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Gaebelein, Frank E. 
1968          Pattern of God’s Truth:  the Integration of Faith and Learning.  

                Colorado Spring, CO: ACSI.
This book was written from an evangelical Christian point of view. Gaebelein’s primary concern is the integration of faith and learning, i.e. to bring all of the education practices into living relation with truth. The word “integration” means the bringing together of parts into the whole. He claims that the problem of integration is at the heart of all thinking about education, both Christian and secular. Under the assumption that all truth is God’s truth, he lays out the problem of integration by discussing the truth with the teacher, the truth with the subject, and the truth beyond the classroom. This book concludes with the challenge of Christian education and in the appendix he asked “where, then are Christian youth to go?”   

Gardner, Howard
1983 Frames of Mind.  New York: Basic Books.

Gardner argues that everybody is born with at least seven to eight intelligences in understanding oneself and most of which have been overlooked in the testing society. They are visual, verbal, logical, musical, kinesthetic, interpersonal, 

 HYPERLINK "http://www.ldpride.net/learningstyles.MI.htm" \l "Intrapersonal Intelligence#Intrapersonal Intelligence" intrapersonal and naturalistic intelligence. Gradner proposes that each person’s blend of competences produces a unique cognitive profile. He argues that MI theory was not developed to exclude individuals, but to allow all people to contribute to society through their own strengths. Those intelligences exist on the basis of their cultural significance and their relation to underlying brain structures and functioning. This theory has been applied in many classrooms and school districts since this book was first published. Gardner is also the author of "The Unschooled Mind" and “To Open Mind.”

George, Ivy

1992  A New Educational Order:  Teaching and Curriculum.  Christian 
 Scholars’ Review 21(3):304-311. 

In this article, George urges Christian colleges to prepare for the global world in the twenty-first century. Taking as the goal of Christian education the recovery of God’s  image for the renewal of civilization, she argues for a collaborative learning pedagogy, a multicultural curriculum, and multidisciplinary approaches to learning. She claims that transformation is Christian education’s end and education is transformation’s means. She also asserts that higher education in the broadest sense can be a significant force in the production of ideas and knowledge which inform public decision making on these matters. Facing the fragmentation of subject teaching, an inquiry of educators who are able to make interdisciplinary connections and link the past, the present and the future is urgent. George is born, brought up, and educated in India. She brings her critique of and vision for American Christian Higher education from her perspective of a rich multicultural experience. She teaches sociology at Gordon College. 

Guare, Rita E. 

2001           Educating in the Ways of the Spirit:  Teaching Leading Poetically, 

                   Prophetcially, Powerfully.  Religious Education 96(1):65-87.

Guare wrote this article with the intent to awaken the life of the Spirit through the creative imagination. In form and content, Guare encourages teachers and leaders to recognize and value the poetic and prophetic dimensions of their works as a way of deepening human consciousness. Guare claimed that human existence can not be silent, nor can it be nourished by false words. Rather, people can only heal and transform the world by true words. In the article, creative ways of the Spirit are explored through the rich language of poetry. Guare suggests an alternative vision by calling the cultural teacher and leader to be a poet, because “Poems are truth demanding punctuation of light.” Such language is intended to invite educators to visit their own interior landscapes where the Spirit moves, stirs, and plays. 

Hasker, William
1992 Faith-Learning Integration: An Overview.  Christian Scholars’ Review 21(3):231-248. 

In this essay, Hasker attempts to map the territory between broadly global and narrowly disciplinary discussions of the integration of faith and learning. Hasker presents an overview of faith-learning integration and attempts a systematic mapping of “the general ways in which worldview issues connect with the particular concerns of various disciplines.” He discusses the nature, necessity, strategies, and dimensions of such integration. He sees the elaboration of a worldview as the ultimate aim of integration. Then he evaluates three strategies for integration: the compatibilitist, the transformationist and the reconstructionist. He concludes by outlining four dimensions of faith-learning integration in both the theoretical and applied disciplines: Theory Applied to Practice; Ethics and Values; Attitudes and Contributions to the Kingdom of God. Hasker teaches philosophy at Huntington College.

Howard, Brent
2001 Sensitizing Parents to the Role of Assets in Faith Development.   

                 Lutheran Education 137(1):60-62.  Retrieved March 20, 2004, from http://newfirstsearch.oclc.org/WebZ/FTFETCH?sessionid=sp07sw04-49814-drr7c0fv-122wt:entitypagenum=5:0:rule=100:fetchtype=fulltext:dbname=WilsonSelectPlus_FT:recno=1:resultset=1:ftformat=HTML:format=BI:isbillable=TRUE:numrecs=1:isdirectarticle=FALSE:entityemailfullrecno=1:entityemailfullresultset=1:entityemailftfrom=WilsonSelectPlus_FT:

This article is a tool that Christian educators can use to equip parents--especially parents of junior and senior high youth--within the church and community, and to give their children the greatest number of developmental assets. This study by the Search Institute has found that teenagers “leading healthy, productive, positive lives” are strongly influenced by the presence of developmental assets. These assets are internal and external in nature and can be classified into eight subject areas: support, empowerment, positive values, commitment to learning, boundaries and expectations, positive identity, and social competencies. The Search Institute surveyed 243,000 students in grades 6 through 12 in 600 communities throughout 33 states. There was a marked difference between troubled teens and those Asset-rich kids. Asset-rich kids are more willing to take a path that is considered spiritual or religious. They have a sense of purpose. “Asset-rich” youth is defined as those who possess 30 or more assets.
Knowles, Malcolm

1998 The Adult Learner.  Houston, TX: Gulf Publishing.

Knowles argues that all are in a continuing process of transformation and all learn to understand, guide, influence and manage these transformations integral to ourselves and our institutions. He claimed that a learning system is a system capable of bring about one’s own continuing transformation. Any social system such as family or church can be conceptualized as a system of learning resources, which forms a new institution of education—a life-long learning resource system or “Leaning Community.”  His self-directed, andragogical model of learning and the conception of community learning centers have led to new kinds of educational facilities where life-long learning can take place. 

Kolb, David
1984 Experiential Learning:  Experience as Source of Learning and 
                Development.  Englewood Cliffs, NJ:  Prentice Hall. 
Kolb’s model of experiential learning was based on John Dewey, Piaget and Kurt Lewin’s work. His concept explores the cyclical pattern of all learning from Experience through Reflection and Conceptualizing to Action and on to further Experience. Now, this model has been revised and forms the heart of many training and learning events. Kolb further devises a cycle which encompasses not only the progression of acquiring knowledge through experience, but also a four part division of types of knowledge which would apply to four learning styles. They are divergent, assimilative, convergent, and accommodative. Consequently, there are many adaptations and uses of this model.
Newman, Elizabeth
2003 Hospitality and Christian Higher Education.  Christian Scholar's   

                   Review
 33(1):75.  Retrieved March 23, 2004, from http://proquest.umi.com/pqdweb?index=5&did=000000470192101&SrchMode=3&sid=2&Fmt=3&VInst=PROD&VType=PQD&RQT=309&VName=PQD&TS=1078929037&clientId=7605
Newman discusses Christian identity and higher education by focusing on the practice of Christian hospitality. She argues that the practice of hospitality offers a richer way to think about Christian higher education than the postmodern view that embraces diversity. The call for diversity, common in academia today, is typically regarded as a move against Enlightenment rationalism. Hospitality, in contrast to the modern/postmodern thinking does not rely upon hospitality to givenness. She claims that hospitality delights in and is even defined as the welcoming of the other as gift. To practice this kind of welcoming, we must see our own condition as gift. This practice of hospitality, as she proposes, is fueled by the conviction that the other is Christ (not like Christ) and all humans are created in the image of God who is Trinity. 

Plueddeman, James 
1995 The Power of Piaget.  In Nurture That is Christian.  James C. Wilhoit  

                     and John M. Dettoni, ed. pp. 47-60.  Wheaton, IL:  Victor Books.

Plueddeman tries to merge developmental psychology and the Scriptures. He presents a unique Christian perspective on the world of developmental psychology and how the Church can make use of Piaget. He discusses the practical problems of the Church around the world, the influence of Piaget, and an overview of Piaget’s life and his stage development theory. Comparing Piaget with David Elkind’s research, Plueddeman concludes that an understanding of Piaget can be helpful in understanding the broad task of religious education in terms of implications for ministry across cultures and Christian education. He argues that Piaget’s insight is helpful for Christian education to foster the development of people who will become like Christ.  
Siejk, Cate

1999             Learning to Love the Questions:  Religious Education in an Age of  

                  Unbelief.  Religious Education 94(2):155-171.

Christianity is in the midst of shifting paradigms. Christian community is under transformation by the images of the postmodern world which are relational, historical, and personal. Siejk says that Christian religious education based on the dominant epistemology has given little attention to curiosity or wonder, and thus has little tolerance for questioning. This essay argues that pedagogy has value and meaning only when guided by the community-based epistemology of Postmodernity. Siejk claims that religious education guided by postmodern themes enables a transformative process of creating and re-creating ourselves and the world, rather than the mere transmission of knowledge. It concludes by suggesting practical ways of dialogue, questioning and doubting, to invite imagination and to enable a contemporary practice of teaching and learning that leads to maturity in Christian faith. 

Vella, Jane
     1994          Learning to Listen, Learning to Teach.  San Francisco:  Jossey-
                       Bass Publishers. 

Vella is strongly influenced by Paulo Freire, who values dialogue over curricula, praxis over lecture, and critical thinking over memorization. She views student-centered, dialogue-based education as the most effective way to identify and address the interests and the needs of the students in terms of skills, knowledge and attitudes. She has taught for over 45 years in 48 countries and has done community development works in diverse situations. In this book, she maps out the ways she plans, teaches, listens, and reflects on all her teaching/learning experiences in terms of the seven steps of planning: Who, Why, When, What, Where, What for, and How. Using case examples, she lays out 12 principles of adult education to help educators assess their students’ needs, help them feel safe in their learning environment, build strong relationships and foster teamwork between students.
