     This proposal is written in response to the suggestion of implementing the task-based (referred to as TB in the following sections) curriculum from secondary one to secondary three in our school. It first summarizes the main features of a TB curriculum, with references made to the differences between it and the old English teaching syllabus. Next, the management committee that will be formed to specifically plan and implement the TB project in our school will be discussed. The plans for other related areas, namely staff training, on-going management & evaluations, and resources & budget will be briefly illustrated as well. Finally, a sample scheme of work and the procedures of conducting a sample ‘task’ within such scheme of work will be provided, with a view to establishing a better understanding of the project among our colleagues. 

1. Features of the Task-Based Curriculum

1.1 Definition

     As adapted from Instep (1996) and Education Department (1998), task-based curriculum, formerly referred to as target oriented curriculum, is one with clear targets and stimulating approaches for lively and effective teaching and learning through performing tasks involving the use of the English language. Such tasks should have the following characteristics:

( A task must possess a purpose for students to use the language and that purpose must fulfill at least one of the three dimensions of the aims of TB learning as discussed section 1.2 below. 

( A task should have a context from which the purpose mentioned above emerges.

(A task should involve students in a mode of thinking and doing, not just mechanical drilling of such language items as grammar.

(A task should require the students to draw upon their framework of knowledge and skills.

(A task should be ‘authentic’ and relevant to the students’ needs, in the sense that tasks of a particular nature chosen for teaching not only should exist in real-life situations, but students should also have opportunities to encounter such tasks in their daily life.   

     It is hoped that, through performing such tasks, students can develop ‘higher thinking abilities, skills and attitudes’ (Education Department, 1998), which involve the following five fundamental ways of learning and using knowledge:

1. Communicating

2. Conceptualizing

3. Inquiring

4. Problem-solving

5. Reasoning   

1.2 Aims

Unlike the old English Teaching syllabus which focused solely on children’s competence to communicate effectively with others in English, the aims of TB learning are much broader. It is aimed at the ‘whole-person development’ of the students, which involves such components as social, moral, physical and mental developments. Specifically, three dimensions of learning targets are set:

( Knowledge dimension, which involves cognitive development of the students in terms of not only linguistic knowledge, but also knowledge of the world (e.g. raising students’ awareness of the social issues)

( Interpersonal dimension, which involves the social development of the students with a view to enhancing their competence to communicate with others through using the English language, and thus to use such competence to establish desirable interpersonal relationships.

( Experience dimension, which involves the affective development of the students to enable them to make sense of, enjoy and appreciate what they experience in their daily life (receptive) and to express such experience effectively to through language use.

     In short, students’ learning the English language is not an end in itself. Instead, it is regarded as a means to the end of whole person development.

1.3 The Role of Teaching Language Items

In the old curriculum, a syllabus was often set in which different language items under the categories of grammar, vocabulary and the four skills (i.e. listening, reading, speaking & writing) were selected and ordered for presentation to students at different levels. Language teaching in that sense is to a large extent ‘form-focused’ (Thornbury, 1999), which emphasized the accuracy of using the language items. 

The TB curriculum, on the other hand, does not have such concrete syllabus on teaching language items. Instead, the focus is put on students’ expressing their own ideas and the final completion of tasks (i.e. ‘meaning-focused’). However, there also exists teaching on specific language items, which is, by its nature, form-focused. In such a curriculum, the nature of the tasks is to be analyzed so as to identify their linguistic requirements on the part of the students (i.e. which language items are needed in students’ performing the tasks). Those language items are then taught so as to facilitate students’ successful completion of the tasks. 

1.4 Students’ Initiative

As is pointed out by Ur, (1996), in task-based learning, the main initiative comes from the students. Therefore, in setting the language tasks, teachers need to take measures to motivate students to take an active role in their own learning process. One way of achieving this is to change the traditional mode of input provision. In the TB curriculum, inputs for lesson activities are no longer solely provided by teachers. Teachers can, instead, leave space and encourage the students to contribute some inputs. For instance, students can use photographs of their own in writing photo essays. Alternatively, the inputs can be jointly provided by the teacher and students, like taking photos with the students and using such photos to write the photo essays. In this way, the tasks that students are to perform can be ‘personalized’ to meet the needs of different students, and students are more likely to be cognitively engaged in the language learning process, since it is easier for them to make sense of their own inputs than of those prepared by others.

1.5 Spiral approach

As pointed out in Adamson & Yu (1997), the old syllabus of English teaching often follows a linear progression arrangement, in which the language items (e.g. grammar & vocabulary) are to be sequenced according to their difficulty level and then presented from the easiest to the most difficult items one by one. The taught items are seldom, if not rarely, ‘revisited’, as shown in the following diagram.

‘Easy’ Learning                       ‘Difficult’ Learning

  

 Early stage                                 Late stage

Linear Progression Model (Source: Adamson & Yu, 1997)

In the task-based curriculum, on the other hand, areas of learning are often revisited, reinforced and extended by the teacher. Such areas are not bound to the language items, but also to the topics and learning targets of the tasks set. This type of progression is referred to as the spiral approach, as shown in the following diagram:


Spiral Progression Model (Source: Adamson & Yu, 1997)   

1.6 Organization of the Task-based Curriculum

     The TB curriculum is actually divided into four key stages, as shown in the following table:

	Key Stage
	Level

	1
	Primary 1-3

	2
	Primary 4-6

	3
	Secondary 1-3

	4
	Secondary 4-5


Therefore, the TB project in our school belongs to key stage three, and the school will refer to the specific targets set for students of this particular key stage in planning the curriculum.

    Besides, the structure within a TB curriculum is very different from the old one which is often arranged according to the language areas taught (speaking, listening, vocabulary, grammar etc.). Instead, in a TB curriculum, the key components are the ‘modules’, each of which adopts its main theme for all its subsidiary teaching and activities (c.f. the ‘thematic approach’ advocated in recent years). In each school term, there are normally three to four modules and within each module are three to four units. Each unit will pick up one particular aspect of the theme and all these aspects are interrelated to each other. Such aspects in turn provide the context for setting a number of different tasks, which are to be performed by the students. The overall structure of the TB curriculum is summarized in the organization chart below, and the relationships between modules, units and tasks are exemplified in the sample scheme of work in section 6.
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1.7 Assessment

1.71 Summative Assessment

      Summative assessment is carried out at the end of each school term, with a viewing to revealing how much a particular student has learnt throughout that particular term, with the most typical examples being the existing term tests and examinations. In the TB curriculum of our school, summative assessment will remain, since it provides important information for selection and other purposes, and it fulfills the parents’ expectations of school assessment as well. In such assessment, only the language items (e.g. vocabulary and grammar) that have been taught in response to the need of them in students’ performing the tasks (please refer to section 3 below) will be included, and meaningful contexts will be provided for every question set.

1.72 Formative Assessment

     Formative assessment is a new type of assessment that is advocated in the TB curriculum. It is to be conducted throughout the school term by the teacher, rather than at the end of it, and is aimed at enabling the students to actively “demonstrate to the teachers their progress towards the learning targets” (Education Department, 1998:E13), rather than being passively extracted by the teacher. The extract of the evaluation form below demonstrates how this type of assessment can be achieved


Evaluation forms of the above type are to be used by the teachers while they observe the students’ performance during the tasks. It should be noted that in the above form, the teacher only describes the strength and areas for improvement of the student and do not give a mark or grade for him or her. It is this characteristic of the formative assessment that makes it particularly useful for diagnostic purposes (rather than selection) and provide the teachers with “concrete basis” for providing feedback to parents and students (Education Department, 1998:E14).

1.73 Variety of Assessment Formats

    Apart from the traditional written and oral tests, a variety of other assessment formats are suggested in the TB curriculum. Examples of such formats include:


     Particularly, teachers are advised to keep a portfolio of representative samples of students’ work, together with the evaluation forms, throughout the school term, so as to enable them to keep track of those students’ progress and thus to help them plan their future teaching and extra help for individual students. 

2.  Management Committee Organization

     Ideally, this task-based project should involve all members of the English teaching panel, so as to let all such members experience this new approach to language teaching and thus to form a positive attitude and unanimous support towards the successful implementation of the project. In real practice, however, it is not feasible to involve all panel members to actively participate in the project, since a proportion of teaching staff has to be reserved for implementing and revising the curriculum of other levels. In view of this, a core implementation team is suggested to be formed within the panel to reform the junior curriculum, while other members also have some form of participation in the project, though it may not be an active one. 

The core management committee comprises:  

1. The vice-principal who is responsible for academic issues

2. Panel Chairperson

3. One ELT specialist

4. Five untrained English teachers (Certificate Masters) 

2.1 Role of the Vice-principal

The vice principal is to be entrusted with the following responsibilities:

· Deployment of teaching staff (together with the panel chairperson) into the project. 

· Making final approvals of the committee’s decisions and the budgets (together with the principal).

· Monitoring the allocation of resources in the project.

· Providing consultation, advice and support for the work of the overall committee.

2.2 Role of the Panel Chairperson

The chairperson of the English teaching panel is to be responsible for the following in the project:

· Supervising the planning and implementation of the TB curriculum.  

· Setting up an evaluation mechanism.

· Coordinating the work of the sub-committees.

· Leading the subcommittee on reforming the S.3 curriculum.

· Holding meetings with other committee members regularly.

· Providing support and consultation for the individual sub-committees/ members.

· Other administrative duties like writing periodic reports of the project for the school management and keeping records of the resources used.  

2.3 Role of the ELT Specialist

· Taking charge of the sub-committee on reforming the S.1 and S.2 curricula and provide necessary support for its members.
· Evaluating the work of his/her own committee.
· Assisting the panel chairperson in monitoring the progress of the planning and implementation of the curriculum.
2.4 Role of the Untrained Teachers

· Working with other members of the sub-committee that they belong to (three in the S.1 &S.2 sub-committee and two in the S.3 sub-committee) in setting and subsequent modifying the new curriculum for their respective levels.

· Carrying out other duties assigned by the panel chairperson.

Besides the above, there are some duties which are common to all members of the committee, like collecting students’ feedback and reporting it to other members during meetings and promoting the curriculum to the parents. Particularly, all such members, including the panel chairperson, will be arranged to teach at least one of the S.1 –S.3 classes so as to ensure them to have direct experience of teaching through the TB approach. All these duties will be coordinated by the panel chairperson before the start of each school year.

In view of the above, the management committee of the TB project comprises seven English teachers of the school, and there are two ELT specialists and three untrained teachers (Graduate Masters) who are not directly involved and are thus available for evaluating the existing curriculum for all levels and to suggest any desirable modifications. However, as mentioned previously, in order to reach a consensus among the whole panel on the direction of developing the TB curriculum, these teachers are also recommended to participate in the project, thus achieving a management committee consisting of the whole staff of the English teaching panel.

2.5 Participation of other members of the English Panel

     An additional advisory sub-committee is suggested to be formed by those teachers who are not directly involved in the TB project. The role of such a committee includes:

· Observing the lessons carried out through the TB approach by the teachers in the S.1 & 2 and S.3 sub-committees and giving immediate feedback to such teachers informally.

· Implementing formal evaluation procedures as a team of external assessors (for the two ELT specialists only).

· Attending the meetings of the management committee, as listeners with no specific obligations but are welcomed to express their opinions at any time during such meetings. 

In short, the hierarchy of the management committee for the TB project is presented in the following organization chart:
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3. Staff Training

It is widely accepted in the education field that teachers of all subjects, not only the English ones, need to be equipped with three types of knowledge: content knowledge, pedagogical knowledge, and pedagogical content knowledge. Thus, training of the teaching staff in response to the launching of the TB project is advised to focus on all three aspects.

3.1 Training on Content Knowledge

    Obviously, when the English subject is concerned, the content knowledge refers to that of the English linguistic system, which can be further classified into two categories. The first category comprises the ‘forms’ of the language (as discussed in 1.3), which involves the teachers’ mastery of all such language items as grammar, vocabulary and the four skills. Since these components are to a large extent assessed in the benchmarking tests newly launched by the Government, the school should encourage the English teachers, especially those who are not exempted from the test, to take relevant courses and to thus get qualified as soon as possible.  

     The second category, on the other hand, concerns the teachers’ proficiency in using the above language items appropriately in real-life contexts. As discussed in 1.1, TB curriculum involves students performing tasks that are authentic and relevant to their daily life contexts. Thus, one would expect the need of the teachers to be equipped with a sound understanding of language appropriateness in addition to language accuracy. In view of this, the school can invite some lecturers from local universities or HKIED to organize some workshops on topics related to this appropriateness issue, like pragmatics, sociolinguistics etc. These workshops should be open to all members of the panel, so that the trained ELT specialists can function as peer-tutors and help the untrained teachers along the progress. Besides, in such workshops, discussions must be provided on ways of ‘tailor-making’ and modifying authentic materials in which English is used (e.g. newspaper cuttings & TV clippings) according to the needs and abilities of the students, and to use them as teaching aids or inputs for the tasks, so as to increase the authenticity of such tasks. In addition, teachers should be informed of the procedures and potential of using the real language computer corpuses (e.g. the ‘Bank of English’) in their own teaching, like extracting authentic examples of the use of a particular grammar item for presenting to the students.

3.2 Training on Pedagogical Knowledge

Pedagogical knowledge involves two levels of orientations, with the first being the theoretical orientation which involves teachers’ understanding of those theories concerning such areas as ‘second language acquisition’ and ‘individual learner differences’, while the second orientation being the practical one, and involves the actual skill level shown by the teachers in their daily practice. While the latter may be gradually accumulated through the teachers’ teaching experience, the former needs to be formally acquired. In view of the fact that there are five teachers in the core implementation team who have not received any professional training in education, the school is advised to take some measures to facilitate these teachers’ studying such part-time professional courses as B.Ed. or P.C.Ed. at the local institutions, like reducing the amount of administrative duties of these teachers. Apparently, this may sound unfair to teachers of other subjects, especially those who also want to take such courses. However, when one considers the extra work load brought forth to the English teachers in the core implementation team of the TB project, it would become justified to have such duty reductions.

Apart from the above, training is also needed in knowledge about the task-based approach itself. Since this approach to language teaching is not familiar to most members of the English panel, one would expect these teachers to have developed at least a basic understanding of it before they can adopt it in their daily practice. In response to this, the panel chairperson, together with the ELT specialist, is going to collect some basic readings (e.g. books and journals) about this particular approach, during which advice from the University lecturers can be seeked so as to ensure that the readings collected are well-written and applicable to the school context. Afterwards, these readings are to be shared among all panel members, and each of them should prepare a written summary of the main ideas of their respective readings and some insights into how and what contents of such readings can be applied in the school context. Finally, seminars will be arranged constantly for these teachers to share their summaries and insights, which will then be followed by discussion sessions on such insights. It is hoped that members of the panel are equipped with a theoretical foundation about teaching through the TB approach after a series of these seminars and discussions, so that they are in a better position to set and implement the TB project.    

3.3 Training on Pedagogical Content Knowledge

    Pedagogical content knowledge requires teachers’ integration of their content knowledge (4.1 above) and pedagogical knowledge (4.2 above), and it specifically involves their ‘filtering’ the subject knowledge that is to be taught, and presenting such knowledge in ways that facilitate the students to acquire. In other words, it entails knowledge on how to make the subject knowledge more ‘learnable’ on the part of the students. Specifically, if the TB curriculum is concerned, pedagogical content knowledge refers, in addition to the above, to how to maximize the learning outcomes of the students after they perform the language tasks. 

    In view of the fact that there are quite a number of schools which are also at their initial stages of implementing the TB curriculum, it is advisable to form an alliance with these schools. Within such an alliance, teachers of these schools will have to meet constantly and share both the successful and unsuccessful experiences of teaching through such an approach. (This idea of school alliance is similar to the concept of district school networks which is recently advocated by the Education Department.) Besides, if such a network of partnership schools is established, a larger number of professional teachers from different schools can be grouped together to set the language tasks and to solve those problems which are commonly faced, thus achieving more effective tasks and solutions to the problems.

     Alternatively (or additionally), the school can contact the Faulty of Education of the local universities to find out whether they are interested in doing research in this particular area of TB learning. (One such example of this type of joint school-university research project is the UPDP Project of the University of Hong Kong). If there are some co-operations between the school and the universities, both the teachers in the former and the researchers in the latter can benefit form each other: While the teachers can act as participants in the research and help the researchers collect the data that they need, they can receive professional training from these researchers (who are probably university lecturers as well). Even after the research, the two parties can collaboratively work out possible ways to improve the implementation of the TB curriculum and the implication section of such research may shed light on such improvements as well.

4. Ongoing Management & Evaluation

     Since the TB project involves a complete reform of the English curriculum of the junior forms, there should be a careful mechanism on its management and evaluation.

4.1 Ongoing Management  

     After the start of the TB curriculum, the two sub-committees (S. 1 & 2 and S.3) will meet individually for about 20-30 minutes every week. During such meetings, the members can reflect on the progress of the students over the week and to discuss the problems faced. They will then have to suggest any modifications needed in the lessons of the following week as well. 

      In addition, the leaders of the two sub-committees will also meet every two weeks so as to let the panel chairperson informed of the latest progress of the TB curriculum at the S.1 & S.2 levels on one hand, and to enable the teachers of at these levels to receive any necessary help and support from the school on the other.

      In addition, all members within the management committee will have to attend monthly general meetings, which is to be chaired by the vice-principal. During such meetings, besides the above discussions on the problems and the progress of the TB curriculum implementations, the committee will have to make all major decisions about the project, like those involving resource allocations. 

      Finally, at the end of each school term, the panel chairperson and the vice-principal will collaboratively write a progress report summarizing all such aspects about the implementation of the TB curriculum in that particular term as budget, training programmes organized for teachers and the evaluations of the learning outcomes of the students. Such a report will be submitted to the principal and the school management committee and the panel chairperson will attend meetings of accountability if necessary.

4.2 Evaluations

The evaluation mechanism of the TB project is divided into three parts:

1. Peer-evaluations

2. Students-evaluations

3. External evaluations 

4.2.1 Peer-Evaluations

To begin with, the leaders of the two sub-committees within the core committee will be required to observe the lessons carried out by each of their members at least twice a month. During such observations, the leaders will have to fill an evaluation form and give some immediate feedbacks after the lessons. The leaders will then have to keep such evaluation forms in separate portfolios for each of their members and write reports on their teaching performance at the end of each school term. 

4.2.2 Student-Evaluations

Second, the overall TB project and the individual teachers’ performance will also be evaluated by the students. This will be done through a questionnaire that all students from S.1 to S.3 will have to fill at the end of each school term. After analysing the responses of such questionnaires, a number of students with both positive and negative feedback will be selected from all the three forms to attend a semi-structured interviews conducted by the panel chairperson and the other ELT specialist in the core committee. The aim of having such interviews is to achieve a more comprehensive understanding of the perceptions of the students, who are the ultimate ‘consumers’ of the curriculum, and to thus modify it to better suit their needs and abilities.

4.2.3 External Evaluations

Third, in order to ensure objective evaluations of the project, some forms of external assessments by those who are not directly involved in planning and implementing the projects should be adopted. Based on this underlying rationale, the two senior ELT specialists of the school are to form an independent evaluation team (as discussed in 2.5 above). Such a team will be responsible and autonomous for carrying out formal evaluation procedures over the whole projects, and they are empowered to observe any TB lessons conducted by any teachers in the ore committee, including the panel chairperson. This team is directly accountable to the principal and they will have to write an evaluation report by the end of each school term, targeting on the strengths and weaknesses of the project, and provide recommendations for further improvements. In addition, if the alliance with other schools and with the universities suggested in section 3.3 are formed, teachers and lecturers from these partnership institutions can be invited to participate in the evaluation work of the TB project through different forms, thus further enhancing the objectivity of such evaluations.

Finally, before the actual implementation of the TB curriculum, a pilot module which lasts for three weeks will be set for one class of S.3 students (‘recruited on voluntary basis) in the coming summer holiday. The primary aim of this pilot module is to let the core committee members to have some practice before they actually implement the TB curriculum in the next school terms. In such module, all the evaluation procedures described above will be tried out and after that, the whole module will be evaluated with a formal report written by the panel chairperson. This report will serve as a basis for subsequent identification of the areas which need final modifications and for actually making such modifications before the start of the next school term.
5. Resources & Budget

In this section, the resources needed in implementing the TB project and the budget needed for providing such resources in the coming school year will be discussed. 

5.1 Human Resources

     As shown in section 2, the implementation of the TB project causes extra workload for all members of the English panel, especially those involved in the core committee. In view of this, and in order to allow these teachers to focus on curriculum planning and monitoring, the panel suggests employing a full-time teaching assistant, who will specifically be assigned to help the committee members to prepare various teaching aids. Such teaching assistant should attain at least S.5 level, who can thus master ordinary English instructions from the teachers, and should be familiar with using such computer hardwares as scanners and softwares as Coral Draw, so as to prepare computer-aided teaching materials. Moreover, the priority should be given to the old students of our school, since they are more familiar with our teaching contexts and the requirements of the teaching staff. The salary for a teaching assistant of this type is about $6,000 per month in other schools, so the panel would advise the school to offer this salary as well. Thus, the cost for employing a teaching assistant in the next school year will be $6,000 X 10 months = $60,000

    Besides the teaching assistant, in organizing the workshops on language appropriateness (as discussed in 3.1 above), the school will have to pay for the salary of the university lecturer(s). The cost for a two-hour meeting is estimated to be $800, and there are planned to have eight meetings altogether in the workshop. Thus, the annual cost for that will be $800 X 10 meetings = $8,000.

     Finally, if the school network and the joint university-school research relationship as suggested in section 3.3 are established, the school will have to invite teachers and lecturers from these partnership institutions to organize seminars or training sessions for the teachers in our school. Hopefully, this will not cause any salary expenditure of the school as such seminars and training sessions will be stated as one condition for the co-operating relationship between these institutions and our school, and thus only a little sum of money reserved for buying souvenirs is needed (as discussed in 5.4 below).

Total Cost for this section: $60,000 + $8,000 = $68,000 
5.2 Books and other Teaching Materials

     In implementing the TB project, two types of books are needed. First, as discussed in section 3.2 above, a collection of basic readings about the TB approach is to be kept in the school and shared by the panel members. This involves buying about eight to ten new books and the journals can be reproduced from the university libraries for free or through subscriptions to such computer systems as ERIC. The total cost for that is estimated to be $5,000 for the next academic year.

     The second type of books needed for the TB project are the new sets of textbooks and other supplementary teaching materials that are written based on the TB approach and are published by the various local publishers. Actually, complimentary copies of such textbooks and materials may be provided upon special requests to the publishers and thus the school may hopefully avoid spending any money on them. However, in addition to the local textbooks, the panel may need to order some teaching resource or activity books from publishers in the foreign countries since the TB approach has been maturely and successfully adopted for teaching in those countries. Thus the quality of their books can be assured, although they may need some modifications to suit the local context. The cost for such books is estimated to be $3,000 for the next academic year.

Total Cost for this section: $5,000 + $3,000 = $8,000
5.3 Strengthening Multi-media Teaching

In setting up the TB curriculum, the English panel suggests strengthening the use of multi-media in the daily teaching, so as to stimulate the students’ thinking and captures their attention by presenting inputs for tasks and subject knowledge through a number of different media, in addition to the traditional chalk-and-board. Besides, multimedia equipment can significantly facilitate the students’ performing certain types of language tasks, and increase the authenticity of such tasks. For instance, the use of a video camera in ‘role-play’ tasks in which the students have to act as journalists can make the students better experience the jobs of journalists (‘experience’ dimension of the aims of TB learning as discussed in 1.2). Besides, filming the students’ performance during such tasks can effectively enhance the teacher’s doing follow-up feedback and teaching with the students, and this idea is similar to the concept of ‘micro-teaching’ which has widely been advocated in the education field.

The specific equipment suggested by the panel is listed in the following table:

	Item
	Cost

	Two sets of LCD projectors + Portable Screens
	$30,000

	One set of Digital-Video (DV) camera
	$8,000

	One set of Digital Camera
	$3,500 

	Strengthening the Equipment in the Multimedia Learning Centre: e.g. adding ‘Inter-coms’ for allowing teacher-monitored whole-class and small-group discussions
	$40,000


Total Cost for this section: $30,000 + $8,000 + 3,500 + 40,000 = $81,500
5.4 Miscellaneous 

Finally, in implementing the TB curriculum, like other curricula, a sum of money has to be reserved for miscellaneous expenditures, and such expenditures for the next year are summarized in the following table.

	Item
	Cost

	Stationary (including the video tapes and films etc.) 
	$6,000

	Food & Drinks (for the seminars & training sessions)
	$4,000

	Souvenirs (for guest speakers during the seminar)
	$1,000

	Photocopying (for both teaching materials and reading materials for the teachers)
	$3,000


Total Cost for this section: $6,000 + $4,000 + 3,000 + 1,000 = $14,000
5.5 Total Budget & Funding

Total Budget:

	Section
	Cost

	Human Resources
	$68,000

	Books & Reading Materials
	$8,000

	Multimedia Equipment
	$81,500

	Miscellaneous
	$14,000

	Total
	$171,500


As shown in the above table, the total expenditure needed in implementing the TB curriculum for S.1 – S.3 in the next academic year is estimated to be $171,500. Hopefully, the school will not need to pay this total sum, as the English panel is going to write a proposal to apply for the Quality Education Fund, and if the joint research project with the universities is conducted, part of the expenditures may be paid by the research fund offered by the universities. In view of these, the school may need to spend not more than $50,000 on this project, but the actual amount is still subject to the two other sources of funding. 

6. Sample Scheme of Work

In this section, the draft of a scheme of work for the S.3 curriculum of the first school term is presented. Such scheme of work consists of three separate modules, and these modules, together with their constituent units and tasks, are summarized in the following organization charts. For clarity sake, only one to two sample tasks are listed under each unit; but in actual implementing this scheme of work, more tasks will be added.

In view of the different nature of tasks and topics involved, one would expect the three modules listed above to have different language foci and learning targets. In the following table, the major language foci and the learning targets that will be stressed during the implementation of these three modules are presented.

	Module
	Language Functions/Skills
	Grammar
	Vocabulary
	Learning Targets

	
	
	
	
	Knowledge
	Interpersonal
	Experience

	Entertainment
	-Expressing own ideas, both orally and in written form

-Responding to others’ ideas


	-Present & Past tenses

-Modal verbs: should, must, ought to etc.  
	About the films: character, director

etc.
	-Briefly grasp how to review songs & films

-Understand better the pros and cons. of different sorts of entertainment 
	-Express effectively their own ideas to their peers
	-Aware of the ungrammatical nature of ICQ messages

-Appreciate, not just watch or listen to, English Songs and films 

	Health & Fitness
	-Arguing & rebutting 
	-Reported speech

-Comparative adjectives
	-Food Additives
	-Grasp the basic skills of writing reports

-Develop a better understanding of how to keep healthy 
	-Work Collaboratively with peers. 


	-Combine drawings & use of English to form a meaningful whole 



	Hong Kong
	-Making and answering requests
	-Passive Voice

-Use of connectives
	Adjectives describing goods & HK


	-Know more about HK 

-Develop better skills in oral presentations
	-Present in front of an audience
	-Introduce HK to tourists

-Experience the potential of dramas in English Learning


7. Sample Task 

      To further illustrate the above scheme of work, one particular task is selected to be further elaborated, and that is the sample task in the unit of ‘tourism’ of the third module ‘Hong Kong’. Actually, the context of this task is that the students in our schools are being invited by the Hong Kong Tourist Association to introduce, in small groups of four to five students, different aspects of Hong Kong to the tourists during a tourist seminar (Two of the letters that will be used to introduce this context to the different groups of students are attached in Appendix 1). 

Since this is an oral activity that focuses on students’ public speech skills, a pre-task activity of teaching such skills will be carried out first. During that activity, such public speech skills as voice and gestures will be generally introduced through teacher-student discussions on a video-tape of other students’ oral speeches, which is then followed by an explicit teaching of the points to note concerning such skills (the PowerPoint file written for such teaching is attached in the disc in Appendix 2). 

     In fact, this task adopts the ‘spiral progression approach’ as discussed in section 1.5 above, in the sense that the students will be expected, and actually guided to make use of their understanding about the topics in the previous units of the same module (i.e. about food, shopping etc. in Hong Kong) to prepare their presentation contents during the seminars. Besides, in order to further facilitate the students’ preparing their presentation contents, some authentic tourist leaflets from the Hong Kong Tourist Association are collected and distributed to the students [Appendix 3] and worksheets will be provided for guiding the students to extract important information from such leaflets (two such samples are attached in Appendix 4).

     In addition, during the students’ presentation (‘while-task’ stage), those groups who are not presenting will be asked to take the role of tourists and assess their presenters’ performance by filling an evaluation form [Appendix 5]. The students’ responses in such forms, together with the ones filled by the teacher, will then serve as the basis for follow-up discussions on students’ performance in the seminar and how they can improve (‘post-task’). Finally, the teacher will distribute another worksheet on the oral presentation skills which serves to consolidate students’ awareness of such skills.

*****The sample task presented above only serve as samples illustrating teaching and learning through tasks, and there may be a need to simplify the materials or reduce the number of foci of the task so as to better suit the ability and need of our students.****    
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Formative Evaluation Form of learning Tasks:


Task:________________    Name of Student:________________ 


Nature:______________    Language Items involved:________ ___________________________





Descriptions:


1. The student are able to:________________________________ ______________________________________________________________________________________________________________


2. The student are partly able to:_____________________________ ______________________________________________________________________________________________________________�3. The student has not mastered:______________________________
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Oral interviews


Discussions          


Projects


Dramas and Performances
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