put into strict categories such as good guy, bad guy.

Homework: Read chapters 10, 11 and post remarks to the chapter as well as in class activity on blog. 

Lesson 7:

What’s On For Today and Why: 

Finding poetry in Graceland.  

Abani uses rich, descriptive language in the novel to activate the reader’s senses as well as to convey emotion and meaning.  Colorful language draws the reader in and makes text more interesting.  I will have printed out the students’ blogs from lesson 5 and pulled out a few of the sentences they found to be interesting.  Students will closely look at text in the novel to find poetic elements as well as write their own creative poems.  For homework students will post a comment on at least one of their classmates’ blogs responding to their poem.  All comments should begin I like the way you… The reason for having students begin their comments in this fashion is that students some times find it difficult to comment on their peers’ work.  Giving them a starting point of I like the way you encourage students to make positive remarks to help bring the author of the poem up as opposed to feeling criticized. 

What To Do:

Hand out last sentence on page 87 in poetic form:

Beautiful black dancers,

stapled to wooden crosses 

that pulled them upright and stiff

like marionettes.

A forest of Pinocchios,

Waltzing mug trees,

Marching like Macbeth’s mythical forest.

Ask the students if they recognize the piece or know who the author is.  Do the students realize that it is an expert form chapter 8?  

Next look over the students’ blogs from lesson 5.  Did any of the students select this sentence?  Discuss other sentences the students selected.  Ask students why they selected that particular sentence?  Can they find any poetic elements?  What made that sentence stand out?

Next we will look at elements of Whitman found in Chapter 9.

Hand out excerpt from p.90-91:

In a corner, a fat woman crammed into a red sequined dress several sizes too small drowned in the waves of music.

Her head hung limply form her neck, arms reaching for air, waving weakly.

Her body was a quivering mass swaying along to the music, shedding sequins like old skin that collected in a pool of light by her feet.

Makeup ran in riotous color down her face, and her mouth was open in a surprised “ooh.”

The floor in the corner was not concreted over, and her heels sank into the soft earth, rooting her to the tempo.

A skinny man stood in front of her, motionless apart from the lewd movements of his twisting pelvis, which he thrust bonily out at the woman.

His eyes were closed too, arms raised in adulation, a bottle of beer firmly clasped in one hand.

Intermittently, he let out moans, gentle “shshsh”s and “aaaahhh”s.

Then hand out expert from Walt Whitman’s Song of Myself.

15

The pure contralto sings in the organ loft,

The carpenter dresses his plank, the tongue of his foreplane whistles its wild ascending lisp,

The married and unmarried children ride home to their Thanksgiving dinner,

The pilot seizes the king-pin, he heaves down with a strong arm,

The mate stands braced in the whale-boat, lance and harpoon are ready,

The duck-shooter walks by silent and cautious stretches,

The deacons are ordain’d with cross’d hands at the altar,

The spinning-girl retreats and advances to the hum of the big wheel,

The farmer stops by the bars as he walks on a First-day loafe and looks at the oats and rye,

The lunatic is carried at last to the asylum a confirm’d case,

(He will never sleep any more as he did in the cot in his mother’s bed-room;) 

The jour printer with gray head and gaunt jaws works at his case,

He turns his quid of tobacco while his eyes blurr with the manuscript;…

Now have students gather into groups of four to find at least three similarities between Abani and Whitman’s writings and answer the following questions.  What type of sentence structure is being used?  What type of verbs can you find?  What similar types of details are there?    Why did the authors choose to write in this fashion?  Have a speaker from each group share one similarity they found with the class.

For the last ten minutes of class take students to the library or courtyard.  Have students just write down their observations taking note of specific details which they will turn into their own Abani/Whitman style poem.  Who do they see?  What is the person doing, wearing, reading, etc? 

How Did It Go:

Through this activity students should come to see the novel as an artistic work of art as well as a novel.  While this novel can be appreciated for telling a gripping story about the life of Elvis it should also be appreciated for its linguistic and artistic worth.

Homework: Read chapters 12, 13 post chapter remarks on blog and print out original blog in which students predicted the direction Sunday and Elvis’ relationship was heading toward.  Finish and post your poem on your blog.  Read at least three of your classmates’ poems published on-line and post a comment to at least one.  Your comment should begin I like the way you…  

Lesson 8 (two days):

What’s On For Today and Why: 

This lesson will span over two class periods as we will be analyzing a few passages in the text.  We will examine the father-son relationships in the novel by first listening to the song “Cat’s in the Cradle” by Harry Chapin just to get the class warmed up and thinking about father son/ parent child relationships.

What To Do:

Hand out lyrics and play the song “Cat’s in the Cradle” which is a song describing a father-son relationship which comes full circle where at first the father is too preoccupied to spend time with his son and then the son in turn becomes too preoccupied to deal with his father. 

Questions to pose to the class:

Does this song accurately describe a typical father-son or parent-child relationship?  Why or why not?

How does Elvis’ relationship with his father differ from the song?

Does Sunday tell Elvis that he is proud of him at any point of the novel?

In which ways is Elvis becoming like his father?  Is life in Lagos forcing him to become like his father?  Why are why not?

Now let’s look at your original blogs where you predicted how Elvis’ and Sunday’s relationship would progress.  

How many of you thought that like the song Elvis’ problems with his father stemmed from that of a teenager who did not want to be bothered with spending time with his father?

Did anyone predict a different outcome?

(I will have copies that I printed out of the students’ blogs with me so that if students are not open to volunteering right away I can call on them.)

Are there any other characters in the novel that serve as a father figure to Elvis?  Students should mention the King of the Beggars, or even possibly Redemption.  Allocate the part of the King, Elvis and narrator to three students in the class.  Students may read from their seats or come to the front of the room depending on their comfort level.  Have students open to page 115 where the King states:

“Where from dis money, eh, Elvis?  Where from?”

“Do you not want the money?”  Elvis asked, and reached fro the pile.

The King swatted his hand away.

“Easy.  I just ask where it is from.”

“None of your business, but don’t worry.  No one died for it.”

Elvis lit a cigarette, drawing the harsh, cheap tobacco deep before exhaling.

“Dat cigarette you are smoking like you are drinking water will kill you.  You just quench one five minutes ago,” the King complained.  He put the money away.

“Please don’t nag.”

“Respect my age, eh Elvis?  Respect my age,” the King said.

“I’m sorry,” Elvis muttered, stamping out the cigarette. 

“So tell me where dis money from.”

“I told you, Redemption and I have a job.”

“Dat your friend Redemption, he appear dishonest to me,” the King warned.

In what ways does the King treat Elvis like a son in this passage?  (students should mention the comments the King makes about Elvis smoking, warns him about Redemption as Redemption has involved him in illegal activities, and asks for respect, as parents often do)  Who is a better father figure to Elvis Sunday or the King?  Does Elvis seem to have a certain level or respect for the King?  What characteristics does the King posses that would make Elvis respect and look up to him?

How Did It Go:

Did the song open students up to have an active discussion about Elvis and Sunday’s relationship?  Did the students use their critical thinking skills to analyze the song and compare it to Elvis and Sunday’s relationship?  Did analyzing the scene between the King and Elvis help students to better understand their relationship?  Were the students able to see the King as a father figure?

Homework:
Read chapters 14, 15.  Post chapter notes on blog.

Handout:

Cat’s in the Cradle by: Harry Chapin

My childe arrived just the other day,

He came to the world in the usual way,

But there were planes to catch, and bills to pay.

He learned to walk while I was way.

And he was talking “fore I knew it, and as he grew,

He’d say, “I’m gonna be like you, dad.

You know I’m gonna be like you.”

(Chorus 1)

And the cat’s in the cradle and the silver spoon,

Little boy blue and the man in the moon.

“When you coming home, dad?”  “I don’t know when,

But we’ll get together then.

You know we’ll have a good time then.”

My son turned ten just the other day.

He said, “Tanks for the ball, dad, come on let’s play.

Can you teach me to throw?”  I said, “Not today,

I got a lot to do.”  He said, “that’s ok.”

And he walked away, but his smile never dimmed,

Said, “I’m gonna be like him, yeah.

You know I’m gonna be like him.”

(Chorus 1)

Well, he came from college just the other day.

So much like a man I just had to say,

“Son, I’m proud of you.  Can you sit for a while?”

He shook his head, and he said with a smile,

“What I’d really like dad, is to borrow the car keys.

See you later.  Can I have them please?”

(Chorus 2)

And the cat’s in the cradle and the silver spoon,

Little boy blue and the man in the moon.

“When you coming home, son?”  “I don’t know when,

But we’ll get together then, dad.

You know we’ll have a good time then.”

I’ve long since retired and my son’s moved away.

I called him up just the other day.

I said, “I’d like to see you if you don’t mind.”

He said, “I’d love to, dad, if I could find the time.

You, see my new job’s a hassle, and the kid’s got the flu,

But it’s sure nice talking to you, dad.

It’s been sure nice talking to you.”

And as I hung up the phone, it occurred to me,

He’d grown up just like me.

My boy was just like me.

(Chorus 2)

Lesson 8 Part 2:

What’s on for today and Why:

Today we will take a closer look at Sunday as a father by analyzing a scene from chapter 13.  This will help students better understand Elvis’ relationship with Sunday as well as why Elvis seems to not respect his father.

What to do:
Begin class with the statement: Sunday often demands that Elvis respect him as father, however Elvis does not respond to his father in an apologetic manner as he does when speaking to the King.  Do you agree?

Let’s look at a conversation between Elvis and Sunday.  Assign parts of Elvis, Sunday and narrator to three new students.  Turn to page 128 beginning:

“The two things that stayed with him most about the night before were the fact that he could have died and that Redemption had risked his life to help him.” Read up until page 131 “I will go,” he said.  His voice scared him.  It sounded final.  Empty and final.

This passage shows Elvis in an attempt to reach out to his father; however the scene ends with Elvis and Sunday turning away from each other.  Why does Elvis’ attempt to make a connection with his father fail?

Elvis mentions that he feared his father and did not respect him.  How does this differ from his relationship to the King?

How does fearing someone differ from respecting him or her?

Who seems to pose a bigger threat to Elvis’ well being right now, the King, Redemption, Sunday, or Elvis himself? How so and why?

How Did It Go:

Were students able to pick up on the tender aspects of the scene where Elvis and Sunday attempt to reach out to one another but instead turn against one another?  At the end of the discussion of the scene did students walk away with a better understanding of Elvis’ and Sunday’s relationship?

Homework:  Complete task two of the webQuest.
Lesson 9:

What’s On For Today and Why: 
Today students will be cutting scenes from chapter 15.  Cutting forces students to take a close look at the text and really think about what is going on in that particular scene.  In order to do a good job of cutting students will have to have a good understanding of what has happened in the previous chapters so that they know what text/dialogue is not important to the main story line and can be cut out.  If the students have not been doing a close reading of the text thus far it will show during this activity in that they may cut a part of the text that has not yet been discussed in previous chapters and is important in moving the story along.  They also have to have a good understanding of the characters themselves and the relationships they have with each other in order to complete the task of cutting successfully.

What To Do:

Break students up into groups of three.  Assign the largest number of students to group one as they will be working with the longest scene.  Assign each group a scene to be cut from chapter 15.  Explain to the class that they will need to cut their scene exactly in half so that if their scene has one hundred lines they will need to cut it down to 50.

Group one will be cutting from the top of page 156 ““Good Evening,” Elvis said” until page 159 ““Greet Redemption for me,” the King said, getting up and walking away into the darkness.”

Group two will be cutting from the bottom of page 159 ““Auntie,” Elvis said” until page 161 ““Okay, see you later,” Felicia said, turning to leave.””  

Group three will be cutting from page 161 “Elvis returned to the table out from where he had been drinking with Okon and a few others.” to page 164 ““Maybe de Colonel told me,” Redemption said, walking back to the club, his mocking laugh following Elvis onto the bus.”

Before students start to cut their scene remind each group that they should first discuss the relationship of the characters.  What have we as readers learned about the characters in their scene thus far?  Are the other characters in the scene of close relation to Elvis?  What type of encounters have Elvis and the other characters had?  What new information does the scene reveal about Elvis?  What important details does this scene reveal about Elvis and his relationship to the other character?

I will visit each group as they work to ensure that they are on track and answer any questions.
How Did It Go:

Were students able to cut their scene in half while maintaining the integrity of the scene?  Did the activity enable students to obtain a better understanding of the characters in the scene?  Were the students able to work successfully as a group?  Did all of the group members work actively on cutting the scene, or were some students more engaged then others?
Homework: Read chapters 16, 17.  Post reactions to the class activity on your blog.  Was it difficult to come to an agreement with your other group members when deciding which part of your scene should be cut?  Did this activity enable you to get a better understanding of the scene as well as the characters presented in your scene?  
Lesson 10:

What’s On For Today and Why: 

Students will perform their cut scene in front of the class.  Each group will have one prop that they will have to incorporate into their scene.  Incorporating the prop will force students to really think about what is going on in the scene now that it has been changed.

What To Do:

Have students get back into their groups.  Hand each group a prop.  Group one will be given a pen, group two a notebook, and group three an empty bottle.  Have each group select who in the group will be acting and who will be directing.  Directors must decide how the props will be used, where actors should be placed on stage, how to enter the stage and how to exit.  Actors should really think about how they can use physical movement and body language to enhance the meaning of their character’s lines?

Have each group perform consecutively.  Be sure not to discuss the scenes after each group has preformed so that students are forced to individually think about how cutting and performing the scenes altered the original content.

How Did It Go:

Were the students creative when using their prop?  Did the students utilize staging and body language to bring meaning to their scene?

Homework: Read chapters 18, 19.  Post reactions to the scenes preformed in class on your blog and respond to the following questions.  Did you agree with they way each group chose to cut their scene, why or why not?  Were any important details left out?  What did you like about each performance?  How did cutting and performing the scenes alter the original scene? 

Complete task three of the webQuest.
Lesson 11:

What’s On For Today and Why: 

Today we will discuss the theme of becoming a man/ entering adulthood.  We will particularly look at how masculinity is achieved through violence as presented in chapters 16, 17, 18, and 19.

What To Do:

Begin class by having students free write for five minutes, responding to the questions:  Do you feel that you have entered into adulthood?  If so how did you transition from adolescence into adulthood? How would you define the term adult?  

Select a few students to share their responses and list key issues that students raise on the board.

Next break students into groups of four.  Ask for volunteers to be in group three as chapter 18 deals with Elvis’ rape and some students may not feel comfortable presenting on such a sensitive issue.  If no students volunteer for group three I will present the chapter and split the class into three groups rather than four.  Group one will be responsible for finding examples of becoming a man in chapter 16.  Group two will be responsible for finding examples of becoming a man in chapter 17.  Group three will be responsible for finding examples of becoming a man in chapter 18.  Group four will be responsible for finding examples of becoming a man in chapter 19.  Remind groups to look for violent images represented in the chapters as well and how they relate to becoming a man/masculinity.  Groups must also discuss and find examples of which characters reject masculinity, as well as how life in Nigeria forces men into violence.  Each group should select a speaker to present their findings to the class.

Allow each group to present.

Make sure the following points are discussed:

Group One Chapter 16:

Elvis attempts to interact in adult conversation regarding the campaign, army and suggest that civilians should run the government.

The killing of the chicken and goat to enter into manhood.

Elvis’ rejection of masculinity in his statement: “I don’t want to kill anything.” As well as his wanting to wear a “mask of makeup” to feminize himself and thus reject the idea of masculinity.

Group Two Chapter 17:

Sunday threatens to beat Elvis to an inch of his life for mentioning the rape of Efua.  Elvis responds that he is grown and is no longer afraid of Sunday.

Sunday admits the difficulty in trying to be a man in society.

The “mercy” killing of Godfrey to protect the family name.

Elvis’ rejection of masculinity in blaming his father for Godfrey’s death.

Group Three Chapter 18:

Quote on page 197 “Dese were two men I do not know, but deye were doing it and it must be alright because they do it in the movies.”

The rape of Elvis.  Sexual violence to achieve masculinity/power. 

Group Four Chapter 19:

Sunday calls Elvis a “well brought up man”

Sunday questions the King’s masculinity for his opting to beg for a living

Military coups achieve power through violence and bloodshed.  Elvis is against the military and supports the King.  In doing so he rejects the violent notion of masculinity. 
How Did It Go:

Were students able to find examples of achieving masculinity through violence in the text on their own?  Did they pick up on the instances where Elvis rejects the notion of masculinity?

Homework: Read chapters 20, 21.  Post chapter notes on blog. 
Lesson 12:

What’s On For Today and Why: 

For the next two days we will be meeting in the computer lab.  Today students will illuminate a passage from Chapter 20 page 211 to get students to really think about the language Abani uses and the power words have to create feelings, images, sounds which activate the senses.  This activity will also give students a better understanding of the fragile political state that Nigeria is suffering from as depicted in the novel.

What To Do:

Have the students turn to page 211.  Go around the room and have each student read until the end of a punctuation mark beginning at “Even though the enemy” and ending at “One religion: Genocide.”

Next have each student log onto the Graceland seedwiki site where I would have already created a page with the passage typed out.

Assign each student in the class two words to illuminate.

The following words should be assigned to illuminate:

Enemy, responsible, massacre, innocent, rebels, lost, belief, inherent, goodness, cause, evil, driven, deep, idealism, survive, seen, captain, commit, atrocities, realize, all, infected, insanity, blood, fever, dead, converged, church, compound, safe, protected, benevolence, reputed, fear, Him, wrong, God, war, gun, religion, genocide.

Next show students how to create a hyperlink to illuminate a word.  Explain to students that they may use an image (photo or video), website, or sound clip to illuminate their text.  However as this is a school assignment materials used must be appropriate.  The school filter should block students from trying to visit any inappropriate websites.  Remind students to save the web page once they have illuminated their two words.

During the last ten minutes of class have the students read the illuminated passage.  Ask students how illuminating the passage has changed their original perception of the text?  Did this activity make them think about words they hear on a daily basis in a completely new way?

How Did It Go:

If this activity helped students to view language in a whole new light then it was a success!  It should have also showed students that text is so much more than a stagnant word typed in black ink on a page.  Language is active, interactive and constantly changing.  This activity should have also given students insight into the political state of a military driven government.

Homework: Read chapters 22, 23.  Post chapter notes on blog. 
Lesson 13:

What’s On For Today and Why: 

Yesterday students used another author’s work to create meaning and today students will take part in musical computers to work collectively to create their own story.  This activity will enable students to put their own spin on the novel giving them liberty to alter and create text on their own.

What To Do:

Have each student type the sentence “Dis world operate different way for different people.” (a direct quote taken from page 242) onto their computer screen.

As a class have a brief discussion of how poverty and class level defines the life of many characters in the novel.  Mention the Jeremiah and the necklace of fire scene from chapter 21 where Elvis states: “How long can we use the excuse of poverty?”  This should get students thinking the ways in which poverty serves as a death sentence to many characters in the novel.

Next have students continue the story for about five minutes.  At the end of the five minutes the students should move to the closest computer on the right, read the story written by their classmate and then continue the story.  Remind the students that they should not be deleting what has already been written by the previous person, they should only be continuing the story.  After five minutes have the students switch.  After another five minutes switch again.

During the last ten minutes of class have some volunteers share their story.

How Did It Go:

The primary goal of this activity is to give students the power to create their own version of the truth.  Students should also allow themselves to have fun with this activity.  While poverty is a death sentence for most characters in the novel it does not have to be in the students’ stories.  This novel deals with many heavy subjects and this activity should allow students to put their own spin on things and even create a light hearted story if they so choose.

Homework: Read chapters 24, 25.  Work on task four of the webQuest. 
Lesson 14:

What’s On For Today and Why: 

Today students will take part in sketching to help them see the sarcastic irony as well as the symbolism Abani uses when selecting names for characters.

What To Do:

Write the following words on the board:

Redemption

Comfort

King

Elvis

Sunday

Freedom

Innocent

Confidence

Then hand out two transparencies and a marker to each student.  Have the students create four grids on each sheet and write one of the eight words in each box.

Now ask students to sketch images/symbols that come to mind for each word.  Do not think of the character in the novel but what the definition of the word itself means to you.  Sketch images that correlate to the definition.

Call on a few volunteers to put their transparencies on the projector to share with the class.

Next have the students clean off their transparencies (be sure to bring in wet wipes).

Have students create the same eight grids but this time sketch out images/symbols that best describe each of the eight characters.  This time students should absolutely think back to the text when choosing symbols to represent each character.

Have a few new volunteers share their sketches with the class.  Ask each of the volunteers how the images in their first sketches differed from the images presented in their second sketches.  Do the characters seem to live up to their names?  What commentary do you think Chris Abani is making in choosing such opposing names? 

Bring up the following points if not addressed by students:

Redemption is defined as salvation, deliverance; however Redemption often gets Elvis into extremely risky, dangerous situations.

Comfort is usually defined as soothing, gentle, and calming.  Comfort the character does little to soothe Elvis often yelling and reprimanding Elvis.

King usually defined as person of noble rank, leader, or ruler.  While King the character does rule he rules over the poor class of beggars.

Elvis, white singer from America.  Poor black teenager from Nigeria.

Sunday, ordinarily represents the Christian day of holy observance.  Sunday himself is far from a holy man.

Freedom, stands for liberty, independence, choice, usually strength.  Freedom the character is described to have a high pitched voice and effeminate manner.  Abani does this on purpose to take masculinity away from freedom.

Innocent, stands for blameless, not guilty, naïve, childlike.  Innocent the Character has committed murder. 
Confidence, self assured.  Confidence the character makes his living as a con artist. 

How Did It Go:

Did sketching allow the students to think critically about the text picking up on the symbolism and metaphors Abani creates through the eight characters?  Did students explain why they chose certain symbols to represent the characters?  Did students pick up on the vast differences between the definition of a character’s name and the traits of the character?
Homework: Read chapters 26, 27.  After reading the chapters post three possible discussion questions about the chapters and or text as a whole on your blog.  Work on task 4 of the webQuest. 
Lesson 15:

What’s On For Today and Why: 

Today students will take part in a Socratic seminar utilizing the discussion questions they posted on their blogs the night before.  Students should concentrate their discussion on chapters 26 and 27 but may discuss the novel as a whole once conversation regarding the two chapters dies down.  This activity will force students to think on their feet as well as practice their listening and speaking skills.
What To Do:

Print out and bring in at least 10 discussion questions that were posted on the students’ blogs.
Have students put their desks into one large circle.  Hand out Rules for Socratic Seminar.  Have one student read each bullet.
Rules for Socratic Seminar:

In the seminar we…


-Criticize ideas, but not people.


-Give opinions, and give clear reasons for them.


-Provide examples from the text.


-Ask questions about what we read, hear, or see for clarification.


-Remain focused on the text.


-Are willing to change our opinions with the addition of more information.

-Speak freely – there is no need to raise hands, but be polite and don’t interrupt other people.


-Have a responsibility to participate.


-Remember that this is not a debate it is a discussion.

Explain to the students that the conversation is theirs and that I will not be part of the discussion.  I am only there to monitor.  The students themselves will be responsible for keeping the conversation flowing.  Ask if there are any questions.  Begin the discussion by handing a student one of the discussion questions.  Ask the student to read the question aloud and let the discussion begin.  Hand out another question if the discussion seems to die down.  Try to select questions which touch on Sunday’s death where “Sunday dies like a man”, Beatrice as Sunday’s protector, using music and performance as weapon to fight against the government. 
Have the students conclude the discussion by answering the question: In doing this activity I learned that…

How Did It Go:

Did the students come up with creative insightful discussion questions?  Were the students able to keep the discussion flowing?  Did a fair number of students participate in the discussion or were there a handful of students that were most vocal?  Were students able to use textual references to support their statements?
Homework: Read chapters 28, 29.  Post chapter notes on blog.  Final projects are due tomorrow. Work on task four of the webQuest.
Lesson 16:

What’s On For Today and Why: 

Wrapping up.  Use the song “Meant to Live” to engage the class in a discussion of Elvis’ will to survive.  The song shares many common themes with the novel and will hopefully engage students’ critical thinking skills and ignite a discussion.
What To Do:

Collect students’ final projects.  Ask for a few volunteers to tell us a little about their project.
Put the following quote on the board:  In chapter 29 Redemption states “He is not able for dis type of living.” “Your type no fit to survive here long” regarding Elvis. 

Let’s think about this quote and Elvis’ will to survive as we listen to “Meant to Live” by Switchfoot. 

Hand out lyrics to “Meant to Live” by Switchfoot

“Meant to Live”

Fumbling his confidence 

And wondering why the world has passed him by 

Hoping that he's bid for more than arguments 

And failed attempts to fly, fly 

[Chorus]

We were meant to live for so much more 

Have we lost ourselves? 

Somewhere we live inside 

Somewhere we live inside 

We were meant to live for so much more 

Have we lost ourselves? 

Somewhere we live inside 

Dreaming about Providence

And whether mice or men have second tries 

Maybe we've been livin with our eyes half open 

Maybe we're bent and broken, broken 

[Chorus] 

We want more than this world's got to offer 

We want more than this world's got to offer 

We want more than the wars of our fathers 

And everything inside screams for second life, yeah

We were meant to live for so much more 

Have we lost ourselves? 

We were meant to live for so much more 

Have we lost ourselves? 

We were meant to live for so much more 

Have we lost ourselves? 

We were meant to live 

We were meant to live

Play song for students while they read the lyrics.

Questions to ask the class:

What metaphors and themes can you find in the lyrics which can be compared to metaphors and themes in Graceland?

Is Elvis the only character in the novel who “wants more than this world’s got to offer?”

Why is Elvis “meant to live for so much more” but Redemption is not?

The song states: “We want more than the wars of our fathers.”  Is Elvis’ only chance for survival to flee to America?  If he stays in Nigeria is he destined to a similar fate of his father, to be taken down by the government?  

Do you think Elvis has found or will ever find Graceland, or Providence (as stated in the song)?
Final question:  Did you enjoy reading this novel as a whole?  Would you recommend this novel to other students?
How Did It Go:

Were students able to find common themes and metaphors between the song and the novel?  Did the students enjoy reading the novel?
Homework:

Complete webQuest task four
