Simon Chan                                  St. Peter’s Secondary School
Reflective Writing Task 2

Teaching Objectives:

· General Objectives:

1. To motivate students to take an active role in learning English through the use of a theme in which they are generally interested—food.

2. To promote and develop students’ collaborative language learning through making them work in small groups at different stages of the tasks and the final project

· Skill Objectives:

1. To help learners develop the five fundamental intertwining ways of learning as identified in the syllabus.

	Ways of Learning and Using Knowledge
	Corresponding Tasks/Activities

	Communicating (in the target language) 
	- All collaborative tasks which involve group work

	Conceptualizing
	- Final Project (integrating what they learn in the two units as a group and gathering the learning outcomes of different groups to prepare the final product which conceptualizes how to cook nutritious and delicious Christmas dishes)

	Inquiring
	- Mini-survey (questioning techniques)

- Writing Recipes (gathering information from cookbooks, URLs etc.)

	Problem-solving
	- Supermarket Shopping List (deciding on where to buy what from different supermarkets)

	Reasoning
	- Adjudicator’s report (justifying the competition results)


2. To make students experience expressing their personal reflections in the target language at different stages of the module through the incorporation of language arts components of designing posters and writing poems (experiential dimension of the learning targets)

· Grammar Item Objectives:

The grammar focus of each task is listed in the following:

	Task
	Grammar Focus

	Mini-survey
	· Use of Question Words

· Question Structure 

	Poster Design
	-  Imperatives

	A Supermarket Shopping List
	-  Comparatives and Superlatives

	Writing a Recipe
	· Imperatives

· Modals showing Obligations 

	Dish Promotion
	-  Connectives showing Causes and Consequences

	Adjudicator’s Report
	· Comparatives and Superlatives

· Connectives showing Causes and Consequences


In fact, in setting the above skill and grammar objectives, it is hoped that the targeted skills and grammatical knowledge be revisited and thus a spiral approach to knowledge progression be achieved. First, in terms of skill development, it is presumed that each of the five ways of learning be practiced by the students in more than one task. Communicating and reasoning, for instance, are expected to be exercised in most, if not all, the tasks, regardless of the differences of their nature. Second, as shown in the above table, three grammatical items, namely ‘imperatives’, ‘comparatives and superlatives’, and ‘connectives showing cause and consequence’, are selected to be the grammar focus of two tasks. This aims to develop and reinforce students’ understanding of these three items at different stages of the module.

Tasks and Units


The theme of this module is food, and the suggested duration is three to four weeks/teaching cycles, with eight lessons per week/cycle. Within the module, there are the two units of ‘food nutrition’ and ‘Christmas cooking competition’. The former is composed of two tasks. In the first task, students are guided by their teachers to, in groups of three to four, set a survey form to elicit their classmates’ eating habits. Before the students’ setting the survey form, some explicit discussion on the various question words and question structures will be included so that they can apply what they learn in writing the questions in the survey form. At the post-stage, students are asked to do some preliminary analysis of the healthiness of such habits (survey results). 

Based on the results of such analysis, each group then selects one type of healthy food (e.g. spinach, oranges) and create a poster to promote it to their classmates (task 2 of the unit, instructions of which are given in Appendix 1). The poster should involve the nutrition values of the chosen food, together with other contents and some artistic work to attract their classmates to eat the food. At the pre-task stage, the teacher introduces the use and structure of imperatives and encourages the students to include them in their posters, so as to increase their persuasive power. In fact, the concepts that students build up about food nutrition in this unit will serve as one of the basis for their selecting their dishes for entering the cooking competition in the next unit. 


The second unit includes four tasks preparing the students, step-by-step, for a cooking competition held during the Christmas party. First, they have to do a mini-research of the prices and quantities (and hopefully quality) of a number of food items needed at the Christmas party, and to present their results either orally or in the form of a written report. In doing such comparisons, students need to use adjectives of the comparative and superlative degrees. Therefore, while assessing the contents of the students’ work, the teacher can assess students’ mastery of these adjective degrees at the same time, and identify any common weaknesses for follow-up explanations. 


For the second and third tasks in this unit, the different groups of students have to first design a Christmas dish for entering the cooking competition held during the Christmas party. In selecting the ingredients, they have to consider their nutrition values which have been discussed in the previous unit. Particularly, each group is required to include the food that they select to promote in their poster (task 2 of the previous unit) in their dish. After deciding on their dish, students are guided to write a recipe for their own dish (task 2). Sample recipes are distributed to the groups in advance so that the teacher can make use of them to introduce the required genre and the use of the two grammar foci of this task contextually—imperatives (revisited) and modals.  


After writing the recipe, the students are given a period of time (preferably two to three weeks) to actually try making their dishes and improving them before the day of the competition. Within that period, they have to prepare an oral presentation and write a poem for promoting their groups’ dishes during the Christmas party (task 3). At the pre-task stage, the teacher is expected to select a few connectives showing causes and consequences and discuss them with the students, so as to help them improve the logical organization of their forthcoming oral presentations. Samples of food poems may also be shown to the students for their reference as well.

Finally, during the Christmas party, students first taste the dishes prepared by the different groups. Next, each group is given five minutes to do the prepared oral presentation to promote their own dishes. At the end of each presentation, the group also reads aloud the poem that they write about their dish (task 3). Finally, after the party, each student bases on his/her judgment and writes a short report indicating which group he/she thinks should win the competition, together with a short paragraph justifying his/her choice (task 4). In marking this essay, the focus is put on ‘comparatives and superlatives’ and ‘connectives showing causes and consequences’, both of which have been introduced in the previous tasks. Thus, if necessary, these grammar items can be discussed again before the day of the Christmas party. After marking the reports, the teacher counts the votes and gives a prize to the winning group, and discusses the students’ common mistakes in their work throughout the module.


After performing all these tasks, there is the final project of class cookbook. This serves to collect and compile the students’ work in the different tasks. In this cookbook, each group accounts for a separate section. In each section, the group first includes the recipe of their Christmas dish. Then, they have to present the nutrition values of its ingredients, making special reference to their work in task 2 of the first unit (poster design). Finally, they have to collect and edit other students’ comments on their own dish as revealed in the ‘adjudicators’ reports’ (task 4 of the second unit). It is hoped that through this format of collecting students’ work and compiling it into a meaningful product, students can retain a favourable memory of this learning experience.

Resources


The resources to be used at the pre-, while-, and post-task stages of the different tasks are listed below:

	Task
	Stage
	Resources

	Mini-survey
	pre-task
	· Sample survey forms

· MS Word for setting the forms

· Grammar inputs

	
	while-task
	-  Copies of the Forms

	
	post-task
	-  Computer softwares for presenting the results (e.g. Excel)

	Poster Design
	pre-task
	· Books/ Internet websites on nutrition

· Grammar Inputs

	
	while-task
	· Large sheets of paper

· Color pencils/other items needed for artistic work

	
	post-task
	-  Large boards/ areas for displaying the posters

	Supermarket Shopping List
	pre-task
	· Newspaper Advertisements

· Supermarkets’ websites

	
	while-task
	· Photos showing the items compared

· Consumer Council’s websites

	
	post-task
	· Grammar Inputs

· Large boards/ areas for displaying the lists

· Feedback forms for assessing students’ performance

	Recipe for a Christmas Dish
	pre-task
	· Cookbooks 

· Online recipe websites

· Books/ Internet websites on nutrition

· Grammar Inputs

	
	while-task
	· Sample recipes for familiarizing students with the specific genre

· Color pencils/other items needed for artistic work

	
	post-task
	· Advice from parents and teachers for improving the recipe

· Feedback forms for assessing students’ performance


	Dish Promotion
	pre-task
	· Sample food poems/Internet websites showing such poems

· PowerPoint slides/Transparencies for showing the presentation contents

· Ingredients and cooking utensils for the cooking trials

· Grammar Inputs

	
	while-task
	· Multimedia/overhead projectors for showing the presentation contents

· Special classroom setting for tasting/presentations.

	
	post-task
	· Feedback forms for assessing students’ performance

· Students’ presentations can be video-taped for an additional micro-teaching activity*

	Adjudicator’s Report
	pre-task
	· Sample reports for familiarizing the students with the genre*

· Grammar inputs*

	
	while-task
	-  Peer Evaluation Form if peer marking is adopted* 

	
	post-task
	· Prize for the winning group
· Grammar inputs (for highlighting students’ common mistakes in their work throughout the module)

	Class Project
	    /
	·  Students’ work in all the tasks in the                  module


*Optional resources


 As will be discussed below, students are encouraged to take an active responsibility for their learning in this module. Therefore, in the selection of the above resources, one important criterion is their availability to the students. It is hoped that, through the suggested use of such readily available resources as newspaper advertisements and Internet websites, students will be more autonomous in searching for resources which suit their real needs and interests, rather than passively receiving those prepared by the teacher. Particularly, there is a stress on using authentic materials as the task resources, with a view to linking students’ language learning experience with their daily life situations.

In addition, in order to respond to the present promotion of incorporating language arts materials into the English curriculum, the two elements of poem reading, appreciating and writing and poster designing (in which special language forms are used to maximize their persuasive effects) are immersed in the tasks. Like their counterparts, resources for performing these tasks are easily accessible to the students.

Rationale behind the Plan 

In setting this module, it is expected that students take an active role in fulfilling the task requirements and thus acquire the language skills and grammar items involved in performing such tasks. The teacher’s role, therefore, is a facilitative one, guiding students to complete the tasks rather than being the sole knowledge provider as in the traditional curriculum. Actually, it is the students who need to decide what other sources of knowledge and information they have to make use of in order to complete the tasks. Despite this, teacher’s explicit explanation is also regarded as one important means of transmitting knowledge in the module, especially for highlighting the genres of the written work and discussing the grammar items needed to perform the tasks. Such ‘language explanation’ aims to enhance students’ performance in both the various tasks in the module and other future tasks of similar nature. The teacher is thus advised to keep flexibility in how and when to put forward such explanation according to the needs and ability of his/her specific group of students.
In fact, the ultimate aim of promoting learner autonomy in this module is to help students develop a positive attitude towards self-access learning and discovery learning, both of which are being widely advocated at present in the language-teaching field. Through making students experience these learning modes in a highly guided manner while performing the tasks in this module, it is hoped that the amount of such guidance can be reduced gradually in future modules and the students will eventually become independent and autonomous language learners.
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