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1 Past and Future Trends in Language Arts Education
IRA 1.2  Demonstrate knowledge of reading research and histories of reading.
MRT Standard III. The Master Reading Teacher designs and implements reading instruction that reflects state content and performance standards and addresses the varied learning needs of all students.

TExES Competency 013 (Theoretical Foundations and Research-Based Curriculum)  The reading specialist understands and applies knowledge of the theoretical foundations of literacy and of research-based reading/literacy curriculum.
1.1 Davenport, M. (2002) Inviting Reflection on Reading through Over the Shoulder Miscue Analysis. Language Arts, 80 (2).
Summary:

This article opens with a narrative of how an effective classroom teacher conducts a reading conference around a miscue analysis.  It demonstrates how the student gave the teacher a summary of what he had read so far, read a portion aloud to her while she noted miscues, and then participated in a conversation guided by the teacher about the reading and strategies used.  This fifteen-minute session gave an opportunity for both the teacher and the student to reflect on reading accomplishments and future goals.  

“Over the shoulder” miscue analysis is performed by sitting beside a student while he is reading, following in the text he holds while jotting down as accurately as possible miscues and evidence of the reading processes.  The authors also record miscue analysis data by types of miscue:  graphic similarity and change in meaning.  

The running record is then followed by a reflective conversation about the strategies used.  One of the suggested discussion prompts is, “What was going on in your head when you . . . ?”  

The article is full of transcripts of teachers discussing miscues that altered meaning, strategies used in self-corrections, and celebrating successes with the students.  The authors emphasize that the focus should be on the reading process as construction of meaning.  

The authors respond to the argument that “too much awareness of the reading process may actually interfere with the reader’s construction of meaning” by bring up their experiences with readers.  They state that training readers in this type of meta-cognition helps them to better understand, and to apply strategies when they do not understand.  

Connection: 

I find explicit examples very helpful because I am beginning my first position as an official Reading Specialist.  The teachers at my new school have already been using miscue analysis/running records as part of their Guided Reading groups.  I have performed them as part of a Literacy Analysis course, but not in a professional capacity.  The more times I can see versions of the step-by-step process, the better.  

I actually performed this type of over the shoulder analysis and a standard analysis with a scripted, leveled text on the same students.  I was surprised at the amount of very positive difference in accuracy, fluency, and comprehension when the student used a library book compared to the passage from the assessment kit.   

Discussion:

Since over the shoulder miscue analyses are performed with student-selected tests, can they be used for formal assessment or to indicate growth?  Or are they more for guiding instruction?  

I am trying to decide if as a reader, I would like someone taking notes as I read and then asking me what I was thinking at certain junctures.  Do you think discussion about the miscues right after the reading is a great help to readers or a nerve racking event?  Or just an instance where you really have to know your students and have a rapport with them?  
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	Shelley,

This is my first year as a Reading Specialist, too!  I'm a huge fan of the traditional running record, simply because I was able to go back later and do the miscue analysis.  When I do a running record, I always write any word they've said, whether it is an insertion or a miscue.  I also do the Reading  Recovery model of MSV for each error or self-correction.  (I  would have told them any words they couldn't get and then just marked it as teacher told.)  I have been able to gain such great info from this over the years!  Also, and for what its worth, my literacy trainer told me that when taking a running record it was not the time to go back and teach to what they'd missed. It was  tool to guide further instruction.  

All of that being said, I like the idea of something new.  Some kids, and I think you'd need to take this case by case, get really frustrated with themselves over a word and then the rest of the passage is all downhill.  In those cases, unless you're doing a benchmark assessment, I think it is great to just seize that teachable moment and go with it! 

As for formal assessment, I personally will stick with the traditional running record.  I love the idea, though, of doing the over the shoulder miscue analysis as an informal inventory.  I would think, too, that if you are using a library book for this it opens the door on teaching them all about book selection!  This is obviously the goal for our readers anyway!  

Very thought provoking article, thanks for sharing!

Karin Brown
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	I too lean toward the running record for assessment that informs later teaching.  I am worried that the students would become too self-conscious if a reflection of miscues was done right away.   It would definitly have to be approached in the right way to be successful.  Maybe I'll try one this year with a more secure student and see how it goes.
Shelley
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	When you do, let me know how it goes! :0) 
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	Will do. 
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	Shelley,

Your article sounds very interesting. I do a lot of small group testing so the quick assessment are great ways to assess students. I think asking after they read is not as nerve racking as every other word the teacher is helping sound out. I had a student that was a low reading, no matter how I tried to help him, he got very frustrated. When the students don't know your assessing them I think that is a great way to help them because they are at their independent level and you can see the improvements that need to be made.
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	I'm not sure I completely understand.  Let me see if this is right - You do running records as assessments.  Reflecting on the running record is better for the student than reading in a text above their level and needing constant help from the teacher.  Your students don't realize that when you are doing a running record it is a form of assessment.

Did I get that straight?

Shelley
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	Shelly,

I am glad you responded to this article because I had never heard of miscues and the methods described. I found very interesting! Since all that I know about the topic is what I read in your post, I would think that you would definately have to have a repore with the student whom you are taking notes on. I think that if some struggling readers who already are embarrased by their struggle with reading could not benefit from this method if the student does not have a very safe feeling environment. Other students, those who do not struggle at their reading level or who are very eager to try something new or learn more about themselves or impress the teacher would be great candidates for this method if they do not know the teacher preforming the test beforehand. You have piqued (sp?) my interest in something new! Thanks!  Teri Benedict 
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	Our school requires running records be performed on all students 3 times a year.  I did have one teacher report back to me that a first grader was incredibly nervous about it, but more from the comprehension questions that followed the story.  We don’t go over them with the students, though.  The records are just to place  students in leveled readers and to document progress.  




1.2 Lesene, T. (2006) Reading Aloud: A Worthwhile Investment. Voices from the Middle, 13 (4). 

Summary:

The easiest summary I have ever written – reading aloud is beneficial to all students.  

To be a little more detailed, Ms. Lesene quotes various authors and researches to support reading aloud to students of all grades.  Her support ranges from Anne Eaton’s 1924 article in the Horn Book to 1985’s NRP’s Becoming a Nation of Readers to modern researchers.  She advocates reading aloud to students for motivation, for promoting lifelong reading habits, and for developing reading behaviors.  

Read alouds can be used for introducing new topics, enjoying a story, teaching strategies, or employing MP3’s.  They should be from all genres.  

Also included is a list of great books to read aloud.  

Connection: 

My youngest daughter is not an avid reader.  While we were overseas, she attended a local national school, but I arranged for her to attend the American school for the week of testing, so we could make sure she would be on track when we returned to the states.  The teacher was reading from The Tale of Despareux after lunch each day.   My daughter asked me to order the book so she could finish it on her own.  So I definitely believe in the motivational power of read alouds.  

As a fifth grade teacher, I found them great for giving student common literature to discuss and make connections too.  In conferences, I could say, “Remember when so & so did such & such?  How is that like the situation in this book?”  

Discussion:

What grade do you teach and how much time do you spend reading aloud to students?  Favorite books to read aloud?  Favorite book a teacher or parent read aloud to you? 

How much time should a middle school or high school English teacher spend with Read Alouds?  
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	Shelley,

Reading aloud for me is an all day thing. I teach first grade and my students love be read to. My favorite book to read to my students is Junie B. Jones (any book) I usually start the first day when Junie is in Kindergarten (even though mine are 1st graders) and throughout the year I read each book. Last year I read all the way to Junie was in First grade. Also last year, my school had a spring raffle and each grade had to raffle a basket. I filled mine with Junie B. Jones book. I had some of my own first graders putting their tickets in the basket to win. Surprisely, the winner was one of my very own students. She was so happy. Her mom said that she put all her tickets in to win that basket. I also send book orders home. You wouldn't believe how many students order Junie B. Jones book. 

I agree reading aloud to students is very important!!
-Laura
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	You've just proven how motivational reading aloud can be.  Students come to love a book (and want to read it) when they have heard it read aloud.

Thanks for sharing a great book,
Shelley
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	I completely agree about how important it is to read aloud to children. It's a great way for emerging readers to understand the purposes of print as a way to communicate stories or important information. It's also a wonderful way to inspire children to want to read by capturing their imaginations with intriguing books. It was very interesting how reading aloud impacted a friend's family. The mother of father would always read aloud to their children. Then when the oldest was able to start reading, she was so excited to finally be able to read aloud as well. Understanding letters and sounding out words was like unlocking a secrete treasure. Her excitement was contagious and her younger siblings would pick up books and would try to read aloud or ask for storied to be read aloud to them.
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	I loved how you put this: "Understanding letters and sounding out words was like unlocking a secrete treasure. Her excitement was contagious. . ."

Perfect testimonial!
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	When observing at the high school here the teacher I worked with spent about half an hour each week reading aloud if possible.  She chose to read aloud difficult texts like Dickens' Great Expectations because she knew that she would have difficulty getting the students to read it on their own.  By reading it aloud, she could expose the students to the difficult sentence structure and she could read it fluently and with expression so that the students completely understood it.  Occassionally she would read to a climax point and leave the students hanging so that they would have to finish it on their own.  All in all, the exercise in reading aloud was very positive, since they were exposed to great literature with excellent writing structure, without having to deal with a very high frustrational level during reading. 
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	Glad to hear the practice has not been abandoned in high school.  

(I've never actually read Great Expectations myself, and I'm a Dickens fan.  Maybe next summer after I finish my classes.)




2 Standards: Guiding Instruction
IRA 1.2  Demonstrate knowledge of reading research and histories of reading.

TExES Competency 013 (Theoretical Foundations and Research-Based Curriculum)  The reading specialist understands and applies knowledge of the theoretical foundations of literacy and of research-based reading/literacy curriculum.
2.1 Van Horn, L. (2002). Weaving it all together: Meeting standards, motivating students. Voices From the Middle, 10 (1).

Summary:

 Van Horn’s thesis is that good teaching will prepare students better for standardized tests than dedicated test practice.  Good teaching means “engaging in authentic, context-based reading, writing, speaking, listening, thinking, viewing, and visually representations.”  

It begins with preparation.  Ms. Van Horn studied the detailed standardized test scores of her students before school began.  She charted which objectives they were struggling in.  She then embedded these objectives into authentic, context-based literacy experiences.  Here three to nine week units revolved around novels, genres, or themes.  

By opening the unit with a short story/picture book followed by discussion, she has covered objectives for activating prior knowledge, connecting to personal experience, and considering a theme of study.  

Reading, silent or class oral reading, is followed by reflecting time.  Students record responses, feelings, and wonderings.  Silent reading and interpreting texts covers several more standards.  Discussing readings and projects with the teacher covered more standards.  

After completing several teacher-led projects, students are able to propose their own long-term response projects to novels.  These might be brochures, historical diaries, plays, how-to guides, timelines, or stories.  These projects require students to prepare proposals, complete research, and respond to texts – all standards.  

Through creative responses to authentic literature, students not only thrive in literacy, but pass standardized tests.  

Connections:

I wish I had connections to this type of teaching.  I have to admit that I find it a little bit intimidating.  There has to be such an awareness and documentation of where each child is and how they are progressing.  To be quite honest, it makes me feel a little bit out of control.  I like my ducks in a row, and with this system, I would have to give that up.  

Now, all that being said, I have done novel units when I taught with my 5th graders, but I never did units where students had a choice of readings and a choice of responses. 

Discussion:

Who has done or observed this type of teaching?  What are some of the units you did?  For what grades?  What are some of the logistical tricks?  

Extension:  

Here’s a thematic unit (with a list of book resources) for Colonial Life.  

http://www.libsci.sc.edu/miller/Colony.htm
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	Woo, this is an excellent model to use when teaching and preparing students. I love how it reminds teachers that authentic teaching is the best from of teaching. The challenge for teachers is it does take much more preparation and monitoring time. I agree that it does seem very daunting and I have never seen this approach used in current classrooms. The pressures of having all your students meet the high standards of a standardized test have transformed many teachers into teaching students the test. 

With the insight from this article I do see how the information from the standardized testing from the pervious year is helpful. On the other hand, I still do not feel that one test can accurately assess a student's capabilities and needs. Do you think that when preparing to meet the needs of incoming students, the teacher should look at other assessments? If so, what are some you would recommend?

Sincerely,
Sarah
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	You're right - you definitely have to look at more than one assessment. Reading Specialists at my school  look at TAKS, Developmental Reading Assessment, teacher recommendations, and our own observations with the students.  

We also go through the cumulative folders of incoming students.  It is nice when there is a standard way of communicating expectations and achievement.  Of course, there are many, many things numbers can't tell you - people can't be quantified.  But it gives you a place to start and work from.  

Shelley
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	Hi Shelley,

I am a ducks in a row person also, but giving students the freedom to choose from a few options results in a really positive learning experience.  I teach on the high school level, but I think you could take any grade level to the library and allow each student to choose a book or novel of their interest.  After two weeks of reading, which is done outside of class on their own time for my students.  Our class work continues at its regular pace.  Students create a fan of sorts; I have a model for them.  Their are pieces to the fan: characters, setting, theme, etc.  They decorate and write on each piece; it is held together at the bottom with a brad.  Sorry, I am not doing a very good job of describing the project.  The pieces could be any shape you want really.  Mine are sort of  a rectangle with a circle at the top.  They usually write the information on the rectangle and the illustration is on the circle.  The use computer pictures also.  They then present their novel to the class which gives the students lots of ideas of novels they would or would not like to read.  I think you could tweak this idea for any grade level.

Desiree
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	Desiree - 

What a great project!  Thanks for a real way to add choice reading to my teaching.

Shelley




2.2 VanDeWeghe, R., (2006). Deep Modeling and Authentic Teaching: Challenging Students or Challenging Students? English Journal, 95 (4).

Summary:

VanDeWeghe begins by narrating the events of two classrooms using deep modeling.  In both, teachers think aloud, one as she reads a new poem, one as he edits his own authentic writing.  

The title’s reference to deep modeling goes beyond showing how to write an introductory paragraph to displaying engagement with text, ideas, dilemmas, emotions, and challenges. Attention is drawn to the way readers and writers think.  VanDeWeghe quotes Kohn as stating that students learn how to solve problems better by watching adults work through choices and dilemmas.  It also takes the “sanctity” out of texts, as students realize that all readers, texts, and writers are fallible.  

He offers this list to encourage innovative thinking:

· Ask probing questions

· Expect evidence

· Pose alternative meaning

· Pose problems that have no definite solution

· Make mental struggles visible

· Present ideas about which experts disagree

· Point out  arbitrary but accepted givens

· Oppose dialectical thinking

· Help students become critical of their ideas

· Create climates of safety in the classroom

He also suggests using Deborah Meier’s five habits of a mind: raising questions about evidence, point of view, connections, suppositions, and relevance.

Connection:

I have developed the habit of think alouds.  I am not sure if my modeling has yet reached what VanDeWeghe would consider “deep modeling.”  I pause to make connections, ponder meanings, etc.  I am probably better at showing authentic struggle when I write in front of the classroom.  Not that writing is difficult for me, but that I revise as I write and try to find that perfect word.  When I model overcoming struggles in reading, it is usually more contrived (I teach elementary). 

Now last year, when I fell into teaching Junior and Senior English for the Spring semester, there was some actual modeling of the reader’s struggle.  And I did allow it to show.  The students did not exactly know how to take it.  

Discussion:

How have your students reacted to modeling the thinking processes of readers and writers?  How “deep” have you been?

What’s the most successful technique you have found to encourage student questioning?

Extension:

Want to know more about the five habits of mind?  Try this site: http://www.seattleschools.org/schools/hale/library/inf_skil.htm
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	Deep modeling is an exciting task because it helps the teacher and the students realize that no one is perfect. I think this takes incredible pressure off of the teacher and the students. Personally, I am still trying to implement this in my classroom. I think I subconsciously revert back to how I was taught. When I was a student in primary grades, I never had a teacher who used deep modeling. Like many students, I thought my teachers knew everything and never struggle with writing or reading. 

Do you have any ideas of how to break to habit of being a "know it all" and implement deep modeling?

Sincerely,
Sarah
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	I have always been of the scatter-brained variety.  Students have always had to tell me where I sat a stack of papers down or if I turned in the lunch count.  I try to make it a challenge when I am reading or writing for the class to catch me mess up.  That's part of their editing skills practice.  (i.e. - "I did that on purpose to test you :)"

When I jumped into teaching Junior and Senior English last year, I could not pretend to know it all - I couldn't even pronounce some of the Scottish poetry.  I just had to swallow my pride and say I'm learning it with you.  (Some of it was remembering from 20 years ago, some was really learning for the first time.)
Shelley
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	I enjoyed your article very much.  I have never heard of deep modeling and plan to try the technique in my classroom especially with my TAKS prep class. I have to teach them how to write a narrative essay and some of them can't write a decent sentence.  I do model for them.  One of the modeling techniques I have had great success with is a reading comprehension technique.  I model for them how to choose key words from each paragraph as they read and write them to the side.  I ask them to choose at least three to four words for each paragraph.  This really helps when they have to answer the multiple choice reading comprehension questions that come at the end of the reading.  This way, they don't have to go back and scan or reread the whole story or essay. They can scan the summary words they have written down and spot which paragraph they need to go straight to in order to find the answer they are looking for.  It is an easy technique that yields big results.  Simply telling them to do it doesn't seem to work; you have to model the process.
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	You know, my mom used to get on my dad for stuff he did in front of us that she didn't particularly want us copying.  She would always say, "Monkey see, monkey do."  Apparently my sister and I were the monkeys.  But the adage does seem to hold true.  It doesn't matter what you tell students (or your own children), they are going to do what they see you do.  

Shelley
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	Shelley,

Thanks for the website, it is very informative and provides a great model for students to consider when researching new ideas.  I will definitely put this in my files and save it for future use.

In my experience, to encourage student questioning I have tried to allow room for students to explore ideas on their own and make logical questions, but sometimes that just doesn't work.  When the kids need a jumpstart to get questions flowing, I usually start out by asking them to discuss with me ideas they learned from the material, then I play devil's advocate to show them what I mean when I say to think about all considerable scenarios.



	Thread:Article #2
Post:to Melissa
Author:Shelley Davidson

Date:Thursday, September 13, 2007
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	I love playing devil's advocate.  I've used it with high schoolers and with 5th graders.  Would you recommend using it with younger elementary?

Shelley




3 Testing and Assessment: Informing Instruction 
IRA 3.1  Use a wide range of assessment tools and practices that range from individual and group standardized tests to individual and group informal classroom assessment strategies, including technology-based assessment tools.
IRA 3.3  Use assessment information to plan, evaluate, and revise effective instruction that meets the needs of all students including those at different developmental stages and those from diverse cultural and linguistic backgrounds.

TExES Competency 009 (Assessment) The reading specialist understands and applies knowledge of assessment instruments and procedures used to monitor and evaluate student progress in reading and to guide instructional decision making at the levels of early childhood through grade 12.
3.1 Fu, D. & Lamme, L.  (2002).  Assessment through Conversation. Language Arts, 79 (3).

Summary

Fu and Lamme recount their qualitative study which explores using interviews as part of the assessment process.  The authors observed a third grade language arts class in a “failing” school for one year.  To complete standardized assessment data, they discussed the portfolios of nine students with the students’ teacher, the students’ parents, and the students themselves.  The interviewers went in with a set of prepared questions, but also asked follow-up questions to interviewee comments.  

The authors felt several themes emerged from their interviews.  One, by using Writer’s Workshop, the teacher had given her students the freedom to write about topics of their choice and increased their enjoyment of reading.  Second, the students saw writing a social event.  Having an audience to write for increased their motivation.  Third, parents judged the writing differently than the teacher and student.  Parents tended to comment primarily on the format and mechanics of the writing while teachers and students talked about content as well.  Fourth, all participants were worried about the effects of standardized tests on students and on curriculum.  

In short, portfolios and discussion with the student and those who work with the student give a better picture of growth and areas for improvement than standardized tests.  

Connection

I have to admit that as an auxiliary teacher, I rely heavily on tests (state and teacher administered) to place students.  That being said, I spent most of my time today talking to teachers about anomalies in scores, unexpected scores, and borderline scores to get a better understanding of certain students.  My colleague has been working as the school for several years.  As we go through lists of results, she gives me histories of students and families.  She also knows which teachers are best at supporting students.  

I think the interview process was similar to how I have done parent-teacher conferences when I was a classroom teacher.  We have the student’s portfolio and look at growth.  I could do better about asking what literacy the parents see in their children at home.  I think it might be a good school-home connection to ask parents to write down what improvement they see in their child’s reading and writing and what areas they see for growth.  Maybe it could be a questionnaire type communication once a quarter.  

Discussion

Would it be reasonable (time wise) for you to interview parents as part of your assessment of a student?  Is it something that could be done during a parent/teacher conference?  

How about interviewing students about their progress?  Is self-assessment already part of your program?  How do you manage it?

	Thread:Article #1
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Overall rating: Not rated 



	

	I really enjoyed your posting.  I liked how the students began to see writing and discussion as a social event.  When I student taught we did a lot of peer review and group discussion.  I think portfolios are a great way for students to see how much progress they have made over time.  I take the time to make comments and suggestions on my students’ essays, which we all know they never read.  After I pass out graded essays, I set a timer for five minutes and I tell them I want to see papers turning as they read my comments and suggestions.  I also allow them to use their last graded essays on the next essay.  It helps them to remember what they forgot to do last time.  I grade in purple ink not red; red is too angry. Unfortunately I do not think interviewing parents would be reasonable time wise.  My students’ parents would never show up.  I like the idea of interviewing the students.  Whenever I am forced to do after school TAKS tutoring I ask whoever signs up ahead of time what they thing they need to work on.  I want to help them in the area they feel they need the most help.



	Thread:Article #1
Post:RE:Bordonali Reply #1
Author:Shelley Davidson

Date:Tuesday, September 18, 2007
Status:Published
Overall rating: Not rated 



	What a super idea to have a dedicated time for reading feedback!  And I like the idea of letting having them use the first essay whey writing the second.  I had been trying to find a way to track my comments in a way the students and me had access to them and new what to be working on.  That may just work!

Thanks,

Shelley
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Post:RE:Davidson Article 1 (benedict)
Author:Teri Benedict
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Status:Published
Overall rating: Not rated 



	

	You offer some very interesting and exciting questions!! I have heard over and over "student portfolios". But what are they really? Well, you just told me! Thanks!! How cool is it that students found that writing for an audience gives them more motivation and also that they consider it a good social activity! I never would have figured that. Also, very neat about letting the parents be the judge on the writing. Maybe like a class writing day. At the end of the day some parents come in a listen to the students read their essays and then the parents respond with positive feedback about the essay and the presentation!! WOW! I'm defiantly trying that! 

If a teacher didn't have time to interview parents about their students literacy behaviors at home, maybe the teacher can send an email or letter (whatever the parent likes as primary communication) asking the parent a couple of questions. At least those parents who are concerned with their child's education will respond! I never thought of that also!! You laid out some very good thoughts!

I always like interviewing students about how they think they are doing. Most of the time the very first words out of their mouths are "I don't know". I think part of that is from not wanting to seem arrogant, or they are shy, but mainly I think it is because they have never thought about it! So, maybe the teacher could tell a couple of students at a time to think about how they are learning, what they are enjoying, and what they would like to work on some more. Then give the students a day or two and then interview them! I will also include that into my class. 

I'm glad I clicked on your article to read!

Teri Benedict



	Thread:Article #1
Post:RE:RE:Davidson Article 1 (benedict)
Author:Shelley Davidson

Date:Tuesday, September 18, 2007
Status:Published
Overall rating: Not rated 



	There was some good stuff in that article.  I am going to try the written version of the parent interview like you described.

Glad you found it helpful.  Thanks for your kind words.

Shelley




3.2 Adkison, S. & Tchudi, S. (2001).  Reading the Data:  Making Supportable Claims from Classroom Assessment.  English Journal, 91 (1).
Summary

OK, not the easiest article for me to digest.  Lots of new concepts.  The authors point is to show how “pedagogical approach to assessment” is just as meaningful as standardized assessments.  The problem is – just how does one use all the pieces of information in a portfolio and share it with stakeholders?  Standardized tests leave us with questions, too.  What does it mean to instruction if Johnny got a 2150 on the TAKS?  

The meat of the article is based on the work of Stephen Toulmin, logician.  The basic idea seems to be that truth is relative.  I think it might be back to the argument that people, and how people read, cannot be fully measured by a number, but require a whole host of variables and contexts.  So – you cannot apply formal logic to reading or acting on assessments.

You first have to consider all the information or data.  We then apply our “warrants,” which I think are our ways of thinking based on our experience.  With these two, we then make “claims.’  Claims are conclusions that we act on.    To all of this, we can add qualifiers and rebuttals.  “Our conclusions are true as long as. . .”  

The main idea is to reflect on your assessments rather than just reacting to data.  Reading data is a skill that takes time to develop. 

Connection

My sad connection is that I have not been this befuddled by an article since my Research class.  

Second sad connection, I really wanted to find out how to read assessments as that is a big part of my new job.  I was hoping for very practical - column X means this.  I already knew test results do not give a full picture of a student. 

Interesting item learned – Students with good vocabulary tend to do well on English proficiency tests.  Another reason to read, read, read. 

Discussion

What assessments to you perform in your class?

What assessments to you look at while planning lessons?
	Thread:Article #2
Post:Bordonali: Reply #2
Author:Angela Bordonali

	Date:Tuesday, September 18, 2007
Status:Published
Overall rating: Not rated 



	

	Hi,

Your article sounds very difficult and I commend you for not trashing it and choosing a new one.  I also commend myself for attempting to reply to your posting. Our "warrants?" Why to educated people feel the need to use words that the majority of people who read their article will not comprehend, because I'll be honest, I am way to busy to break out a dictionary.  Of course we can get the gist from the context of the sentence, but couldn't they just make it easy on everybody and use a more recognizable word? For example: the GRE, does this test really represent how one will do in grad school?  The majority of those vocabulary words no one has ever heard of and they should never be used in conversation.  It is an absurd test; I don't feel it gives any representation of who will do well and who will do poorly. This brings us back to one of the points the author of your article makes; students can and should not be measured by a number.

I try to use a variety of assessment methods. I remember last year when I told the first student he had to read a short story and then he and I were going to discuss the story together.  He looked at me extremely confuses and asked, "Is that all?"  He could not believe that I was going to make sure he understood the concept of dramatic irony and the story by discussing it with him.  I have a round table in my classroom that seats four people it is great for discussions such as this.



	Thread:Article #2
Post:RE:Bordonali: Reply #2
Author:Shelley Davidson

Date:Tuesday, September 18, 2007
Status:Published
Overall rating: Not rated 



	Your students are lucky to have a teacher that uses well-rounded assessment!

And as for high-falutin' vocabulary - I was surprised to see it from Tchudi.  He is the author of a text book from another class and it is one of those with lots of tabbies that I refer back to for ideas.  But wait till you take LIST 5385 with "ontologies" and "epistomologies."   I guess you really have to consider your audience.  Of course, for us that is children most of the time.  But even when I communicate with parents, I make a conscious effort not to use words that would give my writing a "tone" of educated superiority.  I was reminded of that today when I was discussing a child with her mom.  She said, "Yeah, that's what I've seen, I just didn't know how to label it the way you guys do."  

You obviously passed the GRE.  I don't see how I did, because I was bewildered by most of the words in the vocabulary section.  Do you think they were all real?




4 Literature: Classical, Young Adult, Children’s
IRA 2.3 Use a wide range of curriculum materials in effective reading instruction for learners at different stages of reading and writing development and from different cultural and linguistic backgrounds.
TExES Competency 010 (Instructional Methods and Resources) The reading specialist understands and applies knowledge of methods and resources for providing effective literacy instruction that addresses the varied learning needs of all students at the levels of early childhood through grade 12.
4.1 Poonam, A., et al (2005).  Reclaiming Literacy Instruction: Evidence in Support of Literature-Based Programs.  Language Arts,  83 (1).

Summary:

The authors’ convictions are quite clear from the beginning – they are defending literature-based instruction in an explicit phonics mandated culture.  To substantiate their position, they observed four 2nd grade classrooms, two literature-based, one Open Court, and one SRA Reading Mastery. 

Their results indicated several things.  Students of the commercial phonics programs did not add as many inferences or personal connections to readings.  They also tended to continue reading even when their miscues did not make sense. The literature-based students made more attempts to correct miscues, but were not always successful.  There were not statistical differences between the two groups in retelling, comprehension, or phonics assessments.   In analysis of miscues, the literature based group made more miscues that resulted in partial meaning loss.  The explicit phonics group made more miscues that resulted in full meaning loss.  
Connection:

I found this to be a buzz-word laden article:  “transacting with texts,” “socially construct meaning,” “contextualize the profiles.”  

I was surprised that the study really showed no measurable differences in the two groups, aside from the types of miscues made.  I assumed one would show greater phonics skills and one would show greater comprehension skills, but they were about equal.  Which is kind of reassuring – one method over the other is not going to ruin them for life.  

This is a very limited (4 schools) study.  I would be interested to the see the results on a larger scale.  
Discussion:

Has your school mandated a certain reading program?  Which one?  What are your experiences with it?  Does the use of an “explicit, systematic phonics program” preclude the use of authentic literature and discussion?  Can they not be used to support each other?
Extension:

Here’s what NCTE has to say about Open Court. http://www.ncte.org/elem/topics/reading/109955.htm
	Thread:Article #1
Post:RE:Davidson, article 1, lit vs phonics
Author:Teri Benedict

	Date:Wednesday, September 26, 2007
Status:Published
Overall rating: Not rated 



	

	It's good to see a study, even if it was small, document the advantages to each word learning strategy. It makes me feel better that whatever I do in the classroom can be successful. 

It would be interesting to see a study done on a national level. Quite an undertaking. 

My school uses a combination of phonics and site words. During the reading groups kids read their books at the same time using site words methods. When they come to a difficult word they switch to phonics to sound out the word and help with understanding meaning. 

I think using both in combination is the best as long as there is support at home for the child to practice their site words.

Teri Benedict



	Thread:Article #1
Post:RE:RE:Davidson, article 1, lit vs phonics
Author:Shelley Davidson

Date:Thursday, September 27, 2007
Status:Published
Overall rating: Not rated 



	What does your school use for comprehension?

Tell me more about "read . . . using sight words methods."  

Shelley




	Thread:Article #1
Post:RE:Davidson, article 1, lit vs phonics
Author:Nancy Scott

	Date:Wednesday, September 26, 2007
Status:Published
Overall rating: Not rated 



	

	I think that the two programs complement each other beautiflully.  Just think if both studies showed the same basic results.  If we use both methods we should be meeting the needs of more of our students than if we just use one.  I think this is where all of the assessment from last week comes into play.  If we know our kids are strong in phonics and weak in comprehension we need to give them more literature based instruction and the opposite.  What do you think?

Leigh



	Thread:Article #1
Post:RE:RE:Davidson, article 1, lit vs phonics
Author:Shelley Davidson

Date:Thursday, September 27, 2007
Status:Published
Overall rating: Not rated 



	Bingo.

(but, Nancy, you'll never make it as an author - much too clear, simple, and exactly the point.)



	Thread:Article #1
Post:RE:RE:RE:Davidson, article 1, lit vs phonics
Author:Nancy Scott

Date:Thursday, September 27, 2007
Status:Published
Overall rating: Not rated 



	Thanks, I needed the encouragement.  :) 




4.2 Gallo, D. (2001). How Classics Create an Alliterate Society.  English Journal, 90 (3).
Summary:

Mr. Gallo contends that using classics in high school is well-intended, but counter productive.  When kids are forced to read books written for adults, about adults, and dealing with adult issues, they learn that reading is not enjoyable.  Instead, teachers should choose books with teenage characters that deal with teenage issues.  

He suggests several ways to implement young adult fiction.  Have a classroom library and talk about books that are in it.  Compliment required classics with contemporary works.  Provide sustained time for pleasure reading.  Read to your class.  Be aware of publications that inform you of good youth books:  From Hinton to Hamlet, Adolescent Literature as a Complement to the Classics, The ALAN Review, VOYA, NCTE’s Your Reading and Books for You.  

Connection:
This is an issue I had been aware of as my two high-schoolers have started taking pre-AP English classes.  My freshman’s had a summer reading list that included Agatha Christie and Tolkien.  She’s now reading a 60’s Science fiction and has Lord of the Flies coming up.   My sophomore’s include Huck Finn, Oedipus Rex, and Antigone.  I don’t think I have read any Greek plays myself.  Julius Caesar is next for him.  
I’m torn.  I want them to have a foundation in the classics.  So many other allusions come from them.  But I also want them to want to read.  

Discussion:

Worst high school novel experience?  

Novel you connected with?

When did you become “a reader?”
Extension:

My biggest concern as a mom, is subject matter.  The selection presented in the article were nigh on morbid and what I would call tantalizing.  I like this list for books that are appealing to teens, but not taken from The OC plot lines: http://www.ala.org/ala/yalsa/booklistsawards/popularpaperback/06ppya.htm#blush
	Thread:Article #2
Post:RE:Davidson, Article #2, classics
Author:Karin Brown

	Date:Wednesday, September 26, 2007
Status:Published
Overall rating: Not rated 



	

	Shelley,

Great questions!

Worst experience--Moby Dick, hands down!  It freaked me out having my honors English teacher talking about homosexual imagery.  Eeeww!

Novel I connected with--I loved all of Charles Dickens!  We read both Great Expectations and Tale of Two Cities.  We also read Agatha Christie's And Then There Were None.

Sorry to say, I hated all Greek plays.  Not my bag!

I remember exactly when I became a reader.  Summer between 4th and 5th grade.  My mom had saved all of her old books, many were her older sisters.  (Copyrights from the '30s)  I read Anne of Green Gables that summer and was hooked!  I read all of the Anne books that summer.  Then I read Pollyanna, Little Women, Heidi, etc.  I'm still waiting for my daughter to get "hooked" so I can share the same books with her!

I don't know what to think about the classics thing.  I get what the author is saying, but they are classics for a reason!  



	Thread:Article #2
Post:RE:RE:Davidson, Article #2, classics
Author:Shelley Davidson

Date:Thursday, September 27, 2007
Status:Published
Overall rating: Not rated 



	Don't remember that part of Moby Dick.  Oh well.  

I'm also a Dickens fan.  I got my then 8th grade daughter to read Tale of Two Cities.  When she finished it, she dragged herself down the hall, slumped into a chair at the table I was sitting at, and just sat there.  A few minutes later she said, "Sydney died."  Then she didn't say anything else.   - Now that's what a great book does to you!

We used a book by Jacobs and Tunnell for the Children's Lit class and it said the same thing as you; there is a reason they are classics.  But I noticed that the ones you first fell in love with were about kids close to your own age.  I think that may be the key to bringing them and our students together.  The books you mentioned were from a different time, but were they still a part of your heritage? i.e. - do you relate more to female, euro/americans?




5 Language Arts Methods: Focus on Reading  
IRA 1.3  Demonstrate knowledge of language development and reading acquisition and the variations related to culture and linguistic diversity.
IRA 2.2 Use a wide range of instructional practices, approaches, and methods, including technology-based practices, for learners at differing stages of development and from differing cultural and linguistic backgrounds.
TExES Competency 010 (Instructional Methods and Resources) The reading specialist understands and applies knowledge of methods and resources for providing effective literacy instruction that addresses the varied learning needs of all students at the levels of early childhood through grade 12.

5.1 Comber, B. (2000). What Really Counts in Early Literacy Lessons.   Language Arts, 78 (1).
Summary:

Comber’s article explores the effect of “what students bring to the classroom” on their early literacy endeavors.  She describes the home life and early school experiences of three children in Australia.  It soon becomes apparent that what matters most is not their previous exposure to literature, but their methods of learning.  Students who are willing ot display their knowledge and willing to ask for help are more likely to be viewed as successful at school.  What children know coming into school is not as important as what they know to do. 

She lists the terms used to describe children who “get” the school routine quickly: break=through, ready, independent off-and-running, gifted.  For children who find the school way to doing things more foreign, the words are often: immature, ADD, slow, naughty, deficient, language –delayed, or deficient.  

At this point the article turns quite philosophical.  (I could almost here John Lennon).  She asks a series of what if questions.  What if the curriculum where designed around the way children did things?  What if school and home literacies correlated?  What if we didn’t panic about children who were “behind?”  What if teachers had more time?  

Connections:

I did have a twinge of guilt while reading this article.  I have one young first grader whom I had labeled immature.  The rules of school are foreign to him.  Sitting in a desk, focusing on paper, keeping his impulses in check, walking (not stomping, not running, not spinning) down the hall are all alien concepts to him.  When I go into his homeroom, I see his desk away from the other students.  I can’t blame the teacher; she probably couldn’t get through a single guided reading group if her were with other students.  However, I can blame myself for relegating him to “not ready.”  

Discussion:

With a class of students, how does a sane teacher reach that child while still giving the other students their fair amount of learning time? 

Extension:  

Friday, “Jr.” had such a great session with me.  He finally wrote his “e”s right side up and was so proud.  I let him be the line leader on the condition he walk in a straight line.  He even held his hands behind his back.   It just reminds me not to write one off, but to start where they are.  
	Thread:Article #1
Post:Bordonali Reply: #1
Author:Angela Bordonali

	Date:Tuesday, October 2, 2007
Status:Published
Overall rating: Not rated 



	

	Hey Shelley,

You are the first person to make me laugh today with your John Lennon comment. I also must commend your bravery for teaching 1'st grade. I would be terrified. Honestly, what if I lost my mind and smacked one of them?  I would either want to hug and kiss them all to death or run screaming and crying out to my car.  I think your idea of letting "Jr." be the line leader was brilliant.  I bet you will get just about anything you want from him by that sort of reward system and with consistent reinforcement of what is acceptable and what is not. I have students that behave beautifully in my class and walk out the door and act like monsters for their next teacher, but I can hear the next teacher screaming through the walls.  I never ever raise my voice. Keep up your great work.

Angela



	Thread:Article #1
Post:RE:Bordonali Reply: #1
Author:Shelley Davidson

Date:Wednesday, October 3, 2007
Status:Published
Overall rating: Not rated 



	Thanks for the encouragement! 




	Thread:Article #1
Post:RE:Davidson, Article #1, Early Lit.
Author:Melissa Connaughton
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Status:Published
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	Shelley,

The RTEACHER listserv has been discussing a situation similar to yours.  One teacher commented that she had a student in her class that she just could not get to settle.  She was feisty, wiggly, noisy, the list goes on.  What the other members suggested was to simply keep the girl in close proximity to the teacher, i.e. when reading have the student sit next to you, etc.  Well, the teacher tried this approach and, lo and behold, it is working.  I believe that this could be successful for several reasons.  First, the student could view it as an honor to be so close to the teacher, so she is trying to behave so as not to lose the privilege.  Second, the student could feel erratic and at loose ends when left "on their own" so to speak, so by being "grounded" by being near the teacher she is better able to keep control of herself.  Either way it's working, so maybe it will work for you also?  

In response to your question, though, I don't think there is an all-purpose answer.  I think for most teachers we just have to keep trying on different solutions until we find one that fits.  Plus, it doesn't get any better as they get older.  Sadly I still encounter some of the same responses with the secondary kids I am working with.



	Thread:Article #1
Post:RE:RE:Davidson, Article #1, Early Lit.
Author:Shelley Davidson

Date:Wednesday, October 3, 2007
Status:Published
Overall rating: Not rated 



	I think you're right, you just keep trying to see what fits.  What works with one child doesn't always work with another.  What works for one teacher doesn't always work with another.  We are continual learners.  




	Thread:Article #1
Post:RE:Davidson, Article #1, Early Lit.
Author:Teri Benedict

	Date:Wednesday, October 3, 2007
Status:Published
Overall rating: Not rated 



	

	Small little break-throughs like the one "Jr." had makes us smile and gives us a little tinge of a reminder of why we are teachers. I think it is important to acknowledge that the article is probably right about labeling, but I also think it is important to remember that some of those students do have those problems. "Jr." might really be immature. A young family member of mine had that exact problem and is slowly growing out of it. His is an immature and ADD problem along with laziness.  

But, whether or not a kid is just labeled or really does have issues for reasons why they are labeled, you make the key point: start from where they are at. I don't think anyone can really answer the question about how do you get through to a student like that and still give the rest of the class the proper time needed for learning? I don't think you can. Disruptions are disruptions. However, children are very resilient and I think teachers might worry a little too much that the disruptive student is taking away a whole lot of time from the other kids. I think teachers should rethink their thinking in that area. Is it really that the disruptive kid takes away time and effort from the other students truley hindering their learning, or is it really that the teacher feels like the disruptive student is taking away time and effort from HIS?HER (the teacher's) agenda? Everything is so planned out as teachers as it is necessary. So, is that student really hindering the class or just hindering the teacher from accomplishing all that he/she wanted to accomplish in the manner he/she wanted to accomplish it?

I'm not saying it is right or wrong; it is just something to think about. 

Teri



	Thread:Article #1
Post:RE:RE:Davidson, Article #1, Early Lit.
Author:Shelley Davidson

Date:Thursday, October 4, 2007
Status:Published
Overall rating: Not rated 



	Very interesting point.  Maybe a little too close to home.  I'll be thinking about that one for a little bit.

Shelley




5.2 Cambourne, B. (2001). What Do I DO with the Rest of the Class?: The Nature of Teaching –Learning Activities.  Language Arts, 79 (2).

Summary:

Cambourne and his team observed several classes over a period of years of “what works” in teaching –learning activities.  The term “teaching-learning activates” appears to refer to what I would call centers – the activities the class is doing while the teacher conducts guided reading groups.  

His biggest surprise is that what works in one class may not necessarily work in another.  He found several characteristics, though of “good” activities.  To qualify as good they had to engage students, show transfer of skills, and promote collaborative learning that did not rely on the teacher.  

Good activities linked to other lessons of the class and the students knew it.  Good activities had explicitly stated goals.  Good activities required social interaction and cognitive collaboration.  Good act ivies used more than one mode of language (reading, writing, talking, listening).  Good activities moved between whole text, sentence, and word levels, and back. Good activities required transfer of meaning across genres.   Good activities allowed for open responses, not right or wrong.  Good activities don’t take forever to create and can be reused.  

Connections:

I don’t have a lot of connection to this because I am a pull-out teacher, so I only have the small group of students I am working with.  (Boy, I love my job!)  I picked this article, though, because I wanted to be more aware as I support class room teachers, especially ones who are new to Guided Reading and looking for ways to organize their language arts time.  I didn’t get a lot of specifics with this article, but I did get an idea of what needs to be happening – some self-reflecting questions I can use.

Discussion:

Ok, teachers, what works?  What works for logistics, organizing time and paper?  What works for engaging activities?    

Extension:

Have a pair of students create a comic strip based on a book they have booth read at http://www.readwritethink.org/materials/comic/index.html.  It’s pretty fun, so don’t spend all afternoon playing with it.  

	Thread:Article #2
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	This sounds like a very interesting article and I have to agree with the author that it is critical to give very clear instructions.  I am also inclined to always mention exactly how much time students will have to complete the activity.  This prevents ten minutes of wasted time before they get started, as they know they have just enough time to complete the assignment working together as a team and that the assignment will be for a grade.  If they think it is just for fun; they will play, just for fun, and do nothing. No grade + no time limit = no work or no effort usually. This may not be true on the elementary level, but on the high school level if they think they are not being monitored by the teacher and there are no consequences, they will begin social hour or nap time in my experience.

Angela



	Thread:Article #2
Post:RE:Bordonali Reply #1
Author:Shelley Davidson

Date:Wednesday, October 3, 2007
Status:Published
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	I like that formula.  I may try it at home on my teenagers as well as at school.  Thanks! 



	Thread:Article #2
Post:RE:RE:Bordonali Reply #1
Author:Shelley Davidson

Date:Wednesday, October 3, 2007
Status:Published
Overall rating: Not rated 



	And you're right about the directions.  Whenever a project bombed for me, it almost always went back to not enough demonstration or scaffolding.

Shelley




6 Language Arts Methods: Focus on Writing
IRA 1.1  Demonstrate knowledge of psychological, sociological, and linguistic foundations of reading and writing processes and instruction.

IRA 4.1 Use students’ interests, reading abilities and backgrounds as foundations for the reading and writing program.
TExES Competency 008 (Written Language) The reading specialist understands and applies knowledge of written language and instructional methods to reinforce reading and writing at the levels of early childhood through grade 12. 
6.1 Cadiero-Kaplan, K & Smith, K. (2002). Literacy Ideologies: Critically engaging the language arts but curriculum.  Language Arts. 79 (5).
Summary:

This article focuses on Critical literacy – who defines literacy and why.
According to Cadiero-Kaplan, the purpose of whole language instruction is to engage in critical dialogue of texts and help students find their “place in the world.”  On the opposite end of the pedagogical spectrum, skills based or functional lessons are designed to make sure students can be part of the labor force; that they can comprehend facts and follow directions.  

The authors discount that there is ever a time to “learn to read;” it should always be “reading to learn.”  It compares schools that focus on skills to factories. 

The authors do not support “core knowledge” either, as it is a prescribed list of elitist cultural knowledge.  

Instead, from kindergarten, teachers should focus on using literature for students to construct historical and social knowledge.  

Connections:

We’ve spent so much of this semester touting balance, that this article just glares imbalance.  It must be the most one sided whole language article I have ever read.  Whole language and phonics are represented as diametrically opposed ideologies.  

I did not know that by spending part of my day making sure my students have the skills to read texts I was part of a class-ist school system churning out functionally literate citizens who can work for capitalist money grubbers.  

It’s great when students learn the skills of reading in context, but they don’t all get those connections without explicit instruction.  Our reading and writing systems are completely arbitrary.  They are not innate.  I think to not take time for skills instruction would be the real way to ensure students are always marginalized.  

That is not to say “Only use skill instruction.”  Use it as a part of instruction.  Use comprehension strategies.  Use authentic literature.  Use discussion.  Use a variety of techniques to reach all children.

Discussion:

I’ve pasted in some of my favorite selections from the article to get my peers opinions:

When students are grouped according to their reading or language proficiency levels, their level dictates which curriculum they will receive. As a result, there is no exploration of self or other, but a well-worn track narrowed by checkpoints, limits, and a defined end. Additionally, and most importantly, such groupings are a form of social control that functions to "provide differential forms of schooling to different classes of students" (Giroux, 1983, p. 47). 

Such teacher-directed processes negate processes of critical thinking, culture, and power. At the same time, they support a societal structure focused on increasing the labor force with a goal for capital accumulation (Giroux, 1983).
Direct instruction techniques, including scripting for teachers and set benchmarks and goals, reinforce such skills. Further, a functional approach reinforces students' compliance with classroom rules and procedures using praise and rewards.                               

A PROGRESSIVE LITERACY ideology "advocates personal discovery with a curriculum that is student centered and liberal" (Kelly, 1997, p. 10). 

Such literacy can be seen in elementary classrooms through the use of writers' workshop and the language experience approach, where students engage in writing from a personal perspective emphasizing "content" over "form" (Edelsky, Altwerger, Et Flores, 1991). 

Thus, functional and cultural literacy curricula materials and processes whose political ideologies have been revealed through critical engagement have the potential to demystify textual codes so children who can read the world will be able to read the word and connect it to their world and beyond.
Extension:

Write a dialogue for this situation - 

Ms. Cadiero-Kaplan (author of this article), Nancie Atwell, Stephanie Harvey (compression strategist/post-it note aficionado), E.D. Hirsh, Jr. (What Your ___ Grader Needs to Know), a writer from Open Court, and Irene Fountas attend the same conference.  At one point, they end up in the same elevator.  The power goes out.  
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	When students are grouped according to their reading or language proficiency levels, their level dictates which curriculum they will receive. As a result, there is no exploration of self or other, but a well-worn track narrowed by checkpoints, limits, and a defined end. Additionally, and most importantly, such groupings are a form of social control that functions to "provide differential forms of schooling to different classes of students" (Giroux, 1983, p. 47). 

These people seem to think that all grouping is tracking, no mention of flexible groups.  It's kind of fun to have a devils advocate article in the mix.  

Write a dialogue for this situation - 
Ms. Cadiero-Kaplan (author of this article), Nancie Atwell, Stephanie Harvey (compression strategist/post-it note aficionado), E.D. Hirsh, Jr. (What Your ___ Grader Needs to Know), a writer from 
Open Court

, and Irene Fountas attend the same conference.  At one point, they end up in the same elevator.  The power goes out.  

For some reason, all I can think of is the old joke about what do you get when you put a baby in the blender?  :)

 Leigh



	Thread:Article #1
Post:RE:RE:Davidson Article 1
Author:Shelley Davidson

Date:Friday, October 12, 2007
Status:Published
Overall rating: Not rated 



	Glad to know someone else found it unbalanced and I wasn't in left field.

Shelley




6.2 Abrahamson, R. (2002). Poetry preference research: What young adults tell us they enjoy. Voices From the Middle,  10 (2).
Summary

Abrahamson’s goal is to get students to appreciate the beauty, simplicity, and humanity of poetry – but first, he  just wants students to enjoy poetry.  The study he is reporting on states that most students prefer narrative poetry; they like humor; and they like rhyme.  Limericks came in second.  We already knew haikus would be last. 

His study also found mode of delivery affects students’ reaction to poems.  Short rhyming poems should be read aloud to students.  Longer serious poems are best when the student reads them silently.    

Taste seems to develop with age.  Not until 10th grade is content a priority over form.  Metaphorical language and more subtle humor aren’t appreciated by most students until 12th grade.  Modern poetry is also preferred by most students until upper grades.

He ranks the top 25 poems of the adolescent hit parade.  I will attempt to page the image in. 

Connection

I started using poetry 2 years ago when I taught 5th grade.  We started with short, funny poems that we just recited once a day.  The students really got into it.  I had 12 students and every one of them chose to participate in the school (K-12) poetry assembly, even my student receiving special services.  

This year, as a pull-out teacher, I will use it when we shift activities.  While I pass out or take up papers, I will recite a poem or have the students recite a poem with me.  It’s been a good management tool for those “dead” times.  But it has to be a poem I have memorized so I can perform the house-keeping task while saying it.  

Discussion

I don’t remember any horrid memories about high school poetry –but then I liked English class.  I don’t remember poetry at all in Middle School.  Selective memory or they didn’t use it that much?  

When I taught 11th/12th grade English last year, we did the dreaded Poetry units.  It didn’t go as bad as I expected.  I can see now after reading this article, that the students were closer to an age to appreciate it.  One of the poems we covered in class was quoted on CSI that same week.  Some of the kids saw it got a kick out of being familiar with the poem.  

I had them make comic books out of Rime of the Ancient Mariner, which went over pretty well.  What other good experiences have you had with poetry in the classroom?   From either side of the lectern?  

Extension

I have 1st through 3rd graders this year (we move a lot) and the 1st graders have latched onto this poem in particular:

The Little Man Who Wasn’t There by Hugh Mearns

As I was going up the stair,

I met a man who wasn’t there.

He wasn’t there again today.

I wish, I wish he’s stay away.  
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	I agree that reading poetry aloud gets kids interested. There is a third grade teacher in our school who reads a poem a day to her students. It is not only getting them used to poetry, but reinforcing rhyme and phonemic awareness that the struggling readers still do not have.  I taught a poetry unit once in 4th grade. We had a great time with it because we used things the class had done. We wrote a poem about a field trip, a poem about our city park, a poem about their favorite tv show, etc. The kids got to type them on the computer, pick a font, and print it out. Then I stapled them into class books. The kids read those over and over. I hope that they developed an appreciation for poetry that carries them into their high school years.

Susan
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	It sounds like you had great success tying poetry into experiences - good plan.

Do you see a way poetry could fit into your daily or weekly schedule like the 3rd grade teachers?  Wait till you take some classes with Dr. Hadaway, she tucks content relative poetry into almost every unit.  I never realized so much was out there.  

Shelley
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	Yes, if I had a regular class I would use poetry more often. This year I have pull out groups for reading intervention. I could use poetry more of an oral language/listening activity to help them develop phonemic awareness and build their vocabulary.

Susan




7 Multiculturalism • Social Aspects of Learning • Community • The Exceptional Learner
IRA 3.4  Communicate results of assessments to specific individuals, (students, parents, caregivers, colleagues, administrators, policymakers, policy officials, community, etc.).
TExES Competency 014 (Collaboration, Communication, and Professional Development) The reading specialist understands and applies procedures for collaborating and communicating with educational stakeholders and for designing, implementing, evaluating, and participating in professional development.
7.1 Tuten, J. (2007).  “There’s Two Sides to Every Story”: How Parent Negotiate Report Cards.  Language Arts,  84 (4).

Summary:

In this synopsis of a qualitative research project, Tuten relates the outcome of interviews with 4 sets of parents concerning report cards and parent-teacher conferences.  

She begins by relating her own experiences trying to navigate discourse with professionals about her daughter’s   developmental issues. One hurdle was the jargon used by the therapists; words had different meanings.  Another was the perceived superiority of the therapists’ views over the parents’.  Lastly, was the detachment with which her daughter was described in official documents.  

Tuten sees these same issues with the educational community toward parents.  We have our own jargon.  We expect to set the tone and the agenda for conferences.  We use labels for parents’ children.  

Connections:

I went into the article as Tuten did, as a parent.  I was thinking about my children and the report cards I just received.  I sometimes feel I have an edge in deciphering teacher comments, because I have made those comments.  

However, I soon began to see the other side – how parents without any education background have no idea what we must be talking about.   I was quickly reminded of my first RtI meeting earlier this year (Response to Intervention).  I was new as a Reading Specialist.  The classroom teacher was on maternity leave, so a long-term sub was present.  The Vice-principal was new.  The counselor running the meeting was new.  The only person who really knew that child was the parent.  Yet, we rolled along checking off boxes on the forms and making clichéd recommendations.  

Discussion:

How would you assess your district’s report card form?  Does is give clear information?  Do you use grades, scales,  “met/did not meet expectations”?

Extension:

This article brought up a point that I read about in Literary Assessment – we should focus more on what the child can do than on where they are failing short compared to a standard.  Which do you think is more beneficial?  Does each have its place?  
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	Shelley,

One of the things about private school is that we develop our own report cards and have them printed each year.  While this is nice in some ways, in other ways I feel like we lack cohesion.  I also feel that we micromanage a child's performance. 

My school uses a checklist for grades K-2.  The bad thing is that there is no consistency between grade levels.  1st doesn't use a check plus or check minus, but both Kinder and 2nd do.  Then, grades kick in for 3rd and 4th.  3rd doesn't give any rationale for why a grade is a B+ or an A-, but 4th grade does.  I just moved to my school last year, so as a new parent to the school, I was very frustrated by this.

I do think we have to put ourselves in the parents shoes during a conference.  I think it is important to address any of their concerns as well.

What a great, and timely, article! --Karin



	Thread:Article #1
Post:RE:Brown Reply 2 to Davidson Article #1
Author:Shelley Davidson

Date:Wednesday, October 17, 2007
Status:Published
Overall rating: Not rated 



	I think I see another job to add to your C&I director's list.  That would be frustrating to parents. 
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	I couldn't agree with you more! :0) 
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	Shelley,

You bring up many excellent points! I have always hated the ARD meeting where the parent stares blankly in utter confusion and sadness and the student stares down as his lap in a totally defeated manner.  The professionals sit around using jargon discussion the student as if they were student number 99, not a real child that matters.  The teachers and administrators all have a stack of papers in front of them and get to make decisions that affect the students future for the rest of their life.  Rarely do you find a parent with the courage and tenacity to be proactive.  I always leave feeling depressed.  I believe it is important to focus on positive progress, but somehow it never balances out with the negative and the student (no matter how you dress it up) always leaves feeling like he is stupid. One thing we learned in school was to make sure the parent also has a stack of papers and a pen in front of them as the teachers and administrators do.  Sort of level the playing field; make them feel like they have some power also, even if it is only a facade.

Angela
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	ok- I'm confused.  The stack of papers in front of the parent are blank for note-taking?  Or are they full of jargon that he/she probably won't understand, but is expected to sign?

Is there any way to do it better?  My next meeting is the 30th.  

Shelley
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	This is so true.  When I am talking with my parents, I try to use simple terms or things they can understand.  I never get any questions (this could be due to a fear or feeling of superiority, but that is definitely not my intention.) 

Our report cards are self-explanatory.  It lists subjects and grades.  It is up to the parent to delve into the grade and where there student needs help.  I try to keep constant communication to let them know and explain or answer questions.  

I would say the scale has its place.  The state tests are basically met standard/did not meet standard and our scaled grades SHOULD have this same principle in mind.  
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	You use scales on your report cards?  How does that work?

Shelley
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	Oh, I thought you were referring to the traditional grading. (The scale of 0 to 100.)  Sorry for the confusion. 




7.2 Parker, J. (2001). Language: A pernicious and powerful tool.  English Journal,  91 (2).
Summary:

Parker relates her ties to the gay community, followed by her first intimate lesbian relationship, then her “coming out” to loved ones.  As a teacher she decides to also come out to her students after hearing their use of the word “gay” as a put-down.  

She details discussions she has with students to demonstrate how their use of words can be oppressive to other people. 

She also makes suggestions for incorporating gay and lesbian literature into partner units with standard classroom selections.  

Connections:

Wow.  This is a difficult one for me to connect too.  The closest I could come would be to relate inner debates about how much of my spirituality to share with students or colleagues.  There are convictions/beliefs that are part of me, but I have to be cognizant of offending others or even breaking the law if I share them.  

Discussion:

As an elementary teacher, I am very aware of the importance of the home-school connection.  I make conscious efforts to cultivate connections with parents that are likely to result in their support of homework and reading in general. So with this in mind, I purposely do not chose literature that I think would be controversial and create a rift with parents.  Because when parents are yelling about “that teacher down at the school,” students are caught in the middle.  Or worse, adopt the parent’s attitude toward school and lose motivation to read.  

Other’s thoughts?

Extension:

The Boston Globe printed this article on the topic a few years ago: http://www.parentsrightscoalition.org/gayhistory.htm
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	Wow! This is a tough one; I am not sure that a teacher's sexual orientation is a student's business.  I guess I do  see the teachers personal agenda in wanting to educate students and change the worlds opinions of gay people.  I would hope this was a high school teacher.  Did the article mention if she got into any trouble over this situation?  I belive at my school a teacher would get in trouble and the topic would be considered inaproppriate. I do see the poin tha she wants to make. "Peole are people, regardlesss of their sexual orientation.  Maybe it is time to begin instilling that to our younger students in an effort to promote love and tolerance towards all. I don;t think I would have taken the risk.                      

Angela
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	It was a high school class, and her stated point was to explore how we use language to demean others  - pernicious language.  (I had to look up pernicious.)

I asked my 10th grade son how he would feel about it.  He said depends on the gender of the teacher.  Not quite sure what that means. 
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	 Extend, Check in and Connect:

Wow, seems to be the operative word.  I just find myself asking the question why?  Was there not a way to approach tolerance without getting into the big middle of a political debate and possibly ticking off a few parents in the process. I am hearing you right she taught "partner units?"  I wonder did she teach married units too?  I just can't help but think that some debates don't belong in the classroom, but then I teach in elementary school and so much of todays debates are unappropriate.  

Reflect Back:\

Wow.  This is a difficult one for me to connect too.  The closest I could come would be to relate inner debates about how much of my spirituality to share with students or colleagues.  There are convictions/beliefs that are part of me, but I have to be cognizant of offending others or even breaking the law if I share them.  

What I heard you say is that you RESPECT the rights of others.  I'm sure this is a topic that needs to be attended to in the high schools, but I would think it would be incorporated into a study on tolerance and ways to work together with others that are different for other reasons as well.  

Interperate, Probe and Elicit Response:

As an elementary teacher, I am very aware of the importance of the home-school connection.  I make conscious efforts to cultivate connections with parents that are likely to result in their support of homework and reading in general. So with this in mind, I purposely do not chose literature that I think would be controversial and create a rift with parents.  Because when parents are yelling about “that teacher down at the school,” students are caught in the middle.  Or worse, adopt the parent’s attitude toward school and lose motivation to read.  
Other’s thoughts?
What I think this means is that you, and I, are about building partnerships:) with parents.  We work towards a common goal of getting these children to learn to love to read and learn from their reading.  If we are not careful we can create an atmosphere where we are not on the same team as our parents and this can only hurt the kids.  

It sounds like the teacher in the article has an agenda to push and is using her classroom to push her politics.  I think this is not the purpose of the classroom.  I do not have a problem with teaching that different people are different in different ways and that is what makes life interesting and fun.  I do however have a problem when the classroom takes on a theme too closely related with hot political issues.

I just have to ask, if you were the principal and got a parent complaint about this teacher what, if anything, would you do?  
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	I think coming from an elementary setting, we would not touch on this.  

As the parent of high schoolers, I admit I wouldn't want it discussed unless the facilitator shared my beliefs.  (I also admit to control issues in regards to my children.) 

She did say she did not have time to delve into all the language aspects she wanted to with the discussion, but did make sure to share with them her orientation.  So I to have to wonder how much was politacal agenda and how much language agenda.  The other concern was that in the newspaper article I attached, it said teachers could easily include teacher driven lessons without fear because it was unreasonable for them to account for a full year's worth of individual lessons.  Have you ever taught for a school that didn't require you to turn in weekly plans?

This is just one of the many reasons I would never even entertain the notion of being an administrator.  

Shelley




8 Multiple Literacies: Tools for Language Arts Education
IRA 2.3 Use a wide range of curriculum materials in effective reading instruction for learners at different stages of reading and writing development and from different cultural and linguistic backgrounds.
IRA 4.4  Motivate learners to be life-long readers.
TExES Competency 010 (Instructional Methods and Resources) The reading specialist understands and applies knowledge of methods and resources for providing effective literacy instruction that addresses the varied learning needs of all students at the levels of early childhood through grade 12.
8.1 Keifer, B. Z., Price-Dennis, D. & Ryan, C. (2006). Children’s Books in a Multimodal Age (A Play’s the Thing).  Language Arts,  84 (1).

Summary:

The author’s trace the development of children’s books from the emergence of picture books through today’s genre bending selections.  Note is also made of how comic books have traveled from the West to the East and come back as the popular “manga” graphic novels.  They discuss how text and visual have begun to blend in books like Black and White by David Macaulay and how voice and style are used in Hesse’s Out of the Dust, Fleischman’s Seedfolk, and Avi’s Nothing but the Truth.  

Special attention is given to three selections.  A Play’s the Thing by Aliki combines “a narrative and play script with paintings and comic-strip art to provide a multidimensional look at life in a classroom.”  From the description, it sounds like a great book for making inferences also.  A Splendid Friend, Indeed by Suzanne Bloom has distinctive art work along with models of reading and writing by the main character.  Diary of a Spider by Doreen Cronin can teach you some facts about arachnids while exploring multiple points of view and journal writing.  

Connections:

Since a large part of my program is using read alouds, I am always on the look out for great books.  And since I come to the library to look up my articles (dial-up at home), I went straight to the children’s shelves to check these out.  I could not find the three targeted books, but did read Black and White.  Great for inference.  I think it might be a better read it yourself than read aloud.  Lots to poor over and sift through.  The multiple story lines might get confusing in a read aloud, unless you read it four times following each story through.  It’s one of those books worth a second read.  

Discussion:

I will be spending part of my budget to buy books.  I want recommendations of the best read alouds you’ve come across.  And if they match common themes or units – even better! 

You know, I think when I am finished with my UTA classes next summer and wondering what to do with all my time, I’m going to just sit in the library, start at one of the children’s section and start reading.  

Extension:

Book mark this one! A list of read alouds by grade level: 

 http://www.readaloudamerica.org/ReadingList2007.htm
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	Thanks for the website! I looked at it and it looks good. I just wished the books were leveled but oh well. I try to have a read aloud with every lesson. I think it ties the lesson in with the book. You are smart getting books on themes because I had to back track to get more books on theme. I am know always looking for Science, Soc.Studies, and Math books that could go with lessons I teach!

Laura
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	The only thing I wanted added to the site was descriptions of each book, but at least I have a place to start.

I have just now started trying to think about theme when purchasing books.  

Shelley




8.2 Alverman, D. E. & Hong Xu, S. (2003). Childrens’s Everyday Literacies: Intersections of Popular Culture and Language Arts Instruction. Language Arts,  81(2).

Summary:

The authors categorize teachers’ use of popular culture into four areas.  The first is when teachers demean popular culture and encourage students to spend their time in “better ways.”  The second tries to teach students to analyze the cultural messages they consume. 

The third I did not really understand.  I think it was about only using versions of popular culture that children are used to; not rocking the boat by using a story where the princess saves the day.  The fourth recommended use of popular culture is to be self-reflexive.  Students should learn to explore “how media and mass-produced icons of popular culture situate us into relations of power by shaping our emotional, political, social, and material lives.”  

 Alverman and Hong Xu suggest several ideas for integrating students’ knowledge of popular culture and the language arts curriculum.  Among them are exploring your own and your students’ knowledge of popular culture (survey), using pop culture to make a home school-connection (using characters or literature from their everyday lives), using it to teach reading and language arts skills (write directions on how to play a video game), and for teaching critical literacy (why are superheroes usually guys?).

Connections:

I thought this was an interesting article which really emphasized using subjects students are interested in to involve them in reading and writing.  Student engagement it critical and this is a good way to support it.  

When I taught Senior English, we had to do the Senior Research Project.  I tried to walk the delicate balance between what my principal considered academic and what my students thought interesting.  One of my “just show up for class” students ended up with Buddy Holly.  About a week into research he made the comment he hadn’t read so much of a book (a biography on Buddy Holly) outside of class all year.  My reply was that my evil plan to make him read had worked.  

Discussion:

The only drawback I saw to focusing on Pokeman or a certain blockbuster movie was that one kid who hadn’t seen the movie or whose parents couldn’t afford the latest version of Playstation.  Can you use popular culture as your focus and not marginalize some kids?  Is popular culture gender based for younger students – Bratz vs. Transformers?

Extension:

Basing on the show “Survivor,” how many language arts activities can you come up with?
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	Shelley,

You had an interesting article! I like yours! I think there are many ways pop culture can be incorporated. The only think here is approval from many different sides. To combat the issue of other students not knowing there are practically books on or for every show/cartoon. They can be integrated into the classroom or lesson and this way students can and will read for enjoyment and learning hopefully. I used to think it was genderized and it still is to a certain degree but there are more shows that are combating this. For example, my favorite kids show... Arthur! What are your thoughts?

Survivor! Another favorite. Right now I can think of so many based on previous and past survivor shows that students might start to get tired! 

FYI... I hate what they did to James and Aaron. It's not their fault they were the best. I also think Survivor should have made it so the two people that were sent to the new camps had immunity. This was not fair that they have did all they could then are sent home packing just  because they have no relations to the new people in the new camps and they are alienated. And I really don't care for Peih-Gee. She really is not using her head in the game!

Tiffany
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	That is a great idea to use books based on TV characters.  I already have some Scooby-Doo books and the school has some Sesame Street.  I know I've seen High School Musical books.  I'm having a V-8 moment saying, "Why didn't I think of that?"

Shelley
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	Shelley,

Funny! We are doing so much that sometimes we forget the obvious or stuff we can use. We all do it. That's what makes two heads better than one!

Tiffany
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	I think all students will have something to bring to a pop culture discussion because even if they've not seen a movie they certainly know all about it.  Case in point, my five year old has not and will not see the Transformers movie for another few years, but he can already tell you all the main characters, can give you a general plot outline, etc. - all based on his discussions with his friends and some of the older kids on his bus.  He also still thinks it's incredibly cool even though he has no firsthand knowledge of it, outside of seeing a preview on television here and there.  

As for whether or not it is gender based, I think it depends.  Surely some movies like Transformers and Bratz are gendered, but Harry Potter obviously appeals to many.  I know many schools shy away from HP, but that's just the first one that comes to mind, there are others out there that would work for both.

As for the Survivor activities, I foresee dividing the class into two tribes, then having challenges throughout the term so that the class can compete for ultimate survivor status (and bonus points).  These challenges can be extracurricular in nature, but once a student elects not to complete a task, they are eliminated from the competition (challenges will be in no particular order - some difficult, some easy, some normal, no predictability).  Activities can run the gamet from interviews, volunteering, essays, visuals, researching questions (webquests), etc. and the content would vary according to what we are covering in class.  

Pop Culture can be incorporated in so many ways.  Check out the website below for a lesson plan talking about comparing Chinua Achebe's Things Fall Apart to a Creed song.  This is the stuff that I think will really draw kids in!  http://www.lessonplanspage.com/LACompareCreedSongToAchebeNovel10.htm
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	Great ideas! (In the class survivor, does the teacher get to vote which student is kicked out?)

I'm going to have to spend some time exploring that lesson plan site. I probably won't use Creed in elementary, but looks like a good site to dig around in.  

Shelley
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	Tell us more about...
I want to know more about the princess that saves the day. :)

No really, I think the use of pop culture is a great way to motivate student learning.  I want to know  more about how you are using pop culture in your classroom.

What I hear you saying...
Students are motivated by what they are interested in and we might be able to get them to buy into what we are doing by using their lives as a starting point?

What I think this means is...
We need to link our curriculm with pop culture and student interests when it fits to increase motivation and connections to the topics.

Am I getting it right...
You mentioned Bratz and Transformers, I just think we need to be careful what we bring into the classroom and find culture around us and the students that they all can connect with, perhaps by connecting the culture to literature? Is that what you meant?

Some additional questions I now have...
You mentioned the student with the Buddy Holly report, did he become any more involved in class after reading that? 

Ideas this brings to mind for me are...
I would love to find a way to include the dancing monkey commercial for Arby's into a lesson.  My children love that crazy thing.  I wonder if there is a book that would connect to it?  Perhaps, Curious George, but that is a stretch!! :)

What do you think you will do about this situation...
I think I want to incorporate more pop culture into my classroom.  Your idea about how to win a video game is a good one.  You could even have the students read one of those how to win ________ books as a model.  Students who have not played video games at home could write about a computer game that can be downloaded from a website.
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	Those research projects were the final thing between them and graduation, so I didn't get to see the residual effect. But I know he graduated having read at least one book.  

I like how you worded it in the first post - about using pop culture when it will benefit motivation to benefit learning.  

I think downloading a game (educational of course) is a great way to give that experience to all students.  It kind of levels the playing field so they have something exciting to write about, too.

One of our before school training sessions used a lot of U tube videos to introduce themes.  She admitted that it took a lot of weeding through junk though to get a few appropriate usable gems.   
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	One book is better than none!!

Utube?  I know I'm dating myself, but I don't know what that is. :)

Leigh
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Overall rating: Not rated 



	All of us over a certian age rely on the kindness of strangers to share these things with us.

Don't spend all day here now: http://www.utubevideoclip.com/


	Thread:Article #2
Post:RE:RE:RE:RE:RE:Davidson-Article #2-pop culture
Author:Nancy Scott

Date:Sunday, October 28, 2007
Status:Published
Overall rating: Not rated 



	You never know what you're missing!!

Thanks for ushering me into the 21st century;)

Leigh




9 Spelling, Vocabulary and Grammar
IRA 1.4  Demonstrate knowledge of the major components of reading (phonemic awareness, word identification and phonics, vocabulary and background knowledge, fluency, comprehension strategies, and motivation) and how they are integrated in fluent reading.
TExES Competency 006 (Comprehension) The reading specialist understands and applies knowledge of reading comprehension and instructional methods that promote students' reading comprehension at the levels of early childhood through grade 12. 
9.1 Noden, H. (2001). Image grammar: Painting with grammatical structures. Voices from the Middle, 8(3).
Summary: 

Noden relates how his middle school became immersed in the traditional grammar versus linguistics debate.  A student had sent a thank you note to a veterinarian after a field trip.  The veterinarian wrote back that he was sorely disappointed in the public schools if that passed for eighth grade writing.  

Noden tried traditional grammar (meaning grammar in isolation) and found no carry-over to writing.  He then tried linguistics (from the description, a history of the development of  English), and again found no carry-over. 

 He then tried grammar as art.  If paintings are made of irreducible elements such as “shapes, tones, directions, sizes, lines, textures, and color,” then what were the irreducible elements of grammatical style?  

The rest of the article then discusses ways to model adding certain grammatical structures to students and the students’ examples of imitating the structures. He showed them examples of effective appositives, absolutes, parallel structures, and participle phrases.  He expands to examples of prose structures.  He also explores the use of vivid verbs and nouns. 

He then focuses on conventions by comparing parallel articles with altered punctuation.  Noden asserts that “we have an obligation to teach students conventions that could affect their social status” and lists the most common errors.  
[image: image2.emf] 

Noden tells students that, according to research, their knowledge of grammar will directly affect their future income. In order to increase their motivation to learn, he gives them a n income predictive inventory of grammar knowledge. . Later in the year, he tells them the research and the inventory were bogus.  

  

Connections: 

I used a very similar writing program once.  My mom actually recommended it to me.  After she retired from teaching, she worked part time with 5th graders at a private school.  She said they were the best writers she had seen.  They used something from Canada called Teaching Writing Structure and Style. It had the same premise of using example writings and adding different style elements.  As in the article, it also emphasized using the structures, not naming them.  So students knew that they were adding a “when, where, while, as, since, if, although, because (“www.asia.b” - acronym, not web real website), not a complex sentence with a subordinate clause.  The draw back was lack of student choice in writing.  But that could be adapted by a knowledgeable teacher.  

   

Discussion: 

I didn’t quite follow the arguments all the way through.  I may not have been using the same definitions of key words as the author.  When I read the student note that instigated the debate, I saw mostly spelling errors, not syntax, word order, agreement, or punctuation errors – so I’m not sure why the debate was on how or if to teach grammar.  Nor did I understand what was meant by replacing traditional grammar with linguistics.  I did not understand how the Great Vowel Shift corresponded to a student’s use of grammar in writing.  

I thought the teaching of style elements was wonderful.  And I like the way he used authentic examples and then had students mimic them.  I found that to be a great teaching tool for expanding the elements of style students’ use.  However, expanding the repetoire of grammar structures does not relate to what I thought the debate was – using basic grammar structures correctly.  Plus, I thought the real problem was spelling.  

   

Extension: 

I enjoyed a Reggie Routman article this last summer that slapped teachers’ wrists for misusing invented spelling.  I think it relates very well to the grammar debate.  Just because you are teaching a skill in context, does not mean that anything goes.  We still need to have grade appropriate expectations of our students and teach them to have pride in what they give to readers.  

I have attempted to attach the article.  

Routeman, R. (1993). The Uses and Abuses of Invented Spelling.  Instructor  pages 36-39. 

	Thread:Article #1
Post:RE:Davidson Article #1-grammar
Author:Teri Benedict

	Date:Wednesday, October 31, 2007
Status:Published
Overall rating: Not rated 



	

	From what you've said about Teaching Writing Structure and Style it sounds like it could be a great supplement to other ways we teach grammar. It would be neat to incorporate something like that to the beginnings of teaching grammar and then build on that foundation with other methods that we all know to work for many students. I would like to learn more about that method.

Thanks for the information!

Teri



	Thread:Article #1
Post:RE:RE:Davidson Article #1-grammar
Author:Shelley Davidson

Date:Wednesday, October 31, 2007
Status:Published
Overall rating: Not rated 



	I  found it to be a great supplement.  I had never really thought of it as a grammar supplement, more of a writing suppliment.   But since it does talk about "ly's", strong verbs, and parallel structures, I guess it really does help with grammar in context.  




9.2 Simmons, I.  (2006).  The Grammar of Reading.  English Journal, 95 (5).

Summary:

Simmons recounts her discovery that students were having difficulty comprehending texts because they couldn’t navigate the grammar.  She begins to study different ways to approach grammar for reading.  She decides that since students did not understand how words function in context, a stylistic grammar used to teach prose would be most beneficial to them.  She refers to this type of grammar as rhetorical grammar and quotes Laura r. Micciche as stating it “emphasizes grammar as a tool for articulating and expressing relationships among ideas.”  

Her first activity was to help students find action words and characters.  In a chart along side the text, students list the actions and the actors of the passage.  This help students understand the stories better and to think about what they were reading.  

Simmons next focused on pronouns and antecedents.  This seemed to clear up a lot of confusions when reading texts.  
Another activity described was “sentence layering.”  This involved graphically displaying various clauses and phrases of the sentence.  Here is an example from The Odyssey.  
Neither reply


nor



pity came




from him,


but 

in one stride





he clutched




at my companions


and





caught two




in his hands







like squirming puppies







to beat their brains out

The final activity was imitation of example texts.  Students wrote sentences copying the structure of models.  

Connections: 

I couldn’t help thinking that the ideas of the article were very similar to diagramming.  I had my 5th graders diagram one sentence a day as part of morning exercises.  I usually made up a sentence about something we had done or used one of their names.  I saw the same effects: that students began to see the bones of the sentence.  And I used it in my Research class last fall.  Some of the readings were so complex, that I after reread, I was still confused.  I ended up finding the subject and the verb, just to follow the meaning of the sentence.  

Discussion: 

Simmons called her action/character charts graphic organizers.  Could a diagram be a graphic organizer?  Or are they truly evil? 

Extension:

Here’s what the NCTE has to say about grammar in the classroom: http://www.ncte.org/about/over/positions/category/gram/107646.htm
	Thread:Article #2
Post:Bordonali Reply 2
Author:Angela Bordonali

	Date:Wednesday, October 31, 2007
Status:Published
Overall rating: Not rated 



	

	I think you are very brave diagramming sentences with 5th graders.  Do you think they enjoyed the activity?

I think you were very smart to use the student's names in the sentences; I use this technique whenever I can.  It really gets their attention. I have to be honest I am not sure I would be willing to integrate the techniques from the article into my classroom. I hate diagramming sentences.  I had to take an undergrad class, "advanced grammar." We diagrammed one sentence that took up two white boards; I think it damaged me.  I enjoyed your post.

Angela



	Thread:Article #2
Post:RE:Bordonali Reply 2
Author:Shelley Davidson

Date:Wednesday, October 31, 2007
Status:Published
Overall rating: Not rated 



	The analytic and visual kids loved it.  And we kept it light.  One during morning exercises, no grade.  

How long was the original sentence that the diagram took up two white boards?  I'd probably have to diagram it just to remember the subject by the time I got to the verb!  I have a book that diagrams the preamble to the Constitution.

Shelley




10 Critical Literacy Inquiry • Cross Curricular
IRA 2.2 Use a wide range of instructional practices, approaches, and methods, including technology-based practices, for learners at differing stages of development and from differing cultural and linguistic backgrounds.
IRA 2.3 Use a wide range of curriculum materials in effective reading instruction for learners at different stages of reading and writing development and from different cultural and linguistic backgrounds.
TExES Competency 008 (Written Language) The reading specialist understands and applies knowledge of written language and instructional methods to reinforce reading and writing at the levels of early childhood through grade 12. 
TExES Competency 010 (Instructional Methods and Resources) The reading specialist understands and applies knowledge of methods and resources for providing effective literacy instruction that addresses the varied learning needs of all students at the levels of early childhood through grade 12.

10.1 Jacobs, D. (2007). More Than Words: Comics as a Means of Teaching Multiple Literacies.  English Journal,  96(3).
Summary:  

According to Mr. Jacobs, comics have always been assigned a lower place on the literacy hierarchy.  Some find them detrimental to reading, giving students picture clues instead of making them read.   Others see them as only a stepping stone, or tempting carrot, to spur students on to real reading.  Mr. Jacobs explains how they are equal to full text forms of literacy in merit and complexity.  

He contends that readers must navigate multiple layers of text, layout, and visuals.  They must also infer what it between the panels and make connections between them.  The multiple aspects of meaning making in comics include: linguistic, audio, visual, gestural, and spatial.  

Connections:

As my fellow Reading Specialist and I are starting to look at purchasing new books for our program, comics were one of the areas on our list.  We felt they would be good for motivating students to read.  Although I must admit, I was considering them a bridge to other types of reading.  We discussed the idea with our librarian, who informed us that the two series she has (The Babysitters’ Club and Star Wars) are always checked out.  She did give us strong advice to read all reviews carefully, because many were not appropriate for elementary school – either in content or perception of females’ roles.  

Discussion:

Do you see comics as a “catch” for reluctant readers or a genre worthy of study?

Do you use comics?  How?

Are there draw backs to comics in the classroom?

Are all comics equal?

The author recommended Polly and the Pirates.   Ever read it?  Thoughts?

Extension:

A couple of years ago, my son said something about King Arthur at the dinner table.  Surprised, I asked where he learned him.  He had read it in an Archie comic book.  So I picked one up and read it.  It really did have some great vocabulary and allusions to other pieces of literature.  http://www.archiecomics.com/
10.2 Sams, L. (2003). How to Teach Grammar, Analytical Thinking, and Writing: A Method That Works. English Journal, 92(3).
Summary:  

Sams relates her first years of teaching and realizing the deficiencies in her students’ writing.  She already knew that direct grammar instruction had little effect.  She quickly learned that “in-context” grammar reaped the same uselessness.  Students could fill journal pages with incoherent generalizations without arrangement or clarity.  

She began to see that students needed to understand grammar, literally the relationships between the words and ideas. She began to have students find the skeleton, the main idea of the sentence – the subject/verb.  She had students arrange those main ideas in all conceivable ways.  Thus, “Babies cry” could also be rendered “babies are crying,” “do babies cry?” “Who is crying?” “Babies have been crying,” and “Cry.”  

She contends that diagramming is a perfect way for students to explore the elements of a sentence and visualize their relationships.  To those who contend “that diagramming teaches nothing but diagramming,” she responds, “that is true if one chooses to teach it that way.”  She stressed the relationship. By degree, she adds other elements to the skeleton of subject/verb.  She always emphasizes the function:  What question is it answering about what word?  Then connects it to that word.  

According to Sam, giving students the ability to “‘see’ groups of words as moveable and replaceable parts” and also gives them the ability to “understand the changes in meaning and emphasis that occur by adding, deleting, rearranging, and reforming the parts.”  

Sams argues that teaching only ‘in-context” grammar is akin to teaching reading only with whole language.  Direct grammar instruction and in-context do not need to be mutually exclusive just like phonics and reading groups do not need to be one or the other.  But to not teach the relationships between words limits students in their ability to analyze, edit, and revise their own writing.  Without a base of grammar knowledge, students do not know why the teacher pulled that comma out of the air to be placed in that spot of their writing.  Sams goes so far as to state, “someone who attempts to teach grammar in context, is in effect, attempting to teach grammar in a vacuum” because the students have no basis to understand the teacher’s expectation of editing.  They don’t know the rules you want them to apply.  So instruction in the relationships between words (i.e. grammar) gives a basis for later “in context” grammar instruction.  

Connections:

Yes, yes, yes.  This is my most highlighted article.  I knew I had kept reading that direct grammar instruction does not affect writing.  But I also knew that the year I taught 5th grade, and used diagrams, my students could figure out when they had run-on sentences and when subjects and verbs didn’t agree, because we could look at it together.  They could figure out the difference between a compound subject (no comma) and a compound sentence (comma).  We had a common language and a common system for analyzing the relationships of the words and ideas.  

I also knew that when I read difficult text, it helped me to be able to go back and find the subject and the verb and then all the tangents.  

So this article really clarified for me that it is not “direct vs. in-context.”  It is “how do they support each other?”  And it justified that what I was doing made sense and wasn’t just old-fashioned.  

Discussion:

I swear, I picked this article 7 weeks ago, without knowledge of its content, and prior to last session’s discussion on diagramming.  

Sams includes descriptions of several types of grammar instruction:

Prescriptive – usage and rules

Descriptive – labeling the parts

True grammar – “the relationship between structure and meaning”

Which type did you experience in school?  Which type do you dread?  Which type do you see justifiable uses of?

Extension:

I think, the book In the Tall, Tall Grass is an excellent source of basic subject/verb relationships to begin studying this type of grammar or diagramming.  Examples – hummingbirds sip, caterpillars lunch, and fireflies glow.  
	Thread:Article #2
Post:Brown Reply to Davidson Article #2
Author:Karin Brown

	Date:Wednesday, November 7, 2007
Status:Published
Overall rating: Not rated 



	

	Shelley,

I'm with you!  Not only did I learn grammar by diagramming, but I also taught grammar in 5th grade by diagramming.  Furthermore, I received so many positive comments from parents when I did this!  I have just never seen it as "evil."  I also think that to teach grammar in context, without having first taught the relationship between the words, is an exercise in futility.  I have always viewed diagramming as the ultimate graphic organizer!  

I would have to say that I am definitely of the "true grammar" camp.  It's all about relationship!  I would have to say that I am weakest in the prescriptive area, when it is time to edit their writing.  Like I said, trying to explain a dangling modifier is useless without a frame of reference.  

So glad to find another "old-fashioned" friend!

Karin



	Thread:Article #2
Post:RE:Brown Reply to Davidson Article #2
Author:Shelley Davidson

Date:Thursday, November 8, 2007
Status:Published
Overall rating: Not rated 



	It is very comforting to find out you are not alone in what you are observing and experiencing.  And to find out published people agree doesn't hurt either.

My 7th grade daughter told me she is the only one in her class who gets the direct object/indirect object/predicate noun lesson they did in her English class yesterday (ok- probably a descriptive grammar lesson).  Her teacher last year was a diagrammer.  



	Thread:Article #2
Post:RE:RE:Brown Reply to Davidson Article #2
Author:Karin Brown

Date:Thursday, November 8, 2007
Status:Published
Overall rating: Not rated 



	Go figure! ;o) 




	Thread:Article #2
Post:Bordonali Reply 2
Author:Angela Bordonali

	Date:Thursday, November 8, 2007
Status:Published
Overall rating: Not rated 



	

	Great article!  I have only read the traditional debate of in context or alone.  I liked what you summarized, but I must admit I hate diagramming sentences. I would have to take a close look at the article before I would consider teaching grammar in that manner.  I am certainly not arguing that it would work, I just never became comfortable with my own skills in this area.  I guess everyone has a weak area.  All of your points made alot of sense. I was taught grammar the old fashioned way totally seperate from anything else.  I always hated grammar and could not wait to get back to reading whatever novel we were reading.  Thanks for your article.

Angela



	Thread:Article #2
Post:RE:Bordonali Reply 2
Author:Shelley Davidson

Date:Thursday, November 8, 2007
Status:Published
Overall rating: Not rated 



	I think breaking the idea of "in-context" or "isolated" was a break through for me, too.  Once you get past that, it makes so much more sense.  Like I wouldn't teach just big books and shared reading; I spend some time on letter-sound associations.  But I don't just do those isolated letters.  I then use them when we are reading a real book.  That grammar can be the same way - a little bit in isolation, then included in context - was an "aha!" for me.  

And I would rather see the relationships than label all the parts of the sentence.  Who cares if it's an adjective?  Why is it there, what is it bringing to the sentence? 

Shelley




By reading, analyzing, and discussing twenty articles from peer-reviewed journals, I demonstrated understanding of the following standards:

IRA 1.2  Demonstrate knowledge of reading research and histories of reading. 
IRA 1.3  Demonstrate knowledge of language development and reading acquisition and the variations related to culture and linguistic diversity.
IRA 1.4  Demonstrate knowledge of the major components of reading (phonemic awareness, word identification and phonics, vocabulary and background knowledge, fluency, comprehension strategies, and motivation) and how they are integrated in fluent reading.
IRA 2.2 Use a wide range of instructional practices, approaches, and methods, including technology-based practices, for learners at differing stages of development and from differing cultural and linguistic backgrounds
IRA 2.2 Use a wide range of instructional practices, approaches, and methods, including technology-based practices, for learners at differing stages of development and from differing cultural and linguistic backgrounds.

IRA 2.3 Use a wide range of curriculum materials in effective reading instruction for learners at different stages of reading and writing development and from different cultural and linguistic backgrounds.
IRA 3.1  Use a wide range of assessment tools and practices that range from individual and group standardized tests to individual and group informal classroom assessment strategies, including technology-based assessment tools.
IRA 3.3  Use assessment information to plan, evaluate, and revise effective instruction that meets the needs of all students including those at different developmental stages and those from diverse cultural and linguistic backgrounds.

IRA 3.4  Communicate results of assessments to specific individuals, (students, parents, caregivers, colleagues, administrators, policymakers, policy officials, community, etc.).

IRA 4.4  Motivate learners to be life-long readers.

MRT Standard III. The Master Reading Teacher designs and implements reading instruction that reflects state content and performance standards and addresses the varied learning needs of all students.
TExES Competency 006 (Comprehension) The reading specialist understands and applies knowledge of reading comprehension and instructional methods that promote students' reading comprehension at the levels of early childhood through grade 12. 
TExES Competency 008 (Written Language) The reading specialist understands and applies knowledge of written language and instructional methods to reinforce reading and writing at the levels of early childhood through grade 12. 

TExES Competency 009 (Assessment) The reading specialist understands and applies knowledge of assessment instruments and procedures used to monitor and evaluate student progress in reading and to guide instructional decision making at the levels of early childhood through grade 12.
TExES Competency 010 (Instructional Methods and Resources) The reading specialist understands and applies knowledge of methods and resources for providing effective literacy instruction that addresses the varied learning needs of all students at the levels of early childhood through grade 12.
TExES Competency 013 (Theoretical Foundations and Research-Based Curriculum)  The reading specialist understands and applies knowledge of the theoretical foundations of literacy and of research-based reading/literacy curriculum.
TExES Competency 014 (Collaboration, Communication, and Professional Development) The reading specialist understands and applies procedures for collaborating and communicating with educational stakeholders and for designing, implementing, evaluating, and participating in professional development.
.
LIST 5323


M.Ed. with Literacy Emphasis


MRT and Reading Specialist


IRA national standards for Reading Specialist         


TExES Reading Specialist competencies


(TeXMaT MRT competencies)


PPR not required


Reading Specialist Practice test not yet taken





Location: Willow Park, TX USA


Position: Reading Specialist


Anticipated Graduation: Spr 08


Courses Completed: 10, all on-line





Willow Park, TX, USA – Reading Specialist


Anticipated Graduation: Spring 2008


Courses Completed 10, all on-line





Willow Park, TX, USA – Reading Specialist


Anticipated Graduation: Spring 2008


Courses Completed 10, all on-line

















I have read and understand the UTA Academic Honesty clause as follows. “Academic dishonesty is a completely unacceptable mode of conduct and will not be tolerated in any form at The University of Texas at Arlington. All persons involved in academic dishonesty will be disciplined in accordance with University regulations and procedures. Discipline may include suspension or expulsion from the University. “Academic dishonesty includes, but is not limited to, cheating, plagiarism, collusion, the submission for credit of any work or materials that are attributable in whole or in part to another person, taking an examination for another person, any act designed to give unfair advantage to a student or the attempt to commit such acts.” (Regents’ Rules and Regulations, Part One, Chapter VI, Section 3, Subsection 3.2., Subdivision 3.22).”
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