Citizen Kane Unit Plan: Lesson Plans [Note: This unit is not the first exposure to film which students have had in class.  It is expected that students’ prior knowledge includes awareness of basic film techniques and shots and that they are familiar with the “Film School” Website.]
Lesson One

Film Section: 

Beginning of film through 19 minutes 
What’s on for today and why?
How does Welles use camera shots to develop character, theme, setting and mood?  (This question will be written on the board and will be referred to as the Big Question for the day.)  Students will begin to explore and appreciate the ways in which a director can use camera shots and angles to help tell and develop a story.  This is an idea will run throughout this unit and will be a major focus of it.
What to do:

1) Today will include a brief introduction to the film, covering such basics as the date of production, a brief background on Welles himself and critical reception of the film.  Students will also be introduced to the running assignments which will be due after the film has been viewed, and to the options for their cumulative project, which are posted on the Citizen Kane website under “Assignments.”  Students will be told that this film largely tries to answer the question, “Who is Kane?”  So an additional running assignment will be for students to track in their notebooks what we learn about Kane throughout the film.  For the last two or three minutes of each class period, students will have time to update their list, making note of what we learn about him and how this information is conveyed.  Students will be told that toward the end of the film, they will be called upon (in groups of three of four, they can choose their own groups) to perform a short improvisational performance of a scene from Kane’s life which was not included in the film.
2) Students will review types of camera shots and be given a copy IMDb’s glossary as an overview of these camera shots, as a refresher (Handout 1: “A Basic Film Glossary”).
3) Students will be divided into groups to view and analyze the opening shot (00:30-03:00).  There will be four groups, each with a particular focus: Cinematography, Sound Editing, Set Design, and overall Mood of the shot (Handout 2: “Opening Shot”).  After students have viewed the opening shot once, groups will meet to exchange and agree on their findings and share with the class.  Students will then view the scene a second time, switching their focus to that of another group.  Students again will meet in their groups and then add anything to our previous discussion. 
4) Students will consider how Welles suggests the grandeur of the Thatcher Library, utilizing a similar strategy as they did the opening shot (Handout 3: “Thatcher Library”).
5) After viewing the film through 19:00 minutes, students will view Ebert’s commentary on the opening shot they have discussed and analyzed as well as his commentary on the Thatcher Library scene and compare their insights with Ebert’s.
6) Students will be given a chance to update their “Kane Characterization List” in their notebooks.

How did it go?

If students seem interested and have taken part in the class discussion, we’re off to a good start.
Homework:

There will be running assignments throughout this unit, as well as assignments given for specific nights.  
Running assignments (also posted on Citizen Kane website under “Assignments”:
(1) Over the course of the week, while you’re watching a television show or a movie, make note of at least 2 interesting camera shots which are used to develop character, characters’ relationships or mood.  Explain how the shot works to communicate this information to the audience.
(2) Over the course of the week, while you’re watching a television show or a movie, make note of at least 2 interesting transitions between shots.  Explain what you find interesting about the transitions and, if possible, draw parallels with specific transitions in Citizen Kane.
Due Tomorrow:
Answer the “Big Question” for the day.  Both the opening shot and the shot of the Thatcher Library are available through links on the Citizen Kane website.  
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Lesson Two
Film Section:
19 minutes though 49 minutes, 36 seconds
What’s on for today and why?
How does Welles use interesting visual and auditory transitions to move from one scene to another?  (This question will be written on the board and will be referred to as the Big Question for the day).  Students will be exposed to the idea that filmmakers often try to use interesting transitions from one scene to another, just as the students themselves have been trying to use interesting transitions in their writing.
What to do:

1) Students will view today’s portion of the film, which will be stopped a number of times early on in order to point out and discuss some of the interesting transitions which Welles employs.  Specifically, we will look at the visual transition, using the sled he rides at his mother’s boarding house to the one he receives as a Christmas gift from Thatcher, and the auditory transition of “Merry Christmas” and “Happy New Year” to show the passage of time in his life with Thatcher.
2) Students will be asked to fill out Handout 4, “Welles’ Transitions” with other interesting transitions they notice.  Students will be asked to stop us when they add another to their handout so we can share and discuss.  When appropriate, additional transitions will be pointed out, for example, Carter inside the Inquirer office and outside, and the picture of Kane’s new newspaper staff and the men themselves.
3) Students will be given a chance to update their “Kane Characterization List” in their notebooks.

How did it go?

If students are able to note the usage of interesting transitions and if they are interested in the story Welles is telling, things are going well.
Homework:

In addition to working on the running assignments and the cumulative project, click on the NPR link on the Citizen Kane website to listen to a discussion on William Randolph Hearst, perhaps a basis for Kane himself, and respond to the questions posed under assignment #2 on the Citizen Kane website.
Citizen Kane Unit Plan

Lesson Three
Film Section:

49 minutes, 36 seconds through 75 minutes, 30 seconds
What’s on for today and why?
How does Welles use the camera to establish characters and relationships between characters?  Students will further appreciate the use of the camera to develop characters and relationships and to tell a story.
What to do:
1) Students will watch the “Life with Emily” montage three times, the first time straight through with no stopping; the second viewing will be broken up by stopping at each cut.  Students will be asked to make note of all the details they can concerning the relationship between Kane and Emily and how it is portrayed through Welles’ use of the camera.  Students will share their ideas, and then will continue viewing the film from the beginning of the montage so they can see things they’ve missed that their classmates just called to their attention.(Handout 5: Life with Emily”).  2) Students will continue viewing today’s portion of the film and will be asked to keep in mind our work from yesterday concerning transitions and to add to their list and to interrupt us when they spot any interesting uses of transitions.  If no student calls our attention to them, the visual transition from the “185” on the door of the love-nest to the “185” in the newspaper photo, and the auditory transition from the small political rally to the large, using the clause, “…who entered upon this campaign…” and “…with one purpose only…” will be pointed out and added to students’ lists.
3) After the scene in which Kane meets Susan, we will briefly stop our viewing to discuss how the relationships between Kane and these two women are different, and how Welles establishes this. 

4) If time permits (it will depend upon how much time is spent on our discussion of the “Life with Emily” montage), students will view the “Love-nest Confrontation” scene with Ebert’s commentary, in which he discusses Welles’ use of framing to direct the viewer’s eye where he wants it to go and to further establish relationships.
5) Students will be given a chance to update their “Kane Characterization List” in their notebooks.

How did it go?

If students were able to understand and discuss how Welles used the camera to development the eroding relationship between Kane and Emily, we’ve found success.  If students want to know what will happen to Kane and are dying to find out what “Rosebud” is all about, all the better.
Homework:

Answer the Big Question for the day.  Be sure to specifically address how the relationships between Kane and Emily and Kane and Susan are different, and how Welles establishes this through his use of the camera.
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Lesson Four
Film Section:
75 minutes, 30 seconds through 101 minutes, 34 seconds

What’s on for today and why?
How are the characters of Kane and Susan as well as their relationship further developed through the use of camera angles and shots?  (This question will be written on the board and will be referred to as the Big Question for the day.)
What to do:

1) Throughout today’s viewing, students will take notes on anything they notice regarding the development of Kane and Susan and their relationship.  

2) When Kane encounters Susan in Xanadu (at 1:38:25 and again at 1:40:13), students will be broken into groups, be given Handout 6: “Kane and Susan at Xanadu,” and will be asked to complete it, noting the elements we’ve discussed previously of Cinematography, Sound Editing, Settings and Props, and overall Mood.  Groups will meet together to discuss what they’ve found and then share this with the class.  These same scenes will be viewed twice, with students switching their focus.  Groups will meet again and will share any new information or insights they have come up with.
3) Students will continue viewing today’s portion of the film, continuing the notes they’d been asked to take in step one for today.
4) Students will be given a chance to update their “Kane Characterization List” in their notebooks.  Tomorrow students will be given time in class to prepare an improvisational scene of Kane’s life which communicates what they believe to be most important of the characteristics they’ve noted in their notebooks.

How did it go?

If students understand the eroding relationship between Kane and Susan and how this is portrayed through the use of camera, and if students have a better idea of who these two are as individuals, life is good.
Homework:

On the Citizen Kane website, click on the “Battle over Citizen Kane” link, read the passage on the PBS site, and answer questions found under assignment #4 on the Citizen Kane website.
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Lesson Five
What’s on for today and why?

Students will be given 15 minutes in class to prepare an improvisational scene from Kane’s life which was not included in the film.  Students will work in groups of 3 or 4; they can choose.  Each group will perform their scene and via class discussion, students will explore what the scenes tell us about Kane the man, and what are some of the most important character traits we’ve seen.  As the film is, in part, a character study trying to find out who Kane, the man, is, this exercise will allow students to explore this question and come up with their own answers.  The performance aspect of this activity will also serve to draw students further into the experience

What to do:
1) The task for the day will be explained, as well as the objective.  Students will be given 15 minutes to prepare their scenes, and then will share them

2) After the performances, students will participate in a class discussion, examining the scenes we’ve seen and the important character traits of Kane we’ve seen dramatized.  Students will explore the question of who Kane is.

How did it go?
If students seemed to enjoy themselves and have come to a deeper understanding of Kane, this was successful.  If student improvs helped contribute to students developing their own understanding of who Kane is, we are happy.  The evaluative criteria will be the willingness to participate and discuss today’s work.
Homework:

Students will continue work on their running assignments and the cumulative project,
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Lesson Six
Film Section:

101 minutes, 34 seconds though 120 minutes (end of film)
What’s on for today and why?
Students will reflect upon the effectiveness of the film and the techniques Welles used to tell the story, and they will have a chance to discuss their reactions to the film.
What to do:

1) Students will view the end of the film.
2) At the conclusion of the film, students will take 7 minutes to write a general reaction to the film and to respond to Thompson’s final thoughts: “I don’t think any word can explain a man’s life.  No, I guess “Rosebud” is just a piece in a jigsaw puzzle.  A missing piece.”  Students who need more direction will be asked to agree or disagree with Thompson’s closing remarks, in relation to Kane himself and to people in general.  Students will be asked to write a response, finishing for homework, to the work, addressing the question of what the film’s theme is, who Charles Foster Kane is, and what the significance of “Rosebud,” is.  

3) Students will have the opportunity to share what they have written with the class and respond to their classmates’ reactions.  

4) In the remaining few minutes, students can ask any final questions regarding the film, or their running assignments and their cumulative projects.  
How did it go?

If students enjoyed, or at least came to appreciate, the film, and have demonstrated an understanding of the ways in which film can be used to tell a story in a similar way that an author does, we can chalk this up as a successful unit.  

Homework:

Be sure to have finished the running assignments and finish up your work on the cumulative project.
*When the running assignments and the cumulative projects are handed in, they will be shared and discussed and, ideally, appreciated, by the whole class.
