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I. Introduction
     This study is an investigation to see to what degree the faith-learning integration relates to the cultural adjustment of Overseas-Born-Chinese Christian (OBCC) mothers who home school their American-Born-Chinese (ABC) children in California. 

      The culture of Chinese immigrants, in some ways, is similar to Jewish culture. In that OBCC left their homeland, they are more or less like the Diaspora Jews. They are not only crossing a geographical boundary, but also a cultural boundary before settling down in this Promised Land. They are entrusted with the responsibility of passing their spiritual heritage to the next generation. And home schooling, thus, become one of the alternative educations that OBCC mothers adopt to educate their children. 

     However, speaking of cultural symbols and Chinese beliefs, even today, most of the Chinese people are proud to call themselves the offspring of the dragon. Along with this cultural symbol of the dragon is an expectancy to have a higher status than other people. Under the influence of this worldview, the majority of Chinese parents would require their children excel in every aspect of life, including schooling. The ideology of everything being second to academics (萬般皆下品，惟有讀書高 ) drives most Chinese parents to believe that, by excelling in academics, their children will be guaranteed successful and excellent lives. This particular ideology of upholding academics, which comes from a poem
 that Chinese children recite from an early age, is like the DNA in the gene of the Chinese people including OBCC.  Wrestling among the traditional cultural ideology, new immigrant culture and the Word of God, what makes them dare to teach their children who are born in a mainstream culture other than their own?  Moving  from the ego–center of “everything being second to academics” ideology to a God-center of mission mindset, what are the cross-cultural tensions related to academic, character, faith-learning integration and the mission-mobilizing as they move from being a model minority to a global citizen?  
Assumptions for the study

1. OBCC identify educational differences in their worldview, belief system/basic  

    values and school expectations as they home school their ABC children in the US.  

    That is, the choice of home schooling for OBCC is based on a faith-learning  

    integration approach.  

2. The differences of educational values will lead OBCC to examine and assess both  

    American culture and Chinese culture. Consequently, they will change toward to be  

    more flexible or more rigid.  

3. Therefore, faith-learning integration and cultural adjustment is crucial for OBCC to be  

    successful in their context, and the adjustment in the three domains: cognition,   

    motivation and behavior, will affect their overall home schooling.   

II. Problem Statement

       The relationship between faith-learning integration and cultural adjustment of  

 Overseas-Born-Chinese Christian (OBCC) home schooling mothers in California. 

III. The Hypotheses

1. The faith-learning integration is the major reason for their home schooling. 

2. Those who have a higher level of cultural adjustment tend to have more flexible expectations of schooling.  
3. Those who have a higher density of support network tend to have a higher level of cultural adjustment.
4. Those who have a higher level of faith-learning integration tend to be more flexible in terms of adjusting the cultures in the host society. 

Significance of the Study  

     The significance of the study is that it will provide a better understanding toward cross-cultural teaching and learning in the current American education system and future global society. It is through integrating the biblical worldview, educational value, beliefs and practices of both home and host cultures, the understanding of the correlationship of cultural adjustment and faith-learning integration will enable cultural workers and Christian educators to recognize that cultural and educational differences can offer a constructive and positive impetus.      
       The potential of this study will enhance the future application of the principles of integration faith-learning and cultural adjustment through comparative studies among other immigrant groups. This will further improve the teaching and learning of immigrant mothers and their children through training programs, language remedial programs, pedagogical and curriculum reform, as well as education reform as a whole.

Definition of Terms

Overseas-Born-Chinese Christian (OBCC) Home Schooling Mothers
     A mother, with Chinese-origin, is able to communicate in any Chinese language, 
(either Mandarin or one dialect, such as Cantonese, Taiwanese and Hakka) and home school her one or more kids from pre-school through high school. So far, an estimated total of 75 OBCC in the US, including 25 in S. Calif, 25 in N. Calif., and 25 in the East Coast, especially in the state of New Jersey.   

Faith-Learning Integration  

      Faith-Learning Integration means the incorporating biblical principles into curriculum and lesson plans on any given academic subject. The goal of faith-learning integration is to ascertain and to develop integral relationships which exist between the Christian faith and human knowledge, particularly as expressed in the various academic disciplines. It is reflected in three aspects: their belief and commitment to homeschooling; their expectations and experiences of schooling, and their home schooling support networks. Basically, faith-learning integration for OBCC will involved several domains which include their selfhood, acculturation to America and their retention of Chinese culture as well as their teaching/learning styles. 

Cultural Adjustment 
     It reflects to OBCC’s adaptation into American cultural settings and the capability to deal effectively with other people with whom the person does not share a common cultural background and understanding. It is associated with so-called social intelligence, multiple intelligences, cultural intelligence, and E-Q.

Modeling Mother Culture 

      One of the new phrases deriving from home schooling movement is Mother Culture. Charlotte Mason, a British educator from the late-19th Century of the Victorian era, is often called the founder of home schooling. Though kept single all her life, Mason serves as a symbol from a nursing mother to the image related to the Madonna—mother with her children, and later as the inspiration of the phrase Mother Culture for today’s busy hardworking homeschooling mothers. Although Mason never used the phrase Mother Culture, she noticed that the old painters, however diverse their ideas in other matters, all fixed upon one quality as proper to the pattern of mother. The Madonna--mother with her children, no matter out of whose canvas--she looks at you, is always serene, and if the lessons, taught through the eye, would reach with calming influence to the heart. 
      Mason believed that this countenance of contentment and of serenity can come about even during stressful times when a mother learns to occasionally do for herself what she does for her children--go out to play. Mason asserted that people would have happier households if mothers “would only have courage to let everything go when life becomes too tense, and just take a day, or a half a day, out in the fields, or with a favorite book, or in a picture gallery. . .” For a mother to allow herself a bit of leisure to rest and refresh herself by exploring her own interests, to find a little time for herself, especially when so many others depend on her, is a Mother Culture. 
      When a busy home schooling mother takes part in Mother Culture she safeguards her enthusiasm, so she will be better able to cope with her responsibilities. To partake in Mother Culture is to feed herself with the Word of God, with ideas from books, nature, art, music, etc., thus taking care to keep growing spiritually and mentally. If there is such a thing as the joy of childhood, there is also such a thing as the joy of motherhood, and Karen Andreolam (1998, 2001) admonishes mothers to recognize and live within such a blessing. 
      As Paul urged the Romans to offer their selves as living sacrifices to the Lord (Rom. 12: 1-2), this offering of one’s self is a lifelong process of self-discovery. Palmer (1998) asserted that by facing fears boldly, OBCC can teach from her undivided self, eventually every major thread of her life experience can be honored. After all, self-reflection and remembering her self enable her to reclaim the wholeness of her life. Any authentic call ultimately comes from the voice of her inner self and invites her to honor the nature of her true self.  A Christ-like curriculum of these four spiritual disciplines--solitude, silence, worship and study (Willard 1998) should be practiced in OBCC home schooling mothers’ daily walk. 
IV. Literature Review
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V. Methodology

      The discussing of methodology include the type of research, the data collection techniques, procedures of managing and recording data, data analysis, validity and reliability measures, and a research plan. 

       This is qualitative research and is intended to be completed in one year. Three methods I will employ are participate observations, semi-structured interviews, and projective techniques. For the first 6 months while interview (Appendix  A—Open-ended interview questions) 50 or so OBCC mothers, I will also observe the home schooling support group gatherings. Then in the second half of the year, projective techniques will be implemented through a focus group or a case study of 5-7 OBCC mothers. All the interviews and projective techniques will be executed in Mandarin Chinese or English.   

The Pilot Study 

      Before engaging in the official study, I will conduct a pilot study to test procedures planned for my main study. This pilot study will provide many insights into procedure necessary for my study. I will interview 5 OBCCs within one month before the official study start. The reasons for conducting the pilot study are to a) apply and test interview techniques that I am going to use for the research proposal; b) test the theory of doing quality research of cross cultural teaching and learning to get first hand experience of doing qualitative research; and c) identified the themes and possible aspects that I need to focus on for my study. 

       For the sake of triangulation, this section discusses some problems and issues related to the methodologies I employ. In order to get data to reflect the social-cultural practices of teaching and learning with the home schooling milieu, I used four methods, including  projective techniques, semi-structured interviews, Inventory usage and participant observation. 
1. Participant Observation 
       Bearing the research questions in mind, I will observe OBCC mothers in various settings such as prayer meetings, music nights and field trips.  It might also happen in the home, parks, restaurants, public libraries, and during a variety of occasions such as causal visits, family dinners, family outings, and reunions. Thus, by following Spradley’s (1980) process of observation, I started from descriptive observations to focus observations, and then move to selected observations. After I am familiar with the OBCC mothers, I began to direct my study to the home schooling connection. This focus entitled a few related domains such as the socialization patterns and engagement with support network.  The focus allows me to achieve in-depth analysis of the domains of my research focus. 
      Then, I will follow Hess’ guideline of examination: analysis, interpretation and evaluation. In other words, examine data with a dispassionate mind, question what does not make sense, get more information, lean new vocabulary, discover techniques, and investigate new concepts (1994:175). The advantage of this method is that I will record data according to the usefulness to the study, and the data could speak itself loudly if examine, analyze, interpret and evaluate on the right track. The disadvantages are that I need to relearn my Chinese (Mandarin or even Taiwanese dialect), and then translate to English as close as possible. However, I might run out of vocabulary or not reflect deeply enough. It is also very time–consuming and occasionally energy-draining. 

2. Inventory Usage 
      I assume that keep a mutual trusting relationship with OBCC mothers, then more accurate statistics would follow naturally. Also, follow Bernard’s guidelines to do the pretest first in order to see the results, then discuss, revise, revise and revise the test before going public. In other words, test an initial pool of items on some OBCC mothers to ensure capturing the full variation in responses to all the items, and the response variability represents the variability in the general population to which I eventually want to apply my scale. Also remember who those Chinese moms are and use their language. Besides following those 15 rules which Bernard discussed in “Question Wording and Format” (2002: 241-246, 296), make sure the items are as short and as uncomplicated as possible. No double negatives. No double-barreled items (2002:296).

      The strength of this method is that the scale of operationism is crude and simplistic, measurement turns abstract (concepts) into reality; successful scales get validated on many different populations over time. This would allow me, as an ethnographer, to talk to other ethnographers using the same language. The test also allows replication of research and the accumulation of knowledge about issues of importance. In other words, to save time and energy, before launching out on my own to build new scales from scratch, I need to do a though search for existing scales (Bernard 2002: 303).  This method will allow me to apply some tangible ways to measure the degree of cultural adjustment, e.g., how do they respond if their ABC children have an inter-racial marriage? what restaurants to eat at, films to watch and what concerts, TV and radio programs to attend (see p.   Appendix B. Cultural Lifestyle Inventory).  The weakness of using inventory is that the structure and meaning of the wording might have different connation and interpretation for different moms who come from different family and educational backgrounds. Also, if the content of an operational definition is bad, then, I am afraid so are all conclusions I draws (2002: 39). 

3. Semi-structured Interview

     For this study, interview is another important method for obtaining data, especially the insiders’ point of view. General type of interviewing includes informal, conversational interviewing, and formal interview such as structured, semi-structured, and focus group interview. The benefit of semi-structured interview is that it will allow my participants to have enough space to interpret the questions asked and stated the opinion freely, and at the same time it will allow me to have some control over the flow of the topic (see p. Appendix B for the open-ended questions.) I predicted the difficulty for the young children to stay on topic; therefore, I predetermined not to interview the children. 
    In doing so, there are several strengths of this methodology could be beneficial to the study. First, OBCC are allowed to introduce significant material I may not have thought about. Secondly, OBCC have the freedom to answer in a variety of ways. The response may be verbal or I may observe their non-verbal cues which reveal information about their feelings, attitudes and behaviors. Give them a sense of individuality. They might be gratified when given a greater measure of freedom in permission to tell their story in their own way. Thirdly, if all the interviews are tape-recorded and transcribed in full, then this will involve a straight transcription of all utterances, with added symbols to capture extra-linguistic information, i.e. long pauses, hesitation, interruptions, stressed words, changes of subject matter, and emotion (e.g. laughter). After all the interviews had been transcribed, analysis will take place, and in line with a Grounded Theory approach (Glaser, 1995), no specific categories of knowledge were decided beforehand. 

     Consequently, semi-interview is a time-consuming method. It required more time to collect the data but also to analyze it. In addition, the questions I ask may be ambiguous and produce feelings of uncertainty for OBCC mothers who have not experienced the role of interviewees. As a result, they might have no idea of what they are supposed to talk about. This situation also could turn around to apply to myself as an interviewer--if I am not familiar with the question myself--this may damage the outcome of the interview, or deviate from my intended goal.
4. Projective Techniques 
       The application of projective techniques is that there is no intellectual reasoning required but provoking emotion. Projective techniques remove the need for rationale and make it much easier to elicit potent imagery which the respondent might not really understand and therefore cannot rationalize. 

      I will conduct a focus group of 5-7 mothers. It begins with viewing 2 film clips (see appendix D. the execution plan of Projective Technique), then have a panel discussion. In doing so, I will understand how OBCC mothers respond to some of the particular situations relating to the issues of the roles of teacher, culture, and identity in the films
. In so doing to reflect their cultural adjustment relate to five variables: faith-learning integration, commitment of homeschooling, density of support network, cultural adjustment and expectations of schooling. However, what I am concerned is that the weakness of this method might happen, i.e., they might not be able to get the point which I try to convey.   

VI. Contingence

Validity and Reliability Measures

       I will do the inventory, semi-structured interview and observations by myself. So the criteria of measurement will remain uniform, homogenous, and consistent, which will increase its reliability. The validity of the questions will be achieved by precisely defined specific content to be sampled based on the specific objectives. In this study, the hypothetical construct is to test cultural adjustment and its effects on OBCC mom’s faith-learning integration. Lastly, the open-ended interview questions will go through a pre-test with 5 mothers, thus it will also increase their validity. 

Limitations

     Due to the delimitations of the total target population, the sample size may not be as extensive. Limitations of this study also include the fact that data are mainly based on the account of only one member, mother, of the family. Future studies may consider also the observation of real interactions within the family members if possible.

Research Plan

      This research will take about one year to complete. The first 7 months will be building a rapport with OBCC mothers through non-participate observations and interviews. Then, the following 5 months will include constructing, pilot testing, focus group and actual conducting the projective techniques and completion of data analysis and the report of findings.  

Personal Significance
       As an international student myself in the United States over a decade, I have benefited by both Christian school education and daily cultural learning. Wrestling with the tensions of cross-culture both internal and external, my faith-learning integration approach leads me to continue my cross-culture studies (see Appendix C. Journey Story, p. ). As I explore the effectiveness of cross-cultural education it leads me to a better understanding of culture adjustment. By conducting this research, I personally would like to verify the theory by my own experience in order to advocate this faith-learning integrative attitude with the concept of cultural adjustment for the benefits of cross-culture learners in general and Overseas-Born-Chinese Christian home schooling mothers in particular. Additionally, through the process of conducting this research, OBCC mothers will develop an awareness of their own faith-learning integration and will re-evaluate their cognitive capacity, goal-setting and behavior changes in relation to their role as a culture learner and a culture worker in the global society. This in turn will enhance their effectiveness in home schooling and overall learning in the new culture. In doing so, they will appreciate the values of Biblical as well as both home and host cultures. So far, this proposal will be continuously modified. I will take two more courses related to cultural change and comparative education system next semester. So the components of the macro scope of home schooling in the global society will not be compiled until the end of next semester.  
VII. Findings and Implications

      Research questions are stated as opposed to null hypotheses since the purpose of this study is to determine if there is a relationship regarding OBCC home schooling mother’s faith-learning integration and cultural adjustment. Descriptive data are gathered by a number of research questions.

Research Questions
1. What are the major reasons they home school?

a. What factors influence their beliefs about of homeschooling? (E.g. Bill Gothard’s seminar, Focus on the Family, Charlotte Mason’s method, homeschooling friends.) 

b. What factors affect their commitment? Does the length of residence in the US impact their choice? 

2. How do their expectations of schooling influence their practice of homeschooling? 

a. What are their expectations of homeschooling? 

b. How do their experiences of learning/schooling influence their school choice? 

3. What role does the support network play in their homeschooling context ? 

    a.  Which support networks are available in any format? (E.g. extended 

         families, homeschooling support groups, public library resources, on-line  

         group discussions, books, periodicals, broadcastings) 

     b. How do the support networks contribute to their cultural adjustment?
4. How does the level of faith-learning integration reflect on their cross-cultural   

      adjustment in the global society?  

     a. To what degree does the integration affect their retention of ethnic identity on  

         the issue of control/releasing their ABC children ?   
     b. To what degree does the integration influence their acceptance/rejection of host  

    culture. 

Data Managing and Results
      To gather the qualitative data for the research questions, the qualitative notes from interviews, instruments, observations and projective techniques will be recorded through field notes (both descriptive and analytic notes), coding, e-mails and subject profile files. In order to answer the primary research questions in this study, descriptive statistics are the predominant type of analyses used to describe the findings about the target group. 

       The purpose of the study is to identify the relationship of faith-learning integration and cultural adjustment. In this section, data obtained by administration of the ethnographic methods will be presented mainly about findings regarding the correlation between the identified predominant variables:

1. Faith-learning integration includes OBCC’s beliefs, commitment of home schooling  and their and length of residence in the US.
2. Views of schooling versus learning experiences.

3. Density of support network versus flexible citizenship in a global society.

4. Cross-cultural adjustment from being a model minority to a global citizen. 
Findings From the Current Study
1. The spiritual heritage has been influenced profoundly OBCC’s home schooling choice. Almost half of the mothers were raised as 2nd or 3rd generation of Christian. And they all have a heart for mission.

2. This study will be applicable to future education reform in the global society.     

Recommendations for future focus 

The following recommendations are presented for future researchers who may be interested in the home schooling of immigrant populations. 

1. For the direction of future research, instead of mothers, the further study on fathers and   

     children would be desirable to know. 

2. Especially, after 5 to 10 years in the global networking era, it will be interesting to do a   

    comparative study of the social adjustment level between American-Born-Chinese  

    children who are home schooled and who are not. 

3. It would be a valuable addition to the research data on attitudes of the local community 

toward immigrant home schooling children and their families. Also, research generated by the application of this study will add important information to the data pool and home schooling mother’s attitude towards faith-learning integration.

� http://www.navy77.net.tw/top_poem.htm








� To investigate OBCC’s cultural adjustment and how they wrestle with the tradition as a whole, two film-clips I have in mind are: the Joy Luck Club and Fiddler on the Roof. 





