Articles related to technology in the social studies classroom were examined at this point of our study.  Glenn (2002) examines the trends of technology integration over the past three decades.  His findings show that in the late 1960’s and early 1970’s, social studies education focused on inquiry as its primary instructional strategy.  It was commonly agreed that inquiry would revolutionize instructional practices in social studies classes across the country.  It was also believed that emerging computer technology would provide educators with the necessary tools in order to best facilitate the inquiry process in social studies.


Glenn then highlights the 1970’s as being a time in which emergent, but effective software was created to enhance student learning in the area of social studies.  The software created was designed to foster an inquiry style of learning; however, many advocates of the inquiry method in social studies failed to embrace the new technology as an effective tool.  Thus the common trend was for social studies teachers to select software in which the content was mostly “drill and kill” and low-level learning.  Software that would call for higher-order thinking skills were often shied away from and using technology for the inquiry process would be put on the back burner.  Inquiry-based programs such as “Oregon Trail” were seen as more of a game, and the content behind the program was often overlooked.


By the end of the 1970’s and early 1980’s, the support of technology in the social studies classroom was losing its effect on many proponents of social studies education.  Much lobbying had to be done in order to keep technology on the agenda of social studies conferences across the country, but with an overwhelming response from social studies educators, proponents of the use of technology in social studies were able to continue to work and improve the way in which technology would be integrated into social studies.  At this point, guidelines were created to help social studies educators better evaluate the software that they were using in their classrooms.  


In the 1990’s, research on the topic of technology in the social studies classroom revealed that there was a “low use of interactive technology in social studies classrooms and a very thin knowledge base from research” (Glenn, 2002).  Although this study looked to be a fatal blow for the proponents of technology in the social studies classroom, the research also stated that new tools were being created that could prove to be promising if social studies educators would embrace the technology, receive adequate training, and were willing to devise ways to implement them into their classrooms.


Glenn then points out that social studies have entered the new millennium, social studies teachers find themselves in the same predicament as the ones in the late 1960’s and early 1970’s.  Inquiry is still the primary teaching method of choice, but the utilization of effective technologies to foster the learning process are generally not being used.  

Glenn’s article gives the researcher an overview of what has happened in the integration of technology in the social studies classroom for the last thirty years.  This overview would have been easier to follow had a timeline been included within the article.  Sub headings for each decade could have also been created so that the researcher would be able to identify each time period better.


This article proved beneficial to this study because it offers some insight into what teaching method is believed to be the most effective in social studies education and highlights how technology has been ineffectively utilized in the social studies classroom.  Glenn clearly reiterates that the technology for successful social studies teaching was available, but it was not utilized.  Proponents of technology in social studies have been making their arguments for the past 30 years, but unless these methods are clearly demonstrated, the trend will continue.

