
 In the most recent publication of the Curriculum Development Council (CDC) namely ‘A Holistic Review of the Hong Kong School Curriculum’, an educational reform is proposed, with the focus  put on developing students’ lifelong skills.  One of such skills is:

            work-related/vocational experiences (knowledge of links between school curriculum and job opportunities,) (p.3).

However, these experiences and, in turn, career education is usually not placed much emphasis in local 

secondary schools when compared with presenting subject knowledge. Seeing such a negligence and the 

prevalent trend of integrating different aspects of personal and social education into the subject curriculum, 

this essays aims to devise a career teaching program that is to be integrated into the English Language subject 

curriculum in the form of lesson plans. Immediately following each plan is the discussion of the application

 theories in the career education field in that particular lesson, and, finally,  before the presentation of the 

plans, some background information concerning the whole program is provided.
Background


This career education program consists of three activities which are to be incorporated in four English lessons of Form 4 classes of average or above banding. The reason for specially catering for students at that level is that after one year, most of them will have to make career decisions for the first time in their lives—either to continue their study at schools or to find jobs. One may ask why the program is not implemented for form five students, the underlying rationale is two-fold. First, it is hoped that students will be allowed to have enough time to ‘digest’ the knowledge they acquire before really making the career decision. Second, the implementation of the program in form five classes may add an extra burden to the already tight teaching and revising schedule of these classes. Regarding the two choices above, information of the former one is abundantly provided by schools, that of the latter one, on the contrary, is often neglected, with the normal practice just to provide some factual information about those popular careers. Thus, in the following program, the focus is put on the process of making career decisions, with a trial of running the different components of the process in a suggested procedure. Actually, the components and the procedure are adapted from two prevalent theories in the career counseling field: Frank Parsons’ Trait-and-Factor model and Donald Super’s Life Span, Life Space Theory. Besides, the knowledge intended to be instilled in the students are based on the competencies and indicators proposed by National Occupational Information Coordinating Committee (NOICC) for middle high school students, of which the three major areas i.e. self knowledge, educational and occupational exploration, and career planning are set as the aims of the three activities respectively.

Lesson 1: Self Knowledge

Career teaching aim: -to let students understand themselves more through self-report and peer-feedback.

Subject teaching aims:-   to revise and reinforce the newly taught vocabulary items for describing personal    characteristics   

· to train students the skills of making up complete texts from a list of words/phrases

· to provide opportunities for students to speak up in front of a group of audience                               

Time alloc-ated /mins
Teacher’s (T) Role 
Students’ (Ss) Role
Activity (act.)

Descriptions:
Remarks

3
Explains briefly the constituent activities and the aims of the whole program.


-Listen to T talk

-Raise any opinions concerning the activities
Program Introduction: raising Ss’ consciousness about what they will do and thus their enthusiasm and participation  
T collects any opinions form Ss and check if there is any possible modifications in the following act.s after the first lesson to suit Ss’ needs.

4
Distributes a piece of paper to each S and asks them to write down what they already know about the concept ‘career’ on one side, and what they expect to learn after the program on the other side.
-Brainstorms and reflects their understanding of any of the nature of ‘career/job’

-writes down their learning expectations
Student Reflection
T later has to check whether the original teaching goals match with Ss’ expected learning goals and whether there is a need of negotiations 

3
- Distributes the prepared contract forms [Annex1]

- Explains the responsibility Ss need to bear after signing them and reads aloud together with Ss.

-After getting every S’s agreement, T asks them to sign the contract and collects them
-Read carefully every detail of the contract and suggest any necessary modifications

-Read aloud and then sign the contract.
Contract-Signing
-The rationale of this activity will be explained below

-Content of the contract mainly requests Ss to behave well and participate fully throughout the program

5
Explains the details of the first activity—“WHO AM I?” step by step:  

(Step 1)-T first writes down 30 vocabulary items concerning personality, likes, dislikes, ambitions, strengths, and weaknesses on the background.

-T then distributes blank sheets to each student and asks them to jot down 3 vocab. To describe each of the above six categories, the list on the blackboard  

-T reminds Ss not to write down their names on the sheets
-Write down the total 36 words/phrases on the provided blank sheets.

-Keep the sheets secret and are not allowed to discuss with each other.
“WHO AM I”

Preparation 1(T & Ss collaboration).
-Of the 30 vocab. items, half are common ones that Ss are supposed to have encountered, the other half were just newly taught  deliberately  for this activity in the previous lessons

-The latter half are ‘re-explained’ in this lesson.



3
Step2-Gets Ss in groups of 5-7 on their own choices and collects the sheets of each group

-T then mixes the five sheets of each gp and then gives them back to the gps from which they are originally collected
-Get into groups as quickly as possible and hand-in the sheets 

-If Ss receive their own sheets, they have to report back and ask for an exchange 
Preparation 2 (T & Ss collaboration).
T should reinforce that throughout the activity Ss must not tell others what they have written down

5
Step3-asks Ss to read through the sheets they receive and be prepared to make a 1.5 minutes presentation of the content, using the 1st person pronoun I with an example given to Ss: I like…, and I hate… etc, irrespective of the fact that they are not the writers of their received sheets.
-Try to link the vocab. items into a short piece of discourse and jot down some notes and rehearse quietly if necessary)
Preparation 3 (Ss-oriented, T takes an assisting role)
During this period, T walks around each group and offer any necessary linguistic help to the Ss.

10
Step4-invites one volunteer from each group and asks him/her to start presenting to his/her group members. 

-Then, after the first presentation, T asks the other gp members to guess which gp member is the “I”.

-Marks down the gp(s) who have made the right guess and invites the second member to present, so on and so forth.   
-Volunteer and decide the sequence of presentations among themselves

- present in the decided order and after each presentation, all gp members discuss and guess who “I” is.
Ss presentation
T still wanders around each group to facilitate ad encourage Ss presentations and maintain a reasonable level of classroom discipline. 

10 
Step5-After the game, T announces which gp does best and presents a small prize to its members

-T then asks each group to give comments on the sheets that each member prepares, with reference to appropriateness of the terms used, and any other suggested terms for that particular individual.   

-T finally emphasises the need to respect the individual differences of the Ss as shown in the different sheets 
-seriously discuss among the group members the list of items written down by each member, and to give each member sincerely the comments
S evaluation and feedback-giving
T must try to encourage Ss to give positive comments so as to upraise their self-concept and to  avoid and treat a.s.a.p. any personal attack.   



2
-Concludes by explaining that the revised list of items are the main constituents of ‘self-concept’, and invites Ss to consider them thoroughly so as to get a better understanding of the self.

-Gets immediate feedback form Ss concerning the effectiveness and nature of the activity
Give feedback to T

Ask any further questions concerning the nature of ‘self-image’
Conclusion
T arranges individual discussions of the personal characteristic lists with those who are interested.



Theories applied:

1. Rationale of contracting: By respecting Ss as mature individuals who are liable to sign contracts, it is hoped that Ss’ sense of responsibility for themselves will be raised. Actually, this is to respond to the NOICC competencies and indicators for this level of Ss (middle high school students), in that it claims one of the necessary competencies for them is ‘knowledge of the importance of growth and change’ (Zunker,98:227). Through this ‘maturity’ respect and responsibility taking, it is hoped that Ss will be more psychologically prepared and confident in facing the changes that they come across along their growth and to assess their importance, which inevitably involves career-related planning and decision making. Also, their  signing  the contract means that they agree to participate fully and enthusiastically in the whole program. In this sense, Ss’ responsibilities for themselves poses a positive ‘pressure’ upon their contributions to the success of the program and their achieving the learning goals.

2. Besides fitting the NOICC model of competencies of ‘self-knowledge’, the game ‘WHO AM I’ also reflects the application of Frank Parsons’ Trait-and-Factor’ Theory, of which the first of the three-part formulation is ‘a clear understanding of the self’ (Zunker,98:9). The reasons for applying this theory is two-fold. First, as Edmund G. Williamson and Zunker claimed, it has influenced career counseling over a long period of time and  parts of it ‘are practices used in many career counseling programs today’ (Zunker,98:10). Such a prolonged influence justifies the value of incorporating the theory in any career counseling programs. Second, as David Watkins (95) pointed out, self-concept is a ‘major determinant’ of  Ss’ academic achievements, and thus an understanding of it enhances Ss’ knowledge of the benefits of such achievements to career opportunities, which is another competency listed by the NOICC and will be explored in the following lessons. 

3. The need of the initial emphasis on Ss’ awareness of the self is also reflected by its significance over their development of career planning. One would agree that every of us have career-daydreams in our childhood. However, only after taking into account our accessibility to such job ambitions (which comprises such aspects of the self as competencies, interests) can we be regarded as having started to plan his/her career, otherwise we are bound to dreaming only. Furthermore, this emphasis also matches with the aim of education related to personal and physical development set by Curriculum Development Council, i.e. ‘to help Ss to learn about themselves; to develop a positive and realistic image…’. It is this need for realistic image  which makes the Ss’ feedback above important (CDC, 93).   

4. Another theory applied is the first proposition of the underlying belief of Donald Super’s Life Span, Life Space Theory (53) which states that ‘people differ in terms of their abilities, personalities, and values, as well as other variables’ (quoted in Swanson, 99:84). It is the degree of awareness of these individual differences that determines Ss’ success in making the right guess of the unique ‘I’ that is being described. Through this identification and reinforcement of the differences, it is hoped that Ss will understand themselves more not only in terms of their personal traits, but also the uniqueness of such traits. T can then go further by highlighting the significance of respecting these individual differences in maintaining the society’s harmony on the one hand (i.e. teaching them the most basic principle of successful human interactions), and encouraging the Ss to plan their career in a way that most suits their own traits on the other (i.e. conveying to them that there is no best way of career planning). 

5. For the subject teaching goal, the initial revision of the newly learnt vacab items provides an reinforcement to the previous teaching of them, and the linking up of these vocab into a text provides Ss opportunities to practise for the first section of the CE oral paper, which requires similar skills. Finally, through requiring Ss to present to the gp members, T can train them to acquire such skills in speaking up in public as body gestures, loudness etc., which are essential to the second section of the oral paper—group discussion.

Outline: three activities are included in the double period: building awareness of significance of educational achievements,  exploring the traits of a number of careers, and matching of the personal and career traits. 

Lesson 2 & 3: Educational and Vocational Exploration

Career teaching aims:- to raise students’ awareness of the significance of educational achievements on finding desirable jobs.

· to make students explore the use of internet and other sources of career information in order to get the traits of the careers

· to make students aware of the importance of the match between personal and career traits and  to let them practise the matching process.

Subject teaching aims:- to make students practise skills of extracting, summarizing, and organising information, and those required in writing application letters

Time alloc-ated /mins
Teacher’s (T) Role 
Students’ (Ss) Role
Activity (act.)

Descriptions:
Remarks

5
-asks Ss to form the same gps as in the previous lesson & discuss among themselves to decide a career (ambition) that they most want to develop.
-discuss and vote (if necessary) to achieve a career that they like most.
“JOB EXPLOR-ATION- Ed. Influences”

-preparation 1

-S Discussion

 & Decision- making
T should prevent the gps from selecting the same career so as to provide information about more fields. This can be done by a ‘first-come-first-register’ basis 

15
-arranges each group to share one computer (at the computer room or the library) which is connected to the Internet

-Provides a list of job-finding homepages and asks Ss to browse them and to download a hardcopy of 8 advertisements offering vacancies in the career that the gp decides
Click into and explore the homepages to search for the required advertisements and download them
Preparation 2

Information Collecting
Eg.s of the required local homepages include:

www.jobsDB.com
www.jobAsia.com
www.jobsonline.com
If there exists any technical problems for providing computers, T can distribute the most updated version of ‘Recruit’ magazine and asks Ss to browse it for the required ads.

8
-asks Ss to identify the minimum academic attainments required as listed in the 8 ads.

-then asks Ss to continue browsing for jobs that they are already capable of applying.

-asks Ss to jot down the respective job nature/types.
-Compare the ed. Requirements in the ads. & highlights the one with minimum ed. Requirements 

-Continue to search for the required jobs through the web or ‘Recruit’
Preparation 3

-Data collecting
Jobs that the Ss can pick up are probably those which require Form 3 graduations or even lower.

5
-generalises from the data collected so far and discusses with Ss the significance of educational achievement in job finding in the local labor market. 


Express their opinions on the findings and check if T talk is objective enough
T & S discussion and sharing 
T must remind Ss to be aware of the misleading ads. that may impose on them false images or fantasy in finding jobs.



Conclusions that T probably can draw:

1. Most, if not all, the jobs desired by Ss requires at least 1st or even 2nd degree in tertiary ed.. Thus, Ss need to work hard to achieve those requirements if they are to fulfil their ambitions

2. Very few jobs can be found for which  the F4 Ss can now apply. For those found, the salaries are very low and prospects are very limited. T must correct any misconception of the Ss that if they quit study now, they are still secure in finding manual jobs if  they don’t mind hard work. Seeing the rapid economic restructuring in HK, this is no longer the case.

12
-distributes  task sheet 1 to the Ss [Annex2].

-asks each gp to analyse the set of ads. again, this time requires them to identify other requirements, conditions of success, advantages, and prospects of the career selected with the aid of the task sheet. 
-read through instructions of the task sheet and follow the instructions to complete the task (discussion among gp members are encouraged so as to allow peer complementation in order to make the lists more comprehensive)
“JOB EXPLOR-ATION—Understanding Job Nature”

-Student Discussion +

Task Completion
-T walks around to ensure not only that all Ss are on-task, but that the they use completely English but not Chinese in accomplishing  the tasks, as this is also a language teaching task 



5
-collects all the sheets from the Ss and then allows them to have a 5-min break

-during the break, T has a quick glance at the sheets to see whether any of them needs modifications

-photocopies the sheets so that each S has a collection of the information of all the careers 
Relax themselves and raise any questions and comments about the activities
Break


10
-asks Ss to go back to their own seats –‘degrouping’

-distributes the  set of copies and the self reflection vocab. lists done in the previous lesson to each S.

- distributes task sheet 2 [Annex3], asks Ss to identify the career discussed in sheet 1which best matches with their own vocab. list

- gives guidance to any Ss who are puzzled.
-matches the careers with their own personal traits.

-identifies the most suitable career.
“JOB EXPLOR-ATION—Matching”
If possible, T invites Career  Guidance Master/Mistress to give comments collaboratively to the Ss, so as to provide Ss with more professional advice.    

20
-revises general guidelines and hints in writing job application letters

-asks Ss to write a short letter for applying the particular job that they have identified.
-based on the information of the  job and personal traits, Ss writes the letter.
“JOB EXPLOR-ATION—Matching”:

Reinforcements
T must urge Ss to highlight the match between the job and the personal traits so as  to increase their chances of being employed.

10
-concludes the whole matching activity by discussing briefly the significance of  such a match with Ss

-restates the importance of academic achievements in finding desirable jobs.
Brainstorms and expresses their opinions on why there should be a match between the two traits
“JOB EXPLOR-ATION—Matching”:

Discussion on why there should be a match
T should state clearly that the above matching only  provides a brief framework of such processes and Ss need to explore the career and personal traits more fully themselves and matches the two seriously when selecting their careers in future. 

Theories applied:

1. The first section of this double period responds to the first Educational Exploration competency proposed by NOICC for Ss of the target level: ‘Knowledge of the benefits of educational achievement to career opportunities’. The reason for emphasising this competency is that although this concept has long been instilled in every Chinese since his/her early childhood, youngsters nowadays generally think it is outdated. Their perception were also reinforced  by the prevalence of such highly-paid occupations which do not require much education as real-estate agents in the last decade. It is only through their own explorations of the difficulties of those who do not have much academic attainments in finding jobs can the Ss gain an awareness of the importance of such attainments in reality.

2. In the second part (exploration of the job nature) and the last part (matching between career and personal traits),  Parson’s trait-and-factor model is applied again, in that after gaining an understanding of the self, Ss need to acquire ‘a knowledge of the requirements and conditions of success…in different lines of work’, and finally they should have ‘true reasoning on the relations of these two groups of facts’ (Zunker, 98:10). The rationale for applying this model has previously been discussed, but it is still worth noting that a consideration of both job and personal traits and the match between them effectively widens Ss’ vision of the complexity of the real career world, and thus helps them distinguish between career daydreams and goals. After such a distinction, it is hoped that Ss will starting planing their careers seriously so as to accomplish the latter.
3. Actually, in the last two sections, Super’s Life Span theory is also reflected. First, the student-initiated search for job nature agrees with his classifying individuals within the relevant age group (14-24) as in the life stage of ‘exploration’. Besides, the investigation and comparison of the traits of various occupations in the activity conveys, to a certain extent, to the Ss  the message that ‘occupations have distinctive combinations of required abilities and personality traits’(Super’s second underlying assumption (Swanson,99:84). It is for this reason why the teacher should prevent different groups from exploring the same career in the activity. In other words, Ss are to explore not only the nature of the careers, but also the differences between them. 
4. For the subject teaching need, all the three sections require Ss to practise skills in extracting and summarising information, logical reasoning and inferring, and organising the information in a particular layout, which are all essential to their attempting questions in the second section of the CE paper three. Actually, the two task sheets are designed in similar formats as those in that paper. In addition, the skills in application letter writing gone through by the teacher may be of use in Ss’ attempting CE paper one: composition as well.
Lesson 4: Career Planning

Career teaching aims: - to equip students with the skills in planning in general: decision-making, problem-solving and in human interactions.

                         - to sum up the whole program by restating and evaluating all ideas covered.

Subject teaching aims: - to provide opportunities for students to achieve a task through group oral discussions

Time alloc-ated /mins
Teacher’s (T) Role 
Students’ (Ss) Role
Activity (act.)

Descriptions:
Remarks

5
-brings Ss to the playground and gets them back into their gps

-distributes each group one piece of newspaper and draw two parallel lines on the ground which are about 2.5m apart.
-get into gps and each group stands behind the two lines with a 0.5m distance between them.
“AMAZON RIVER”—Preparations 
-the distance between the two parallel lines may be adjusted according to the average heights of the Ss. 

3
-explains the instructions of the game:

Suppose all the Ss are now at one side of the Amazon river and are chased by a gp of lions. Now all they have is a piece of newspaper, they have to use it to cross the river but there is one important condition, i.e. they have to cross it “together” and the lions will arrive within 10 mins.
-Listen carefully to every detail of the instructions and ask any questions if they have 
“AMAZON RIVER”—

Giving Instructions
-T may explain small differences in gp sizes will not affect the fairness of the game since more people to achieve the solution also means more people to cross the river.

10
-announces the start of the game

-during the Ss’ discussion, T should approach each gp to observe their problem-solving process
-discuss and plan how the gp can escape from the lions
“AMAZON RIVER”—

Game in progress
-T must encourage Ss to think what is meant by “together”, and must not answer Ss’ questions concerning it since this is the key to the solution.

3
-asks each gp to perform their plans and check if they are feasible. 
-‘cross the river together’
“AMAZON RIVER”—

Presenting solutions
-there is only one possible solution, i.e. putting the piece of newspaper at the middle of the river and the gp members jump onto and then out of the paper to the other side one by one, but they should all  go hand-in-hand until everyone has crossed the river, so as to fulfil the “together” criteria

10
-shares the observation results in the Ss’ problem-solving process and discusses with them the difficulties encountered in such processes, with special attention paid to the cooperation between the gp members, the characteristics of each plan and how the decision of adopting the final plan but not the others is made

-gives examples of and guidelines on how the above findings can be used in Ss’ career planning
-reflects their feelings in the previous activity.
“AMAZON RIVER”—

Reflection & Discussion
-T must emphasise that whether or not the Ss achieve the solution is not as important as the problem-solving process itself.

-It is likely to observe different patterns of collaborations and planning among different gps. T can analyse the merits and demerits of these patterns so as to give Ss some general guidelines in planing and interacting with others

-T can also make use of these merits/demerits  to convey the message that there is no one best way of planning and interacting with others, and Ss have to explore the ways that most suit their traits.

15
-distributes back the contracts and the expectation forms to the Ss.

-compliments and thanks Ss’ contributions throughout the whole program

-discusses with the Ss whether their expectations have been met or not 
-give comments over the strengths and weaknesses of the program
Conclusion of the entire program
Through recognising Ss’ contributions to the success of the program, T can empower and encourage them to plan their own career development and to face any difficulties in such developments confidently. 



Theories applied:

1. The game aims to enhance Ss’ decision-making, problem-solving and interpersonal skills, which are all important for their career planning. To begin with , the first skill is addressed by NOICC’s suggested competencies. Through the discussion of the different proposed plans within the groups, Ss learn to identify the advantages/disadvantages and thus the possible outcomes of the different plans and how the  expectation of others affect their own  planning process before the group as a whole makes a final decision. These are all mentioned in the NOICC description of competency9: ‘Skills needed to make decisions’ (Zunker, 98:230). Secondly, the relevance of problem-solving to planning is revealed by Biggs & Watkins (95), which claims problem-solving  is a ‘metacognitive’ process in which planning is actively involved to make an individual ‘aware of’ and ‘regulate and control’ such a process.. Finally, it is doubtless that Ss’ building up good relationships with others facilitates both the negotiations of their own ideas in collaborative planning and the seeking advice for their individual plans.

2. The teacher’s recognition of Ss’ contributions at the end of the program helps conveying his/her high expectations upon them. Such high expectations have a positive determining effect over the success of the Ss’ career planning by creating what John Biggs  called  ‘self-fulfiling prophecy effect’, i.e. teacher’s expectations create new patterns of performance ( effective career planning) that are in conformance with the expectations (Biggs & Watkins, 95:26).

3. Actually, the different ideas shown by different Ss and ,in turn, the different plans proposed by different groups also reflect Super’s first underlying proposition mentioned above, i.e. it the differences in people’s personalities, values etc. which result in the different plans for solving the same problem.

4. In terms of language teaching, the activity provides an opportunity for Ss to participate in-group discussions with the purpose of achieving a given task, which adopts exactly the same format as that in the second section of CE paper 1 (oral component).

Conclusion


  In short, the above program has suggested a framework of making career decisions for the students, i.e. first identifying personal and career traits and then matching them.  Also, skills in career planning are mentioned in the last part. Such a program is integrated in the English teaching curriculum in that all the three constituent activities provide chances for students to practise skills  needed in the CE exams. Concerning the teaching approach used, this program adopts a student-centered inductive approach in conveying the knowledge. Instead of directly and deductively telling the students what to/not to do, students are to explore such knowledge by actively participating in the activities. This not only allows more flexibility of modifying the activities according to students’ needs, but also contributes to a more profound understanding in them. Through such an understanding, it is hoped that students will really take into account what they have learnt in the program when planning their future careers and making career-related decisions.

Finally, in terms of assessment, students’ understanding can be assessed by their performance in the activities and the teaching performance and the effectiveness of the program can best be assessed by inviting career teachers to observe the lessons. An evaluation form for such purpose is included in annex 4. 
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Annex 1                                          Contract Sample

I_________ agree to follow the following regulations throughout the whole career education program

· Pay attention to teacher and other classmates’ opinions

· Be cooperative and participate fully in all activities

· Actively expressing my own ideas during discussion periods.

· Try my best in practising  the language skills highlighted by the teacher during the activities.

· (Any others?)

______________

signature 

____-_____-_____

             date

Annex 2                                 Task Sheer 1

Fill in each blank by extracting the relevant information of the particular career that you have selected from the set of advertisements that you have

Career:
-

Requirements:


-

Conditions of success:


-

Advantages


-

Prospects


-

Annex 3                                                                       Task Sheet 2

Among the careers listed in the set of advertisements, select one which best suits you with reference to the vocabulary list that shows your personal traits and write a letter to apply for that job. You should use information from the advertisements and sign your name Chris Wong.





































Annex 4

The following is the evaluation form for use in lesson observations by career teachers.

Evaluation Form
 Topic: Career Education Program

 Date: 

 Teacher:

Criteria 
Comments

1. Content 

· Relevancy 

· Validity

· Coverage

· Depth of discussion




2. Teaching methodology

· Teacher-/ Student-centered 

· Capturing students’ interest

· The suitability of the activities 

· Clarity of presentation of ideas 




3. Creativity in terms of

· The activities

· The ideas presented

· Responses to students’ questions




4. Use of teaching aids

· Handouts

· The effectiveness of these teaching materials 




5. Integration into the English curriculum

· The match between career knowledge and subject knowledge




6. Achievement of PSE aim

· Effective communication of career/ subject knowledge
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