Lesson 1

What’s On For Today And Why
Today’s Lesson will introduce students to Graceland by Chris Abani. In order to motivate students to read the novel, they will read, perform and react to a scene in the chapter that portrays Elvis’ stage in life as a developing adolescent, as well as his relationship with his father.  They will also be asked to examine the relationship between these two characters based on their personal interpretation of this specific scene from the book. 
What To Do 

First have students sit in a large circle. Have each student read one sentence, starting with the sentence “Elvis looked around his room” (pg 4) and ending with the sentence “What do I have to do with all this?” (pg 6).  As the students read, ask them to underline or highlight the parts of the selection that they can relate to. This should take about 10 minutes.

Next split the circle into two circles.  Ask for four volunteers from each circle, or if necessary choose four students. Hand out the scene one worksheet. Then assign the students to the parts of Elvis, Sunday and Jaguar.  The students sitting in the circle, should read the selection on page 5, beginning with “Elvis! Elvis!” and ending with Elvis saying “What do I have to do with all this?” After they have read the scene once through, ask them to try acting out the scene in the middle of the circle. The students who are not acting or reading should make decisions about the actors’ placement, mannerisms, expressions and tone. Both groups will have the opportunity to perform this scene.  After each group has performed, ask students to return to the larger circle they were in at the beginning of class. For the last 10 minutes of class discuss the following questions:
1) Based on this scene alone, how do you feel about Sunday and Elvis’ relationship?

2) How does this relationship seem like a normal father son relationship? How does it seem different?

3) How do you feel about Jaguar? Was his advice valuable?

Homework:

Hand out Final Project assignment - Students receive group # on handout

Read Chapters 1 and 2.
Part one of WebQuest (Descriptive Writing)
How Did It Go?
Did students understand how Elvis is in the same place in his life as many of them are? Could they relate to his father’s reaction towards him? Did they begin to discuss why and how Sunday and Elvis’ relationship seems to be conflicting? Did they notice how Elvis, the son was expected to support his family? Did they discuss Jaguar’s character and his job as a “spiritual advisor?” If these elements were discussed then the introduction to Graceland was successful. 
Lesson 2
What’s on for today and why?

Today students will be introduced to the Kola Nut description that will appear at the beginning of each chapter. They will be asked to consider how these selections are used to compliment the development of the story and Elvis’ transgression into adulthood. This activity will ask students to read, write and communicate their own ideas, and then relate them back to the text.  
What to do


Have students stand in a line in the front of the classroom. Ask one student to stand opposite the rest of the line.  Hand the student standing opposite the line an index card that contains the words, “with wine,” “with alligator pepper seeds,” “with nzu,” “with water,” “with blood,” “with food,” “with prayers,” “with kola”. Then in the same order as listed on the top of page 17, hand students index cards that each have one of the following lines written on it, “the flow of worldly sweetness,” “the hot and painful trials,” “the sign of peace,” “the blessing of the holy spirit,” “the essence of life,” “to fill the hunger of gods,” “to allay the wrath of demons,” and “the soul calling unto life.” Ask the student facing the line of students to read off the index card, saying one group of words to each student as he makes his way down the line. The students will respond with the line written on their card. Have the students go through this activity twice. Then have them sit down and discuss, based on this activity, what they think the Kola Nut is, and why it is significant to Elvis’ culture. 

 
Afterwards have each student choose one object that is a symbol of something important in their life and write it down. Under the object have them write a short description of why this object is significant to their life, and how it is like a Kola Nut to them. Does it symbolize a time of peace, a trial or tribulation, a happy or “sweet” experience, or maybe even what they believe is their purpose in life or their essence for living? Give the students time to consider this and then to write it down. Then ask for volunteers to share their symbol and its importance to them. 
Homework

Read Chapters 3 and 4
Read Nigerian women handout
How Did It Go?
Did students begin to understand the significance of the Kola Nut in the Nigerian culture? By describing something symbolically important to their life, did they develop a sense of how Elvis’ transgression throughout the novel will be connected to Kola Nut ritual? Through this lesson students should have begun to grasp the importance of ritual in Elvis’ society and to the development of the novel. They should have also begun to understand how symbolic importance exists cross culturally and is something that they may find draws them towards the character of Elvis. 
Lesson 3
What’s on for today and why?

Today students will be asked to read a selection of the text paying attention to the role of females in Nigerian society. This will give them the opportunity to discuss gender relationships in Nigeria. They will compare the perspectives in the text with an interview that they have listened to the night before.  Students will learn about cultural differences and will have to consider the importance of considering perspective when reading/writing any text. 
What to do

First choose a student to read the scene from the middle of page 36 until the end of page 37, in which Oye and Beatrice discuss their perspectives on gender in their society. Afterwards have students sit in groups of four and consider the following questions:

1) How are the gender roles defined in the novel different or similar to those discussed in the article?

2) How does Beatrice feel about her role in society as compared to Oye? What does this say about their differences as characters in this novel? How might Beatrice react to the article? How might Oye react to the article?
3) To what degree do a society’s traditional or cultural beliefs create an identity for each person? What happens to a person’s identity when these beliefs or traditions are disregarded?
Afterwards, have a representative from each group discuss their answers to these questions. Were there any disagreements concerning any of the issues?

Homework:

Read pages Chapters 5 and 6
Students create a short blog response to the following quote from the book:

“Every day he got a little more invisible, until one day he just faded away completely. He could still be seen when the light was just right, sitting outside his hut sucking on an unlit pipe, muttering to himself.”

-Make sure they consider the following questions when constructing their response:

Jonah is still alive, but to his family and the rest of society he has become an outcast? How has this changed him? What does this quote say about our need as human beings to be recognized? Do you think we need others recognition in order to remain alive?
- Also ask students to read and comment on at least of their classmates’ Blog entries. This writing assignment can be completed over two nights.
How Did It Go?

Were the students able to grasp the conflicts that exist between contemporary and traditional gender roles? Were they able to connect Oye’s and Beatrice’s different perspectives to their roles as characters in the novel? Did students discuss the questions above, using the text and the interview to aid their discussion? If they did all of this, then the lesson was successful.

Lesson 4
What’s on for today and why?


Today students will be introduced to the importance of names in the book. They will be asked to fill out a character chart and create preliminary hypotheses as to the character’s roles in the novel based on their names and the limited information they have already learned about them. This chart will help students to keep track of the characters, their roles in the novel, and the author’s use of their names.  These activities will help students to perform an in-depth character analysis and to begin to understand the symbolism and irony of specific names. 
What to do

Pass out the Graceland characters worksheet. First have students write in the names of the characters they have been introduced to. Then based on their names and the information they have begun to learn about them, have the students create a hypothesis for each character, explaining why they believe Abani chose that specific name for the character, and how they feel the character’s name will represent his/her role in the novel.

Ask some students to share their hypotheses. Afterwards, have the students sit in groups of four. Let them work together to fill in some of the information they have already learned about the characters. They will continue to fill out the chart as they learn about the characters in the novel. At the end of the novel, they can look back at their hypotheses and see if they were correct. If they are not correct, they will be asked to consider what they based their primary assumptions on, and how Abani uses his audiences’ assumptions in developing his novel. 

Homework:

Read Chapters 7 and 8
How Did It Go?

If students created interesting hypothesis, and were able to fill out the character charts demonstrating their preliminary knowledge of the characters, the lesson was successful.

 Lesson 5
What’s on for today and why?


Today students will students will be introduced to a new assignment in which they will be creating their own Graceland bulletin board using visual images that will help them to analyze the language in the book, and study different ideas, themes, motifs and literary elements that are represented within it.  They will have the opportunity to begin this assignment in groups, but will be expected to continue working on it individually, throughout the rest of the novel unit.

What to do
Students will count off, and according to their number will be asked to sit in groups of four. Then pass out several magazines, a piece of construction paper, scissors, a marker and a glue stick. They should use the magazines to find a picture that represents an image, theme, motif or idea from the novel. Today, they will be concentrating on the text that they read for homework last night, pages 69-87. However, during the rest of the unit plan, they can bring in photos along with the direct quotation from the book that they refer too, from any portion of the novel. Before the students begin to work, show them an example of a visual representation that you have made. One that could work well is a picture of a cross or shadow, with the line, “His mother Beatrice, stood in the shadows, leaning on the door frame for support” (17). Show students the visual, and explain it in terms of the quote from the book, that should be written beneath the picture. For example, based on one interpretation, Beatrice could be standing in the shadows while everyone else in the light, because Abani is trying to show that she is closer to death then the rest of the characters, and will not be alive much longer. It can also be symbolic of her feelings of inadequacy compared to the male novels in the scene. Since this particular scene is one that focuses on a boy becoming a man, Beatrice is completely isolated from the activity, and is placed in the shadows as a result of her gender and expected role in the family. – 10 mins

Once the students understand the assignment, they can begin in groups to sort through the magazines and find a picture that they would like to use. Remind them that for today’s purposes they must be relating their image to a word, line or short passage from last night’s reading assignment. -20 mins

            After the students have completed their assignment allow time for a representative from each group to present their visual representation, explaining it terms of the selection from the text they chose to represent. 

Homework:

Read Chapters 9 and 10
Webquest Part 2 (Proverbs)
Lesson 6
What’s on for today and why?

Students will be asked to read and analyze a section of the novel which introduces them to the importance of freedom of choice. Based on this scene and the novel up to this point, they should discuss how the author represents choice. They will also be asked to consider choice and how our ability to choose is what identifies us as being human. In order to do this they will need to examine Elvis’ character in terms of how he uses his ability to choose and to question what would happen to Elvis and every human being if they were denied the ability to make their own choices. These activities will help them to analyze some important scenes and will help them to bring meaning to the bird story the King tells to Elvis. In order to complete their assignments students will have to apply theory, perform character analysis, make educated decisions, use textual evidence to argue and support their decision and analyze the use story telling in the novel. 

What to do

Have students answer the “To Do” question on the board. This “To Do” question is: will be based on a quote on pg 103 of chapter 10. Oye says, “Because I know the difference between a gift and insanity.” What do you think is the difference between the gift and insanity? According to your interpretation is Oye gifted or insane? Why? To what extent do Oye’s medicinal practices keep her and those around her sane? Give students five minutes to respond to this question and then allow time for students to read their responses to the question aloud. – The maximum time spent on activity should be around 10 minutes

Next have students sit in a circle and read the passage from the line “What is bothering you?” on page 95 up until the end of page 96. Ask students to switch readers after every paragraph. Then ask the students the following questions. What does the line “the straight road is a liar” mean? To what extent does the society that Elvis live in, treat the middle and lower class people as caged birds? To what extent does Elvis take advantage of his ability to choose? How important is it to us as human’s to have the freedom of choice? According to the king, what are the three paths Elvis can choose from? What does this mean in terms of Elvis’ future?

Then on what we have learned up to this point, about Elvis and the society he lives in, have students decide whether they believe Elvis will ultimately choose to be, “me (the King), de bird, or my broder.” Once they have decided, have them sit in groups according to which path they believe Elvis will decide to take. In groups ask them to find quotes or examples from any part of the text that they have read to support their decision. Have one or two people from the group present their examples to the rest of the class. The students will have the rest of the class period for this assignment.  

Homework:

Read Chapters 11 and 12
Have students go to http://poetrypages.lemon8.nl/life/roadnottaken/roadnottaken.htm and read Robert Frost’s “The Road Less Traveled By” – They should consider the following questions: How does this relate to Elvis’ character and the choices he has made, and still has to make? Compare this poem to the line, “the straight road is a liar.” How is the meaning of this line similar to the message within the poem, how is it different? What are the different choices Elvis has to make in his life? What different paths might this lead him down? Do you believe Elvis will take the road less traveled by? Do you believe he will travel down one path or will change paths over the course of the novel? Students should express their ideas in an essay that discusses Elvis’ character using this poem as a critical lens. Ask them to use direct examples from Abani’s text and to connect these examples to the message Frost is delivering in his poem. Students will have four days to complete this assignment.
How did it go?

 
Were students able to grasp the importance of choice as is portrayed in the novel? Were the able to understand that in order to become a man and to create his own identity, Elvis must learn to make choices for himself?  Did they discuss how Elvis’ government works against the human right of personal choice? Were they able to support their hypotheses’ on Elvis’ character with textual evidence? Finally, was the importance of King’s story realized in terms of the novel and society as a whole? If these important issues were addressed, and students were able to use textual examples to support all of their arguments/decisions then this lesson was a success. 

Lesson 7
What’s on for today and why?

Students will use creative writing and performance to comprehend and analyze a scene from chapter eleven. They will ask themselves important questions about the passage and then rewrite it so that it takes place in a different setting with different people. They can change and edit the language, but the scene must relay the same tone and message that that Abani creates with The King and Elvis. This will help students to understand Abani’s use of language, and will help them to explore the relationships that exist between the different characters. This activity will require students to work together to communicate ideas, and exercise their reading, speaking and writing skills. 
What to do
First, students will have the opportunity to read aloud some of the proverbs that they had created for homework the other night. Afterwards, discuss the use of proverbs in the novel. Some questions to consider are: Why do the characters use proverbs? How do proverbs work to build the cultural identities of the characters?  How easy/difficult was it for you to create your own proverbs?

Next, have students sit in groups of four. Ask them to read pages 115-116. Then ask them to rewrite the scene between The King and Elvis so that it takes place in a different setting with different characters. They should not use a setting or any of the characters from the book. Instead they should be creative and try to choose two people and a place in which the scene would work. They can edit and modify the language in any way they would like, but should try to replicate the ideas portrayed in this scene. While doing this activity it will be important for the students to consider the following: 
“When a car hits a dog, its’ puppy is never far behind.”  - What do you think this quote means? How is Elvis a puppy, and who is the dog that King refers to? Throughout this book, Elvis is slowly becoming a man. Who are his teachers, and how does Elvis learn from them? Make sure students consider these questions while they are rewriting the passage and preparing to perform it. While practicing the scene the actors should concentrate on their positioning, tone, expression and mannerisms. Students should work together on interpreting and changing the scene, but students should try to have designated jobs, ie, editor/writer, director, actor.  It will probably take them the rest of the period to finish editing and rewriting the scene, they will have the next class to perform their revised passages.
Homework:

Read Chapters 12 and 13
-Continue to work on essay.

Lesson 7 (day 2)
What’s on for today and why?

Today students will perform the scenes they wrote yesterday and will examine the way their editorial and directorial choices created a new scene that still portrayed the general ideas and message of Abani’s original scene between The King and Elvis. Students must use performance, expression, communication and their analytical skills to complete this task. 
What to do
First have the students return to their groups from yesterday. Give them a couple of minutes to run through their scenes. Then allow each group to perform. Afterwards, discuss in a circle the different groups’ editorial and directorial choices. How did the new characters, setting and language work? Were the able to maintain the meaning of the original passage with these new characters? How did the positioning and expressions of the actors help to portray the meaning of the original passage?  Based on this passage what do they feel about The King and Elvis’ relationship? How is this different from Elvis’ relationship with Redemption? 

Homework:

Continue work on essay

Read Chapters 15 and 16
How did it go?

Were students able to comprehend the message that The King was trying to deliver to Elvis? Were they able to develop an understanding of their relationship? Were they able to portray this meaning in their new scene? Did they understand that they way they spoke and expressed their lines could effect how it was interpreted? Were students able to answer the discussion questions using their analysis of the text? If so, you have achieved your goal for this lesson. 

Lesson 8
What’s on for today and why?
They will examine three passages from chapter 13 in terms of character relationships, and will begin to ask themselves questions about how each character influences Elvis. In order to figure out the answers to these questions they must study the dialogue that takes place between Elvis and his father, The King and Redemption. After having examined the dialogue between the characters they will create tableau’s that portray the relationship Elvis has between each character. 
What to Do
Split the class into three groups. Give the first group handout 1 (Sunday), the second group handout 2 (The King) and the third group handout 3 (Redemption).  Ask each group to read through their handout individually. Then as a group have them discuss the dialogue that takes place with Elvis and the other character. These are some questions they should answer on paper before creating their tableau:

1) How does this character act as a father figure towards Elvis?

2) How does is this relationship both similar and different from a “normal” father son relationship?

3) How welcoming is Elvis towards this character’s advice?

4) How much influence do you believe this character has over Elvis’ identity and his transgression into manhood?

When the groups are ready, have them stand up and show their tableau to the class.  The tableau should remain frozen while two readers, read aloud the conversation they were assigned. Afterward having displayed their tableau different representatives from each group should explain their answers to the questions above. 
Homework:

Read Chapter 17
Respond in an online blogger entry to the following quote: 

“I know you are trying to help me, Redemption. But he is trying to save me?” (pg 139)

       Students should consider the difference between the ways The King and Redemption 

       Influence Elvis when they respond to that quote. 

Finish essay

How did it go?

 Each group should have been able to create a tableau that demonstrated Elvis’ relationship with either The King, Sunday or Redemption, and then explain their tableau using the dialogue they read. This activity was meant to help all of the students understand how everything that is said to Elvis is absorbed by him and that because Elvis is on journey to define himself as a man, every experience that he has with other characters is part of his learning process. Ultimately, students should see that Elvis will have to choose what parts of the different characters he wants to adopt and which parts he must face so that he can then lose them in his past as he begins his future. If students have understood the three important conversations he has in this chapter, then they are well on their way to understanding Elvis’ search for identity and adulthood. 
Lesson 9
What’s on for today and why?

Students will participate in a Socratic Seminar based on their essays and the general issue of choice as is presented in the novel. Then they will also be expected to analyze and refer to the bottom of page 140 as part of their discussion.  In order to complete their tasks students must be able to use literary analysis and textual evidence to support, argue and verbally communicate their ideas. In order to successfully analyze this chapter they must understand the metaphors/similes, images and character relationships represented in the text. 

What to do?
Ask students to sit in a circle. Pass out the Socratic Seminar worksheet. Choose students to read the guidelines aloud. Afterwards read aloud to the students, beginning with the quote on the bottom of page 140, “Ask him yourself.” Then initiate the seminar by asking the question, this is the second time we have literally seen Elvis being told he must learn to choose, why do you think the issue of choice so important in this novel? Other questions that you may wish to bring up during the seminar include: 1) Think of Redemption as a part of Elvis’ conscious, in what ways is Elvis’ conscious causing him mental anguish? 2) What is the path that you believe that Elvis will or has already decided to take? Why do you believe this? 3) Discuss the characters lives in relation to Frost’s poem? 4) What do you think Elvis bases his choices on, and how does this influence him as he searches for his identity as a man?  In discussing this, it is possible to bring in a reader response aspect, in which students can relate their own learning process, and consider the times they have had to make important decisions. Ask them how it felt, and then to consider this in terms of Elvis’ character.
Finally, conclude the Seminar by asking them to complete the following statements, I am glad we did this activity because…. One thing that we could do to improve the way this discussion worked is…. 

Homework:

Read Chapter 18
Webquest Part 3 (Music)
How did it go?

Were the students receptive to each others ideas and arguments? Were they able to discuss choice in terms of Frost’s poem? Were they able to use direct examples from the text to support their opinions. Did the conversation flow well, without students large gaps of silence, or questioning looks towards the teacher? If the students were able to hold their own discussion, using their essays and the text to support their ideas then this was successful. However, even if the conversation lulled at times, don’t give up! Chances are this activity will improve with practice. 
      Assesment of essays:

      Did the students:

· Discuss the importance of choice to Elvis and our identities as humans – 20 pts

· Use direct quotes from book, or refer to textual passages – 10 pts

· Relate passages to frosts poem  - 15pts

· Comprehend and explain Frost’s poem and literary techniques 20 pts

-     Comprehend Abani’s portrayal of choice -15 pts

· Organize their essay so that their argument was clear. – 20 pts
Lesson 10
What’s on for today and why?

       Today students’ will be asked to look closely at Abani’s language and to study his use of dark and light images.  While reading and analyzing these images they should enjoy their aesthetic beauty, as well as note how this figurative language includes metaphors, similes and symbols that relay and evoke various meanings and feelings.
What to do?

Have every other person belong to group. Group one will be asked to create a poem based on the dark images that they notice throughout the text. Group 2 will be asked to create a poem based on the light images they find within the text. The poem does not have to make sense, but it does need to focus on either light or dark imagery, as is assigned to them. Students will have 15 minutes to construct their poems. Afterwards each student will be asked to read their poem to the class. 
Finally students will be asked to respond to the following questions:

How does Abani’s images and use of figurative language affect you?

Do you see any themes or motifs connected to the images represented?

What connotations are related to the night and darkness as compared to daylight? How is this also related to Elvis’ character? 

Homework:
Hand out the Food and Culture Assignment

Read Chapter 19
Have students use their discussion on Abani’s language in culmination with their understanding of the text to discuss the following quotes with a peer from class in an AIM discussion.

1) “And there was power in the words that elevated them, made them part of something bigger” (150).

As part of their online discussion they should address the following questions:

In what ways is Abani using the power of words to address the invisible yet large society of illiterate men and women who can not represent themselves?

How has literacy become a symbol of power, and freedom? How do the words of this book symbolize the power that comes with making an unvoiced voice heard? – Ask students to save, print out and bring their AIM discussion to class. 

2) Choose a place and using an assortment of either light images, dark images or both, describe this place.  Try to incorporate some literary elements such as similes, metaphors, symbols and personification into the passage. Give the students a couple of days to complete this and email it to you. 

How did it go?
As long as students found ways to creatively put together the images represented in the book, and could use the images to discuss the questions about Graceland, then they have begun to understand the value and beauty of Abani’s language. 
Lesson 11
What’s on for today and why?

Today student’s will use Abani’s language to do an in depth study of Elvis. They will try to get to the core of Elvis’ character by looking beyond his “mask”. They will try to differentiate between who he says he is, and who he really is. Students will use language, creativity and their ability to compare ideas in order to complete this task.  This activity is meant to prepare them for the next chapters which contain some violent and sexually explicit scenes. The goal of this activity is to help them see that in order to become a man Elvis must be able to face his past because it has become a part of him. They must realize that everyone has secrets and that it is okay to have masks because they protect us from the outside world, but as Abani stated, as individuals we must not, “be afraid of the heart of darkness.” 
What to do?

Have students read the first two paragraphs on page 73 to themselves. Ask students to answer the do now questions: What is the purpose of a mask? Throughout the novel Elvis is trying to convince the other characters that he is a man, is this the truth, or is he using this as a mask to hide his insecurities and disturbing memories? Who do you believe the true Elvis is? Then ask students to look through the text and to quotes three textual examples that they believe reveal the true Elvis, and to quote three textual examples that they exemplify the masked Elvis (the Elvis who he wants others to believe he is).  Afterwards hand each student a large piece of construction paper and a marker. Split the class in half. One half should write one of their “I am” statements, which refer to the “masked Elvis.” (ex. I am independent.) They should also mark their paper with a large #1. The other half should write one of their “I am” statements that which refer to the Elvis that exists within, the one that he tries to hide from the world. (ex. I am dependent on Redemption.) This group should mark their papers with a large #2. After this is completed collect the construction papers. Hold them up, and if the paper has #1 on it the first half of the class should read the statement. If the paper has #2 on it the second half should read the statement all together. Once students have read off of all of the papers, ask students what this activity has revealed to them about Elvis’ character. Do they believe that he is truly a man, or that deep within he is still a boy?
For the last five minutes prepare students for the sexually explicit and violent scene they are about to read. Explain to them that chapter 18 may make them a little uncomfortable and that they have the option not to read it if they chose. However, also let them know that this chapter is essential to Elvis’ identity and is meant to make them feel somewhat uncomfortable, because without feeling that way, we would not understand the journey that Elvis must go through as he transgresses into adulthood. 

Homework:
Read Chapters 20 and 21.
Think about the Food and Culture assignment

· continue working on CD webquest project
Lesson 12
What’s on for today and why?

Students will do both a close and dramatic reading of a passage from chapter 20. This activity is meant to help students to look at the text, and to see the importance of every word. Oftentimes it is easy for students to get lost in the longer descriptive paragraphs that are not broken up with dialogue. This assignment helps students to see the beauty and importance of these passages, even if they are not action-based. 
What to do
First allow some time for students to finish their song choice presentations.
Then hand out copies of the “Infected” poem. Have students read the poem quietly first to themselves. In a circle discussion pose the following questions to the students.

1) What images stand out? Why? What do these images remind you of?

2) How does the word choice of the poem make you feel, why?
3) Who is does the author believe are the good/bad guys?

Next ask students to stand up. Have the first student sit down as they read the first line. The seated students will continue to read, but at the beginning of each line another student will sit down and begin to read. When they have reached the last line of the poem all standing students will read while taking a seat. 

Ask student’s what they thought the purpose of reading the poem in this way was for.  How did their actions mimic the words and meanings of the poem?

Finally, ask students to open their books to page 211, and explain to them that the poem was in fact taken directly from Graceland. Based on their interpretation of the poem and the impact of the dramatic reading, ask them what Abani wants the reader to understand about violence and suffering. Everyone in this novel including Elvis must suffer, and this poem represents the pain both emotional and physical that all of the characters in this novel must endure. It also explains that oftentimes the label of bad or good is inaccurate, because each person is fighting for a cause they have been lead to believe in. 
Homework:
Read Chapters 22 and 23

Complete CD project

Continue to think about how you will prepare your dish for our celebration of culture class. 
Lesson 13
What’s on for today and why?

Today students will give their WebQuest music presentations. This activity is designed to help students understand how music is used in Elvis’ life. It is also a creative way for them to explore Abani’s use of names Graceland. In order for this project to be successful, students must have a chosen and analyzed a character from the novel. Today I will play the Graceland music CD that I compiled based on the students’ song choices for the character they chose to depict through music.  

What to do

Give each student a copy of the Graceland CD that I compiled based on the song choices they sent me. I did not include all of their songs, but instead chose the ones I found interesting or thought provoking. The CD’s will come complete with a cover that lists the character, song title and name of the student who chose that song.

Each group will have the opportunity to discuss their song on the CD in terms of the character it depicts. They must include at least one direct quotation from the text to support their song choice.

Allow the students to present their songs in the order that they are copied onto the CD. Each student will be allowed to play a short clip of their song for the class to listen to.  Afterwards they should explain why they chose that song for the character they had analyzed. They must read one quote from the book that supports their song choice. The students who do not get to finish today will have the opportunity to present their song in the next class period. 

Homework:

Read Chapter 24 
 Prepare your dish for our celebrating culture class.

How did it go?

This is meant to be a fun activity that students both enjoy and find educational. As long as the students were able to celebrate the use of music in the novel, and use this assignment in a way that forced them to combine their musical interests with an understanding of the characters in the novel, than you have achieved your goal. 
Lesson 14
What’s on for today and why?

Today student’s will present their own dishes and recipes, so that we can encompass the culture of the class, just as Abani uses recipes in the beginning of each chapter to encompass the culture of Elvis’ society.  Through this activity students will begin to understand the cultural significance of food. They will also begin to understand how just as these dishes are symbolic of Beatrice’s presence, some of their own dishes will hold ancestral roots, and that these ancestors will be remembered through these dishes. In this way students will see the how the making of food can be thought of as ritual or ceremonial to their family. This activity will ask students to think about cooking and eating in ways they had never dreamed of!
What to do?
Ask each student to stand in front of the class and explain what their dish is, and to give a brief explanation of the dish in terms of their culture or of a family ritual. (An example of this would be this is my Grandmother’s German potato salad, she makes it for family barbeques, or these are Quesadillas, they represent food from my Spanish heritage.) Afterwards give each student a paper plate and some plastic utensils. Time to chow down! Let students help themselves to the food. While they are eating you may wish to play some highlife music. This day is meant to be a celebration of culture, their own and that which exists within the book itself. It is allows students a little breather before they begin reading the last part of Graceland, which is both intense and emotionally charged. 
Homework:

Read Chapters 25 and 26
WebQuest part 4 (interview)
How did it go?
Did students have fun creating and presenting their own dishes? Were they able to understand how food is closely connected to culture and ritual? Were they able to understand how the recipes in the book are representative of both Beatrice’s presence, and Elvis’ culture? If so than you have achieved your goal through this cultural celebration.
Lesson 15:

What’s on for today and why?

Today students will be asked to edit chapter 21 in order to create a scene that focuses on Jeremiah and the ring of fire incident. This assignment requires students to do a close reading of the text, and to make editorial decisions concerning the importance of description and dialogue in portraying this scene. They must also decide which descriptive images they should include, and which can be edited and exemplified through performance. Students must understand language, context, audience, communication, expression and performance in order to successfully complete this assignment. 
What to do
Assign students to groups of four. Then ask then pass out a handout of chapter 21 typed out. (I have not included this handout, because it is chapter 21 typed out in its entirety.) Then explain to students that they must edit this chapter so that they create a scene which focuses on the incident with Jeremiah. The scene should be no longer then a written page and half, and they will be asked to perform this scene in the next class period.  While editing the scene they should consider which elements of description and dialogue are necessary in order to successfully capture the emotions of their audience. They should take approximately 20 minutes to edit the scene, and then use the last 20 minutes to make directorial decisions about how they wish to perform the scene. While doing this, they should practice how the actors are going to use expressions, positioning and mannerisms in order to depict this scene.

Homework:

Read Chapters 26 and 27
Lesson 15 (Day 2)
What’s on for today and why?

Today students will be performing the scenes that they created by editing chapter 21. After all of the groups have had a chance to perform their scene, students will have the opportunity to explain something that they noticed about this activity. This will give them the opportunity to think critically about the editorial and directorial choices of other groups. 

What to do
Give students five minutes to meet with their groups and to read through their scenes. Then allow the groups to perform their scenes. Do not stop in between to discuss the groups’ editorial and directorial choices. Instead let each of the groups perform back to back. By doing this students can see for themselves how the different groups choices affect the ways in which the scene is portrayed.  After each group has performed, use the last five minutes to have students complete the following statements. “Something I noticed about this activity was…”

Homework:

Read Chapter 29
How did it go?
As you walked around the room on day one, were all of the students actively participating in the assignment? Did each group find a way to interpret and edit the scene so that it successfully captivated the emotions of their audience? Finally you can assess the success of this assignment based on the students’ responses at the end of the class.  
Lesson 16
What’s up for today and why?

Today students will use the comments and questions they wrote while watching Abani’s interview, in order to further discuss Graceland with their peers. This discussion will take place as a Socratic Seminar. This Socratic Seminar will be slightly different from the last time, because this time the discussion will rely on their own questions and comments, rather then ones that I pose. 

What to do
Have students arrange their seats in a circle. Then ask them to hand in their interview WebQuest assignment. Choose a question or comment from one of the students in the class. Explain that as part of their discussion they should reference their interview notes, the novel and the Graceland bulletin board that they have been adding to during the course of the past few weeks. Allow the conversation to flow without your disruption. Whenever there is too long of a lull, throw out another question from the students interview homework assignment. 

Finally, end the last ten minutes of class by having each student go around the circle and based on their interpretation of Graceland, as well as Abani’s interview comments, complete the statement, “Redemption is……” Students should not repeat each other. 

Homework:

Work on final project

Lesson 17
What’s on for today and why?

Although students should completed most of their project over the weekend, students will have this one class period to continue to work on their final project. 

What to do

Allow students to sit in their assigned groups of four. As students work, walk around and answer any questions the students may have. If you see a group that seems to be off task, ask them to tell you a little bit about their project, hopefully this will motivate them to continue working. If students are having trouble with any aspect of their project, remind them to use the knowledge they learned while completing their WebQuest tasks.

Homework:

Finish final project

How did it go?

If students are working together and making progress on their projects, then all is well. However, try to make sure that every student is doing their part as a group member. If
any students look as if they are taking a passive role in the project, go to that group and as that particular member to explain the part of the project they are working on.
Lesson 18
What’s up for today and why?

Today students will present their final projects to the class. They will show the class the DVD cover that they designed, explaining their visual choices. They will also discuss their film treatment and explain their song choices. This activity will force students to practice their oral communication skills, and will make sure they can explain all of their choices based on the discussions, performances, reading assignments and online tasks that they had participated in throughout this unit.

What to do

Today the students will be doing most of the work. Have each group take a turn presenting their final project in front of the class. After each group, not something that you believe they have done particularly well. Also note any new or important ideas and theories that had not previously been discussed in class. The presentations should take the entire class period.

How did it go?
How did the presentations go? Were students creative? Did they use the information they gathered in the WebQuests to help them fulfill the assignment? 

Here is the Final Project assessment:

Visual - DVD cover 

      -    Creative and neat – 15%

· Images related to their film treatment – 15%

Sound Track 

· Songs are representative of a theme, character or mood that students are trying to express in their film treatment – 20%

Film Treatment 

· Finds creative ways to use the ideas, characters, images and situations presented in the chapter they chose – 30%

· Organized, edited and typed – 10%

 Process Memo 

· Students are able to explain their creative process including obstacles, successes     

and goals – 10%
