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     This self-analysis reflects on the author’s use of Specially Designed Academic Instruction in English (SDAIE) techniques while teaching English, writing, reading comprehension, math, and other content classes in a private, supplemental education program at Good Time Learning Center.  Students of varying English Language Development (ELD) levels are included in these classes.  This reflection paper describes many of the author’s teaching practices, methods, and strategies that are consistent with Specially Designed Academic Instruction in English.

     Lesson planning relies somewhat heavily on choosing exercises from the assigned textbook teacher’s manuals, per school policy; however, other teacher incorporated learning experiences supplement the textbook activities. Self-analysis of lesson planning indicates a concurrence with SDAIE.  In lesson planning, an emphasis is placed on incorporating different teaching methods, which teach to the students’ variety of learning styles, by teaching lessons involving different formats, as appropriate. These formats involve the students in appropriate, manipulative learning experiences that may include, discovery, discussion, experience, role-play, drill, visualization, analysis, reading, listening, speaking, writing, seeing or other hands-on experiential activities.

     Lesson plans are adapted for individual students, as needed, to accommodate their ELD levels.  Planning for appropriate and adequate one-to-one instruction, which is available to all students, allows for further individualization based on each student’s ELD level and other individual learning needs.  Pre-testing, ongoing formal and informal assessment, and direct observation facilitate more appropriate lesson planning that is based on the students’ variety of learning needs.  Although most students in this school are of Asian heritage, there still exist a variety of cultural backgrounds.  Through observation and discussion with the students, students’ background information is often communicated.  Cultural sensitivity to aspects of individual student backgrounds is considered and drawn upon, especially during group discussion, independent reading, and reflective writing exercises.

     To emphasize vocabulary development, key vocabulary words are identified in the lesson plans.  Activities for learning and practicing new vocabulary words involve many of the mentioned formats, especially discussion, writing, experience, and analysis.  These activities involve interaction with peers, the teacher, and text.  Planning for teaching writing skills emphasizes the process by planning writing workshops, in which the teacher and the students interact in one-to-one and group lessons throughout each of the writing steps: prewrite, draft, edit, and publish.  For writing classes, the utilized teacher’s manual lesson plans emphasize the individual aspects of the writing process consistent with SDAIE.

     Instruction is presented in an enthusiastic manner that is sensitive to the individual learning needs of all students, utilizing best practice methods that have been learned through formal study, collaboration with more experienced teachers, and through teacher’s manuals for student texts.  This instructional style and practice seems to naturally follow many SDAIE techniques.

     During instruction, the enthusiasm revealed for the students’ educational experiences and lesson topics, is reflected by the pronounced gestures and facial expressions demonstrated while teaching.  This expressive body language has been learned and practiced through public speaking and professional interactions, in an effort to help capture and maintain attention. As a teacher, this facilitates enhanced student focus on the learning objective and comprehension of the concept.  In addition, a noted effort is placed on speaking naturally, while enunciating clearly, in an effort to enable better understanding.  Repeating and rephrasing comments in varying ways to help the students gain a deeper understanding, is often used when clarifying something that is not understood, and, when appropriate, is integrated with initial instruction.

     When introducing unknown English words, definitions are supplemented with different English language descriptions, explanations, and synonyms of those words. Multiple synonyms, paraphrasing, and examples are used also.  Often, a student will gain deeper comprehension of vocabulary by personalizing the lesson through examples or descriptions that are relevant to the student.  Multiple examples are often shared before the student finds a relationship between past knowledge or experience and the new vocabulary, thus connecting with the word.    Students are provided with opportunities to explore new words, with manipulative, visual, and reflective activities.  Real-life examples, realia, and props are used in helping students retain new vocabulary, which also help to captivate students’ attention.  The following learning experiences illustrate some concrete activities which are used when teaching 4th grade math terminology for understanding fractions: Discuss fractions as sharing something (such as a candy-bar or pizza) between friends, make fractions with pre-perforated graham crackers and chocolate bars, and, draw and interpret picture representations of fractions. Graphic organizers are regularly included to support lessons.  The following partially represents teaching materials that are provided with the students’ texts and integrated into lessons:

Story webs, Venn diagrams, storyboards, sequence charts, time-lines, science graphics for labeling and note taking, observation charts, outline guides, mathematical tables and charts, graphs, problem solving matrices, outline maps, book review charts, and other labeling and note taking organizers.  

      Recent exposure to additional graphic organizer resources, through formal education and Internet searches, has led to lesson planning to incorporate additional graphic organizers, including anticipatory KWL charts for guiding reflective thought about a topic before, during, and following the learning experience, and a problem, climax, solution chart for enabling better reading comprehension.  Graphic organizers have been proving to be much more than just for pre-writing, and introducing these into increased lesson plans should prove beneficial.

     Finally, The development of learning strategies and study skills is a principal goal at Good Time Learning Center.  One particular reading comprehension text devotes each unit to learning strategies for reading and comprehending a different content subject. Learning activities for using tools and strategies such as the following are included in lessons, as directed in the teacher’s manuals:

Dictionary, thesaurus, encyclopedia, table of contents, glossary, political and geographical maps, internet resources, note taking, thought organization, pre-viewing key words in text, skimming, decision making, group interaction, brainstorming, predicting, and other comprehension aids.

       In conclusion, this self-analysis indicates that many highly effective teaching strategies are being utilized that are consistent with SDAIE; however, the intent had not always been aimed toward ELL students. These strategies had previously been used as strategies to help all students advance their reading comprehension, writing skills, and to some extent content knowledge.  After studying how Specially Designed Academic Instruction in English supports ELL students, additional SDAIE techniques, such as Reciprocal Teaching, Verbalizing, and Choral Reading   will be incorporated into lesson plans and subsequent instruction.  These SDAIE strategies may be intended for the ELD students, but have been and will continue to be planned to aid all students.  The author is content with this self-analysis for the reasons that this reflection demonstrated concurrence with SDAIE and revealed some strategies and tools that should help all of the students, and more significantly, the ELD students.

