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            In Chapter 5 and 6, Palmer continues the theme of community in terms of teaching and learning. In chapter 5 Palmer’s arguments move from “the third thing as a subject-centered education” to “teaching from the microcosm” to “create classroom space.” Then, in that created open space, the teacher can demonstrate how the discipline is done and the requirement of the skillful means. In chapter 6, Palmer focuses on the conversation of colleagues. Seeing teaching as a highly privatized profession, Palmer claims three essentials of creating a collegial community. First element is topics of conversation which would take us beyond technique. Second element is ground rules for dialogue to good deep. Third element is leaders who are able to expect and invites others to join the conversation. 

           Palmer argues that a subject-centered education is better then student-centered and teacher-centered education because passion is contagious. I agree what Palmer said, passion for subject will propels the subject, neither the teacher nor the student, into the center of the learning circle. Further, when a great thing is in their midst, students have direct access to the energy of learning and of life (p. 120). In contrast with covering the filed, I am amazed with the concept of the microcosm which enables the possibility of teaching more with less. (p. 122). 
           Two incidents came to my mind. One thing I was reminded of is the seven basic principles of violin teaching created by Pastor Victor Lai. He is inspired by God’s creation logic. The other one is that a Chinese home school mom, Judith Wong who had a Chemical engineer degree, uses her kitchen as her lab of cooking. This echoed what William Blake said “to see a World in a Grain of Sand.” From two classrooms: medical school and social research, Palmer concludes that the teacher can create classroom space and engage students in doing it instead of rehearsing the knowledge of experts. Following creating the space, Palmer analyzes “skillful means” in terms of conceptualizing, listening, questioning, responding and reframing (pp. 132-132). It is another light bulb moment for me to realize that to move closer to the community of truth in the classroom, the teacher must make him/herself as dependent on the students as they are on the teacher.      
          Regarding learning in community, the critical moment is so crucial for teachers to handle well because students will either open up or shut down for a learning opportunity. Additionally, I was stunned to see that the clusters of critical moments on the time line would eventually form a map of learning community. I appreciate what Palmer said, we cluster kindred moments together by studying the time line and the data of our own experience (p.146-7). 

         A leader of community of truth provides hosptiabl space for the conversation to occur. This is a leader of deeper inner qualities, such as respect otherness; understand how connected and resourceful we all are. Meanwhile, there are several kinds of institutional arrangements, Palmer points out, can promote “good talk about good teaching.” They include workshops, teaching and learning centers, and faculty consultants as well as several approaches to the evaluation of teaching (pp.159-161). In sum, it is learning—learning together, which collegial communities of discourse could offer healing for the pain of disconnection from which many faculties suffer these days.                                                                                                                                                                                                                                                                                                                   
