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I. Introduction       

            This book is a complementary reading of Sherwood Lingenfelter's “Ministering Cross Culturally.” It takes similar insights and applies them specifically to an educational setting. It guides me to see how important it is not to separate the cultural sensitivity from effective teaching. Within its nine chapters, it discusses how to uncover cultural biases, how to address intelligence and learning styles, and teaching for biblical transformation. 
             I found this book has great application with Overseas-Born-Chinese Christian (OBCC) home schooling moms who are the target group of my dissertation. This is because I am investigating their faith-learning integration in relation to their cultural intelligence (CQ) from the perspective of seeing them as God’s change agents of cultural transformation. Therefore, a more detailed account of application will be discussed sequentially in the areas of becoming a learner with CQ, hidden curriculum and the role of the teacher, teaching for change cross-culturally and then conclude with becoming a 150 % person.  

II. Becoming a Learner with CQ      

            The authors claimed that “all of us are people of a culture, and we carry our own cultural heritage and practices, including our practice of faith, with us into every situation of life.” (p.9). A clear understanding of our cultural self, and how that self restricts our acceptance of and service to others are needed while teaching and serving effectively. This definitely could be applied as OBCC’s frame of reference. The process of learning to be a 150% person is a major indicator of their cultural intelligence (CQ) in terms of the integration of faith and teaching/learning. A global perspective is crucial when OBCC teach and learn across the boundary of cultures and countries. CQ reflects OBCC’s adaption to the new cultural settings in the US and capability to deal effectively with people who do not share a common cultural background and understanding with them. Regarding CQ, four concepts need to be clarified in order for OBCC to be a lifelong learner and be flexible to think outside the box.

           First, CQ involves the knowledge of self, knowledge of social environment, and knowledge of information handling. OBCC who have a very strong and guarded sense of self will be relatively weak at adjusting to new cultural settings. Secondly, knowing oneself is not sufficient for high CQ because awareness does not guarantee flexibility. High CQ requires both inductive and analogical reasoning to be able to approach and appreciate a completely new context without being constrained by past experiences and preconceived ideas. Thirdly, a strong motive for consistency will reflect an inability for personal adjustment to new surroundings and a poor capacity for incorporating highly disparate ideas. Fourthly, the behavioral repertoire of a high CQ person is flexible and broad as well as easily adaptable. OBCC moms with high CQ use the cues that they gain from others to infer accurately their states and views. 
            However, what is particularly difficult in cross-cultural encounters is that often OBCC are expected to behave appropriately in highly unfamiliar settings and as part of unfamiliar rituals. Since the 1980s, home schooling became a social movement in the US. But for OBCC, being immigrants, coming to the US and speaking English as their second language, they first suffered from culture shock at different ages, then tried to re-learn the living skills in order to survive in this melting pot society, and went by their American names. Their Chinese names probably are not mentioned any longer. In the meantime, they try to live out their Christian faith by home schooling their children. In thinking about education as the transmission of culture, OBCC need to examine the larger circle of the hidden curriculum in order to achieve the level-2 teaching and learning (p. 30) which requires the identification of a new set of alternatives from which a choice is made. 

III. Hidden Curriculum 
           Therefore, as OBCC ask what the “proper” school culture is, two aspects need to be considered. One is the discrepancy between Chinese parent’s educational values and beliefs and the American educational system; another is the styles of teacher’s role and discipline strategies. 

      Traditionally, instead of valuing character formation, Chinese culture sees academic achievement above all other kinds of motivation. Besides family presitige, the pragmatic side of social upward mobility and economic gain are also attached to this motivation. Children are required to do nothing but devote themselves entirely to study. Not only does an individual family encourage this practice, so does the whole Confucius Chinese society. With these traditional educational values, beliefs, and emphasis in mind, to be balanced, OBCC need a certain degree of changes to be in align with Christian world view. 

           Born as middle–class Chinese and reared as Confucius-Christians, OBCC learned to be proud of Chinese culture of 5, 000 years of history. They respect parents, teachers and appreciate the Chinese cultural values. But to be effective in the US home schooling context, OBCC also need to learn a host of new behaviors. But learning the differences was stressful since it occurs in day-to-day life rather than in a classroom. Additionally, a power struggle may become a critical factor in their effectiveness as Christian teachers. 
IV. The Role of the Teacher

            Learning from Chinese culture, in many cases their teaching might have reflected three styles--authoritarian, authority, and permissiveness--to different degrees. Intertwined with three value systems--American, Chinese and Biblical culture--OBCC might live in cross-culture tensions just like in a palace and prison at the same time. It might be both a blessing and a curse. 

            For example, the teaching style of autonomy is another option for OBCC if they take advantage of learning from American culture. In the meantime, as life goes on, OBCC might already adopt Kolb’s Experiential Learning Model and Howard Gardener’s Multiple Intelligence Model into their own reflection whether they know the names of the models or not. The pedagogical adaptations they incorporated into their teaching were directly resulting from the experiences they had. But to create powerful simulations, OBCC must have an intuitive grasp of the connection between abstract concepts and constructed experiences while they go through their inner landscape of life, as Palmer indicated in “The Courage to Teach.”  OBCC must also have a bond with their children, and have a sense for the point their children are at and how far they might move along a continuum of change. It also helps to be vulnerable, sharing personal failures and successes, and to have a secure sense of personal identity and competence. But to proceed further requires commitment and divine wisdom. 

V. Teaching for Change

            Biblical transformation is not a guaranteed outcome of their teaching. Character change happens when the deepest parts of OBCC’s histories and personalities are touched, because life-transformation involves suffering, repentance, commitment, and practice doing what Jesus has commanded. Many of OBCCs entered American society as adults and take on home schooling teaching responsibilities as an assignment for their daily work. As the Apostle Paul encouraged Jesus’ disciples to be imitators of God (Eph. 5:1-2), to learn from Jesus, OBCC should begin as learners, listening and asking questions just as Jesus mastered the cultural ways of the people around him. 
     It is evident that Jesus’ integration of faith and learning is correlated to His cultural intelligence. His lessons were filled with quotations from scriptures; stories based local economic and social life and parables that drew on a deep understanding of their way of life. His classroom is everywhere—in a house, on the boat, on the seashore, on the plains, in the hills, or on the road. He taught lessons using the contexts of work, family, community, and religious life (p. 22). Modeling after Jesus and following the commands in Deut. 6: 4-9
, OBCC could let the settings of home school take place everywhere, as long as their heart, mind and soul had been transformed into the image of God. 

VI. Conclusion-- Becoming a 150 % Person

           In sum, although OBCC would never be excellent teachers like Jesus as a 200% person, they can learn to be incarnational teachers as the model this book offered. Taking on a learner’s role with CQ, OBCC can avoid the cultural bias in their hidden curriculum and teacher’s role with CQ. Reflecting on their inner landscape of life, OBCC can transform their heart, mind and soul by following Jesus. Consequently, becoming a 150% person should be a life-time goal for OBCC to pursue as they home school their American-born-Chinese (ABC) children cross-culturally. 
� Deuteronomy 6:4-9: 4 Hear, O Israel: The LORD our God, the LORD is one. 5 Love the LORD your God with all your heart and with all your soul and with all your strength. 6 These commandments that I give you today are to be upon your hearts. 7 Impress them on your children. Talk about them when you sit at home and when you walk along the road, when you lie down and when you get up. 8 Tie them as symbols on your hands and bind them on your foreheads. 9 Write them on the doorframes of your houses and on your gates.





