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IV. Literature Review

      The review of literature cover three major areas: views of schooling, Christian home schooling, and culture adjustment. 
A. Ideology and Views of Schooling
     The views of schooling vary from culture to culture and time to time. In that include issues such as educational philosophy, theory, practices, and values. The cultural differences also influence on the teaching/learning styles and thinking/speaking patterns.  What people have learned is affected by their cultural values. Education serves as a means through which cultural values, beliefs, and norms are transmitted and preserved from generation to generation. 

       Various philosophical and sociological traditions had influenced educational theory. There are also the complex relationships among different approaches within educational theory. However, what essentially define critical educational theory are its moral imperative and its emphasis on the need for both individual empowerment and social transformation. That is, it emphasizes the need to develop critical consciousness in students as well as the need to change society as it is presently arranged (Weiler 1989: 5).
       Bowles and Gintis’s work-- Schooling in Capitalist America, present schools and schooling as determined by a primary economic cause. Specifically, they argue that what is learned in schools corresponds to what is needed in the work place. Their views had been criticized for the fundamentally reductionist and mechanistic nature of their argument and their failure to deal with resistance, consciousness, and change (Weiler 1989: 8-9).

       Antonio Gramsci asserted that consciousness is capable of critique and transformation. He argues that in any society certain individuals will serve what is essentially an ideological function of articulating and transmitting the dominant ideas that justify the social, economic, and political structure of that society. Gramsc’s view of consciousness is that individuals are not passive and leaning is not mechanical. This also provides a basis for a view of schooling as a site for the production of knowledge and an interaction between the individual student and teacher that is creative. However, societies are not homogeneous, but contain competing classes; the dominant intellectuals will be the transmitters of the hegemonic ideology of the dominant class (Weiler 1989: 13-16).
       One of the most important pedagogical tenets for Freire is the need for teachers to respect the consciousness and culture of the students and to create a pedagogical situation in which students can articulate their understanding of the world. At the same time, teachers must be self-reflective and seek to understand their own presupposed reality which is sorted and understood (Freire 1973: 56). Thus both students and teachers must seek to understand the forces of hegemony within their own consciousness as well as in the structured, historical circumstance in which they find themselves (Weiler 1989: 18).
       For Giroux, ideology itself is contradictory, existing as he argues, in a “complex nexus of structured needs, common sense, and critical consciousness” (Giroux 1983:18). He emphasizes the possibilities of critique and agency in this view of consciousness but at the same time recognizes the reality of material forces and structural determinants on both ideology and the possibilities of practice. 

In other words, ideology has to be conceived as both source and effect of social and institutional practices as they operate within a society that is characterized by relations of domination, a society in which men and women are basically unfree in both objective and subjective terms. (Girous 1983:19)
      It is customary to suggest that ideology belongs to the region of consciousness. However, Aronowitz noted that ideology has very little to do with consciousness. It is profoundly unconscious, even when it presents itself in a reflected form. “Ideology is perceived-accepted-suffered cultural objects and they act functionally on one in a process that escapes them” (1993: 72). 

       In “School Still Under Siege” Aronowitz (1993) analyzed the differences between Economic–Reproductive Model, Cultural–Reproductive Model and Hegemonic State-Reproductive Model. Aside from shifting the theoretical ground for analyzing oppositional behavior, Aronowitz also claimed that the concept of resistance celebrates a dialectical notion of human agency that rightly portrays domination as a process that is neither static nor complete. The oppressed, therefore, are not seen as being simply passive in the face of domination. Secondly, the notion of resistance points to the need to understand more thoroughly the complex ways in which people medicate and respond to the connection between their own experiences and structures of domination and constraints (1993: 99). 
We are in a revolutionary situation...any citizen of this country who figures himself as responsible—and particularly those of you who deal with the minds and hearts of young people—must be prepared to “go for broke.” Or …you must understand that in the attempt to correct so many generations for bad faith and cruelty, when it is operating not only in the classroom but in society, you will meet the most fantastic, the most brutal, and the most determined resistance. There is no point in pretending that this won’t happen. The obligation of anyone who thinks of him or herself as responsible is to examine society and try to change it and to fight it—at no matter what risk. This is the only hope society has. This is the only way societies change. (Aronowitz 1993: 196)

      Teachers therefore are critical agents who can move between theory and practice in order to take risks, refine their visions, and make a difference for both their students and the world in which they live. Gramsci, Dewey, and Freire point to school as public spheres dedicated to forms of learning that promote critical citizenship, civic courage, and training of organic intellectuals, and sites for learning about the principles of a multicultural and multiracial democracy (Aronowitz 1993: 196, 229). So, there is a need to redefine the relationship of schooling and cultural power. 
       Traditionally, school culture has operated primarily within a logic that defends it as part of the fabric of high culture. The teacher’s job was to transmit this culture to students in the hope that it would offset those cultural forms reproduced on the terrains of popular culture and subordinate class experience. Left educators countered this view of culture by arguing that high culture was itself developed out of the fabric of domination and mystification and as such had to be rejected. As part of an oppositional educational task, the culture of oppressed groups had to be rescued and re-presented so as to offset the worst dimensions of dominant culture. 

      It is urgent to redefine the notion of power, school culture and really useful knowledge. Such task does not debunk existing forms of schooling and educational theory. Rather, it means reworking them, contesting the terrains on which they develop, and building on them the democratic possibilities inherent both in schools and in the visions that guide our actions (Aronowitz 1993: 230-231).  This is the basis of the theatrical framework in which this study is based upon. 
       Therefore, the need to infuse educational theory and practice with a vision of the future, one that is matched, hopefully, by the willingness of educators to struggle to take risks. The nature of such a task may seem impossible at times, but the stakes are too high to ignore such a challenge. Underlying such a struggle is a ringing call to take seriously the lives for the children. In this sense, what this  study advocated is a pedagogical movement that speaks to life, to future generations; it is a call that choose life and takes as its first principle the value and possibilities inherent in human struggles (Aronowitz 1993).

Cultural Values and Educationl Systems
      Chinese education has been influenced by Confucius’ philosophy profoundly. The ultimate goal of schooling in his view is two fold: to cultivate the moral and intellectual sage through proper decorum and rites, and to achieve great harmony in society as well as in the world (Hsu 1981; Yu 1991). As a result, for centuries, the spirit of conformity and group unity has permeated all areas of schooling in Chinese communities. Group-centeredness becomes the hallmark of Chinese education. In the modern period, a central ministry of education controls the curriculum and textbooks while deciding what the students should learn (Gardner 1989; Stevenson & Stigler 1992). 
      Schooling in Chinese history has served as a vehicle for upward social mobility. The central idea of the Confucian concept of education is wen, which emphasizes the ability to draw on classic literature. This emphasis influences the way Chinese schooling has been learned and taught. Students work more on their own, and less on cooperative projects. 

      Chinese schooling is also influenced by Confucius’ concept of ren (benevolence), which consisted of control over oneself in conformity with the rules of propriety, that is the “Rites.”  Under the Confucius ideology of self-control and rule-governance, schooling is characterized by individual learning rather than social efforts. Chinese schooling encourages individual efforts, formability, and discipline, but not creativity or individuality. Learning is considered a serious human activity that has to do with knowledge gaining. Bearing this Chinese value in mind, parents see school as a place for knowledge and discipline, where the children become better students and are changed from being ignorant to being learned (Li 2002: 157).
      Another fundamental cultural difference between Chinese and American beliefs is to what counts as the determinant of school success. The Americans believe that innate ability is the key factor that affects a child’s success (Stevenson and Stigler 1992). But innate ability, in Chinese culture, is believed to be given by birth and can not be changed. But through continuous effort, people with low innate ability can achieve the same as people who are “born smart” (Li  2002: 162). In other words, according to Confucian philosophy, Chinese people value effort as the road to success.
In the Chinese language, the word ‘learning’ is composed of two characters--學習. The first character 學means ‘to study. It is composed of two parts: a symbol that means to accumulate knowledge is placed above a symbol for a child in a doorway. The second character 習means ‘to practice constantly.’  It shows a bird developing the ability to leave the nest. The upper symbols represents flying; the lower symbol, youth. For the Chinese mind, learning is going: study and practice constantly together, suggest that learning should mean: ‘Mastery the way of self-improvement.’ (Senge 2000: 11)

       The theme of empowerment is consistent with the American traditions of ordered liberty and equality. Americans have always believed that empowerment is central to a sense of personal well-being, to a sense of professional efficacy, to a sense of social harmony, and, most importantly, to economic growth and long-term development. Empowerment then is a serious term which is going to have serious implications for reform over the future. (Holtz 1989: 115)

        Under the assumption of that reality and the world are undergoing constant change, contemporary American education philosophy has grown primarily out of the combination of pragmatism and existenalism in the nineteenth century as well as progressivism, humanism, reconstructionism and futurism in the twentieth century. Therefore, there is no such thing as absolutes in the postmodern era. Values are relatives; as cultures change, so do value. Each individual is unique and should be treated separated according to one’s needs (Knight 1989). Knowledge is not acquired by prescribed form, which is the opposite of the Chinese view. The Chinese view of knowledge is the accumulation of China’s rich history and culture, which should be passed on through the generations. 

      The goal of American democratic education is self-actualization and the reconstruction of society (Dewey 1916). Democracy, equality and individuality are the three pillars of American education. Hence, the hallmark of American education is an individual approached in a decentralized system (Gardner 1989). The Chinese and American approaches to education are at opposite poles and lead to two distinct practices in education.  

Teacher’s Role and Pedagogy 

      The teacher’s role in Chinese tradition is viewed as the final authority, the master, and the repository of knowledge (Gardner 1989; Stevenson & Stigler 1992). Based on group-centered orientation, conformity and uniformity become the norm of Chinese pedagogy. All students are taught as a whole group, with the same information, at the same pace, and at the same level (Yao 1987). The one-way lecture has become the dominant way of teaching. The teacher conducts most activity in the classroom. The teacher is like the sun---the center of the classroom--and students are the planets which revolve around the sun (Gardner 1989). 

       A teacher in the America educational context is not like the Chinese traditional figure who knows it all. Teachers are seen as fellow learners, coaches, or experienced fellow travelers who are to advise and guide the students’ learning activities that have arisen from students’ felt needs. The subject matter should be tailored to the needs of the students. But the subject matter and curricula in Chinese schools are determined and prescribed by the school authority. 

      Teaching methodology in American education emphasizes students’ activities as experiential learning (Kolb 1983). All the traditional subjects are woven into a problem-solving technique that will stimulate and utilize student’s innate learning curiosity. Methodology includes laboratory experiments, field trips, audio-visual aids, and group and individual projects. In addition, students are encouraged to discuss, debate, and question perplexing phenomena. The aim of teaching is not to have students memorize a set body of content or knowledge but rather to learn how to learn, so that they will have the ability to adapt to this constantly changing world after they leave school (Knight 1989). 

The Gap between Home and School 
        However, there are some missing links of the learning between home and school, especially in the cross-culture setting. Apparently, active parental involvement in schooling can improve ABCs’ self-esteem, affirm their sense of personal and cultural identity, and motivate them to learn new knowledge by building on existing knowledge from their home culture. The school-home dichotomy can cause psychological and cognitive damage to children’s development. Two urgent missions of schooling, therefore, emerged: a) the need for ABC children to have a solid foundation and competence in their first language and culture to become functionally bi-lingual and competent in their second language; and b) the need for the cultural experiences to be reflected through culturally sensitivity curricula and pedagogy. The major consequence of failing to do so is to send a cognitive and social deficit message to ABC children and hence nurture in them a low esteem regarding their immigrant parents, their community, and eventually themselves. Contradictory to what is valued in schools, their home culture and language may be perceived as negative baggage (Li 2002: 165).

School’s Learning or School’s Out

         Facing the fast-changing pace of globalization, education systems around the world need to adjust because the only options are either school’s learning or school’s out. School violence is a growing concern for the parents. Standardized tests are applied as quick fixes to academic failure; and rapid advances in science and technology threaten to outpace schools’ effectiveness. Above all, students, parents, and teachers feel weighed down by increasing pressures. 
      Senge (2000) reflects the experiences over the past five to ten years in applying the theories, tools and methods of organizational learning to American public schools. He asserts that America has moved out of the Industrial Age, and so has the business world. The educational system, however, has not. He argues that Industrial Age assumptions about schools must be abandoned. In short, it means treating schools like living systems instead of machines. He emphasizes the importance of mastery, synergizing curricula presented, and authentic assessment in contrast to basing students’ knowledge purely on standardized test-taking. He argues that self-esteem, self-awareness, and cognitive learning, including the necessary skills to make one prepared for life at 21 years old, should be the main concerns for schools.

      At the dawn of the 21st century, human culture transforms from a modern to a postmodern one, a post modern culture places great value on personal empowerment and individual freedom. In the meantime, as a result of the driving force of globalization, the postmodern citizens must learn to accept and honor the diversity, and retreat from loyalty to large bureaucracies and formal organizations. Home schooling, for instance, has been characterized as a new social movement with the quality of seeking to free participate from existing social arrangements and institutions that would colonize their personal lives. These unique qualities of an information society and its accompanying postmodern culture are key ingredients in explaining not only the existence of the home schooling movement but other comparable movements and social phenomena that have recently emerged (Wyatt 1999:26).      

      As human history move from Industrial Age to the Information Age, information technology has made the world a small place, in which ideas, money and even schooling   can move almost instantly across borders (Friedman 2000). This smaller world richly rewards countries and societies that meet its needs. But those who fail to live up to global standards will be inflicted with devastating punishment. Old-fashioned power politics, including the tradition education is becoming increasingly obsolete because it conflicts with the imperatives of global capitalism. As a global knowledge economy is being ushered in, those countries that tear down their walls and open themselves to the winds of electronic commerce, will succeed.

      The quality of schooling is of major national consequence because high quality 
schooling will help the nation develop socially, culturally and economically. For much of the 20th century, the US depended mainly on what Pink (2000) called the Thanksgiving turkey model of education which will not work any more in the market-driven culture of the 21st century. Education, in Pink’s view, should be seen as an investment in the future intellectual, social and economic wellbeing. Therefore, the need for a schooling system which adequately meets the educational, economic, personal and social needs of society is urgent.
       Pink noted that home schooling has become perhaps the largest and most successful education reform movement of the last two decades. And most importantly, home schooling is almost perfectly consonant with the four animating values of free agency: having freedom, being authentic, putting yourself on the line, and defining your own success. Large bureaucracies and organizations with rigid inflexible rules often become outmoded and obsolete in a rapidly changing postmodern world.              

Home schoolers reject the institutionalized life that public school offers. That is, parents place kids in the oven of formal education for 12 years, and then serve them up to employers. A select minority gets a final, four-year basting at a place called college. But this model doesn't work in a world of accelerated cycle times, shrinking company half-lives, and the rapid obsolescent of knowledge and skills. In a free agent economy, education system must allow people to learn throughout their lives. Home schooling and alternatives to high school will create a nation of self-educators, free agent learners. Adults who were home-schooled as youths will know how to learn and expect to continue the habit throughout their lives.

Actually, up until the 19th century most education in America occurred outside of schools. Children learned by being included in adult activities. Family, community, and the church shaped young people’s attitudes, formed their behavior, and taught them vocations and other skills (Davis 1996:123). In other words, education, in simple terms, is the transmission of basic skills and values to the next generation. It is inescapably religious, and therefore, it cannot be neutral in the battle for fourteen millions children’s minds of 21st century America. 

One of the major battles for children’s minds is a philosophical battle which has significant spiritual ramifications. State education apparently did not begin to exist in the US. until the 1890s in Massachusetts. It is not until the early 1900s that state education became wide spread. As a result, by the early 1900s the authority and responsibility for education shifted from the parents to the state. This shift was the beginning of the decaying process of American education. 

The worldview presented in the secular schools is not merely non-Christian; it is actively anti-Christian. From Robert Owen’s goal of ridding the schools of Christianity, to Horace Mann’s desire to replace God with the concept of ‘public good,’ to John Dewey’s consideration that ‘the religious forms and ideas of our fathers[are] no longer adequate,’ to B. F. Skinner’s  agreement that ‘traditional theism, especially faith in prayer-hearing God, assume to love and care for persons. . . is  an unproved and outmoded faith,’ American education has been infused with a hidden curriculum of values. (David 1991: 53)

During the 20th century, the federal government has increasingly intervened in American education. In addition, school assumed many of the responsibilities of the family, of the church, and of the community. 
B. Christian Home Schooling

Currently, Home schooling among Chinese immigrant family is still in its infancy  stage, and because not much research has been done, this part of literature review relies highly on American context as the original resources. The types of documents included books, journals, conference papers and Ph. D dissertations written by authors deemed to have expertise in the field. Basically, the literature could be divided into three camps: for, against and neutral. 

      Among the journals, Home Education Magazine
 and Home Schooling Researcher
are the two periodicals which provide the most up to date and valuable information. National Home Education Research Institute (NHERI)
 provides many one-stop-shopping for home schooling statistics, studies, and information. Dr. Brian Ray is the president of NHERI. Brian’s work (1999) offers a comprehensive report on home school research. Christopher Klicka is another important figure. As Senior Counsel for Home School Legal Defense Association (HSLDA) since 1985, Klicka has intervened on behalf of thousands of home school families across the country who have been threatened by prosecutors, social workers, and truant officers. Klicka, a father of seven home schooling children, has represented many home schooling families in court and testified before numerous state legislatures and Congress. One of his five more books, The Right Choice: Home Schooling covers home schooling history, benefits, and academic success through college. Being a nonprofit legal advocacy organization, HSLDA is dedicated to protecting parental freedom generally and promoting home schooling specifically. Almost 70,000 member families belong to the Association at present. One of the HSLDA’s goals is to limit the federal role in education and return such powers to the states. 

      Besides the journals and leading figures of home schooling, a list of Ph.D. dissertations from 1994 to 2001 chronologically had been reviewed to explore the questions of how many home schoolers are there? Who are home schoolers? What are the factors influencing parents’ choice to home school? How successful are home schoolers? How has home schooling developed in the past three decades? And how does home school research relate to policy making? 

Marlo (1994) reviewed the literature of important court cases related the historical, social, and political conditions that led to wide spread legislative changes and the establishment of home schooling policies among a growing number of local school districts throughout the United States. In terms of the relationships between home schoolers and superintendents, Marlo (1994) concluded that local school district superintendents typically do not have a clear understanding of their state’s home education law. On the other hand, most of the home schoolers are not aware of what public school services and facilities are available for their children’s use (1994: 249-153). 

Sarnstrom’s research (1996) provides a model indicated that the national educational reform movement encourages more alternative educational programs for parents to choose. Long’s study (1998) explored the legislative context governing home schooling and the home schooling population in Jackson County. Besides identified seven factors that influence the attitudes in home schooling parents toward public schools, home schooling parents are described by Long as connected, unconnected, and disconnected as he encouraged a more tolerant and supportive role for school districts. 

     Why parents choose to home school? Hetzel (1998: 29) found the reasons for home schooling across the US sequences are: 

1. Religion or philosophy; 

2. Avoid Peer pressure; 

3. Great Parents-Child Contact; 

4. Enables Better Self-concept; and 

5. Avoid Peer Competition. 

The reasons for home schooling in California, Hetzel (1998: 39) lists in order of 
frequency are: 

1. Values Conflicts Between Home and school 

2. Personality changes in the Child

3. Parents Dissatisfied with School Quality 

4. Outside Influences

5. Parents feel a Sense of Duty

6. Child has special Problems and needs

7. Financial Constraints, Conveniences, Availability

8. Lack of Parents Control

The factors most frequently mentioned for persistence in home schooling are: 

1. Family Unity and Socialization 

2. Flexibility

3. Emotional Healing of the Child

4. Parental Control

5. Academic Success

6. Parents Enjoy Being with the Child

7. Parents Learning About Their Child

8. Child Not Academically Successful in School. 
Dare’s research (2001) found that the tension between individual and government goals remained. He stated that the differences in the restrictiveness of state home school requirements are not related to regions of the country but rather to the type of state statutes. Dare suggested that the mandate for policy makers is to address parents' desire of school choice, but there must also be a means for state and local educational agencies to monitor the quality of instruction children receive.  
      Generally speaking, there are several components to maintain home schooling freedoms. One is the foundations on which home schooling is built, such as parental rights and respect for private education. Another is the willingness and ability to work together, so that all home schoolers can educate their children according to their principles and beliefs. A third is the slow but steady way in which home schoolers are winning the hearts and the minds of the people by convincing the general public that home schooling is an acceptable approach to education, making it less and less likely that home schooling will be outlawed or overly regulated. 
      Due to the failure of mass-produced education: failing to educate, lack of discipline, damaging moral values, antipatriotic teaching, the high cost of public education. Teacher union as a major roadblock to reform, American becomes “A nation at risk” (Harris 1988: 34). Harris pointed out that Christian home schooling is an adventure of faith and learning, contrast to the formal schooling which focus success in wrong areas, break the moral backbone of the youth, and undermine parental authority. He uses the metaphor of the Children Crusade in the Middle Ages which a similar slaughter is taking place today as Christian children match into the public schools to take them for Christ. Christian parents have come to realize that they are their children’s keepers, protectors, and providers. They are entrusted by God with they are, the nurture, and the education of those children primarily to learn. It is not even to the church, but to them, to the parents. That is what God has ordained. So says Moses (Deut. 6: 4-9). So says Jesus (Lk 15:11-32), so says Paul (Eph. 6:4). And so says Solomon: Behold, children are a heritage from the Lord. (Ps. 127:3-5). 

       It is not simply a return to tradition for the sake of traditionalism. The home school movement is using the latest technology to provide an old-fashion, high quality education. Most home schooling parents also come to grips with their God-given responsibility to oversee their children’ education. Harris claims that parents not only have a right but a duty to supervise the education of their children. “Education is the transmission of civilization. It is the laboratory of life.” said Will and Ariel Durant (Harris 1988:123). G. K. Chesteron also said that every education teaches a philosophy: if not by dogma, then by suggestion, by implication, by atmosphere. Every part of that education has a connection with every other part. If it does not all combine to convey some general view of life, it is not an education at all (Harris, 1988: 36). Unfortunately, according to Harrison, Christian private school also had problems: 

1. Only clean up the public school’s practices on the shallow level. 

2. Reveal double mindedness; 

3. Age-segregated peer pressure is part of the Christian school experience. 

4. Parents abdicate their responsibilities as the primary educators. This is un-biblical.

5. Cant meets students’ individual needs 

6. Not allow God’s light to illuminate the very method of teaching. 

7. It is a faith-learning integration which demeans a comprehensive commitment. To  

    honor all of God’s Word. (Harris 1988:114)
Faith-Learning Integration 

       In terms of faith-learning integration, a school should not be a preparation for life only; a school should be life according to Harris. Home schooling is a biblical basis of education (Rom. 1:21). It is mandate for parents (Deut. 6: 6-7; 4: 3-4, 10; Eph. 6:4; Prov. 22:6). Home schooling provide a flexibility, security and healthy socialization (Ps. 1; Prov. 13:20). However, whenever come to terms with the purpose of education, home schooling comes in all colors and shapes. Motives differ, times frames differ, and methods differ. However, have a plan, count the cost; make the commitment; be prepared; enlist support; gather the tools; get organized; exercise discipline; legal considerations; keep clear records and documentation (Harris 1988:114). 
      Education was not a list of skills or facts to be mastered. Education was an atmosphere, a discipline, a life (Mason 1989). Education is a life process which is not confined to the classroom. Is home schooling practicing this concept, or is it duplicating the public school classroom regimen in homes? Are children educated for life or for achievement tests? Many literatures have been discussed the topics of role of Christian home schooling mother-teacher, exchanging ambition for service, the eternal value of motherhood, and the spiritual power of mothers (Bobel 2002; Ferris 2003; Ferris V and J 2000; Whelchel 2003). 
It’s not just an education, it’s an adventure. I can give my children the individualized time, teaching, and learning tools they need. What does it profit a mom if she gains the whole world and losses her children, their hunger for knowledge, their compassion, and their appreciation for things that are of real value as opposed to what the typical American child consider important. (Whelchel 2003: 74, 99) 

       Typically, public school graduates did not receive a rich education and the love to enjoy learning. Many home schooling methods care deeply that the children develop a love for learning. Home schooling parents are aware of not to not kill that love. At the same time expose their children to a wide, generous, lively smorgasbord of an education. Parents learn along with their children and exposed to a wide variety.
       The core spiritual of homeschooling is to transmit Christian faith from one generation to the next. Teaching children to love God is more important than teaching them to diagram sentences. God endorses the method of spending time with your children as the best means of teaching your children to love God (see Deut. 6 for details). (Harris 2000, Farris 2003:56).       

       Charlotte Mason had a reproduction of the fresco, which later was made and prominently placed in the House of Education. To her the fresco showed that:  
the seven liberal arts were fully under the direct outpouring of the Holy Ghost, [and] that every fruitful idea, every original conception, whether in Euclid, or grammar, or music, was a direct inspiration from the Holy Spirit, without any thought at all as to whether the person so inspired named himself by the name of God, or recognized whence his inspirations came. (bio. p. 50) 
Therefore, three assumption of faith-learning integration in Christian teaching are:  
1. The Holy Spirit is active in the teacher–learner relationship. 
2. Faith-learning (Christian learning) integration is a lifelong process. Since the 
    Christian’s calling is a critical component to growth in the spiritual life. 
3. Faith-learning has more to do with matters of the spirit and the will than of the mind. 
      After all, true learning is rather an act that requires us to call upon our past experience and present powers, and to rise and meet new information and ideas. True learning is a kind of alchemy, or fusion. In a true knowing place, teachers and students are surprising both each other and themselves (Macrorie 1984: 234). The content of faith-learning integration or Christian education is not a body of knowledge, but a person: Jesus Christ (Galindo 1998: 72). 

       Hasker (1992) sees the elaboration of a worldview as the ultimate aim of integration. 

How to bring all of the education practices into living relation with truth should be the primarily concerned for Christian education. Under the assumption that all truth is God’s truth, the word “integration” means the bringing together of parts into the whole. The problem of integration is at the heart of all thinking about education, both Christian and secular, by asking “where, then are Christian youth to go?” (Gaebelein 1968).
      A study by the Search Institute (Howard 2001) found that teenagers “leading healthy, productive, positive lives” are strongly influenced by the presence of developmental assets. These assets are internal and external in nature and can be classified into eight subject areas: support, empowerment, positive values, commitment to learning, boundaries and expectations, positive identity, and social competencies. Asset-rich kids are more willing to take a path that is considered spiritual or religious. They have a sense of purpose. “Asset-rich” youth is defined as those who possess 30 or more assets.
      Education need to prepare the students for the global world in the twenty-first century. (George 1992). Taking as the goal of Christian education the recovery of God’s image for the renewal of civilization, George claims that transformation is Christian education’s end and education is transformation’s means. Facing the fragmentation of subject teaching, an inquiry of educators who are able to make interdisciplinary connections and link the past, the present and the future is urgent. 

Community of Congruence 

      Like human being, no home is an island. As a learning community (Knowles 1998), home schooling families need networks to provide emotional, spiritual support as well as the opportunities to learn from one another’s experiences. Also, by pooling the financial resources, support groups make possible such co-op activities as science labs and paid instructors for art, music, and team sports, home schooling march bands, oil painting co-ops, rockery clubs, and ski club. It is also a great resource for adult education—training for parents in how to be better teachers, both in general and in specific subjects such as reading and math. In addition, politically, at the state level involved in political action, lobbying their leisters for helpful bills and otherwise working to secure the rights of home schoolers (Harris 1988: 143-152). 

       According to Palmer, a healthy society will encourage interplay between the organization and movement. His four stages in the logic of a movement ring true for the home schooling phenomenon as a way of educational reform. That is from an isolated individual decide to live “divided no more,” to form “communities of congruence”, then these communities start going public, till lastly, a system of alternative rewards emerges to sustain the movement’s vision and to put pressure for change on the standard institutional reward system (1998: 166).  I appreciate that he ties the story of Rose Park to those teachers whose teaching is a front-of-the-bus thing for them. “They teach in ways that honor their own deepest values rather than in ways that conform to the institutional norm” (1998:171).

      Palmer not only sees the positive side of the community of congruence, like a prophet, he also warns the negative side of being gathered with like-minded people. “The only way to minimize the shadow and maximize the light is to expose the movement to public critique.”  Otherwise, like the Nazis, the KKK, and Aryan Nations, in which people decide to bring their actions into harmony with the evil that is in their hearts (1998:175). Therefore, the quality of authenticity in the movement makes the different. The leaders of authentic movements willingly go public and engage in give-and-take, knowing that this public dialogue is a path toward the authority that comes from understanding and persuasion. Palmer asserts that we must stay close to our integrity in this complex filed of forces, where we can easily lose our way. An authentic movement is not a play for power. Now the world becomes our classroom, and the potential to teach and learn is found everywhere. We need only be in the world as our true selves, with open hearts and minds. 

Shifting in Educational Theories and Models   

       Christianity is in the midst of shifting paradigms. Facing the globalization, many teaching/learning theories and models (Knowels 1998; Kolb 1983; Siejk 1999; and Vella 1994) have a great influence on the growth of Christian home schooling. Knowles (1998) asserted that a learning system is a system capable of bring about one’s own continuing transformation. Any social system such as family or church can be conceptualized as a system of learning resources, which forms a new institution of education—a life-long learning resource system or leaning community. Kolb’s model of experiential learning (1983) explores the cyclical pattern of all learning from Experience through Reflection and Conceptualizing to Action and on to further Experience. Kolb devises a cycle which encompasses not only the progression of acquiring knowledge through experience, but also a four part division of types of knowledge which would apply to four learning styles. They are divergent, assimilative, convergent, and accommodative. Consequently, OBCC mothers’ learning styles can be many adaptations and uses of this model.
      Christian community is under transformation by the images of the postmodern world which is relational, historical, and personal. Christian religious education based on the dominant epistemology has given little attention to curiosity or wonder, and thus has little tolerance for questioning. Christian education which is guided by postmodern themes enables a transformative process of creating and re-creating ourselves and the world, rather than the mere transmission of knowledge (Siejk 1999; Vella 1994). 

      Furthermore, regarding Christian identity in the postmodern era, the practice of hospitality offers a richer way to think about Christian education than the postmodern view that embraces diversity. (Newman 2003). The call for diversity and hospitality, in contrast to the modern/postmodern thinking is fueled by the conviction that the other is Christ (not like Christ) and all humans are created in the image of God who is Trinity. 
      Regarding the worldview, Schaefer already said in his “How should we then live?” 
“People function on the basis of their worldview more consistently than even they 

themselves may realize. The problem is not outward things. The problem is having, and 
then acting upon, the right worldview—the worldview which gives men and women the 

truth of what is” (1976: 254).

Cultural Adjustment
     The literature of culture adjustment include four areas: family and cross-culture living, 
acculturation and enculturation, and teaching for change. 
      Some people view the process of cross-cultural adjustment as culture shock. Others, seeing it in more positive terms, call it intercultural adjustment. However the majority view that the adjustment process is a series of phases through which each person moves at his or her own pace. May Pao-may Tung, one of the very first Chinese American clinical psychologists, along with other Asian-American psychologists contribute their insights to the understanding of parent-child relationships and acculturation conflicts in Asian-American families. 
      Tung (2000) claimed that Chinese Americans success in educational and economic advancement stems from deeply held values embedded in the Chinese culture, particularly Confucianism. Strong familial ties, close control of children, traditional family values, and collective solidarity over individual interest supposedly explain why Chinese Americans have overcome racism and poverty to attain educational and income levels that exceed even those of Euro-Americans. Any change over time, such as the decline in female subordination, is regarded as the product of assimilation; any cultural continuity, such as economic self-sufficiency, attests to the strength of the Chinese ethos. 

      During last two decades, it is an undeniable phenomenon that more OBCC home school their American-born children. If the definition of education is the transmission of culture, then the process of becoming Americans from Chinese perspective shed many lights in terms of cultural transmission.
Family and Cross-Culture Living 
     The Chinese American family, which before the 1960s suffered harsh immigration laws and other structural barriers, has since then undergone a transformation. No longer a fractured or split-household unit, the family is now a highly complex one (Belden 1997; Chang 1997; Kwan 1996; Ng 1998; Pan 1994). Furthermore, because of the changing composition of new arrivals since the end of World War II and the pervasive presence of acculturative forces, the nature of Chinese American families is ever fluid than ever (Tong 2000: 173). 

      Since 1950s, ethnographic studies of immigrants’ education have raised various issues which faced by the minorities. Discontinuity in culture, language, and power relations makes minority education far from satisfactory. Cultural models of immigrants have distinguishing features. Chinese immigrants have developed responses interpreted as folk theory--a concept they have developed among themselves, where education plays a central role (Gibson & Ogbu 1991:11). With these cultural features or the folk theory, Chinese immigrant families have unique bi-lingual and bi-cultural practices. 

      The existing research studies which relate to the above areas provide a basis from which to begin more-in-depth exploration of home schooling and its practice in Chinese immigrant families. The literature in the US context usually frames home schooling as swimming against the tide from the extreme to the mainstream (Kaseman 1990; Mayberry 1995). On the other hand, John Ogbu’s cultural model reframes the minority education system in the US context. Ogbu (1978) critiqued the caste system that exists in the US and how the caste system has inhibited the academic achievement and social progress of Afro-Americans, Chicanos, Native Americans, and Puerto Ricans. He postulates that the lack of academic achievement of Afro-Americans and other caste minorities is directly related to the interplay between the purpose of education for caste minorities, that is, to prepare students for their eventual pre-determined place in society, and the attitudes of students themselves. 

      Up till the late 1990s, the emphasis has been placed on the fluidity of identities of immigrants who have migrated across national boundaries among Asian Americans. Social science scholars and researchers, such as Franklin Ng, are more tuned in the investigating of cultural continuities and discontinuities, the adaptation of traditional practices, and the cultural invention of new practices. Ng’s works (1992, 1994, 1998) explore the construction of new identities, changing group boundaries, generational conflict, and the development of new categories such as multiracial Asians through intermarriage, and the maintenance of transnational ties.
      A desire for their children to keep their language and some balance of Chinese traditions is every Chinese immigrant parents’ wish. “It’s so hard to raise our children here the way my parents raised me. It’s so hard to keep our language,” a mother lamented one after school. “The distance from home (Taiwan) is very difficult for me, too. My parents are old, and I am very concerned about taking care of them. I am here, and they are there” (Belden 1997: 133).    

         For OBCC’s home schooling family, those adjustment processes also affect each family member. Influenced by the social, economic, and political practices of American society, OBCC families have different family lives and worldviews. Even within one society, patterns of family life differ in terms of values, education, occupation, income, religion, and ethnicity. OBCC family as a social institution is interrelated with other major societal institutions such as government, the economic system, education, and religion (Ogbu 1978). Like other Chinese families, OBCC families had been influenced by Confucianism for over two thousand years; eventually put a high emphasis on kinship network, and a close guanxi (relations) among family’s members (Change & Holt 1991). (Li  2002: 16-18).

     Immigrant’s families differ from mainstreams families linguistically and culturally; and they have different family patterns. Chinese immigrant family life pattern could be categorized in the following aspects: parents’ perceptions of schooling, their perceptions of their economic future and its relationship to their adaptation, immigrant children’s cultural and social adaptation and their socialization, and parent-child communication. In The social–cultural context for immigrant families is changing rapidly, with the values of the traditional family context conflicting with the values that emerge when a family immigrants to a new and different social context (Li 2002: 19).

      Unquestioned submission to authority is a value that lies at the heart of the traditional Chinese value system, ego, and culture (Pan 1994:218; Hsu 1985: 194). The normative status of virtue once honored in traditional China continue to undergo reformation. “American is the background to our new identity,” A Chinese mother said, “Our roots, our looks, tell us about ourselves. In one respect, our Asian feature gives us no other option to an identity. But being American is something we should know, too.” Cultural identity can no longer be confined to national boundaries alone (Belden 1997: 22). OBCC family existed interdependently in a network of mutual relationships with institutions of the school and in the context of communities and larger social-cultural systems in the society (Bhola 1996). OBCC family is central in this network of social relationships because OBCC’s family is the place where the family members are interconnected to a wide range of experiences that shape their personalities, their relationships to others, and to the communities. 

My research, therefore, is an attempt to move beyond and expand upon the existing knowledge base, incorporating a variety of data in an effort to better understand the complexity of the factors involved Overseas-Born Chinese Christian home schooling mothers’ faith-learning integration and cultural adjustment.   

Acculturation and Enculturation 

      The end result of acculturation is identified as a new and blend patterns and it is different from assimilation (Jiang 1997; Jen 1996). Global cultural contacts have undergone various forms and stages ranging from colonialism, to modern day refuge situation, and to immigration. This research will focus on the last category--immigration patterns. It is a new third culture developed. It combines the elements of both cultures into a new and distinctive pattern (Jen 1996: 26).  The second characteristics are that acculturation is a process rather than an end result. The third trait is the degrees of acculturation. Factors like personality of certain individuals, technology, occupation, language use, values, and attitudes determine the degrees of acculturated process. Lastly, acculturation is also perceived as a variety of coping strategies including reaffirmation the tradition values and behavior patters, biculturalism, admen cultural syntheses of conflict cultural components (Spindlier 1977). 

      Adaptation or change usually takes place in three areas: the cognitive (perception), the affective (beliefs and attitudes), and the behavioral (performance) (Taft 1977, Brandt 1983). These three components of cognitive, affective, and behavioral are interrelated and need to be fully integrated (Taft 1977).  Especially, the affective aspect of change involves the shift of attitudes, values, goals, motivation, aesthetic and emotional appreciation, and feelings during cultural contact. In cross-cultural studies of attitudes and beliefs, Davidson and Thomson (1980) asserted that individuals form beliefs on the basis of their experiences, and these beliefs, in turn, influence the formation of new beliefs and attitudes. 

Teaching for Changes
     However, Lingenfelters noted in “Teaching Cross-Culturally” that all of us are people of a culture, and we carry our own cultural heritage and practices, including our practice of faith, with us into every situation of life (2003: 9). A clear understanding of our cultural self, and how that self restricts our acceptance of and service to others are needed while teaching and serving effectively. The process of learning to be a 150% person is a major indicator of OBCC mothers’ faith–learning integration. A global perspective is crucial when they teach and learn across the boundary of cultures and countries. Culture adjustment reflects their adaptation to the new cultural settings and capability to deal effectively with people who do not share a common cultural background and understanding with them. 
      In thinking about education as the transmission of culture, as Lingenfelter pointed out that one needs to examine the larger circle of the hidden curriculum in order to achieve a higher level of teaching and learning which requires the identification of a new set of alternatives from which a choice is made (2003: 30). Born as middle–class Chinese and reared as Confucius-Christians, OBCC learned to be proud of Chinese culture of 5, 000 years of history. They respect parents, teachers and appreciate the Chinese cultural values. But to be effective in the US home schooling context, OBCC also need to learn a host of new behaviors. But learning the differences was stressful since it occurs in day-to-day life rather than in a classroom. Additionally, a power struggle may become a critical factor in their effectiveness as Christian teachers. 
      The pedagogical adaptations OBCC incorporated into their teaching were directly resulting from the experiences they had. But to create powerful simulations, OBCC must have an intuitive grasp of the connection between abstract concepts and constructed experiences while they go through their inner landscape of life (Palmer, 1998). OBCC must also have a bond with their children, and have a sense for the point their children are at and how far they might move along a continuum of change. It also helps to be vulnerable, sharing personal failures and successes, and to have a secure sense of personal identity and competence. But to proceed further requires commitment and divine wisdom. 

      Biblical transformation is not a guaranteed outcome of the teaching. Character change happens when the deepest parts of one’s history and personality are touched, because life-transformation involves suffering, repentance, commitment, and practice doing what Jesus has commanded. Many of OBCCs entered American society as adults and take on home schooling teaching responsibilities as an assignment for their daily work. It is evident that Jesus’ integration of faith and learning is correlated to His cultural understanding. His lessons were filled with quotations from scriptures; stories based local economic and social life and parables that drew on a deep understanding of their way of life. His classroom is everywhere—in a house, on the boat, on the seashore, on the plains, in the hills, or on the road. He taught lessons using the contexts of work, family, community, and religious life (Lingenfelter 2003:22). Modeling after Jesus and following the commands in Deut. 6: 4-9, the settings of home school can take place everywhere in the global society. 

       While discussing the relationship of cultural identity and education in his “Teachers as Cultural Workers,” Freire pointed out that men and women have been able, through a long history, “to distinguish ourselves, by our own decisions, as individuals among the whole of humanity, but still within the workings of society, without which we also would not be what we are.”  He emphasized that teachers, as cultural workers, are stem from the dynamic relationship between what they inherit and what they require (Freire 1998: 69).

      Therefore, although no one can be perfect like Jesus is a 200% person (Lingenfelter 2003), OBCC can choose to learn to be incarnational teachers as Jesus is. Taking on a learner’s role, avoid the cultural bias in their hidden curriculum, reflecting on their inner landscape of life, OBCC can transform their heart, mind and soul by following Jesus as they home school their American-Born-Chinese (ABC) children cross-culturally in a global culture. As noted in Hendricks’ Teaching to Change Lives (1987), any OBCC who wants to teach with power and passion, excitement and excellence would make the most of their priceless Home schooling opportunity to inspire, to instruct, and to permanently impact ABC’s lives for the kingdom of God. 
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