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I. Introduction

Charlotte Mason, a British educator from the late-19th Century of the Victorian era, is often called the founder of home schooling. Her love of children was often viewed as her most profound attribute. This love formed into a deep concern that children would develop a lifetime love of learning. Mason’s ideas were ahead of her time - while others thought that children were no more than empty slates to be filled with information, she believed that they were already real people capable of independent, intelligent thought and that they needed vital ideas, rather than dry facts to feed their growing minds. She based her philosophy on the Latin word for education, educare which means “to feed and nourish.”
The Life and Work of Mason (see Fig. 1 on p.27)

A. Birth to Teens 

Born in England in 1842, Mason did most of her work from Ambleside, and dies in 1923. Orphaned at age 16 and never married, she devoted her life to children and their education. At age 18 she entered the Home and Colonial School Society in London in 1860. The Home and Colonial School Society was the first school of its kind in all of England, founded in 1836, as a teacher training college for women. It was there, Mason was influenced by the thought of Pestalozzi, and Jean Jacques Rousseau (1712-1778) that  the educational process should be child-centered, not content-centered or teacher-centered. 

B. 20 to 30s—the first infant school and a high school for girls in England

At age 19, Mason began her work at the Davison School, which would continue until she was 31 years old. She started out at the new infant school, which also was one of the first of its kind in England. Infant schools were a recent outgrowth of the ideas and practices of educational reformers such as Pestalozzi in Switzerland and his pupil Friedrich Froebel in Germany, and Maria Montessori in Italy. Their provision was also a result of the circumstances of the Industrial Revolution (1760-1900) on young children, whose parents and older siblings were in the factories for long hours. 

After teaching at the infant school for 2 years, 21-year-old Mason was granted her teaching certificate from the Home and Colonial School Society. In her early twenties, Miss Mason was the Headmistress of Davison Infant School, enjoying holidays in London with Miss Brandreth, where they were influenced by the sermons of FD Maurice and possibly even heard Charles Dickens lecture. 
At that time, two key themes of the Victorian Era were socialism and evolution, which continued into Mason's life in her 30's. The macro context of society then went like this. Frederic Denison Maurice (1805-1872) was the son of a Unitarian minister who attended Cambridge and debated under John Stuart Mill. He was an ordained Anglican priest in the Church of England when he was 29. He taught literature and history at King's College, Cambridge, and at age 43, joined with Charles Kingsley to form the Christian Socialist Movement. The year was 1848 and Mason was 6 years old, living on the Isle of Man. One of the first activities of the Christian Socialists was to open a college for women, Queen's College, that same year. Maurice became its principal and main lecturer. Young women such as Dorothea Beale, Sophia Jex-Blake and Mary Buss, all known as prominent female educationalists, suffragists and/or pioneer feminists were among the first group of students at Queen's. Both Miss Buss and Miss Beale played significant roles in later Mason's adult life. At that time, moral philosophy was a 19th century British school of thought which, in its effort to reconcile disbelief in original sin and human depravity with the world, declared that what was wrong in the world was not sin within man, but social conditions, such as poverty, illness, ignorance, government and religion, outside of man, acting upon man. 

After 3 years as headmistress of the Davison Infant School, Mason, at the age of 22, began a pioneer high school for girls, also at the Davison School, in 1864. She stayed with it until 1871 (age 29) when illness required a long rest. She and Miss Brandreth traveled to Paris and on to Switzerland. Upon return, 30 year old Mason gave her resignation and began pursuing a “new vision” that had been forming in her mind for some time: “a scheme of state education for all children up to eighteen years of age...combined with the state training of teachers. Full details of organization, finance and staff arrangements were given in this plan of 'a liberal education for all'” (from p.11 of her biography). 

C. In 30s--free to travel like Jesus came out for His ministry
Thirty year-old Mason resigned from the Davison School in Worthing, at which she had taught in the infant school and the girls’ high school (which she started) for a total of 8 years. In her 30's, her activities were always brewing education-wise, and in 1874 (age 32) she took a teaching position at Bishop Otter College in Chichester, to lecture prospective female teachers in educational methods, hygiene and physiology. Among other things, lengthy walks through the countryside led to her writing and publishing a popular series of geography books. 

After resigning from the Davison school, the single Mason, then, by age 30 like Jesus was free to travel, which she did for a year or two. Things in any case, school teaching was fast becoming one of the first paid career options for women, along with nursing, the latter due to the work of fellow single Englishwoman Florence Nightingale, who founded the first school of nursing in 1860. 

Again, whatever the case, in 1878 Mason left due to a health breakdown, revisited Switzerland and began her serious walks in the shires (counties) of England, keeping notes in a notebook. These notes became the material for her popular geography books which being published in 1880. She was 38. 

D. In 40s--along with writing and publishing, she started lecturing
Entering her 40s, in the midst of writing and publishing a successful series of geography books while living in Bradford, Mason started her educational lectures, published Home Education, and beginning the Parents Education Union (PEU). In 1885, at age 43, instead of money, Mason offered to give a series of lectures on education at St. Mark's Church in Manningham, where she attended. She gave the lectures over the winter of 1885-86, and after approaching a publisher, these lectures appeared in print in a volume titled Home Education, in 1886. 

A year later, one woman who had attended Mason's lecture series, Mrs. Francis Steinthal, invited several of her friends to meet Mason to discuss forming an educational society for parents in Bradford. Mason had already drawn up a draft for a parents' union, and a small committee was formed in order to discover ways and means of launching the new society. Eighty members signed up among 200 invitees. The next year, Mason, now age 46, decided to make the union known to a wider audience, and sought help and counsel from many who appeared to her “to be leaders of thought.” Mason spent the last year of her 4th decade of life lecturing, administering the young PEU branches, editing the Parent's Review and preparing to open a training college for women. 

Overall, in her 40s, Mason began her educational lectures, published her first educational book, and with the help of some prominent women, established the Parents National Education Union and the monthly journal, Parent's Review. 

F. 50s—Looking 100 Years Forward

Just before entering her 50's in 1890, Mason gave a lecture set 100 years into the future in 1990. It was appropriately titled “A Hundred Years After.” While all of this proceeded from the 48-year-old Mason's imagination, it illustrates the great stock she put in her work as an educational reformer. She furthered her vision and ideas in pursuing the founding of a training school for governesses and teachers. 

At age 50 in 1892, she unveiled her plan in an article in the Parent's Review, announcing the opening of the House of Education in Ambleside. Mason chose Ambleside due to its natural lovliness and its reputation for attracting the artistic and intellectual types, such as the Arnolds, Wordsworth, Harriet Martineau, Coleridge, Ruskin, Browing, the Armitt sisters, Faber, the Cloughs and later, Beatrix Potter. 

Mason opened the House of Education at Springfield, and had her first class of women students, 21 of them, the next year. Connected to this, was the Parents' Union School, where small children of parents living in Ambleside who subscribed to the Parents' Review were invited to be taught free of charge. A Mother's Education Course was also started by correspondences. In 1894, Mason made the daring move and purchased Wordsworth's niece's Green Bank Estate in Ambleside, and renamed “Scale How,” the enduring location for the House of Education for the rest of its existence under that name. Mason continued her endeavors on the Parent's Review and the Parents National Education Union until her death on January 16, 1923.
II. A Nursing Mother
      --Metaphor of Leadership, followership, power and servanthood


Like the metaphor of a nursing mother, the essence of Mosaic leadership--being a “nursing father,” knowing that the child may die, will probably rebel, and must be allowed to make history on its own (Wildavsky 1984:167), also apply to Mason. 
A. Leading by Serving

Mason emphasized nourishing a child daily with loving, right and noble ideas which may bear fruit in a child’s life. Also like Moses being a wise leader, Mason acknowledged that one of her central tasks is to prepare her students for future transitions at multiple levels, even after her death. After all, “the chief virtue in leaders is to make themselves unnecessary. Teaching that leads to learning that creates new teachers is a circular process of renewal, not a linear model of leadership” (Wildavsky 1984:167).

One of the successful images of her leadership is her funeral. At age 79, Mason died in her sleep and her funeral was described by one of her students as below. 

We went in procession, the children of the practicing school following most closely with flowers in their hands, the staff and college by twos, carrying the wreaths, winding slowly out of the gate and into the village. The wind and the rain blew coldly up from the lake, and the people came out to their doors, the men with their hats off and the women looking after us as we turned towards the church. We laid flowers beside the grave and passed one by one. It looked so small to be the resting place of that great spirit (Charlotte Mason College, p. 17).  

It's truly phenomenal that after her death people find that Mason is still able to bring a whole generation up to her level. As a servant leader, Mason recognized that God had given her a stewardship of people, and she often reminded the students of the words of John the Baptist: “He must increase but I must decrease.” Mason modeled herself after the idea that “selection of leaders is a matter of finding those who will not refuse to use power yet also will not abuse it for personal purposes” (Wildavsky 1984:172).

      At Mason’s gravesite where she was buried in St. Mary's Parish Church, 
Ambleside, one can find the tombstone reads: 

                  In loving memory of Charlotte Maria Shaw Mason, 

            Born Jan. 1 1842, died Jan. 16 1923, Thine eyes shall

            see the King in His beauty. Founder of the Parents National  

            Educational Union, The Parents Union School and The House of  

Education. She devoted her life to the work of education, believing that children are dear to our heavenly Father, and that they are a precious national possession. Education is an atmosphere, a discipline, a life. I am, I can, I ought, I will. For the children's sake (Cholmondeley 1960: 156).
B. Regimes Cross Four Quadrants (see Fig. 2 on p.28)  
It was the best of times, and the worst of times in the Victorian Era. Since the late 1700s, Britain became the most powerful nation on earth, an empire upon which the sun literally never set. Wealth poured in from colonies abroad and revolution in industry at home. Many of the destitute rose out of poverty and became members of the middle class. The rich grew vastly richer. However, the Industrial Revolution also created a tyrant: the modern factory. Confined within its foul, noisy, and grim atmosphere, men, women, and children toiled 16 hours a day, six days a week. On the other hand, far from English shores, other men, women, and children were packed in ships and transported by the thousands to the America. They were bought and sold, bred and beaten, and put in chains if they proved unmanageable. 

White slavery children were perhaps the most mistreated people in England. Thousands of children were in a state of slavery. So wrote evangelical Richard Oastler in his damning indictment of 1830s Britain. He charged the nation with sacrificing its children at the altar of avarice. Thousands of children between the ages of 7 and 14 were daily being compelled to work in the Yorkshire worsted mills from 6:00 a.m. to 7:00 p.m. with only one 30-minute break. In the 1800s, Children began working in stiflingly hot and unbearably noisy factories with their soulless discipline and order. There were no safety regulations, and financial penalties and beatings were imposed for the slightest slip or misdemeanor. Accidents and deaths were all too common. 
Children were not, however, exploited only in England’s “dark, satanic mills.” They worked in gangs in the fields, often traveling miles in order to get to work. They were used in coal, tin, and copper mines, crawling on all fours like animals, pulling heavy loads. They also made bricks. Young boys were used as chimney sweeps. Many returned from work with their arms and knees bloody, and deaths from suffocation in the chimney were not unknown. Young girls, even at the young age of 5 or 6, were employed as lace making. They worked in confined spaces, in suffocating heat in summer and miserable cold in winter. 
On the other hand, the Sunday schools were not for respectable and well-mannered children of believers. It was another shocking scene to see those children who were not at work. On a Sunday in 1780 in an impoverished suburb of Gloucester, for then the street was filled with multitudes of the wretches who, released on that day from employment, spend their day in noise and riot, cursing and swearing in a manner so horrid as to convey an idea of hell. In 1700s England, it was generally agreed that something must be done about such children's poverty and ignorance. 

Actually back in that time, 1,500 charity schools had been established by the Society for the Promotion of Christian Knowledge. Wesley and Whitefield had preached to the young. But most efforts were like the school conducted by Hannah Ball, a Methodist stalwart. Though they instructed a few of the rising generation in the principles of religion, children were a wild little company whom but seemed willing to be instructed. Yet reformers faced several difficulties. Class separation kept the learned from the poor. Individual reformers worked alone, and the public had no appreciation of their success. Then there was the law: until 1779, it was illegal for non-Anglicans to start a school or teach. 

            However, upholding the belief that children are born persons, Mason had a strong conviction about liberty versus various forms of tyranny. In Mason’s mind, an anarchist is the man who claims to live without rule, to be a law unto him, is in reality the slave to certain illogical formula, which he holds binding upon him as laws of life and death. Therefore, the first duty of the parents for Mason is to teach children the meaning of must. And the reason why some persons in authority fail to obtain prompt and cheerful obedience from their children is that they do not recognize must in their own lives. 

             The liberty of the person who can make oneself do what s/he ought is the first of the rights that children claim as persons. The liberty we call innocence, we find described in the gospels as humility. Second is the freedom of thought. Thought breeds thought; children familiar with great thoughts take as naturally to thinking for themselves as the well-nourished body takes to growing, and we must bear in mind that growth--physical, intellectual, moral, spiritual--is the sole end of education. Superstition is the third of tyranny which children as a born person need to be liberated from. The knowledge of God is the resource we have to liberate children from the superstition, since ‘the truth shall make them free.” In all the types of tyranny, Mason asserted that none of which is external to the person, but all act within the bounds of his own personalities, for the mind is its own place and it itself can make a hell of heaven, a heaven of hell (Cholmondeley 1960: 226-230).  

           Since, power changes within the regimes, as Mason’s leadership, dominantly in Equity, had varied more with regimes than with situation (Wildavsky 1984:191), so did her visions change along the time. First, Mason’s aim in education is to give children vital interests in as many directions as possible, as a result, Mason catch the vision of “Liberal education for all, ” but later in her 50s, she furthered her vision and ideas in pursuing the founding of a training school for governesses and teachers.

           With a winner personality, Mason is a charisma figure who synthesized and was strong in human relationship. She tended to be focus in the religious practice. Every day Mason lived and she was convinced that the only thing at all worth living for is “how to die.” Death for Mason, is not as a relief for everyone, but “is just a going on in, a change of garment. . . I take real paints to go on living. . .”  Again “Of course His servant shall serve Him always in all manners, and we do not know which is first or last of the ways.” 

Perhaps Mason learned this truth through periods of suffering with their attacks of pain and exhaustion. “Increase” and “decrease” were a continual experience of suffering surrendered with hopeful acceptance of new life to come. Death was just around the corner but out of sight because her spirit saw life in the love of Christ and in God’s provision. Thus the gates of death were well known to Mason. On 16th January 1923, finding them open, she passed quietly through “along the road of peace into her native country of everlasting light” (Cholmondeley 1960: 178-178). Therefore, Mason’s leadership is discussed as below.

1. Critical Decisions/Assumption 


To Mason, children are born persons. They are not born either good or bad, but with possibilities for good and evil. The principles of authority and obedience are limited by the respect due to the personality of children. Therefore human kind, according to Mason, is limited to three educational instruments – the atmosphere of environment, the discipline of habit, and the presentation of living ideas. 

For Mason, education is an atmosphere, a discipline and a life. By saying, education is an atmosphere, one should take into account the educational value of children’s natural home atmosphere, both as regards persons and things, and should let children live naturally among their natural conditions. By saying education is a discipline, Mason meant the discipline of habits formed definitely and thoughtfully, whether habits of mind or body. In saying that education is a life, the need of intellectual and moral as well as physical sustenance is implied. Mason asserted that the mind feeds on ideas, and therefore children should have a generous curriculum. But the mind is not a receptacle into which ideas must be dropped, on the contrary, Mason saw that a child’s mind is no mere sack to hold ideas; but is rather, a spiritual organism with an appetite for all knowledge. Believing that the normal child has powers of mind that fit him to deal with all knowledge proper to him, we must give him a full and generous curriculum; taking care, only, that the knowledge offered to him is vital--that is, facts are not presented without their informing ideas. 
            Out of this conception comes the principle that education is the science of relationships.  In other words, that a child has natural relations with a vast number of things and thoughts. So children must be trained upon physical exercises, nature, handicrafts, science and art, and upon many living books, since Mason believed that a living book would find its way to the mind of a young reader (Cholmondeley 1960: 246).
2. Guiding Idea 

Children are born persons. Therefore, Mason’s idea of education is that the mystery of a person is ever divine and has a sense for the godlike. As born persons, children work with joy for the pure love of knowledge and no secondary motive, marks, prizes and place is required, Both parents and teachers share the delights that their children have for learning. Therefore, in Mason’s last book, she was able to gather the experience and joy brought to her by the ten year’s activity of the “liberal education for all” movement (Cholmondeley 1960: 176).
3. Vision & Value 
             “A clear vision has four aspects: Purpose tells you what business you’re in.. 
Values determine how people should behave when they’re working on the purpose.
Image is really just a picture of what things would be like if everything were running as planned…Goals focus people’s energy right now” (Blanchard et al, Leadership by the Book, 1999:122). Mason’s aim in education is to give children vital interests in as many directions as possible—“to set their feet in a large room, because the crying evil of the day is, it seems to me, intellectual inanition”--as a result, Mason catch the vision of “Liberal education for all” (Cholmondeley 1960: 233). In her 50s, She furthered her vision and ideas in pursuing the founding of a training school for governesses and teachers. 
           Freedom and liberty are two key essences of Mason’s education. Mason stood for the freedom of children. She held that the teacher must not impress one’s own personality on the child but let the child’s personality grow freely. Thus, both teacher and child are free from strain and bondage. The result has been that her students love to teach. All life is education, and all education that deserves the name is life. Mason advocated that we must accept a child as who he/her is, since humankind lives by admiration, hope and love. “Even as these are well and wisely fixed in dignity of being, we ascend” (Cholmondeley 1960: 225). So, liberty became the most inalienable and sacred right of a person for Mason. 

4. Structure
Leadership is contingent upon context. Since structure expresses the values and commitments of the powerful, and it has consequences for both the more powerful and the less powerful, and structure is the most visible expression of how a ruling group deals with the goals of persons and of the congregation (Worley 1983:50), it is worth to take a look about the social context which Mason lived in. 

            Child labors were common when Mason grew up; children were not allowed to ask questions. Nor were they taken to museums to see fine art; they generally were not considered at all. This brought out her belief that children’s input should be valued. Her educational philosophy grew out of this and she believed that education is an atmosphere, a way of life, a discipline. 

According to a World Wide Education Service (WES) pamphlet, Mason lived in 
the era when 
they practiced reading, writing and arithmetic, sitting bolt upright on hard chairs (no slouching was allowed!) and writing on a piece of slate which could be wiped clean and used again. They were often given long lists to learn by heart, such as capital cities or dates from history or hard spellings. If they did not learn their work they were punished, sometimes by caning . . .(Cholmondeley 1960: 286).
 Therefore, much of what Mason wrote about was in reaction to the above system and other educational theories of her day. Thousands of children educated privately on Mason’s methods, altogether some 40,000 in the Parents’ Union School. She also had influenced many families into employing her early education and child-training methods in their own home. She lived for her work, and her work is known and its value recognized through the English Empire. It is truly a wonderful thing that she should have lived to see these fruits and to know that she left those behind her who would carry on the work in the spirit with which she had inspired it (Cholmondeley 1960: 286).

5. Human Relations

The many people who personally knew Mason loved her deeply and were able to describe her in vivid detail. Whether they met her early in her lifetime or near its end, their impressions of her are very consistent. Young and old alike found her to be inspirational, humorous and humble. Mason was deemed as the gift of personal friendship, and personal influence. 

She set ideas in people’s way and let those ideas work in people’s minds. But for three generations of human life she gave herself, her wise and stimulating counsel and the stories of her rich mind, with lavish generosity to hundreds, thousands, of individuals, both in personal intercourse and in correspondence which includes her published writings, books, articles, and speeches addressed to wider and more general public as well. It is great that Mason was spared for so long that she could herself see much of her ideals accomplished, and know before she died that her work had taken firm root in an organization with manifold activities (Cholmondeley 1960: 285).  

However, she disliked the term organization. For Mason, “confraternity” is a more fitting word. It comprises the House of Education, the Parents’ Review, the Parents’ Union School and its schemes of teaching now adopted in many elementary and secondary schools, with the support of educational authorities, e.g. of Gloucestershire. 

6. Political 
             From the political frame to analysis Mason’s leadership, one could identify with that “...no strategy will work without a power base; every organizational process is political; and 
power relations are never static and even the most powerful ones have no guarantee of immortality” (B&D 1997: 184, 198, 208). 
a. Conflict 

Mason insisted that the teacher must never impose one’s own from without upon the child. Mason’s criticism in educational theory and practice was always constructive. It was based on her personal experience, and on an intense of faith that education was a power—a power either for immense good or for disaster. She grasped an ideal of education that was democratic, uniting the children of the rich and the poor, the aristocrat and the laborer, in one comprehensive scheme of training. By her firm insistence on adequate salaries and conditions of service, she raised singled handed the status of the private governesses throughout England. 

There was a conflict of philosophy of education during Mason’s life time. In 1916-22, during the time Mr. H.A.L. Fisher was the president of the Board of Education, it was the aim of the Board to provide further education for boys and girls who were leaving school at the age of thirteen or fourteens. Young people at work in shops or industry should spend some of their working hours in continuation schools. But what should they study?  Something useful was the popular answer, something which will help them with their work.” 
Mason had different thoughts. In 1919 she wrote: “Give them a liberal education in the humanities--The humanities.” She had studied the work of the People’s High Schools in Munich, in both of which the students read widely in the history and literature of their country. In a pamphlet called “The Scope of Continuation Schools” Mason urged that these examples should be followed; bring to bear on the question all her experience among boys and girls. The humanities also will bring forth the stability and efficiency which we desire to see in all classes of society. Giving people the thought of the best minds is what the educators are supposed to offer. The inspiration and delight of entering into an intellectual world which is full of associations is a well of healing and fountain of delight (Cholmondeley 1960: 166).

As a matter of fact, Mason’s educational background established the foundation of her pioneering thinking. When Mason was eighteen years old she attended one of the only colleges set up for the training of teachers. They taught her that the performer (the child) was of more importance than the performance of the child. Matthew Arnold and John Ruskin's philosophies both promoted going beyond the three R's (reading, writing and arithmetic) and a combination of their views insisted that inclusion of literature, poetry, religion, art and nature were necessary. Obviously, these teachings made a lasting impression on her.
             There was also a debate among the educationalists of the time. They were in flux about the goals of female education. Mason was living in a time when the very goal of female education was in question (Charlotte Mason College, pp. 6-7). There is no doubt that she lived during an interesting time when many traditional concepts were being questioned. Evidently, some thought the girls should be given the same education as the boys but many disagreed. Amid all of the theories, experiments and debates, Mason made her determination: A liberal education for everybody was her answer. Surely, she did not invent the Liberal Arts, but she wanted make sure that children can enjoy the Liberal Arts more than the previous educators of her day (Cholmondeley 1960: 164).

b. Personal Power and Coalitions 

              Mason is a leader with charisma, energy and stamina, political skills, verbal facility and the capacity to articulate her God-given visions. Being an orphan in teen years, Mason was never well off in monetary things, but she lacked no fame at all which became her unlimited power base to carry out her visions of education. 
             Mason was well known throughout England. From the royal family on down, the entire country felt her influence. Sir Michael Sadler wrote, “She threw 'a shaft of light across the land.' ” No doubt some of her national recognition was due to Mr. Household who was the County Secretary for Education in England when he became aware of Mason's work in 1917. After receiving a pamphlet regarding her work he visited her in person for several days in 1919 at Scale How. They had already corresponded by mail for years. Essex Cholmondeley later wrote that Mr. Household was tireless in spreading interest about Charlotte's philosophies, and the results were that he was granted permission, beginning with five schools, to provide Charlotte Mason-type books to them. The interest grew to 50 schools with a total of 10,500 students benefiting from the method. 
             Mason had been instrumental in founding a chain of parent-controlled schools, called the Parent's National Education Union (PNEU). She also had influenced many families into employing her early education and child-training methods in their own home. In her 40s, Mason began her educational lectures, published her first educational book, and with the help of some prominent women, established the Parents National Education Union and the monthly journal, Parent's Review. As an educational reformer, Mason in her 50s, furthered her vision and ideas in pursuing the founding of a training school for governesses and teachers. 

Her love for the children and the disadvantaged led her to some innovative ideas for her time. She gave both -- the impoverished and the young -- the benefit of the doubt and made the assumption that they were not below understanding literature and the fine arts. Most of us would agree with her now, but at the end of the 19th century that was a revolutionary way of thinking. Mason stood firm as a rock in a utilitarian age for the essentials of materialism in education; this is no longer dominant is due largely to her efforts. The fact that she had to fight for her humanist ideal braced her and called forth her full powers. 

In the preface to her first book, Home Education, she had called the educational outlook “misty and depressing,” regretting that cries of expedience ruled the day a unifying principle and a definite aim were absent. Only an effectual philosophy of education could deliver the many well-meaning efforts from failures and disappointments. Mason’s story is one of a lifetime of thought and work towards such a philosophy (Cholmondeley 1960: 176).
7. Symbol 

As Tom Peter said that “The best leaders, especially in chaotic conditions, almost without exception and at every level, are master users of stories and symbols” (Thriving on Chaos, 1987:418), Mason is such a nature-born symbolic figure of leader. As a leader of parents, priests and prophets, she was capable of articulating clearly the visions she had in a variety of ways. Mason lectured on several speaking tours, edited the monthly journal, Parent's Review, wrote books, diary, and organized the Parents National Education Union, etc. Besides engaging the activities as rituals, Mason also excelled in stories and images as below.

a. Her God-given name 

 
Mason means a man who works with stone, or a stone worker as a builder. Like human beings, stone also is made out of clay. One image of Mason is the Victorian pristine woman wearing in the lace skirt and a sturdy pair of muddied boots working on the unplowed sandy ground; these muddied boots with some otherwise sensible clothing equip her for the field as a nursing mother who nurses and educates her children.

b.  Living Books 


Mason noted that very few real books were ever put into the hands of children in school at her time. This, she thought, was a shame since England is so known for its literary genius. Although she lived and worked for educational reform in England in the latter part of the 19th century, her work is undergoing a revival in homeschool circles as parents today are using whole books whenever possible, rather than textbooks alone. Mason advocated what she called “living books.” The books are living in the sense that they are written by a single author who shares his favorite subject with us and we pick up his enthusiasm.

c. “A Hundred Years After” Lecture 
“Our links to yesterday and tomorrow depend also on the aesthetic, emotional, and symbolic aspects of human life—on saga, play, and celebration (Cox, The Feast of Fools, 1969:13). Just before entering her 50's in 1890, Mason gave a lecture set 100 years into the future in 1990. It was titled “A Hundred Years After.” While all of this proceeded from the 48 year old Mason's imagination, it illustrates the great stock she put in her work as an educational reformer. From there, Mason furthered her vision and ideas in pursuing the founding of a training school for governesses and teachers. 

d. A fresco of seven liberal arts under the outpouring of the Holy Spirit  

            As Gradner’s phrase rings true that “Leaders achieve their effectiveness chiefly through the stories they relate” (Howard Gardner, Leading Minds: An Anatomy of Leadership, London: Harper Collins Publisher, 1995:9). Mason had a reproduction of the fresco, which later was made and prominently placed in the House of Education. To her it showed that:  
the seven liberal arts were fully under the direct outpouring of the Holy Ghost, [and] that every fruitful idea, every original conception, whether in Euclid, or grammar, or music, was a direct inspiration from the Holy Spirit, without any thought at all as to whether the person so inspired named himself by the name of God, or recognized whence his inspirations came (bio. p. 50). 
e. Mother Culture 

              “Leaders serve as symbols for representing personal causation of social events” (Pfeffer in Vecchio, Leadership, 1997:54). Though kept single all her life, Mason serves as a symbol from a nursing mother to the image related to the Madonna—mother with her children, and later as the inspiration of the phrase Mother Culture for today’s busy hardworking homeschooling moms. Although Mason never used the phrase Mother Culture, she noticed that the old painters, however diverse their ideas in other matters, all fixed upon one quality as proper to the pattern of mother. The Madonna--mother with her children--no matter out of whose canvas she looks at you, is always serene, and if the lessons, taught through the eye, would reach with calming influence to the heart." 

 Mason believed that this countenance of contentment and of serenity, can come about even during stressful times when a mother learns to occasionally do for herself what she does for her children - go out to play. Mason asserted that people would have happier households if mothers “would only have courage to let everything go when life becomes too tense, and just take a day, or a half a day, out in the fields, or with a favorite book, or in a picture gallery. . .” For a mother to allow herself a bit of leisure to rest and refresh herself by exploring her own interests, to find a little time for herself, especially when so many others depend on her, is a Mother Culture. 

 When a busy homeschooling mother takes part in Mother Culture she safeguards her enthusiasm, so she will be better able to cope with her responsibilities. To partake in Mother Culture is to feed herself with the Word of God, with ideas from books, nature, art, music, etc., thus taking care to keep growing spiritually and mentally. If there is such a thing as the joy of childhood, there is also such a thing as the joy of motherhood, and Karen admonishes mothers to recognize and live within such a blessing. 

8. Socialization

            As a leader, Mason also took charge of the things as such: 1) agenda setting, 2) mapping the political terrain, 3) networking and forming coalitions, 4) bargaining and negotiating. And as manager, Mason needed friends and allies to get things done, and to get their support, Mason needed to cultivate relationships (B&D 1997: 179, 185). Giving series lectures on speaking tours, book writing and magazine editing were the main avenues for Mason to train as well as maintain the new comers. Once she gave a series of lectures on education. Later these lectures appeared in print in a volume titled Home Education. As a result, an educational society for parents was formed due to a woman who was impacted by these lectures and invited her friends to meet Mason (Bio. p.17). A year later, with the help and counsel from many who appeared to her "to be leaders of thought", Mason made the union known to a wider audience. 

Another series of lectures by Mason titled “The individual life: the training of children according to natural law” were given in 1890. The same year she published the first issue of her monthly periodical, the Parent's Review. In addition, Mason gave a lecture set 100 years into the future in 1990. It was titled, “A Hundred Years After.” In 1892, Mason unveiled her plan of the opening of the House of Education in Ambleside. She chose Ambleside wisely due to its natural lovliness and its reputation for attracting the artistic and intellegentsia types. Mason opened the House of Education at Springfield, and had her first class of women students, 21 of them, the next year. Connected to this, was the Parents' Union School, where parents of small children living in Ambleside who subscribed to the Parents' Review were invited to be taught free of charge. A Mother's Education Course was also started by correspondence as well.

      As matter of fact, one hundred years later, Charlotte Mason methods became one of the fastest growing methods of home schooling in the United States and around the world. The ways of training 21st century home schoolers are pretty similar to that of Mason’s time, mainly via correspondence, newsletter, books, lectures, seminars, workshops and conferences, besides the electronic methods of e-mails, websites and radio interviews. 

9. Morale


            Mason was an educator in England during the 19th century, and her methods are currently experiencing a rebirth among American home schools. It is always a joy for a nursing mother to see her own children grow-up as a mature human being. Now, we live in a different time with a much more permissive society -- we can only guess about what kind of advice Mason might have for us now. Some of the Mason home schooling parents have not lost sight of the era in which Mason was living -- in fact they are very conscious of it. In this post modern day, a small minority found Mason's teachings to be child- centered and they intend that as a negative comment. However, one needs to think back to a callous society that cared very little about children and even less about what they had to say (if they were permitted to talk at all) to consider the severity of the situation that Mason observed. “Servant leadership deals with the reality of power in everyday life—its legitimacy, the ethical restraints upon it and the beneficial results that can be attained through the appropriate use of power”(The New York Times, in Focus on Leadership, 2002:4).
Social scientists observed that the social movements of 1970s and beyond, “including the home school system emerged partially in response to these conditions and are an effort to resist colonization” (Mayberry, Knowles, Ray and Marlow 1995: 10). Nowadays, in the public school the children’s Christian values are continually being assaulted. Public schools seem to be under the thumb of big business and do all they can to destroyed critical thinking and mold students into compliant workers. Thus the home school movement of the postmodern era became an effort to resist the dominant culture. The home school movement and other movements like it emerge in developed, democratic societies, where individuals have a degree of economic security, freedom of expression, and political stability. Additionally, the home schooling families who apply the Mason methods have a sense of unity. Those families often engage in degrees of conflict with forces that oppose their goals. However, the home school movement often goes beyond the limits of that with which the status quo of the public school system is currently comfortable or compatible. 

IV. Conclusion

             Mason’s regimes cross all four quadrants (see fig 2.), from Slavery of Victoria Era, Anarchy of British, to Equity of upholding the belief that children are born persons, and catch the vision of Liberal Education for All, to her “A hundred years after” lecture, then further her vision of founding a training school for governesses and teachers, till the Mother Culture of 21st Century. Contrast to “Now Moses was more humble than any other person on earth” (Num 12:3), like Moses, what is Mason? 
She is (1) Founder of American home schooling; 

           (2) Revolutionary three times over, transforming three different regimes; 

           (3) Prophetess whose words have lasted one hundreds of years; 

           (4) Administrator of two regimes, managing the march of both an anarchy and an  

                equity and set an example to influence a hierarchy across the English world. 

           (5) Storyteller whose words have become deeds; 

           (6) Teacher of a way of life that still lives;

           (7) Student who exemplifies learning how to learn, so that her defects as well as  

                 her virtues have inspired continuous reinterpretation; and 

           (8) Politician balancing conflicting values within herself and among her people. 

   In sum, being a pioneer of her own time as the voice of prophetess and priestess, Mason is the leader of educators and parents for her own generation and generations to come.  
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