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I. Introduction
      Homeschooling has become perhaps the largest and most successful education reform movement in the US during the last two decades (Pink 2000). As more and more Overseas-Born-Chinese Christian homeschooling mothers (OBCC) also choose to homeschool their American-born children, it is worth noting how OBCC as adult learners dare to teach. Before they teach, usually OBCC are the first students of their family and their children are their classmates who learn with them. 
      Being an immigrant coming to the US and speaking English as their second language, OBCC first suffered from culture shock, then tried to re-learn the living skills in order to survive in the new society of multiculturalism. As their Chinese names might not be mentioned any longer, they live out their Christian faith by homeschooling their children. 

     While wrestling among the traditional cultural ideology, new immigrant society and the Word of God, what makes OBCC dare to teach their children who are born in a mainstream culture other than their own? How do they move from the ego–centered “everything being second to academics” ideology to a Christ-centered mindset? And, how do OBCC learn and develop as they move from being a model minority to a global citizenship?  Questions like these keep me ponder and wonder. 

A. Problem Statement 
      Thus, this paper studies the different approaches of OBCC’s meaning-making in learning and development related to their homeschooling commitments, their experiences and expectations, and their support networks. 

B. The Six Assumptions of OBCC as Adult Learners 

      Considering the need to develop critical consciousness in the learners as well as the need to change society as it is presently arranged, OBCC’s learning is connected to the vast background of knowledge and experience that they bring to the table. In the meantime, their learning is both received and processed in more than one way. They have ample opportunity to reflect on the implementation of new competencies while homeschooling their children. 
      Therefore, the characteristics of OBCC as adult learners could be summarized as follows (Weiler 1989; Vella 2002; Kolb 1983; Gardner 1993; Tate 2004):   
1.  They are in the middle of a process of growth, not at the beginning stage; and they 

     bring a wealth of life experiences and values to the learning situation.
2. They come to homeschooling with intentions and bring expectations about it. 

3. Learning for them is an active process of construction of meaning, and they already 

    have their own set of patterns of learning. 
4. Their sense of self has a significant influence on the meaning of the learning situation 
     for that person. OBCC have differing degrees of self-efficacy and awareness of their  

     own learning styles. 
5. They have a variety of options appropriate to their learning styles, including sensory  

    modalities, ways of thinking, and both individual and group learning and have  

    opportunities to analyze and expand their modes of learning. 

6. They are diverse. They vary widely among ages, abilities, life experiences, educational    

    and cultural background as well as personal goals.  

C. Envision a Quilt of Glory to Warm the Body and Touch the Heart
      Like the Chinese proverb about education which says that it takes only ten years for a tree to grow, but it would take up to a hundred years for the nurturing of mankind (十年樹木,百年樹人), the results of OBCC’s daring to teach through different approaches of learning and a community of practice, will eventually form a glorious quilt. And the growth of a homeschooling child can be viewed as a living tree of Word, World, Pilgrim and Homeschooling (See Figure 1 below). 
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Figure 1. The Growth of a homeschooling child.
      In this illustration, the children of OBCC as a living tree interacting within the context of the world, the root goes to anchor in the Word of God, the tree trunk grows as a pilgrim, and the leaves and branches symbolize the practice of homeschooling. Also,   while OBCC learn and develop as pilgrims, their womanhood transcends the boundaries of time and space. The fibers of their souls are spun from their feminine ways of knowing. They experience life and the world intuitively through their senses. The threads of their days are imbued with pigments harvested from their dreams and visions. Their prayers and praises are their means that over time create the pattern of their lives. Their collective life, like patches that stitched together, form a quilt of glory in hope to warm the body of Christ and touch the hearts of the nations ( See Figure 2 below ).
        







                          Forming A Glorious Quilt
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Figure2. Envision a quilt of glory to warm the body and touch the heart.
C. Thesis 

      Thus, the thesis of this paper is to focus on the learning that occurs as OBCC teach their children by anchoring them into the Word of God and eventually leading them in their pilgrimages toward wholeness.  

II. The Construction of Meaning: Play, Pray and Praise 
      If OBCC’s learning through homeschooling their children is a way of religious education as Godly play (Berryman 1991), then it serves two possible functions. One is as an instrument to facilitate the integration for the younger generation into the logic of the current education system in the US and bring about diversity to it. The other is that homeschooling becomes the practice of freedom, by which OBCC deal critically and creatively with reality and discover how to participate in the transformation of their world, and live it fully and with joy (Groome 1980). 

      If homeschooling is a new form of education to provide new meaning, then it is worth investigating the process of OBCC’s meaning–making from head to heart and from soul to spirit. Basically, the need for fun is one of the five needs of equal importance to an individuals’ motivation to learn (Tate 2004: 17). While having fun, fear, pain and struggle, the practice of homeschooling also involves the built-in processes of challenges, novelty, feedback, coherence, and time, which all enable the learners’ brains to grow. This is because play, care, interaction with others, and challenges are four major factors that influence how much one is able to learn (Tate 2004). 

      One of the brain’s primary jobs is to make meaning or to look for patterns and connections between the new and the known. Homeschooling helps in engaging OBCC’s adult brains with opportunities to brain-storm ideas without fear of criticism, to debate differing opinions, and to answer questions at varying levels of Bloom’s taxonomy: knowledge, comprehension, application, analysis, synthesis, and evaluation (Tate 2004:1).                      

Consequently, when any new concept can be compared with one OBCC already knew and understood, neural connections are formed. Suddenly, the new learning makes a whole lot more sense as they fit new learning into their personal world (Tate 2004: 43). 

      The fundamental human need to make meaning is the well-spring of development. Changes are part of an on-going journey in which OBCC’s pilgrimage should be an act of prayer and transcendence. The process is strongly tied to OBCC’s personhood of being, knowing and doing in terms of pursuing God’s reality with a sense of awe and praise. Thus, it is not possible to overemphasize how OBCC establish their values, ideas and beliefs and combine them with critical reflection and new or prior experiences.

      But, meaning is never permanently fixed. More often, human development extends immediate experience into broader purposes, meanings, commitments and even praises. Similar to the power of praise, OBCC’s meaning–making not only involve their intellectual endeavors, but also their emotional and physical endeavors. The process of creating meaning can either lead them to a powerful sense of pain when their sense of self is challenged or it can lead to an “aha” moment that comes from making sense of what previously seemed puzzling. Any word, especially both written and spoken words of God, could be “a storm center of meanings, sounds, and associations, radiating out indefinitely like ripples in a pool” (Taylor 2000: 107).

      Take Anny Su, an OBCC, for example. Once, she was afraid of not being able to afford the blessing of one more child. But due to two Chinese characters—the place of Blessing (福地) shown on her stomach when she  prayed with hand laid on her belly, she realized that not only her vocation but her womb that the Lord asked her to give to Him. As a result, she becomes a homeschooling mother of three children.

      In Learning as a way of Being, Peter Vaill suggests that genuine “spirituality is the willingness to enter into a process of dialogue about meaning” (1996: 180). The process is essentially imaginative and extrarational, rather than merely reflective and rational. This rings true to OBCC’s experience of emotion and their understanding of self through cultural symbols. They might not always expressed through words but gain voice in dreams, visions, or other imagined aspects of their day-to-day world and connect with their deeper reality. A further kind of affective consequence brings OBCC back to the unity of thinking, feeling, acting, and becoming—shaping the mind. 
      The shaping of the mind for OBCC also is a way of emotional investment. This is because the practice of homeschooling is recurring in everyday life, and this provides OBCC with repeated opportunities to invest in values in ways for interpreting experience and in the practice itself. Emotionally charged images, especially, evoked through the contexts of OBCC’s learning provide the opportunity for a profound access to the world, in the meantime, inviting a deeper understanding of themselves in relationship with the world (Dirkx 2001). 
     From Vygotsky’s social-cultural approach, the intent of Chinese Christian homeschooling should discover “the historical OBCC,” rather than try to reveal “the eternal OBCC” (Rogoff 2003: 10). Therefore, OBCC’s meaning–making of play, pray and praise through homeschooling can be understood in the following five approaches: Context-Based Learning, Experiential Learning, Narrative Learning, Transformational Learning and Community of Practice.

A. Context-Based Learning

      OBCC have unique bi-lingual and bi-cultural practices, their activity of socialization provides a lens through which life stories can be examined as well as entered to making meaning by examining multiple and cultural contexts—historical, societal, and universal.       Especially, Nisbett claims that by 2007 the most common language used on the Internet will be Chinese. Some economists even predict that within a few years as much as half the world’s international air traffic will involve travel through Pacific Asia. In other words, values continue to diverge (2003: 224). A desire for their children to keep their mother language and some balance of Chinese traditions is every OBCC’s wish.
      In the past, people used to teach each other’s children for fear that teaching one’s own children was detrimental to the parent-child relationship. However, influenced by the practices of American society, OBCC have different family lives and worldviews from the traditional Chinese. But OBCC also have been influenced by Confucianism for over two thousand years; so eventually they put a high emphasis on kinship network, and a close guanxi (relations) among family members (Li 2002).
1. Psycho-Social-Cultural Context. 

      The practice of homeschooling is a context where OBCC’s identity could be found, because learning needs to be meaningful, purposeful and relevant. Purposeful activities constitute a social process. OBCC bring to the process their own life experiences and  form their own social-cultural-historical contexts. 

      Thus, OBCC’s self-identity is parallel to that of the Russian nesting dolls in Whiting and Whiting’s Psycho-Cultural model, in which a small figure nests inside a larger one inside a still large one, and so on (Rogoff 2003: 45). The identity formation and cultural transformation of three cultures--Chinese, American, and Biblical--are two things about which OBCC most concerned. As they move cross-culturally, there are the fragmented senses of bilingual and bicultural identity being described. Consideration of identity dilemmas force them to rethink the notion of culture and, specifically, first and second culture, enculturation (learning a first culture), acculturation (learning a second culture), and cultural transformation (He 1998).

      The result of acculturation is identified as a new and blended pattern, different from assimilation (Jiang 1997; Jen 1996). Global cultural contacts have undergone various forms and stages ranging from colonialism, to modern day refugee situations, and to immigration. OBCC’s acculturation pattern belongs to the last category which is a newly developed third culture. Their adaptation or change usually takes place in three areas: the cognitive (perception), the affective (beliefs and attitudes), and the behavioral (performance). These three components are interrelated and need to be fully integrated (Taft 1977). Especially, the affective aspect of change involves the shift of attitudes, values, goals, motivation, aesthetic and emotional appreciation, and feelings during cultural contact. 

      OBCC as a pilgrim people come down through history and move forward toward the “end time.” But the on going-ness of the pilgrim is not something automatic. OBCC can be where they are only because of whom and what went before them, and they will eventually arrive because of where they are now. The past of OBCC, with their stories, myths, symbols, rituals and so forth are precisely why they can have the present and out of it shape the future (Groomed 1980: 14-15). 

 2. Cultural Competencies and Cultural Tools.  

      The dynamic cultural processes are being built in more than one way. Vygotsky viewed learning and development as dynamic processes—social, cultural and historical by nature—and in dialectic relationship with each other. OBCC must  recognize people as emotional, rational, social and cultural beings who learn through interaction with others as they socially construct meanings through the use of the mediation tool of language (Wink 2002: 31). While Nisbett (2003) explains the differences between the East and the West as “an inevitable consequence of using different tools to understand the world,” cross-cultural individuals like OBCC form beliefs on the basis of their experiences, and these beliefs, in turn, influence the formation of their new beliefs and attitudes.   

      OBCC wear three hats--wife, mother and teacher--at the same time, whether OBCC have what it takes to educate their children is one of the main sources of doubt for skeptics in teaching outside the box of “church, children and kitchen.”  Furthermore, in spite of the determination and strong belief in homeschooling, some potential problems are easily observed. OBCC may get extremely physically tired and emotionally burnt-out. They may overlook the need for a balanced education that develops a well-rounded person. They may lack self-discipline and procrastinate. They may have difficulty finding the middle ground between flexibility and discipline as well as the middle ground between isolation and having too many educational commitments outside the home (Chang 2002). 
      But overall, the mottos of OBCC are “teaching by example” and “learning families.”  OBCC usually are the first students in their family and the children are like their younger schoolmates. And the right attitude is key. “It is not that you have to provide something, but rather that you take the children on a journey and face the challenges together,” says Lu Chi-hua, who holds that anyone can homeschool his/her children with the right attitude and spur their motivation to learn (Li 1998). 

      Understanding OBCC’s development from a social-cultural-historical perspective requires examination of the cultural nature of every life. This includes studying OBCC’s use and transformation of cultural tools and technologies and their involvement in cultural traditions (Rogoff 2003: 10). Besides the Chinese culture, OBCC are also influenced by American culture. The majority of OBCC’s worldviews have been tremendously transformed by the American Christian community, media, magazines and broadcastings. “Focus on the Family” is one on the top of the list
       For example, Helen, one of the OBCC who comes from Hong Kong, attends Mothers of Preschoolers at an American church, classes at community centers, story-time at library, and seasonal activities, e.g. pumpkin patch in Oct. Since coming to live in mainstream American culture, Helen’s family watches TV but limits their children to educational programs. She and her husband get news from NPR. They go to the library. Her older daughter has started taking dance lessons. They know English is the more popular language. The difficulty is to make sure their children gain some Chinese culture in addition to mainstream America. Helen’s family goes to a first generation Chinese church. The children spend about two months a year with one or more of their grandparents. With their grandparents, it is all Chinese. The grandparents speak Chinese at home with the children, although parents speak to each other in English. 
B. Experiential Learning

       OBCC bring their life experience into homeschooling, and they also have certain expectations toward homeschooling as well. This is usually based on their experience of former schooling. The conception of what schooling is and what it is for varies widely. Some OBCC might enjoy their former years in school but others did not. These expectations would have different results on their attitudes toward the practice of homeschooling.

 1. Ask, Seek and Knock—Kolb’s Model.        

      Considering Kolb’s model (1983), learning opportunities that are directed at solving specific, real-world problems are the most effective for lasting behavior change (Tate 2004). Homeschooling, therefore, could be one of the most profound “Ask, Seek and Knock” learning to OBCC while experiential learning can also mean many things to them. 

      First, the gap between one’s current experience and one’s past experience will create the impetus for learning. Experiential learning can mean learning from current experience—that is, their choice to homeschool creates the need for learning. Secondly, experiential learning can mean engaging actively with one’s context in order to learn effectively, i.e. learning by doing. Thirdly, experiential learning can mean using one’s past experience to challenge the present. In other words, it means learning by reflecting critically on one’s past experience. 

      As OBCC become more experienced in homeschooling, there is often as much unlearning to be done as new learning. Because it is not all the sets of values including self-perception factors, experience and pre-existing knowledge which they hold dear in their hearts are correct or helpful (Roger 2002). To a point, the so-called cultural traditions that OBCC treasured before might become barriers to their new learning. Thus, the unlearning process might be one of the most difficult tasks that OBCC must face.

      Furthermore, life, learning and spirituality remain intertwined in a holistic existence which can not be compartmentalized. As much as all truth is God’s truth (Gaebelein 1968), the truth of learning and development likewise cannot be separated from Biblical truth. As OBCC learn about their life from Jesus, the Master Teacher, the whole of OBCC’s daily existence is the focus of discipleship. That their lives are focused on apprenticeship to Jesus is crucial. If the goals of OBCC’s learning and development are change and growth, then opportunities and strategies that empower OBCC are essential. If OBCC are able to influence and change their environment as a result of the practice of homechooling, then they have been empowered.
   2. Spiritual Growth--Campbell’s Model. 
      Campbell proposes a model of spiritual growth in which she combines Kolb’s cycle of experiential learning, Willard’s concept of Christ-like curriculum and sanctification process (2000: 211). Campbell’s model illustrates that all experience has a spiritual component. For the Christians as OBCC, the response to cognitive and physical experience determines a degree of spiritual growth. Both cycles stem from the experience which causes reflective observation as Kolb’s described. The reflection is followed by abstract concepts which lead to active experimentation connoting life change. Integral to all of this is the learning and development. Faith and learning are thus inseparably intertwined as experiences that not only teach but beg a decision produce growth as well as cognitive learning. 

       As OBCC grasp the Christ-like curriculum, integration seems effortless because the reality is that faith and learning are already inseparable. Such awareness produces acute insights into God’s purpose in life experiences for learning and development, both spiritually and academically. It has been established that experience speaks at some level to all intelligences. OBCC who see the whole picture more insightfully and sensitively and then engage purposely their children in the homeschooling settings will motivate them to reach their potential. 

C. Narrative Learning

     OBCC’ learning and development can be seen as finding their own identity through an evolving narrative quest (Merriam 1999). Their story is created and revised across their adult years within which they can live, and live meaningfully. The histories and perspectives of Overseas-Born Chinese American women have been silenced and remained unrecorded. The understanding of the symbol-based narrative of OBCC is an appropriate strategy to transfer the biblical reality into their lives, and as a result, their lives can be informed, reformed and transformed by God’s stories for the generations to come. 
      Metaphor as one of the symbols of narrative is a natural way for the brain to construct new knowledge and acquire meaning. OBCC’s thinking can be stretched and their understanding increased by making metaphorical connections. Learning can be achieved when OBCC compare, classify, contrast, and utilize metaphors. This is because metaphors connect concepts that are complicated to understand with personal experience and foster a sense of creativity. Just as all things in nature appear connected to something else, human brain is a “connection” of neurons--memory cell (Tate 2004). For example, left-hemisphere skills are activated when OBCCs create and analyze metaphors which are a higher-order thinking skill. 
1. Relationships and Reality—Steffen’s Symbol-Based Model.
      As symbols address all areas of life, so also do narratives. Steffen states that the symbol-based narrative (story) serves as the primal foundation of worldview and social structure (1998: 478). He argues that symbol–based narrative serves as the lifelong, foundational conceptualization agent that allows for the (re)construction of reality and relationships. It is through storytelling that the symbol undergoes refined and revised definition. He defines narrative (storytelling) as a picture in the mind of one person transferred to the minds of others through a full-bodied experience that embraces the mind, the imagination, the emotions, and volition (1998: 478). 

      The Bible and history are full of examples of cross-cultural women who impact the world solely through motherhood and are worthy to be remembered. Hannah, Ruth, Mary, Eunice and Moses’ mother, Jochebed, all set divine examples to be followed. Besides those mothers who gave birth to their sons who influenced the direction of human history, the Bible also records a story about a Gentile woman (Luke 16:20-22; Matt 15: 26-28). Her demon-possessed daughter was healed, and this Gentile woman is going to be remembered because of her great faith in Jesus. 

      One of the symbols of the China narrative of Amy Tan’s Joy Luck Club (Yuan 1998)  is “A Feather from a Thousand Li Away.”  Some quotes that linger most in the audiences’ hearts are: “...and on that day, second wife's hair began to turn white.”  “All around me I see the signs. My daughter looks but does not see. This is a house that will break into pieces.”  “But Lena had no spirit...because I had none to give her.”  “I like being tragic, Mom... I learned it from you.”  

2. OBCC’s Version of Joy Luck Club.
       Sallie TeSelle said: “We learn who we are through the stories we embrace as our own--the story of my life is structured by the larger stories (social, political, mythic) in which I understand my personal story to take place” (1975: 160). In contrast to the traditional cultural symbol of the dragon to “Feathers from a Thousand Li Away” in the China narratives, the metaphor of arrows hold true with OBCC narrative. The arrow echoes a sense of hope, power, destiny and changing perspectives over time and space. In Psalm 127:4, arrows in the hands of a warrior are sons/daughters born in one's youth. The arrows land tens of thousands of miles away. With the Kingdom mindset, most of OBCC mothers have tied their practice of homeschooling to mission as a right decision of redeeming the joy of learning and development. Their oral histories which recounted to me contribute a unique, firsthand perspective and voice to Overseas-born Chinese American women’s history and to the understanding of cultural identity. OBCC are now ready for the role as storyteller.

D. Transformational Learning 

       The key elements of OBCC’s transformational learning include their experiences, critical reflections, and development. Regarding this, many adult learning theorists’ insights contribute to OBCC’s transformational learning. According to Maslow, a developmental psychologist, there is a basic human impulse to grow toward health, full humanness, and self-actualization. Rogers (1961: 15) contended that significant learning results in a more mature self who is open to experience to span new people, new situations and new problems. Knowles’ (1980) model of andragogy defines adult learning as a process that is used by adults for self-development and maturity. However, what does it mean to be enlightened or developmentally more mature? Engaging life experience in a critically reflective manner is a necessary condition for transformation. 

     1. A 150 % Person—Lingenfelters’ Incarnational Model.      

       The Lingenfelters (2003:9) note that all of us are people of a culture, and we carry our own cultural heritage and practices, including our practice of faith, with us into every situation of life. The pedagogical adaptations OBCC incorporated into their teaching were direct results of the previous experiences they had. But to create powerful simulations, OBCC must have an intuitive grasp of the connection between abstract concepts and constructed experiences while they go through their inner landscape of life (Palmer, 1998). But to proceed further with homeschooling requires commitment and divine wisdom. 

      Although biblical transformation may not be a guaranteed outcome of their teaching, character change happens when the deepest parts of OBCC’s histories and personalities are being touched. Life-transformation involves suffering, repentance, commitment, and practice doing what Jesus has commanded. Many OBCCs entered American society as adults and take on teaching responsibilities as an assignment for their daily work. As the Apostle Paul encouraged Jesus’ disciples to be imitators of God (Eph. 5:1-2) and to learn from Jesus, OBCC begin as learners, listening and asking questions just as Jesus mastered the cultural ways of the people around him. Being Jesus’ disciples, OBCC also follow Paul’s command to be imitators of God. 

      It is evident that Jesus’ integration of faith and learning correlated to his cultural intelligence (Peterson 2003). His lessons were filled with quotations from the Scripture; His stories were based on local economic and social life, and His parables drew on a deep understanding of their way of life. His classroom was everywhere—in a house, on the boat, on the seashore, on the plains, in the hills, or on the road. He taught lessons using the contexts of work, family, community, and religious life (Lingenfelter 2003: 22). Modeling after Jesus and following the commands in Deuteronomy 6: 4-9, OBCC can let the settings of homeschool take place everywhere. 
        OBCC will never be excellent teachers, like Jesus was as a 200% person, but they can learn to be incarnational teachers. Taking on a learner’s role with cultural intelligence OBCC can avoid the cultural bias in their hidden curriculum and their mother-teacher’s role. Consequently, becoming a 150% person should be a life-time goal for OBCC as they homeschool their American-born-Chinese (ABC) children cross-culturally. As noted in Hendricks’ Teaching to Change Lives (1987), any OBCC who wants to teach with power and passion, excitement and excellence would make the most of their priceless homeschooling opportunity to inspire, instruct, and permanently impact their children’s lives for the Kingdom of God. 
        2. OBCC’s Spirituality. 

       This transformational learning encourages OBCC to be lifelong learners. As Paul urged the Romans to offer themselves as living sacrifices to the Lord (Rom. 12: 1-2), this offering of one’s self is a lifelong process of self-discovery. Palmer (1998) asserted that by facing fears boldly, OBCC can teach from their undivided selves, and eventually every major thread of their life experience can be honored. After all, self-reflection and remembering themselves enable them to reclaim wholeness. Any authentic call to homeschool their children ultimately comes from the voice of their inner self and invites them to honor the nature of their true self.  A Christ-like curriculum of these four spiritual disciplines--solitude, silence, worship, and study (Willard 1998)--should be practiced in OBCC’s daily walks. The entire process is about change related to OBCC’s spirituality.
      Like the process of knowing God, OBCC’s development is not something one can accomplish once and for all. Jesus says that the kingdom of God belongs to the little children, and anyone who will not receive the kingdom of God like a little child who will never enter it (Luke 18:17). As Berryman stated that Godly play (1991) is a way to keep open the opportunity for the true self to emerge in childhood and the possibility that one may return to where one began and begin to grow again.

      OBCC’s spirituality is the awareness of standing in the presence of God, seeking to nurture a fruitfulness evidencing ongoing growth in the following six areas: 1) love the Lord with heart, soul and mind; 2) love neighbors as themselves; 3) be conformed to the image of Jesus; 4) preserve and strengthen the commonality, community, and continuity with others; 5) maintain filial relationship with the Church; 6) demonstrate fruitfulness, giftedness, and communion with the Holy Spirit. 

E. Community of Practice 

      Adults learn a great deal from interacting with their peers to accomplish a task; after all, little is done in isolation in the real world (Tate 2004: 69). One of the most instrumental factors contributing to new OBCC’s staying in homeschooling is continuous, non-evaluative support and encouragement which comes from peer coaches. Thus, following the divine design, like a quilt of glory (see figure 2), OBCC’s community of practice should, eventually, be able to warm the body of Christ and touch the hearts of nations.  
     When OBCC talk with peers about their homeschooling, they contribute to one another’s learning and enhance the quality of the relationships formed (Tate 2004). This is because learning is a social act (Wink 2002), and intelligence is better applied to that which occurs among people, not what goes on inside one person’s head. 
       In addition, group learning tends to be successful because it frees the brain from the fear that inhibits its ability to learn. Cooperative group learning teaches respect for and value of the learning styles, strengths, and needs of diverse people. Furthermore, such a  cooperative group learning enables OBCC to gain insights from one another, broaden high-level reasoning, and become a community of learners who can think (Tate 2004).

         1. Community of Congruence. 

      OBCC’s support network as a community of faith is also under transformation by the images of the postmodern world, a world which is relational, historical, and personal. More often, Christian religious education based on the dominant epistemology has given little attention to curiosity or wonder, and thus has little tolerance for questioning. However, OBCC’s faith-learning integration which is guided by postmodern themes enables a transformative process of creating and re-creating themselves and the world, rather than the mere transmission of knowledge (Siejk 1999; Vella 1994). 

      Furthermore, regarding OBCC’s Christian identity in the postmodern era, homeschooling as the practice of hospitality offers a richer way to think about Christian education than the postmodern view that embraces diversity (Newman 2003). The call for diversity and hospitality, in contrast to modern/postmodern thinking, is fueled by the conviction that the other is Christ (not like Christ) and all humans are created in the image of God, who is the Trinity. Then how should mankind live? People usually function on the basis of their worldview more consistently than they may even realize. The problem is not outward things. Schaefer pointed out, “the problem is having, and then acting upon, the right worldview--the worldview which gives men and women the truth of what is” (1976: 254).

      As a learning community (Knowles 1998), OBCC’s support network provides emotional and spiritual support, as well as the opportunities to learn from one another’s experiences. Furthermore, by pooling financial resources, support groups make possible such cooperative activities as science labs and paid instructors for art, music, team sports,   and homeschool marching bands, etc. It is also a great resource for adult education—training for parents in how to be better teachers, both in general and in specific subjects, such as reading and math. 
      Therefore, a common identity and interaction between the members are the two features of a homeschooling support group. Groups are not static but dynamic. They grow; they develop within their specific context to meet their specific tasks. Successful groups are those which feel they are moving forward in one way or another (Roger 2002: 169). Moreover, any group may well pass through a number of stages at different times, changing its nature according to its function. Groups may move up and down the continuum continuously, and it is useful for the leader to ask at each stage, “What is this group doing now?” (Palmer 1998; Roger 2002).

      Nevertheless, like the different way of forming a quilt, each support group has its own strengths and weaknesses in terms of the environment, challenges, dynamics, and structures. 

        Regarding a supportive environment, it depends on to what degree members accept and internalize the group’s goals and norms. The group supports experimentation. With OBCC, it is their vulnerability that is most touched upon in learning; and the group can provide the security needed for personal development. The group rewards success. The warmth of fellowship and other emotional interactions help to overcome the anxiety over change that some learners experience. The group gives confidence and even receptive criticism. The group can provide much of the evaluation and reinforcement needed for learning. 

      The support group might also calls for conformity to its norms. In this way the group might provide a measure of suggestibility and reinforce patterns of change while establishing the status and providing encouragement. All of these can enhance OBCC’s self–image, thus the homeschooling group become a community of practice which will draw in all its members. However, the pressure to conformity can promote imitation, but not the free exercise of experiment. The support group can thus become a new form of authority, and the status offered by the group may become restrictive. Furthermore, the success of the learning community can lead to some of the participants experiencing anxiety and fear of isolation and being an outcast from the group. Such dependency and learning cease when the group disperses (Roger 2002).

      Regarding challenges, by joining the group, OBCC meet new ranges of views, prejudices, and experiences, all of them calling for learning changes and broadening horizons. This is particularly true for changed attitudes and increased awareness and critical reflection for the internalization of values. From the other side, the closeness of the group can become a threat to some of the more individualistic learners (Roger 2002 ).

      Speaking of building complex structures, because that all the group members have their own well-trusted learning styles, the methods available in the homeschooling process are greatly multiplied. Thus the resources are greatly increased. Some learners may find it difficult to cope with the wide range of experience and do not enjoy the richness of a learning group (Roger 2002: 175). Considering groups dynamics, each group has its own momentum that carries the participants along, helping to create and maintain motivation, and setting a pace of learning that is satisfying to most of its members. Again, the pace set by the group may not be needed by the individual member. Thus additional pressures can be created. 

       Moreover, a healthy society will encourage interplay between the organization and movement. Palmer’s four stages in the logic of a movement ring true for the homeschooling phenomenon as a way of educational reform. That is where an isolated individual decides to live “divided no more,” to form “communities of congruence;”  these communities then start going public, till lastly, a system of alternative rewards emerges to sustain the movement’s vision and to put pressure for change on the standard institutional reward system (1998: 166).

      Palmer not only sees the positive side of the community of congruence, he also warns of the negative side of being gathered with like-minded people. “The only way to minimize the shadow and maximize the light is to expose the movement to public critique.” Otherwise, they might bring their actions into harmony with the evil that is in their hearts (Palmer 1998:175). Therefore, the quality of authenticity in the movement makes the difference. The leaders of authentic movements willingly go public and engage in give-and-take, knowing that this public dialogue is a path toward the authority that comes from understanding and persuasion. 
      The blooming trend of homeschooling among OBCC as an authentic movement, according to Palmer, should not be a play for power, especially when the current world becomes a global classroom and a potential place to teach and learn, each OBCC needs to be in the world as one’s true self with open heart and mind. Then, together, their life can form a quilt of glory to warm the body of Christ and touch the hearts of the nations (see Figure 2 on p.4).
      2. Mother Culture.      

      One of the new phrases deriving from the homeschooling movement in the 20st century is “Mother Culture.” Charlotte Mason, a British educator from the late-19th Century of the Victorian era, is often called the founder of homeschooling. Though single all of her life, Mason serves as a symbol of a nursing mother--the image related to the Madonna, mother with her children--and later serves as the inspiration of the phrase “Mother Culture” for today’s busy hardworking homeschooling mothers. 
       The Madonna is always serene, and the lessons taught through her eyes would reach the heart with calming influence. Mason believed that this countenance of contentment and of serenity can come about even during stressful times when a mother learns to occasionally do for herself what she does for her children--go out to play. 
       For a mother to allow herself a bit of leisure to rest and refresh herself by exploring her own interests, to find a little time for herself, especially when so many others depend on her, is a “Mother Culture.” When a busy homeschooling mother takes part in Mother Culture she safeguards her enthusiasm, so she will be better able to cope with her responsibilities. 
      To partake in Mother Culture, for OBCC, is to feed herself with the Word of God, with ideas from books, nature, art, music, etc., thus taking care to keep growing spiritually and mentally. If there is such a thing as the joy of childhood, there is also such a thing as the joy of motherhood to recognize and live within such a blessing (Andreolam 1998, 2001).
III. Toward Wholeness In Pilgrimage
      The process of making the decision of homeschooling expresses an aspect of OBCC’s soul-searching for wholeness through relationship with the Lord, their husbands and children. A mark of OBCC’s maturity is the capacity to see themselves from multiple perspectives, and see their own experiences both inside out and outside in. The capacity to hold multiple perspectives is to see beyond the “reality” to propose and examine new possibilities, and to respond creatively in their commitment to homeschooling (See Figure 3 below). 






Figure 3. OBCC’s commitment triangle.   
(Source: Based on Pratt 1998: 7)
        1. Commitment, Reality and Perspectives.
      In the context of actual practice, OBCC’s commitment to homeschooling could be examined and analyzed as a cluster of actions, intentions, and beliefs. OBCC’s cross-cultural learning and development require the understanding of their own Chinese cultural heritage, as well as cultural communities of contrasting backgrounds in the US. This is because cultural practices fit together and are connected while cultural communities continue to change, as do individuals. And, there is not likely to be one best way (Rogoff 2003: 368). Homeschooling as a cultural practice provides the route, by which children and OBCC can come to participate in a culture, then allow the culture to reproduce or be transformed.  
      Thus, while homeschooling, OBCC might adopt the five perspectives in Pratt’s study (1998) consciously and unconsciously. These five perspectives are not only methods of teaching but also their way of learning and developing. The diversity of perspectives is not accidental but is a manifestation of deeply held beliefs applied to a vast array of learners, subjects, and contexts (Pratt 1998). 
      These five perspectives include: 
1) Transmission--effective delivery of content, which is a teacher-directed, content-driven delivery approach; 
2) Apprenticeship--modeling ways of being, in which teaching involves helping students learn by doing--the modeling approach; 
3) Developmental--cultivating ways of thinking; a learner-centered approach in which the teacher serves to facilitate intellectual development; 
4) Nurturing--facilitating self-efficacy, a humanistic-oriented approach emphasizing personal growth and respect for the learner; and 
5) Social Reform--seeking a better society, in which the emphasis is on teaching to promote a better society.

     Perspective transformation does not happen often, and when it does, though it rarely comes quickly, it is truly profound and affects every aspect of life. OBCC who are able to take a perspective of standing outside themselves, consequently, can more effectively engage the disequilibrium when their ideas and beliefs are challenged by others or themselves. In other words, their development is closely related to the enrichment of inner dialogue and the dialogue with one another (Taylor 2000; Pratt 1998; Kolb 1983). 
      In the meantime, OBCC might use their higher-level thinking skills of application, analysis, synthesis, and evaluation to ask more questions as following.
1) How would they describe themselves as teachers? 
2) What do they want to learn to do better and what are they trying to accomplish?
3) What is the overall purpose of their homeschooling? 
4) What is their role and responsibility in this process? 
5) How have they changed, as a homeschooling mother, over the years? 
6) Is there any motto or metaphor that guides them in their teaching and learning? 
      Additionally, like most people’s middle life are in the process of shifting from searching for answers in the concrete to searching in the transcendent, OBCC might ask themselves what is a particular conviction or set of beliefs that are important to their homeschooling? Since one’s beliefs are the most abstract and the most important aspect of underlying values that keep one’s being growing and one’s journey going.

         2. A Pilgrimage of Aging with Grace.
      The majority of OBCC homeschool their children while they are in their late 20s to early 50s. Confucius, the exemplary teacher of a thousand generations, had set his own learning along with the development stage. By 15, he had set his heart on learning; by 30, he firmly established; at 40, he was longer confused; by 50, he had a sense of mission in following the will of heaven; at 60, he was at ease with whatever he heard; and finally at 70, he felt he could do whatever he liked without violating moral principles. 
      In contrast to the ancient Chinese sage, as OBCC try to compose their narrative of progress, divine wisdom should be their hallmark. Like the wisewoman of Proverbs 31, a wife of noble character speaks with wisdom and faithful instruction on her tongue, and fears the Lord. If every day is an awakening for OBCC, then, instead of growing old, they will just keep growing. As Aging with Grace shows that old age does not have to mean an inevitable decline into illness and disability; rather, it can be a time of promise and productivity, intellectual and spiritual vigor–a time of true grace (Snowdon 2001). Christian self-identity requires one to be socialized by a community of faith. That is where faith begins and is enabled to grow to maturity. 
      The process of OBCC’s homeschooling as the pilgrimage toward freedom through Jesus Christ, can and should be an empowerment to the quest for human freedom. This is because OBCC usually come to their self-identity through interaction with their social ethos. The more faithful the community is, the more likely it is that younger one will come to authentic Christian faith and older ones will continue to grow in it (Groome 1980: 121). 
IV. Conclusion

     As OBCC develop the capacity to recognize the interplay of differentiation and integration in their own lives, they see themselves as always in process, never arriving. Taken together, the dimensions represent the aspect of self that is being a Chinese homeschooling mother who is capable of ongoing engagement with the world of ideas and with learning from experience. It is a self that can examine its own biases and assumptions, make and carry out thoughtful commitments, and reach out to others for mutual enhancement. In other words, a self that responds effectively and with increasing ease to internal and external changes (Taylor 2000: 34). 

      Similar to the migration of Abraham and Sarah, OBCC’s migration to the US is no mere geographical journey. It is a stretch of the human consciousness and capacity to know God and to know oneself while learning and development of mankind is a dynamic process toward wholeness in pilgrimage. As noted previously, OBCC’s version of Joy Luck club is joy, peace and blessings for generations to come, and it forms a communal context as a symbol of hope, strength, and a means of asserting identity amidst changes.         

      While blooming where they are planted, OBCC will still flourish and bear fruit in  old age, they will stay fresh and green (Ps. 92: 12-14). In other words, if OBCC’s learning and development undergoes the metamorphosis process through spirit empowerment, conviction of the word and life transformation, then, eventually their collective life will be like a quilt of glory to warm the body of Christ and touch the hearts of the nations. 
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