Introduction

In recent decades, there had been a gradual development of guidance service in our education system. In 1990, Education Commission Report No. 4 even proposed the ‘Whole School Approach’ to guidance, which assigned the guidance responsibility to all teachers. Although such an approach has aroused much concern and feedback in the field (e.g. Hui, 1991), it has not yet been widely adopted in local secondary and primary schools. However, in the beginning of this year,  

Teaching Program Introduction/ Underlying Rationale

This education programme consists of three activities which are to be incorporated in five English lessons of the Secondary three class that I was teaching. The prime focus of  all the three activities is at what M.C.Shaw (1981, quoted in Hui, 1994, p.54-55) defined the ‘primary level of prevention’ of school guidance work,  namely promoting mental health and holistic growth of students through developmental programmes, with some attention paid to the secondary level (i.e. early identification and intervention of students’ problems) as well. The reason for selecting such a focus is two-fold. First, as revealed in appendix one, a large proportion of the school’s guidance service by the guidance team is remedial in nature
, which confirms the finding of Hui’s (1992) study that low band schools, including the one concerned in this paper, ‘assigned a higher priority to case work referral’ than to developmental group programmes (Hui, 1994, p.45). Thus, in order to achieve a balance between the provision of developmental and remedial guidance services which is necessary for providing a  “Whole School Approach” for all students (Hui, 1991), it is necessary for the class teachers to complement the guidance team by establishing developmental programs
.  Second, in view of the fact that tertiary prevention usually involves expertise of the professionals in counseling students with serious problems, class teachers with no previous training in the guidance discipline have only limited functions to perform. Thus, it would be more effective for them to focus their effort on  primary and secondary prevention and so that a better division of labor can be achieved together with the specialists who cater for tertiary prevention.

Besides, all the three activities involve student collaboration work in the form of small groups. This is to respond to the great importance that the adolescents usually attach to peer relationship (Hui, 1994, p.12):  through completing the tasks together, the students are hoped to develop mutual acceptance and even appreciations of each other, thus improving their reported problem of poor interpersonal relationship. In fact, the use of the group approach also fulfills the expectations of the students who, according to Hui’s (1998) study, look to more group programmes as ‘ a means of school improvement in guidance’ (p.445). 

Finally, the guidance programme is integrated into the subject teaching curriculum (English in this case) instead of being implemented separately during such other lessons as class teacher periods.  This is because seeing the tight lesson schedules of both the teachers and students, one would not expect to have  enough time for the continual implementation of the whole programme during such periods. In fact, the insufficiencies of the latter ‘supplementary vitamin approach’ was criticized by McGuiness (1989, quoted in Hui, 1991), and was regarded by Hui (1991) as inconducive to the implementation of the ‘Whole School Guidance Approach’.

In the following, the lesson plans for the three activities of the programme will be presented respectively, which are followed by a description of  each of them, the problems that may be encountered and the solutions to deal with such problems. 

Double Period 1&2: “Who am I” (Exploration of the ‘Self’)

- Student Appraisal Services (Miller, 1978, quoted in Hui, 1994).

Guidance aim: -  to let students understand deeper their own traits and to recognize the possession of such traits through self-report and peer-feedback.

Subject teaching aims:-   to revise and reinforce the newly taught vocabulary items for describing personality traits   

-    to train students the skills of making up complete texts from a list of words/phrases

-   to provide opportunities for students to speak up in front of a group of audience                               

T: Teacher Ss: Students

	Time alloc-ated /mins
	Teacher’s (T) Role
	Students’ (Ss) Role
	Activity (act.)

Descriptions:
	Remarks

	5
	Explains briefly the constituent activities and the aims of the whole programme.


	-Listen to T talk

-Raise any opinions concerning the activities
	Program Introduction: raising Ss’ consciousness about what they will do and thus their enthusiasm and participation  
	T collects any opinions from Ss and check if there is any possible modifications in the following activities after the first lesson to suit Ss’ needs.

	6
	- Distributes the prepared contract forms [Appendix3]

- Explains the responsibility Ss need to bear after signing it and reads aloud the contents together with Ss.

-After getting every S’s agreement, T asks them to sign the contract and collects them
	-Read carefully every detail of the contract and suggest any necessary modifications

-Read aloud and then sign the contract.
	Contract-Signing
	-Content of the contract mainly requests Ss to behave well and participate fully throughout the program

	10
	Explains the details of the first activity—“WHO AM I?” step by step:  

(Step1)-T first writes down 30 vocabulary items concerning personality, likes, dislikes, ambitions, strengths, and weaknesses on the background.

-T then distributes a worksheet  to each student and asks them to write down 3 vocabulary to describe each of the above six categories, the list on the blackboard  

-T reminds Ss not to write down their names on the sheets
	-Write down the total 18 words/phrases on the worksheet.

-Keep the sheets secret and  not to discuss with each other.
	“WHO AM I”

Preparation 1(T & Ss collaboration).
	-Of the 30 vocab. items, half are common ones that Ss are supposed to have encountered, the other half were just newly taught  deliberately  for this activity in the previous lessons

-Ss may make use of their own vocabulary to describe themselves

	6
	(Step2)-Gets Ss in groups of 5 on their own choices and collects the sheets of each group

-T then mixes the five sheets of each gp and then gives them back to the gps from which they are originally collected
	-Get into groups as quickly as possible and hand-in the sheets 

-If Ss receive their own sheets, they have to report back and ask for an exchange 
	Preparation 2 

(T & Ss collaboration).
	T should reinforce that throughout the activity Ss must not tell others what they have written down

	8
	(Step3)-asks Ss to read through the sheets they receive and be prepared to make a 1.5 minutes presentation of the content, using the 1st person pronoun I with an example given to Ss: I like…, and I hate… etc, irrespective of the fact that they are not the writers of their received sheets.
	-Try to link the vocabulary into a short piece of discourse and jot down some notes and rehearse quietly if necessary
	Preparation 3 (Ss-oriented, T takes an assisting role)
	During this period, T walks around each group and offer any necessary linguistic help to the Ss.

	10
	(Step4)-invites one volunteer from each group and asks him/her to start presenting to his/her group members. 

-Then, after the first presentation, T asks the other gp members to guess which gp member is the “I”.

-Marks down the gp(s) who have made the right guess and invites the second member to present, so on and so forth.   
	-Volunteer and decide the sequence of presentations among themselves

- present in the decided order and after each presentation, all gp members discuss and guess who “I” is.
	Ss presentation
	T still wanders around each group to facilitate ad encourage Ss presentations and maintain a reasonable level of classroom discipline. 

	15 
	(Step5)-After the game, T announces which gp does best and presents a small prize to its members

-T then asks each group to give comments on the sheets that each member prepares, with reference to appropriateness of the terms used, and any other suggested terms for that particular individual.   

-T finally emphasises the need to respect the individual differences of the Ss as shown in the different sheets 
	-seriously discuss among the group members the list of items written down by each member, and to give each member sincerely the comments
	S evaluation and feedback-giving
	T must try to encourage Ss to give positive comments so as to upraise their self-concept and to  avoid and treat a.s.a.p. any personal attack.   



	5
	-Concludes by explaining that the revised list of items are the main constituents of ‘self-concept’, and invites Ss to consider them thoroughly so as to get a better understanding of the self.

-Gets immediate feedback form Ss concerning the effectiveness and nature of the activity
	-Give feedback to T

-Ask any further questions concerning the nature of ‘self-image’
	Conclusion
	T arranges individual discussions of the personal characteristic lists with those who are interested.




This activity is set to make students develop a deeper understanding of themselves. Such an understanding is essential for them to set their personal goals and to maintain the motivation to achieve such goals, without being easily tempted to do illegal things. Moreover, through making students identify and recognise their own strengths, their self-esteem and confidence can be raised, and a positive self-image can be formed. Moreover, as Biggs & Watkins (95) pointed out, self-concept is a major determinant of  students’ academic achievements, thus, it is hoped that, through such an establishment of positive self-image, students’ academic related problems can be solved or at least improved. Actually, this type of self-exploration activity also fulfils aim of education related to personal and physical development set by Curriculum Development Council(CDC), i.e. ‘to help Ss to learn about themselves; to develop a positive and realistic image…’(CDC, 1999).. It is this need for ‘realistic image’ which makes the students’ feedback to themselves and to others in the activity important. 

Moreover, during the competition, It is the students’ degree of awareness of each other’s individual differences that determines their success in making the right guess of the unique ‘I’ that is being described. Through this identification and reinforcement of the differences, it is hoped that students will understand themselves more not only in terms of their personal traits, but also the uniqueness of such traits. Teacher can then go further by highlighting the significance of respecting these individual differences in maintaining the society’s harmony and in establishing successful interactions with others.

Finally, the contract-signing activity at the beginning of the lesson is hoped to build a working alliance (Greenson, 1965; Zetel, 1956, quoted in Meier & Davis, 1993) between the teacher and the students, in which both parties mutually respect and cooperate with each other.  

Despite the above, a number of problems are expected in implementing the activity. First, students may not be serious enough in signing the contracts, since this is a completely new concept to them. Thus, the teacher needs to emphasise the consequences of breaking the contracts and follow its contents strictly, and to teach the students to pay the necessary attention in signing any contracts in future. Second, in allowing students to get into groups on their own, they may only form groups with their friends, and some ‘unwelcomed’ students may be rejected by all the groups. Hence, the teacher is advised to explain clearly the requirements (e.g. number of students in each group and the inclusion of all students) of forming the groups and limit the amount of time for students to do so. If the requirements are not met after the assigned period, the teacher will have to reform the groups himself. Third, students with low self-esteem may diminish their own strengths and thus not be able to select the vocabulary to report them, especially in the presence of those classmates who are used to teasing others. To deal with this problem, the teacher needs to require all students to report their strengths and to emphasise that there is no superiority among the different strengths. If there still exist students laughing at others’ reports, teacher can ask them to report openly their own strengths and weaknesses to the whole class, who will then probably be laughed at by others. However, even with these measures, some students with very low self-esteem may still fail to identify their strengths and other traits, the class-teacher hence needs to pay attention to identify these students during the activity and to arrange individual counselling sessions for them (i.e. secondary prevention). 
Double Period 3&4: Educational and Vocational Exploration

· Information Services (Miller, 1978, quoted in Hui, 1994)

Guidance aims:-   to raise students’ awareness of the significance of educational achievements on finding desirable jobs in future.

-    to make students explore the skills of using of internet and other sources of career information in getting a job.

-  to make students aware of the importance of the match    

between personal and career traits and  to let them practise the matching process.

Subject teaching aims:- to make students practise skills of extracting, summarizing, and organising information, and those required in writing application letters

	Time alloc-ated /mins
	Teacher’s (T) Role
	Students’ (Ss) Role
	Activity 

Descriptions:
	Remarks

	5
	-asks Ss to form the same gps as in the previous lesson & discuss among themselves to decide a career (ambition) that they most want to develop.
	-discuss and vote (if necessary) to achieve a career that they like most.
	“Job Exploration— Educational Influences”

-preparation 1

-S Discussion

 & Decision- making
	T should prevent the gps from selecting the same career so as to provide information about more fields. This can be done by a ‘first-come-first-register’ basis 

	15
	-arranges each gp to share one computer (at the computer room or the library) which is connected to the Internet

-Provides a list of job-finding homepages and asks Ss to browse them and to download a hardcopy of 8 advertisements offering vacancies in the career that the gps choose
	Click into and explore the homepages to search for the required advertisements and download them
	Preparation 2

Information Collecting
	Eg.s of the required local homepages include:

www.jobsDB.com
www.jobAsia.com
www.jobsonline.com
If there exists any technical problems for providing computers, T can distribute the most updated version of ‘Recruit’ magazine and asks Ss to browse it for the required ads.

	8
	-asks Ss to identify the minimum academic attainments required as listed in the 8 ads.

-then asks Ss to continue browsing for jobs that they are already capable of applying.

-asks Ss to jot down the respective job nature/types.
	-Compare the educational requirements in the ads. & highlights the one with minimum requirements 

-Continue to search for the required jobs through the web or ‘Recruit’
	Preparation 3

-Data collecting
	Jobs that the Ss can pick up are probably those which require Form 3 graduations or even lower.

	5
	-generalises from the data collected so far and discusses with Ss the significance of educational achievement in job finding in the local labor market. 


	Express their opinions on the findings and check if T talk is objective enough
	T & S discussion and sharing 
	T must remind Ss to be aware of the misleading ads. that may impose on them false images or fantasy in finding jobs.



	Conclusions that T probably can draw:

1. Most, if not all, the jobs desired by Ss have educational requirements higher than secondary three level. Thus, Ss need to work hard to achieve those requirements if they are to fulfil their ambitions

2. Very few jobs can be found for which  the S.3 graduates can now apply. For those found, the salaries are very low and prospects are very limited. T must correct any misconception of the Ss that if they quit studying now, they are still secure in finding manual jobs if  they don’t mind hard work. Seeing the rapid economic restructuring in HK, this is no longer the case.

	12
	-distributes  task sheet 1 to the Ss [Appendix4].

-asks each gp to analyse the set of ads. again, this time requires them to identify other requirements, conditions of success, advantages, and prospects of the career selected with the aid of the task sheet. 
	-read through instructions of the task sheet and follow the instructions to complete the task (discussion among gp members are encouraged so as to allow peer complementation in order to make the lists more comprehensive)
	“JOB EXPLORATION—Understanding Job Nature”

-Student Discussion +

Task Completion
	-T walks around to ensure not only that all Ss are on-task, but that the they use completely English but not Chinese in accomplishing  the tasks, as this is also a language teaching task 



	5
	-collects all the sheets from the Ss and then allows them to have a 5-min break

-during the break, T has a quick glance at the sheets to see whether any of them needs modifications

-photocopies the sheets so that each S has a collection of the information of all the careers 
	Relax themselves and raise any questions and comments about the activities
	Break
	

	10
	-asks Ss to go back to their own seats –‘degrouping’

-distributes the  set of copies and the self reflection vocab. lists done in the previous lesson to each S.

- distributes task sheet 2 [Appendix5], asks Ss to identify the career discussed in sheet 1which best matches with their own vocab. list

- gives guidance to any Ss who are puzzled.
	-matches the careers with their own personal traits.

-identifies the most suitable career.
	“JOB EXPLORATION—Matching”
	If possible, T invites Career  Guidance Master/Mistress to give comments collaboratively to the Ss, so as to provide Ss with more professional advice.    

	20
	-revises general guidelines and hints in writing job application letters

-asks Ss to write a short letter for applying the particular job that they have identified.
	-based on the information of the  job and personal traits, Ss writes the letter.
	“JOB EXPLORATION—Matching”:

Reinforcements
	T must urge Ss to highlight the match between the job and the personal traits so as  to increase their chances of being employed.

	10
	-concludes the whole matching activity by discussing briefly the significance of  such a match with Ss

-restates the importance of academic achievements in finding desirable jobs.
	Brainstorms and expresses their opinions on why there should be a match between the two traits
	“JOB EXPLORATION—Matching”:

Discussion on why there should be a match
	T should state clearly that the above matching only  provides a brief framework of such processes and Ss need to explore the career and personal traits more fully themselves and matches the two seriously when selecting their careers in future. 


This activity is actually set to incorporate, in addition to personal guidance, career guidance into the English curriculum. This is to respond the S.3 students’ generally expressed concerns about the dilemma of finding jobs or continuing their studies after this academic year. There are altogether two messages that are intended to be brought forth. The first is the significance of educational attainments in getting a desired career. Although this concept has long been instilled in every Chinese since his/her early childhood, youngsters nowadays may think it is outdated. Their perception are reinforced  by the emergence of such highly-paid occupations which do not require much education as direct-selling agents in the past two decades. It is only through their own explorations of the difficulties of those who do not have much academic attainments in finding jobs can the Ss gain an awareness of the importance of such attainments in reality. Students’ learning motivation, then, are hoped to be raised extrinsically, which in turn contributes to solving their described academic problems. Second, for those who still want to quit studying, the activity also informs them the need to match their personal traits with those of the different work conditions, which is widely stressed in the career counselling discipline, like Parson’s trait-and-factor model’ (quoted in Zunker, 1998).

In fact, in addition to the students, their parents should also be invited to attend this doubled period, so that the above information is conveyed to these ‘significant adults’ of the students as well. This helps modifying the mistaken attitudes of the parents with low academic expectations on their children and in turn makes them exert positive influences in enhancing the educational environment of the students. In other words, what Hui (1994) called ‘indirect services’ of primary prevention are provided for the parents to complement the ‘direct services’ to the students. 

In implementing this activity, there are two potential problems. First, some students may lack the English proficiency to comprehend the English recruitment advertisements. Therefore, the teacher  may need to allow them to read the Chinese version of these advertisements as data input instead. Second, some students may have developed the so-called ‘learnt helplessness’ in the sense that although they understand the significance of educational attainment in getting desired jobs, they have deep-rooted brief that they will not be able to achieve such attainments. For those students, the teacher may need to, with professional help and advice, offer counselling services to raise their academic self-esteem, and to coordinate with the career guidance teachers in ensuring students to be informed of all the possible choices that they have (secondary prevention).

Lesson 5: Life Skills training 

· Information Services (Miller, 1978, quoted in Hui, 1994)

Guidance aims:  -  to equip students with the skills in planning in general: decision-making, problem-solving and in human interactions.

- to sum up the whole program by restating and evaluating all ideas covered.

Subject teaching aims: - to provide opportunities for students to achieve a task through group oral discussions

	Time alloc-ated /mins
	Teacher’s (T) Role
	Students’ (Ss) Role
	Activity

Descriptions:
	Remarks

	5
	-brings Ss to the playground and gets them back into their gps

-distributes each group one piece of newspaper and draw two parallel lines on the ground which are about 2.5m apart.
	-get into gps and each group stand behind the two lines with a 0.5m distance between them.
	“AMAZON RIVER”—Preparations 
	-the distance between the two parallel lines may be adjusted according to the average heights of the Ss. 

	3
	-explains the instructions of the game:

Suppose all the Ss are now at one side of the Amazon river and are chased by a gp of lions. Now all they have is a piece of floating material (newspaper), they have to use it to cross the river but there is one important condition, i.e. they have to cross it “together” and the lions will arrive within 10 mins.
	-Listen carefully to every detail of the instructions and ask any questions that they have 
	“AMAZON RIVER”—

Giving Instructions
	-T may explain small differences in gp sizes will not affect the fairness of the game since more people to achieve the solution also means more people to cross the river.

	10
	-announces the start of the game

-during the Ss’ discussion, T should approach each gp to observe their problem-solving process
	-discuss and plan how the gp can escape from the lions
	“AMAZON RIVER”—

Game in progress
	-T must encourage Ss to think what is meant by “together”, and must not answer Ss’ questions concerning it since this is the key to the solution.

	3
	-asks each gp to perform their plans and check if their solutions are feasible. 
	-‘cross the river together’
	“AMAZON RIVER”—

Presenting solutions
	-there is only one possible solution, i.e. putting the piece of newspaper at the middle of the river and the gp members jump onto and then out of the paper to the other side one by one, but they should all  go hand-in-hand until everyone has crossed the river, so as to fulfill the “together” criteria

	10
	-shares the observation results in the Ss’ problem-solving process and discusses with them the difficulties encountered in such process, with special attention paid to the cooperation between the gp members, the characteristics of each plan and how the decision of adopting the final plan but not the others is made

-gives examples of and guidelines on how the above findings can be used in Ss’ daily life situations
	-reflects their feelings in the previous activity.
	“AMAZON RIVER”—

Reflection & Discussion
	-T must emphasise that whether or not the Ss achieve the solution is not as important as the problem-solving process itself.

-It is likely to observe different patterns of collaborations and planning among different gps. T can analyse the merits and demerits of these patterns so as to give Ss some general guidelines in planing and interacting with others

-T can also make use of these merits/demerits  to convey the message that there is no one best way of planning and interacting with others, and Ss have to explore the ways that most suit their traits.

	15
	-distributes back the contracts and the expectation forms to the Ss.

-compliments and thanks Ss’ contributions throughout the whole program

-discusses with the Ss whether their expectations have been met or not 
	-give comments over the strengths and weaknesses of the program
	Conclusion of the entire program
	Through recognising Ss’ contributions to the success of the program, T can empower and encourage them to start planning for their future and to face any difficulties in such planning process confidently. 




Through making students solve a problem collaboratively, this activity aims to  enhance their planning, decision-making and interpersonal skills, which are all important dimensions  for their ‘whole-person’ development,  a widely advocated educational aim in recent years and an essential constituent of the ‘Whole School Guidance Approach’ (Hui, 1991, p.23). Besides, instead of directly teaching the problem solving skills, this activity is set to let students go through the process on their own. This in turn trains them ‘to bear the ultimate responsibility’ for the process, which is essential in helping them ‘handling future difficulties’ (Meier & Davis, 1993, p.22). 

Moreover, during the activity, through discussing the different proposed plans within the groups, students learn to identify the advantages/disadvantages and thus the possible outcomes of the different plans and how the expectation of others affect their own planning process before the group as a whole makes a final decision. Besides, problem solving is selected as the theme of the activity since it is highly relevant to students’ general planning ability. According to Biggs & Watkins (95), problem solving is a ‘metacognitive’ process in which planning is actively involved to make an individual ‘aware of’ and ‘regulate and control’ such a process. Furthermore, it is doubtless that Ss’ building up good relationships with others facilitates both the negotiations of their own ideas in collaborative planning and the seeking advice for their individual plans in future. 

Finally, the teacher’s recognition of students’ contributions to the completion of the program at the end helps conveying his high expectations upon students’ abilities. Such high expectations pose a positive influence in their applying such abilities in future and thus gradually enhancing their self-esteem and confidence. This results from what John Biggs called  ‘self-fulfilling prophecy effect’, i.e. teacher’s expectations (i.e. of students’ abilities) create new patterns of performance (i.e. students’ application of their abilities in future) that are in conformance with the expectations (Biggs & Watkins, 1995, p.26).

Actually like the previous activity, parents can also be invited to observe their children’s performance. Through such observations, they can have a deeper understanding of how their children solve problems, make decisions and interact with others in school, which in turn facilitates their communicating with the students.  According to a recent survey done by ‘Breakthrough’, Hong Kong parents only spend an average of six minutes communicating with their children every day. Hence, one would agree that there is much space for strengthening the functions of such communications in guiding the students and that such communications should thus be facilitated (another form of providing indirect guidance service).

Despite the above, there are still two possible problems in implementing the activity. First, it is hard to ensure that all the group members participate in the problem solving process. Particularly, in the fear of being rejected by other group members, the mentioned ‘unwelcomed’ students may not dare to voice out their ideas. In order to cope with this problem, the teacher can set a ‘team spirit award’ for the group which, no matter wins the competition or not, shows the best cooperation among all its members. Second, the students may be too ambitious in winning the competition that they may not be able to reflect on their process of completing the task and thus benefit fully from it. In view of this, the teacher may require the students to present a group report, either in the oral or written form, showing to others how the group reach the final solution that they have. An award may also be given to the group with the best presentation as well.
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Appendix One

— Interview Summary

In order to get some background information about counseling in schools, two teachers in the practicum school, the counseling master and a class teacher, were interviewed and the main ideas are summarized in the following . 

A) School’s Guidance System

Actually, in my practicum school, the guidance system is to a large extent similar to the on e suggested by the Education Department’s (ED) document Guidance Work in Secondary Schools—A Suggested Guide for Principals and Teachers (Educational Department, 1986, quoted in Hui, 1994, p. 37). There is a counseling team consisting of eleven teachers and one social worker, but instead of the guidance master, the team is in-charged by a vice-principal, who takes up most of the principal’s responsibilities as stated in the above suggested guide, like allocating resources and providing consultation. However, except for some severe cases or crisis
, he is not directly involved in the planning and implementation of the school’s guidance and counseling work, in both the developmental and remedial dimensions. Instead, he is expected to give advice and make the final approval of such work. 


Immediately under the vice-principal is the guidance master of the school, who coordinates the other members of the guidance team in setting up all the school’s developmental and remedial programs, and to monitor their progress. In order to achieve this, he holds meetings with the team weekly, during which both planning and evaluation work are to be conducted collaboratively. Besides, he is responsible for making, and following up, outward referrals of the students for receiving professional help and for future placement after they leave the school.


Further down the hierarchy are the remaining nine guidance teachers. They are assigned by the guidance master to be responsible for handling the problems (described below) of and designing developmental programs of different forms for students respectively. Usually, male students are assigned to male teachers and female students to female teachers, and these teachers may work collaboratively with the social worker, the guidance master and the class teachers in counseling their clients, and they need to report all their cases to the whole team during the weekly meetings.


Finally, the school’s social worker is also a significant member of the guidance team. Officially, she is expected to handle 72 severe cases a year. However, owing to the lots of paper work and the large number of such cases, she can hardly handle all of them. In view of this, the guidance master and some experienced guidance teachers will also take up such ‘tough’ cases as student suicides and physical abuses. Even so, the social worker is still informed of the progress of the counseling process and is available to offer advice and help to the teachers. Besides, it is a common practice for the social worker and the guidance teachers to share the counseling work in some cases as well. In addition, the social worker also participates in designing developmental guidance programs for the students. In other words, there is no clear-cut boundary between the duties of guidance teachers and the social worker. 


In short, the personnel organisation of the guidance system in the school and the respective roles of the members are summarized in the following diagram:
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B)—1. Problems faced by Students


According to the two teachers, the problems that the students in the school are facing can be divided into three categories, the first and the most serious of which are the family problems. The students usually come from families with low socioeconomic status, which cannot satisfy students’ material desires and thus causes such behavior problems as stealing classmates’ belongings and being easily tempted by triad societies to have illegal practice. Besides, since the parents themselves usually have low educational attainments, they do not expect their children to receive much education. According to the class teacher, it is not uncommon for the parents to regard finishing the junior secondary study (i.e. up to Secondary Three) is already a very high academic achievement for their children. In addition, the low academic levels of these parents also result in their lack of  the necessary skills and knowledge to teach their children, and this problem is particularly evident  in the broken families and those in which parents have little contact with their children (e.g. taking night shifts). All these constitute what the counseling master called “ineffective families”, which require considerable teacher efforts to deal with.


The second category of student problems are their low academic abilities. The majority of the students are classified as band five ones, and it is not rare to find students who are the at the “bottom ten” percent of the band. Seeing this, although the curriculum in the school are tailor-made to suit the needs of the average students, many of them still fail to catch up with teachers’ teaching, which in turn generates poor assessment results. Students thus lack learning motivation and their academic and thus their global self-esteem are likely to be very low. Such students often suffer for ma lack of personal goals in their lives as well. These problems are present in students at every level, especially in secondary three. This is because after three years of compulsory education through which all students need to survive, those secondary three students with poor academic results are not confident in getting a seat in secondary four classes and may thus have to quit studying soon. Hence even more academically unmotivated. 


The third problem category results from students’ poor interpersonal relationships with others. Many students have poor relationship with their family, and  they find it difficult to find companions at school (probably owing to their low academic ability); these students may find themselves not accepted by others and are thereby subject to two main problems. First, they may develop emotional problems, and some even have serious emotional disorders. Second, they may be easily tempted by triad people to commit different crimes both within (e.g. threatening schoolmates, fighting) and outside the school (e.g. selling faked products).

B)—2. Guidance Activities Held to Help Students


In response to the above problems, the schools have organised a variety of activities to help the students facing their problems. First, for the family problems, counseling teachers, class teachers and the social worker frequently meet the parents to discuss the students’ problems. They may organise home visits to develop a deeper understanding of the students’ live at home as well. The underlying rationale for these is that changing a student’s behaviors at school does not necessarily implies a change of those behaviors at home.  Thus, in order to have effective guidance results, the school needs the cooperation of the parents, and during the above meetings and home visits, in addition to gaining better understanding of students’ problems, advice specific to what the parents can do to help their children is given to them as well.


Second, the school organises Adventure-Based Counseling (ABC) Programs regularly, in which students are placed in a wild environment and they have to complete some challenging tasks in order to get out of the environment. The rationale for such programs is that all students have their own potentials, but due to whatever reasons, some are unable to develop such potentials in the school environment. Thus, by placing these students in the wild where they have no alternatives but to cope with the environment, it is hoped that students can make use of their own abilities to complete the tasks and thus develop a sense of satisfaction, which in turn boosts their self esteem.


Third, the school also recruits a group of senior form students with average academic ability to be prefects in managing the discipline of lower form students. The aim of this practice is to give these students a certain level of responsibility so as to help them develop their own responsibility towards themselves. 


Third, the school also organises the students to do some voluntary work like visiting the elderly and preparing food and mending the furniture for them.  This is to foster their social awareness on the one hand, while equipping their with some life skills on the other.

C) Experiences in Guiding and Counseling Students 


According to the teachers, in doing guidance and counseling work, one has to equip themselves with two elements: professional counseling skills and a faith in the potential of every student and their willingness to become a good person in society. The former can gradually be accumulated after repeated practice while the latter has to be formed intrinsically in the counselor. It provides the necessary motivating force in initiating and continuing guidance and counseling work and is thus far more important. Besides, the teachers think that guidance and counseling is a long term process in which one can not expect to see the results within the nearby future. Thus, one needs to be prepared to accept repeated failures of his/her efforts, or even students’ worsening problems after the counseling process. Owing to such uncontrollable factors as family and peer influences, there are cases in which students seem to succeed in facing their problems but fail eventually and those which are exactly the opposite. Thus, one should not get frustrated easily and should not link too closely such success and failures with his/her own counseling competence.

D) Useful Principles and Concepts in Guidance and Counseling


When asked about the useful principles, both teachers stress that, in doing any guidance work, one should bear in mind the above faith in the potential of the students and in their inherent willingness to become good persons. Besides, they think counseling teachers   should not lead students to act in a particular way. Instead, they should widen students’ vision by making them aware of all the possible choices, and to facilitate students to take up the responsibility to make the best choices for themselves. In this sense, teachers treat students as equals in the counseling process, as if talks between friends, during which they should not use their authority to make students change or even threaten them. Instead, they should build up a good rapport with the students and to make use of that rapport to influence the students positively. Besides, while following strictly the school rules in punishing misbehaving students, it is equally crucial to make them understand the reasons why they are punished, and this requires much teacher explanations during the counseling sessions. More importantly, counseling teachers should stress the presence of opportunities for the students to correct their mistakes and to improve their behavior, and to help them do so by setting reachable targets collaboratively.

E) Class Teachers’ Role in Guidance and Counseling

Class teachers play a very important role in guidance and counseling work. To begin with, class teachers have far more contact with the students than those in  the counseling team. They thus understand the students better and have a closer trusting relationship with them. These two advantages significantly facilitate their helping students identifying their problems, and to make them take initiative to change. The whole counseling process can thus be made more effective. Besides, regarding the large number of students in need of help, it is impractical to expect the 12 members to handle all these students, especially for those wit family-related problems who need regular follow-ups with not only the students, but also their parents. In other words, class teachers can actively participate in the guidance system at a micro-level, helping the students in their own classes with their problems, which leaves much time and space for the counseling team to work at the macro-level, like planning developmental programs for the majority of students, not just those with problems already.

F) Suggestions to New Teachers in Guiding Students 


Finally, the teachers give some advice to new teachers on guidance and counseling. First, new teachers need to have the intrinsic faith and believe to help the clients, and to get psychologically prepared to face failures. Guidance and counseling is a long term process in which one cannot expect to receive short term rewards. Sometimes, there is even no observable effect of the process, but that may not imply its failure, as the counselors may have successfully changed students’ beliefs and attitudes towards their development and problems, which are far more important than the observable changes in behavior. In addition, although counseling seems a one-way help process, counselors themselves can also benefit from the helping process. For example, through exploring with students about their problems and beliefs, counselors may develop new perspectives in considering matters and  better interpersonal skills themselves. Finally, teachers need to regard guidance and counseling as a life-long learning development, in which one needs to acquire the theoretical base and new research findings and to drill on his/her counseling skills continuously and repeatedly. 

Vice-Principal


-Approving all guidance program -Resources Allocation


-Participating in handling severe cases


  -Participating in handling severe cases





Guidance Master


-Coordinating the planning of developmental and 


remedial programs


-Supervising implementation of guidance programs


 and counseling work


-Making outward referrals.


-Coordinating meetings with the team








9 Guidance Teachers


-Carrying out counseling work for the groups of students to whom they are assigned


-Planning  developmental guidance programs for students





Social Worker


-handling severe cases  referred by guidance and  other teachers


-Giving advice to guidance teachers about their counseling   process


-Participating in designing developmental  programs








� It can be found that although developmental guidance programs like prefect training and arranging voluntary work for the students are also present, such programs only involve small groups of students, instead of the whole school population. Much of the resources, especially human resources, are assigned to do such remedial work as doing home visits, which cater for the more pressing needs of the problem students. 


� In fact, if the remedial focus of the school’s guidance is not balanced with developmental services, problems like ‘labeling effects, ‘time & cost effectiveness’ & ‘ordinary teachers’ involvement’ are likely to result (these problems are discussed in more details in Hui (1991) & (1994).


� During my practicum period, there was one such issue which involved the vice-principal’s direct participation in counseling work: there was a break-up of an originally intimate relationship between a teacher and a student, and the student claimed to commit suicide afterwards. Seeing this, the vice-principal held counseling sessions with both parties separately.





