	Message no. 3504[Branch from no. 3484] 
Posted by Kerri Beauchesne on Monday, February 21, 2005 3:07pm
Subject: Re: Coggeshall Session 5 Reading Reflection 

Donna,

. . . . . . . . . .

"there is no argument that brain surgeons and professional athletes are rewarded 

handsomely in our society both with money and renown. However, this same level of 

appreciation is not always extended to other psychomotor areas such as the arts. I would 

appreciate my peers’ comments on this."

This might have something to do with how visible the rewards of a particular profession 

are.  Obviously a brain surgeon can save your life, and professional athletes are fun to 

watch and create an atmosphere people like to be a part of.  English and History 

teachers, however, are part of a VERY important, but VERY underestimated group.  

English class may not seem glamorous or life-saving, but those who fail to master 

Standard English and other communication skills often find themselves in a predicament 

when they try to find a job.  For example, a close acquaintance of mine recently applied 

at the TSA to be a baggage screener at the airport.  This would have been a big pay 

raise for her.  Unfortunately, she failed the grammar/mechanics portion of the 

employment exam and did not go on to the next stage of the interview process.  

I'm sure we can all think of many examples of this kind of thing.  Knowledge of history 

gives us a sense of place in our society and teaches us (or SHOULD teach us) the value 

of our freedoms and right to vote, etc.  Speech class gives us a foundation for speaking 

on a more formal level than friend-to-friend, and even a little rhetoric if we're lucky.  

Study of literature and poetry gives us interpretive skills and improves our reading 

comprehension and fluency.  And on and on.  

In my humble opinion, our society values these things less as they demand more 

immediate gratification overall.  Mario mentioned in Session 1 that Hispanic day-laborers 

and their families have this difficulty because of the "no work, no food" daily work ethic, 

but I don't really think it's limited to one ethnic population.  

I don't think there's necessarily anything GOOD about that, but I think we can take a 

good lesson from it: we can't continue to expect our kids to work hard learning things 

without a good justification for why it will benefit them personally.  I think this 

ties back into what the book says about writing out behavioral objectives with specificity.  

The act of writing them out may unearth some big flaws in our teaching styles; however, 

instead of being afraid of finding flaws, we should be eager to correct them.  

It's the same way with motivating our students.  If we can't give them a good, concrete 

justification for why a lesson will benefit them, could it be because the lesson isn't all that 

much of a benefit?  Maybe it means we aren't doing enough to make our teaching 

relevant to their present and future needs!

That isn't to say that we should drop a lesson if a student refuses to be interested.  The 

important thing is that we CAN justify a lesson's relevance, whether or not the individual 

student cares to admit it.  

. . . . . . . . . . 

- Kerri


