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I. Introduction
Globalization is one of the buzzwords in the twenty-first century. Some questions related to culture change that I have constantly pondered are: how has globalization impacted the family dynamics of Chinese Diaspora? How has Capitalism shaped the migration of Chinese Diaspora? And what kind of educational reform will be helpful to bridge the generation’s gap between Chinese Diaspora and their American born children? 
It is obvious that the process of culture change includes embracing or breaking away from the traditions, being renewed with the redemption of God, and reconciling and transforming the dynamics of Chinese family life.
Therefore, the purpose of this paper is to explore how homeschooling can be a transformative avenue toward generational reconciliation while making new meanings and serving new functions through a new form (Lingenfelter 2004) of parenting and schooling for the Chinese Diaspora around the globe and especially in the US.

The thesis is that in facing the tidal wave of globalization, to ride the wave of turbulence triumphantly, the Chinese Diaspora needs to go through the metamorphosis process that God is accomplishing for the Jewish Diaspora. 
In the postcolonial context, the term “Diaspora” refers mainly to the political and cultural situations arising from Western colonialism of the nineteenth and twentieth centuries. Under the diasporic condition, what has seldom been taken into account is that different minorities entertain different power relations to the hegemonic group depending on a vast array of historical, political, economic and cultural factors. And, in this sense, Chinese Diaspora is very much similar to Jewish Diaspora. 
II. Tensions in Family Dynamics
      Therefore, tensions in family dynamics are worthy to explore, since family is the basic societal venue to build the positive value. In answering to how values shape human progress in terms of prosperity, democracy, and social justice, Harrison (2000) claims that culture does matter, and it depend importantly on promoting positive values and on recognizing and building upon the best in each culture and history. 
A. Tradition, Tradition, and Tradition

      Take the Jewish Diaspora for example. There is a lot to say in the opening scene of Fiddler on the roof. In the film, Tevye the milkman, one of the Jewish Diaspora, moves his upper body while he dances along a dirt road, followed by his lazy horse, singing “Tradition” in the midst of various montages of Jewish totemic imagery, boys, girls, husbands and wives going about their daily routines. Along with the theme of treasuring Jewish tradition in terms of love, parenting, tolerance and tradition, a central issue came to the front. It is how the old traditions are disintegrating under the pressure of a world culture which is being re-shaped. Tensions, therefore, emerge. 
        Tevye also does a similar jig in the barn, when he sings “If I Were a Rich Man.” While the economic monetary development comes to focus, Tevye explains the role of God’s law in providing balance in the villagers’ lives. He ends by insisting that without their traditions which rooted in the Conservative Judaism, he and the other villagers would find their lives “as shaky as a fiddler on the roof.”
B. The Clash of Worldviews 

      Conservative Judaism can be best understood as a sacred cluster of core values which flows from an organic and coherent world view. Such core values imprint them with a principled receptivity to modernity balanced by a deep reverence for tradition and corresponding to Judaism's construction of reality. In contrast to Conservative Judaism, Chinese migration has a different historical account and a different worldview. 
      In China and the Chinese Overseas, Wang (2003) had identified four major patterns of migration in a chronological order. They are the coolie pattern, the trader pattern, the sojourner pattern, and the descent of Re-migrant pattern (2003: 6-11). Each pattern has its specific history, development, and characteristics. 

       The coolie pattern derived from the migration of large numbers of laborers. Most of them were landless peasants or urban poor. This is because the segregation policy which made it impossible for them to learn the local language and social norms. For their physical and psychological survival, the Chinese at the time had to group together to build their own ethnic cultural space, which came to be known as Chinatowns. 

       While the coolie pattern was relatively short lived ending in the early part of the twentieth century, the trader pattern has had a much longer history and involves a much larger number of people. The trader pattern refers to merchants and artisans who went abroad to set up bases at ports and trading cities, and establish their families later in their host countries. Southeast Asia was the region which attracted the largest migration of traders. There is a close connection between trade interests and cultural ethnicity for trader communities to maintain their Chinese-ness through participation in different local Chinese cultural and social voluntary associations.  

      The third pattern, the sojourner pattern refers to all overseas Chinese, and is not defined by any specific occupation. The force behind the sojouner pattern was the nationalist ideology that started making headway in China under the leadership of Sun Yat-Sen. In order to secure the loyalty of the overseas Chinese, the Chinese nationalist government put in place different measures to raise and politicize the national consciousness of its overseas members. 

       The fourth pattern is the descent of re-migrant pattern. Examples of this pattern are the Southeast Asians of Chinese descent or Chinese from Hong Kong and Taiwan who re-migrated to the West, a migratory phenomenon whose importance has greatly increased since 1970s. The re-migrant pattern is mostly made up of highly educated professionals such as doctors, lawyers, engineers, scientist, and business executives. Due to their privileged background, some of these cosmopolitan diasporic Chinese, as Wang notes, leave behind the Chinese-ness ethnic identity issue and seek to make their mark free from the weight of their ancient heritage. 

       As noted above, Chinese diasporic identities shift due to the clash of worldviews. Yet these shifts are not always undertaken with a view to subverting hegemonic power as in the case of the Chinese coolies in the US. The paradox underlying Chinese diasporic identities reveals that the reassertion of Chinese-ness will take a strong hold in the ongoing process of economic and cultural globalization. The quest for a dynamic Chinese-ness in the era of globalization “will continue to cast doubt upon any form of cultural homogenization and to promote plurality and diversity” (Shi 2003: 266), and seek a better understanding of its function in societal and cultural transformations.
III. Changes in Social-Cultural Context
       There is no doubt about that information technology has made the world a small place, in which ideas and money can move almost instantly across borders. This smaller world richly rewards countries and societies that meet its needs in terms of having strong property rights, open minds, and a flexible attitude. But on the other hand, it inflicts devastating punishment on those who fail to live up to global standards. Old-fashioned power politics is becoming increasingly obsolete because it conflicts with the imperatives of global capitalism. 
A. Exploring Chinese Mind 
       For a long period of time, Chinese people have been influenced by the fundamental beliefs and values of Confucianism, Taoism and Buddhism. As a result, the psycho-social legacy of Chinese culture makes the concept of hard work not a prime value in itself but only an imperative dictated by necessity. Instead of idealizing hard work, Chinese emphasize the importance of “good Luck.” It is Taoism with its concept of the Tao, the way, or the forces of nature and history that gives a philosophical foundation to the basic Chinese view that much of life is determined by forces external to the actors involved. This stress on good fortune, however, makes for an outward-looking and highly reality-oriented approach to life. The so-called “天時地利人和 ” is the appreciation of the prime importance of external forces makes for extreme sensitivity to objective circumstances, to the lay of the land, and to the importance of timing in taking action. The focus of decision making is on judging carefully the situation and exploiting any advantages (Pye 2000: 249).         
       In addition, the combination of achievement and dependency was central to the traditional Chinese socialization practices, which sought to teach the child early that discipline conformity to the wishes of others was the best way to security and that being different was dangerous. As a result, dependency was encouraged. In addition, the balancing of the need for achievement and the blessings of dependency is closely related to the operations of trust and the dynamics of personal relationships that provide the links that make social networks possible. In the case of Chinese culture, the bonds of family extended outward to the clan and then on to more general ties of guanxi (關係), or personal connections based on shared identities (Pye 2000: 251). 
      In the Spirit of Chinese Capitalism (1990: 71) Redding argues that money-mindedness and frugality in Chinese culture may be seen as subsets of pragmatism, a Chinese value with broad application but one which resists precise description. Chinese perception is especially “immediate” and sense-based; Chinese morality is contingent rather than being based on absolutes and it has already been contended that social control comes principally from one’s immediate circle, and dedication to family survivals is a dominating motive for behavior. 
       Economic culture and family values in the Chinese mindset have also expressed in Confucian terms. Tu Wei-Ming, an ethicist and Boston Confucian, points out that, under the influence of Confucian traditions, family as the basic unit of society is the locus from which the core values are transmitted. And education ought to be the civil religion of society. The primary purpose of education is character building. Intent on the cultivation of the full person, school should emphasize ethical as well as cognitive intelligence. Schools should teach the art of accumulating “social capital” through communication. In addition to the acquisition of knowledge and skills, schooling must be congenial to the development of cultural competence and the appreciation of spiritual values (Tu 2000:263).

      Therefore, what might seem at first an otherworldly emphasis on luck has the paradoxical effect of instilling a vivid appreciation of objective realities. This orientation has made the Chinese very appreciative of character and structure of market. Markets are not a theoretical abstraction for Chinese but are vivid and dynamic realities. This readiness to think in terms of clearly conceptualized markets explains a critical difference between Chinese and Western Capitalism (Pye 2000: 250).

B. Westernization vs. Modernization  

      The Modernization of Chinese Confucian culture is never equal to Westernization or Americanization. What East Asian modernity signifies is pluralism rather than alternative monism, according to Tu. The rise of “Confucian” East Asia suggests that despite global trends defined primarily in economic and geopolitical terms, cultural traditions continue to exert powerful influences in the modernization process (Tu 2000:265). Therefore, the insights of the relationship of Chinese culture and economic development will contribute to the understanding of cultural origins of Capitalism. Family Capitalism, for example, is mainly created by Chinese Diaspora where extended clans dominate business, and capital flows. Its potential problems reside in creating modern corporate organizations and money markets (Lingenfelter 2004).  
      1. Modernization and Confucius’ Beliefs.
      Globalization has its threats and opportunities, and education as one of key local factors can be used to moderate some impacts of globalization from negative to positive.

In Asia, learning has been cherished ever since the time of Confucius, who believed that human beings are perfectible and can be led along the right path through education. He emphasized the power of education to improve society and to teach citizenship, and for centuries education was the foundation of the political, social, economic and cultural life of Asian peoples (Economist 1994). 

      Under the influence of Confucianism, the group-oriented attitude, partly explains why many Asians tend to dislike the concept of competition among individuals yet display a high degree of competitiveness in a collective setting. Another Confucian influence on Asian approach to education is an emphasis on the spiritual rather than the material dimension of development. Today it is still widely recognized in Asia that education cannot be value-free, and in many countries the building of both “spiritual” and “material” civilizations is the twin goal of national development. The idea of a meritocracy based on performance in state examinations rather than on inherited wealth has long been accepted in Asia. Whereas the theoretical goal of Confucian education was the cultivation of the person in the ethical sense, in practice it tended to be more concerned with the preparation and selection of a ruling elite (Economist 1994).

      However, some scholars have seen Confucianism as a conservative, anti-modernizing force. Some features of Confucius cultures may partly explain why an industrial economy was so slow to take off in many Asian countries. These features include: 

1) Emphasized the educational-cultural values and gave  little attention to governmental commitment to economic modernization; 2) Neglected  individuality; 3) Focused on interpersonal relationships and resulted in the underdevelopment of science, engineering and applied technologies. 4) Over-emphasized on Confucian classics-oriented examinations and suppressed the creativity of many brilliant young minds; 5) Looked down on pragmatism, utilitarianism and business; 6) Fostered gender bias. For centuries women were relegated to household drudgery and played a negligible role in society. Low educational levels among Asian women have resulted in high infant mortality, high population growth in rural areas, worse conditions for children’s nutrition and health, and a stagnant economy (Economist 1994).
     2. The Paradox of Capitalism. 

      In contrast to what Confucius’ offered to the modern world, Capitalism might be at the other end of the spectrum. By definition, Capitalism is a comprehensive system, encompassing economic, political, and social realities globally, in which a relatively small group of elite exploits and oppresses the majority of mankind. It is a system that creates and sustains much of the hunger, underdevelopment, unemployment, and other social ills in the world. Such a system promotes individualism, competition, and profit-making with little or no regard for social costs. It puts profits and private gain before social services and human needs. Therefore, it needs a redemptive ingredient in order to be a moral force. However, one of the most influential cultural theorists in the Marxist tradition, Walter Benjamin made no apology for Capitalism. He asserts that like all systems, Capitalism forges its own unique chains of enslavement. But the enduring values of free enterprise should not be overlooked. The profit necessary for economic motivation and private ownership is requisite for the full development of personality. “It often lifts people out of poverty even without equalitarian redistribution. Moreover, Western capitalism keeps economic and political power divided” (Lingenfelter 2004).
      3. The Modernization of Asian Education. 

       The hot debate about educational reform in various countries is a feature of globalization. An economic dimension of globalization accelerated by rapid development in technology and communication changes the face of Asia education.
The force of globalization has challenged Confucius’ ideologies. The educational beliefs of “Everything is Secondary to Academics” and “Merit will be rewarded” cause a relentless academic competition in Asian Confucian countries. As a result, a huge cramming industry was created in the region. In the meantime, moral education was called to rescue Asian values. 
      Education has played a central role in Asian tradition ever since the time of Confucius. Japan and the Asian Tigers are the most meritocratic societies in the world. The educational approach succeeds in these countries because students and teachers firmly believe that merit will be rewarded. The result of this meritocracy is relentless academic competition. This competition for university placement shapes the rest of the educational system. Students compete like mad to get into the best junior high and senior high in order to get into the best universities. To some extent, there are even exams for placement  in some nursery schools. The children are driven on by intense family pressure. Parents badger their children to succeed, but they also make big financial and personal sacrifices to help them do so. Mothers help their children with their homework and protect scholarship candidates from domestic chores. Fathers promise fancy toys in return for examination success. Families make every effort to give their children somewhere quiet to work (Economist 1992).   

      All this competition has created a huge cramming industry. Most children either attend a cramming school or employ private tutors. Cramming schools are the norm in the societies. The result is that these countries have not one but two education systems: one public and one private. This adds enormously to the amount society invests in education. Families can easily spend all their spare money in schooling. Time as well as money is poured into learning. Children devote their spare time to cramming for exams. No sooner have they finished their days at school than they rush off to the crammers, or home to private tutors. Weekends and holidays are an excuse to spend yet more time in the cram schools or with the tutor. The students who fail university-entrance examinations become full-time students in crammers (Chen 1996). 

      The private sector -- both tutors and cram schools -- is also an engine of innovation. It adds to the variety of teaching methods available. The crammers use a mixture of lectures, some attended by as many as 500 students, and seminars (Chen 1996). They have perfected diagnostic examinations, which can pinpoint weaknesses and predictive examinations, which tell them which universities are within their grasp. Private tutors can proceed at the same pace as the students, and solve whatever problems are befuddling them. The latest fashion in Singapore is for computer clubs for toddlers. 

       It is also this harsh buxiban culture that made many parents in Taiwan send their children abroad. One of them is Ping Yin, who grieves in her book “Running Away to New Zealand” (1992) which examines the problem of education in Taiwan, remains on the bestseller list over a decade. It is quite evident that many people in Taiwan share the same woes (Chen 1996). 
      4. East and West.
      However, test results demonstrate Asian superiority and Asian countries possess cultural advantages. What can the rest of the world learn from the classrooms of East Asia? Other factors include teacher prestige, hard working students and longer school years. Many theories about East Asian economic success are controversial. Economists argue about the importance of industrial policy, cultural critics debate the existence of “Asian values.” But one explanation commands almost universal assent: an emphasis on education (Economist 1996). 
       The West is unlikely suddenly to acquire Asians’ cultural traits, but it may still be able to learn from the Tigers. The most impressive characteristic of the Asia education systems is the belief that everyone can and should succeed. Other factors may also contribute to the Tigers' success. Asian children work harder, with more days in the school year and more hours in the school day (Chalker 1994). Teachers enjoy considerable respect and prestige and are relatively well paid, compared with their counterparts in the West (Economist 1996). 

      The Asian example is beginning to influence educational policy in the West. Ironically, though, some Asian educationalists are beginning to voice doubts about their own methods. The strength of Asian educational system, with its emphasis on discipline, facts and learning by rote, may also be its weakness. Some more advanced Asian countries are worried that current ways of doing things in school system are stifling creativity and inventiveness among their students and that this may eventually carry an economic price. Yuan-Tseh Lee, who chairs a commission currently looking into educational reform in Taiwan, is brutally critical of the exam system and its inability to identify and encourage original talent. Creativity and independence, however, are not qualities that can be readily manufactured. A big shift may take decades. As both the East and the West revamp their education systems, lessons will flow in both directions (Economist 1996). 
        Throughout the region people take it for granted that education should be driven by a mixture of commerce and competition. The meritocratic model has significant local variations. South Korea and Taiwan model their universities on American ones and send their brightest students to get American PhDs. The American influence is omnipresent in Japan--its school system was reorganized on the American model after the war, and every decent high school boasts a baseball team--but the Japanese have reinterpreted American democratic ideas in more meritocratic terms (Economist 1996). However, what behind all these phenomena of modernization of Asia education is Capitalism. 
C. The Future of Capitalism and Globalization

      It is clear that Capitalism as an economic impact of globalization is reshaping everyone’s life. We are living through a period of major historical transition, a period of multiple revolutions affecting virtually all areas of the globe. The spread of globalization is inevitable and unstoppable, and it is an examination of a largely underground system of information, protest and planning. Such a system is already coursing with activity and ideas crossing many national borders and several generations (Hutton 2001). Hertz (2002) assets that globalization, if properly used, can be a potent force for both freedom and improvement in government, meanwhile, as a result, a formidable weapon against poverty. 

      Regarding the new world order we are in now, Friedman (2000) comments that if people want to understand the post-Cold War world s/he has to start by understanding that a new international system has followed it--globalization. In other words, globalization sums up today’s super story and provides a lens through which to view our complicated world. Friedman chose the metaphors “Lexus” and “olive tree” to represent the contrasting attitudes revealed by globalization: those who want to modernize, produce and move forward; and those stuck in the past, still arguing and fighting over each other’s assets and possessions. He sees globalization as being built around three entities—states, global markets and individuals—each overlapping and affecting the others. 

      Thurow claims in the Future of Capitalism (1995) that all societies are constantly shifting. Democracies react well to crises that focus everyone’s attention on the same issues and demand action. Democracies carry out massive structural changes poorly. When they are forced to move, instead of making radical changes and moving to the global optimums, they tend to move slowly along the line of least resistance to local optimums. Therefore, if it is to succeed, the capitalism of the future will have to shift from a consumption ideology to a builder’s ideology. To last for very long any social system needs to be buttressed by a powerful integrating ideology. 
      To make globalization work for the good of all, whether at the level of government, commerce, technology or any other, a new vision for a new international system is needed for the good of others. While Capitalism will necessarily remain the basis of any globalized economy, Capitalism needs a system of morals associated with it to make it work effectively. Friedman examines this moral question by asking, “Where does God fit into all this?” and “Is God in cyberspace?” Based on the fact that the most popular sites in cyberspace are pornography, gambling and pop music, it is hard to see cyberspace as being shaped by the hand of God. But comparing the image of Internet in the 21st century (Lingenfelter 2004) to the ancient Tower of Babel, the social science futurist, Friedman (2000) predicted that, he would not be surprised to wake up one day and discover that the Almighty has made the Internet crash just the way He did to the Tower of Babel.
D. Education for a Global Ethic

     Asian nations today, while determined to preserve their cultural identity and traditions, are becoming increasingly aware of the need for interdependence in the global era. In response to increasing globalization Asian educational systems have begun to advocate the teaching of a core of universal values. These values include: awareness of human rights combined with a sense of social responsibilities; social justice and democratic participation in decision-making and government; understanding and tolerance of cultural differences and pluralism; caring and co-operation; a spirit of enterprise, creativity, sensitivity to equality of the sexes, open-mindedness to change and a sense of obligation to environmental protection and sustainable development (Economist 1994). 

      Another approach that should be fostered, according to Nanzhao, is educational bridge-building between the East and the West. Culturally the East and the West are compatible and complementary. The Confucian scholar-official selected according to merit rather than hereditary privilege is close to the ancient Greek idea of “government by the best.” If the East and the West can learn from each other and integrate each other's cultural strengths--individual initiative with team spirit, competitiveness with cooperativeness, technological skills with moral qualities -- then universal values and a global ethic will gradually develop. This renewal of cultures is a great contribution that education can make to humanity (Economist 1994).
IV. DilemmaS OF Chinese Diaspora
      Chinese Diasporas not only face the conflicts between east-west society in the macro level, but also in the micro-level inside their own family dynamics. Culture and education influence each other. The development of a Diaspora society always occurs in a cultural context. Education does make a great contribution to the renewal of culture and culture plays a large role in shaping the beliefs and the behaviors of parents. 
        Chinese values are based on Confucian principles. Confucianism is an ethic for governing human relationships. Five Cardinal Relationships govern human relationships in Confucianism. These include the relationship between father and son, minister and ruler, husband and wife, elder and younger brothers, and friends. Seniority, gender, and filiality are the most important principles in the traditional kinship structure of Chinese families and clans (Ho 1987). 

       Most of the overseas Chinese parents do not want their American born children to forget their Chinese heritage background. Furthermore, they want their children to learn to love their Chinese culture. To some extent, some parents may force their children to adopt and identify with Chinese culture. However, as these Chinese teenagers move into adulthood, eventually parents will lose their control or influence over which option their children will adopt. Cultural orientation ultimately, is not something they can choose for their children. Therefore, the two opposite concepts of  “no wrong parenting at all,” (天下無不是父母 ) and “say sorry to your children”（向兒女賠不是）, become the pendulum swing back and forth in the mind of Chinese Diaspora.  
A. Parenting Practices
       Chinese parenting practices are still impacted tremendously by Confucian principles about family and relationships. The influence of Confucianism can be observed in Chinese lifestyle, such as parental control, obedience, discipline, filial piety, respect for elders, reverence for tradition, and maintaining harmony. Confucian principles require that the elders must responsibly teach, discipline, and govern their children. These values are visible today in the Chinese emphasis on family interdependence (Chao 1993), and to an extent Chinese believe “No wrong parenting at all.”
        In contrast to the Western way of parenting, Chinese parents are often characterized as authoritarian. But for the Chinese parental obedience and some aspects of strictness are equated with parental concern, caring, or involvement. According to Chao (1993) the Chinese and other Asians (e.g., Japanese, Korean) parenting styles are steeped in Confucian tradition and may best be described as the concept of “training.” 
       “Training” or chiao shun教訓, is a Chinese term containing the ideal of teaching or educating children in appropriate or expected behaviors or morals. Another way to describe “training” is the concept of guan 管 or “to govern.” Guan has a positive connotation in China denoting “to care for”, “to love,” and “to govern.” Parents are governed as much by the child's needs as the child is under the control of the parents. This type of parenting is associated with high levels of academic achievement among Asians (Chao 1993).
      There is also a difference in how Chinese parents and their offspring view parenting. Parents often perceive their controlling behavior as positive and for the good of the child. On the other hand, adolescents often think otherwise. This difference in perception is often a source of parent-adolescent conflict. Through the parenting process, Chinese families, with their close family ties, foster interdependence instead of emotional autonomy. Children are discouraged from expressing their emotions and a great deal of emphasis is place on the achievement of their children (Ho 1986). 

      Regarding the involvement of fathers, the traditional term of Chinese fatherhood was primarily a Confucian definition. The father was the official head of the household. The paternal role was one of disciplinarian and mothers were responsible for child care. These traditional roles are expressed in the Chinese proverb “strict father, kind mother”--嚴父慈母. Fathers typically were not involved in the care of their infants. 

      In the post-modern era, the role of the father has been changing. Today, while the father is still the major disciplinarian, there is a decline in absolute paternal authority. Mothers are now more involved in disciplining children than they were in the past. Discipline is typically threatening, scolding, and shaming. These techniques, however, are emphasized less by more modern fathers. 

      Fathers are also slightly more involved in infant care than they were in the past. The present generation of fathers also places less emphasis on respecting elders and more importance on children developing independence and self-respect. These changes have resulted, in part, because of an increase in the numbers of women who are working outside of the home (Ho 1989). In the meantime, the deep rooted concept of “no wrong parenting at all” starts to be challenged.
B. Women and Gender Issues 

      In the past, industrialization was generally held up as the path to social and economic modernization; but, where gender is concerned, the institutionalized cultures of development itself and the historic models on which development is based represent forms of male bias. Even in the Chinese peasant society, the son is the means of productivity and the daughter is a commodity and family property. The realities of women's experience and changing status result from the aggregate set of complex gendered negotiations taking place in society. 
     Regarding the poverty of Chinese women’s rights, with their root in traditional Confucius culture, Chinese Diaspora in modern times is still a male-dominant social-cultural system. However, in situations where women increasingly share the breadwinning role with men, they continue to retain most of the responsibility for the home. Reflecting the historical gender-based inequities in Chinese culture, certainly the ability of education to alter the status quo is greatly dependent upon the expansion of economy. 
       The roles of males and females have also been sharply defined since ancient times. The increasing urbanization of the population accompanied by advances in prosperity provided an increasing trend toward a consumer economy (Ho 1987). The dynamics of Chinese Diaspora families have been undergoing transformations since the turn of the 20the century. However, Chinese women continue to be vastly under-recognized, under-utilized, and under-represented in many areas of societal leadership as sources of human capital. When a choice must be made between educating a son or a daughter, Chinese parents usually educate a son. Although other factors may intervene, the predominant barrier is economic. Sons have the potential of a great economic pay-off for the family. Even when Chinese women are employed, primary responsibility for the operation of the house continues to be their domain in most Chinese families. This is a significant drain on time and energy and may inhibit or prohibit the undertaking of professional advancement activities or may necessitate a career interruption, such as child-bearing and child-rearing. 

C. Coming to the US Turns the World Upside Down

      When the immigrant families come to the US their personal world starts to tumble down. First is the language problem, then, the family dynamics eventually get intense.  
      1. No More “Raise Kids to Look After You in Old Age.”  
             The traditional Chinese familial concept of “Raise kids to look after you in old age”--養兒防老 --is no longer applicable in the post–modern era. Especially, when the elderly parents come to the US, they live through the reality of “America is heaven for the children and hell for the elders,” which is a popular saying in the circle of Chinese Diaspora.   
       When the senior Chinese parents first come to the US, the majority of them live with their grown children who mostly have Masters or Ph. D. degrees, and are suburban Chinese. The Chinese elderly parents suffer considerable hardship, and their immigrant life in the US can be like a prison sentence. Because the homes of their children are spread out in middle and high class residential areas, unlike members of self-contained urban Chinatowns, elderly parents suffer great inconvenience if they are unable to communicate in English. No matter how good their educations were in their homeland, when they first arrive in the US, sadly, they may feel “deaf, dumb and blind” (Li 1998).
      The American society is founded on independence, self-reliance and the respect for individual freedom and values. Sons and daughters do not feel the obligation to personally care for their elderly parents. Parents likewise do not wish to be a burden on their children. This does not mean that American families are not close, but rather that there are differences between Chinese and American family values. Contrary to Chinese’s tendency of dependency, in America where individualism is paramount, no one has ever heard of the saying, “Raise kids to look after you in old age.”  When their grown up sons and daughters have been in the US for a long time their values naturally begin to differ from the elderly parents.

     These differences in values often cause conflicts in the daily lives of Chinese immigrant families. Some monologues or dialogues take place among Chinese elderly parents, such as, “the unfilial son who is not even willing to spend half a day with his father,” or “Grandpa, how long are you staying?” As a result, retirement condominiums provide elderly parents with another possible option. And no matter how long the waiting lists grow, there are many seniors who place all their hopes on this alternative. 
      To leave their children with no choice but to place them in a convalescent home  would be putting the burden of unfilial behavior on children’s shoulders. So, by choosing to enter a retirement condominium and learning how to take care of themselves, these senior immigrant citizens are showing consideration for their children. While it may not adhere to traditional Chinese concepts of filial piety, it really is the best choice for all concerned. Especially for a conservative traditional Chinese woman who has spent her whole life following the three Confucian obedience: to her father before marriage, to her husband after marriage, and to her son after her husband’s death, she needs to finally realize that the true value of taking responsibility for her own life is probably in becoming a typical American senior citizen. 
       After all, immigration involves more than just geographic relocation. With the passage of time, people undergo mental, emotional and cultural transformations, and the gulf that separates them from their past becomes progressively wider. However, whether these elder parents are happy or sad, their problems will not carry on into the next generation. When their children reach old age, they will pass their retirement years in the American manner. By that time, language barriers, culture clashes, dependence on welfare and even active Chinese seniors’ associations will probably all have become things of the past (Li 1998). 

      In the meantime, Chinese Seniors’ Associations are booming in the US. One of these associations, the Houston ROC Senior Citizens’ Association, based in the Houston Overseas Chinese Cultural and Education Center, was established ten years ago, and today it has over 4000 members. Like other seniors’ associations, it helps Chinese seniors have a peaceful and enjoyable retirement and gives them a means to retain their ties with their beloved homeland. Besides enjoying the activities, seniors affiliated with the association also learn to use Chinese culture as an instrument to enter mainstream American society. Out of a powerful sense of ethnic solidarity, these seniors firmly believe that if even one child in ten develops an interest in understanding Chinese history, then Chinese culture will not die in the US (Li 1998). 
     2. Schooling and Socialization.    

     The US is an increasingly multicultural country. This multicultural reality makes understanding culture and social environments more vital for culturally competent practice in the global community. International conflict in immigrant families often occurs because of the differential socialization and acculturation of immigrant parents and their children. 
      The Chinese Diaspora is one of the fastest growing non-European ethnic populations in the US. Currently, there are several kinds of Chinese Americans. For example, families that immigrated from the People's Republic of China (PRC) before 1979 typically have several children. More recent immigrants from the PRC, because of the introduction of the single child policy in 1979, usually have just one child. Nuclear and extended family dynamics are different, and “spoiling” may be an issue (Fong, 1996). Other Chinese families come from Hong Kong, Taiwan, or Singapore. Still others have lived in the US for four or five generations.
       Acculturation is an accumulative social learning process that involves assimilation of the new culture by individuals who also retain the values of their culture of origin. Even before arriving in the new country, perceptions of cultural similarities and differences affect later adaptation. Difficulty with a new language is only one of several stressors that may be experienced during the acculturation process.

      Basically, parents and teachers are Asian immigrant children’s two primary socialization agents. Traditional Chinese culture has been dominated by Confucianism, which emphasizes principles of interpersonal relationships. The most important is filial piety. The expectations set up by filial piety affect parental socialization of children. Chinese practices of authoritative and authoritarian parenting were both in some degree embedded in traditional Chinese parenting beliefs--the concept of training (Ying 2004).              
        Socialization of Chinese children has also been affected by the places where they live, and the degree of acculturation to the US. First and second generation families may have depended more on extended family members, whereas third or fourth generation Chinese Americans included neighbors or day care centers and after-school programs in socializing the children. Within the structured school settings, Chinese children were also likely to be influenced by peers and the media, which were likely to introduce the child to adjustment and socialization-related issues, such as divorce, blended family situations, and violence in the home. 

      Once a student enters the public school system in the US, the teacher becomes the significant change agent in the child’s life. Overall, most American teachers believe that all children can learn, and therefore set high expectations for children, and establish a controlled and motivating classroom atmosphere (Chalker 1994: 115). 
      However, student violence, youth crime, and gang warfare present a serious problem for current American school system. School violence dramatizes a serious decay in the very fiber of American society that so far has defied correction. Nearly all schools--urban, suburban and rural--now experience teacher assaults, weapon searchers, drug searchers, and students assaults. Student death is not uncommon. Educators in the US warn that antisocial behavior appears in students at younger and younger ages. The movement of violence to the element level sounds an alarm that is presently being addressed nationally and in many states. Americans must confront violence in a society that permits violence in its schools (Chalker 1994: 116).   
      The outcomes of socializing a Chinese child in the US are to develop and encourage the child to be self-confident, self-realized, and a high achiever according to American standards. But these standards also depend on the degree of acculturation of the family and child to American society. The more acculturated the Chinese immigrant family, the more tension there may be for some families in integrating values of American independence and Chinese mutual dependence or American equality and Chinese hierarchical sexism. 
      The goals of socializing Chinese children in the US were a mix of the American values of independence, self-realization, assertiveness, and equality between the sexes and the Chinese values of harmony, respect, male dominance, and obedience to authority figures. This situation sometimes causes Chinese American children to experience frustration, alienation, and situations of self-doubt and low self-esteem. They experience tensions as they try to reconcile their parents’ worldview with life in the US. Especially when the process of socialization is dictated by Chinese cultural norms and behaviors, moralizing and shaming are the ways Chinese parents employ to teach their children.          

      Very often, there is a lack of communication which occurs between these two generations. One of the most impressive examples of such a situation is Amy Tan’s “Joy Luck Club” which portrayed the tensions between mother–daughter relationships (Yuan 2000). More often than not, children must grapple with fear and defensiveness on the part of their immigrant parents as they must also deal with their own lack of understanding about the Chinese rituals. This is because their parents did not transmit those meanings of rituals to them while they grew up. Furthermore, immigrant Chinese parents press their children to pursue a narrow set of occupations for economic and social gain, but the elements of foreignness are still attached to being Asian American. 
       The discovery of the proper value of childhood during the 18th century in Europe was an important break-through. However, children now live in a paradoxical situation. Theoretically children have obtained the right to enjoy their own world and be approved and protected by adults, but in practice they cannot adapt themselves smoothly to a world mainly ruled by the logic of grown-ups (Numata 2003). Under the umbrella of modernization, it is time to re-evaluate what has been lost in the context of the traditions, familial values, and social norms of Chinese Diaspora. 
V. Toward Reconciliation and Shalom
       As the family dynamics of Chinese Diaspora shift in the post-modern era, homeschooling--an alternative form of parenting and schooling--becomes an instrument of reconciliation. Especially, facing the fast-changing pace of globalization, education systems around the world try to adjust while school violence tends to be a growing concern for the parents; and standardized tests are applied as quick fixes to academic failure; and rapid advances in science and technology threaten to outpace schools’ effectiveness. For Chinese Diaspora, homeschooling becomes the answer to the urgent need of bridging the gap which is caused by the different degree of acculturations between two generations. 
      Instead of clinging on to authoritarian parenting style or the ideology of “No wrong parenting at all,” some of the homeschooling parents admit that they need to take initiative to say sorry to their children and without losing face. Children learn from what parents do as well as what they say on a daily basis, as a result, healing and reconciliation take place. A great line from the movie--the Emperor’s Club--said, “A man’s fate is his destiny.” If it is the parents’ job to mold their children’s character, then homeschooling should be one of the greatest venues for this molding process. 
       Pastor Victor Lai, a Chinese homeschooling dad and a violin teacher, concludes that learning, including doing house chores should be fun and children should not be overburdened with too many pressures. A very common ideology which Chinese parents have is that everything is secondary to Academics. “Apparently, this is not from God,” says Pastor Lai. He was also convicted by the word of God, “He will turn the hearts of the fathers to their children, and the hearts of the children to their fathers; or else I will come and strike the land with a curse” (Mal. 4:6). Once his mission was “rescue children of God from the bondage of Academic Pharaoh,” later it evolved to “help parents rescue their children from the bondage of Academic Pharaoh.”  Such homeschooling with faith-learning integration as an act of worship that Pastor Lai has endeavored to should ultimately enable Chinese Diaspora families into a promised land of growth and God’s glory.

      According to the Chinese Christians’ Home Education Association (CCHE) in Taiwan, there are about 200 children receiving “non-school-based experimental education” or what is commonly known as homeschooling in Taiwan (Li 1998). Homeschooling is an attitude about life. Christians comprise a large share of the people that choose to homeschool in Taiwan. Among the 60 families that belong to CCHEA, homeschooling is not just an educational method but a mission given by God to raise and educate their own children. Therefore, these parents completely take over responsibility for educating their children. For them, homeschooling does not just mean keeping a child at home to read and study, but rather it involves the whole family living according to Jesus’ example. They claim it is a revolutionary movement and hope it will have a very positive impact on society (Chang 2002). 

      Basically, there are many push and pull factors of choosing homeschooling. The methods and content of school education do not teach children the right things at the right times. Parents worry about children who are taught under this kind of system may seem to have conquered the world when they are young, but they end up losers for a lifetime.  

       Furthermore, with the large classes, uniform pace, and rigid grading system, school education is an inefficient way to impart knowledge, let alone provide a well-rounded education. The “educational production lines” of schools in Taiwan cannot meet the life growth needs of individuals in the 21st century (Chang 2002). 

       In the US, the quality of schooling is also one of major national concerns because high quality schooling will help the nation develop socially, culturally and economically. For much of the 20th century, the US depended mainly on what Pink (2001) called the Thanksgiving turkey model of education which will not work any more in the market-driven culture of the 21st century. That is that kids were placed in the oven of formal school education for 12 years, and then served up to employers.
       Education, in Pink’s view, should be seen as an investment in the future intellectual, social and economic wellbeing of the society. Pink (2001) noted that homeschooling has become perhaps the largest and most successful education reform movement of the last two decades in the US. And most importantly, homeschooling is almost perfectly consonant with the four animating values of free agency. These values are: having freedom, being authentic, putting oneself on the line, and defining ones’ own success. Since large bureaucracies and organizations with rigid inflexible rules often become outmoded and obsolete in a rapidly changing postmodern world (Pink 2001). 
       So far, it is a growing phenomenon for Chinese families in the US to choose homeschooling. There is an estimated total of seventy-five Chinese home schooling families in the US, including thirty in Southern California, twenty in Northern California, and twenty on the east coast, especially in the state of New Jersey.  
       It has been said that currently over 120,000 business men move from Taiwan to Mainland China to pursue job opportunities there, and this might become the fifth pattern of Chinese Diaspora migration in the history. As those Taiwanese business men bring along their young ones overseas, home schooling naturally becomes a popular choice for those parents who do not want to be involved in the Communist education system. The number of Chinese home schooling families will continue to increase tremendously, while, in the meantime, home schooling Chinese families will become a great harvest mission field.       
V. CONCLUSION

      As education restructuring becomes a feature of majority nations in the 21st century (Steyn 2000), the economic dimension of globalization has changed the dynamics of Chinese Diaspora’s families around the globe. Globalization, as it is currently unfolding, is flawed, and what is needed to make it work better could be expressed as “Do unto others as you would have them do unto you” (Pye 2000: 247). Only when that fundamental law is practiced, as the reconciliation takes place between the Chinese American children and their immigrant parents through homeschooling, can the abundant promise of globalization be fully realized. 
        In other words, under the force of globalization in terms of culture change, one’s willingness and courage to understand radical otherness is a necessary step toward self-understanding (Tu 2000:266). For Chinese Diaspora, like homeschooling, the word “family” should be a verb instead of a noun, because family is the basic unit of society and the earliest transmitter of cultural values. As the Apostle Paul says in both Ephesians 6: 4 and Colossians 3:21, fathers, do not embitter and exasperate your children; instead, bring them up in the training and instruction of the Lord. Therefore, instead of  “no wrong parenting at all,” follow the motto “learn to say sorry to your own children” in the name of reconciliation and shalom for the generations to come. 
